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ABSTRACT 

Learning and mastering a new language can be immensely helpful for cognitive health and can also aid learners 

to stay relevant and competitive in the global work market. However, without a proper learning strategy, the task 

of acquiring a new language can be challenging. This quantitative study was conducted to investigate how 

learners perceive their use of learning strategies in acquiring a new language. This study is rooted in Wenden 

and Rubin (1987), Learning Strategies Theory, which consists of three main elements: cognitive, resource 

management, and metacognitive strategy. The instrument used is a 5-point Likert scale survey. The survey has 

4 sections. Section A contains items related to the demographic profile. Section B has 19 items on cognitive 

components. Section C has 11 items on metacognitive strategies. Section D has 11 items on resource 

management. A total of 110 students from two clusters, science and social science and humanities, at a public 

university in Malaysia participated in this study. Data were analysed using SPSS frequency statistics. The 

findings showed that all three components, cognitive, resource management, and metacognitive strategy are 

equally important in learners learning strategy in acquiring a new language. The correlation reveals that there is 

a strong positive correlation between resource management and cognitive components and also the relationship 

between resource management and metacognitive self-regulation. These findings suggest that foreign language 

teachers should be aware of different learning strategies used by learner and consider resource management 

when assisting learners in their learning process, as it significantly influences learners' learning strategies. 

Keywords: LLS, cognitive components, metacognitive strategies, resource management 

INTRODUCTION 

Background of Study 

People acquire languages for a variety of reasons, such as education, career advancement, and personal 

development. Furthermore, speaking multiple languages is becoming crucial in today's society due to 

globalization. When learning a new language, a language learner uses variety of strategies that work for them to 

plan, monitor, and evaluate their progress. 

Numerous studies have shown that language learning is influenced by various factors. Sometimes, one factor 

may be more dominant than others. In order to make classroom teaching and learning effective, the teacher or 

researcher needs to understand: (a) the learner, (b) the learning process to be used in the classroom, and (c) the 

learning situations and strategies used (Rahmat, 2019).  

According to Oxford (2001) Learning strategies is a specific behaviours or thoughts learners use to enhance their 

language learning. Using the right learning strategies that suits learners learning style will influence learner’s 

ability to learn in a particular instructional framework. They will also be motivated to study, knowing there is a 

solution to their learning challenges (Zakaria et al.,2024). 

Although language learning strategies have been studied for years, research on the connection between resource  
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management and the use of language learning strategies appears to be lacking. Resource management, as 

mentioned by Pintrich et al. (1991) encompasses of self-regulation of cognition, time management, study 

environment, and effort regulation. Effort regulation refers to the ability of students to maintain their effort and 

attention in the face of interruptions and uninteresting tasks. 

Hence, in an attempt to address this gap, the present study tried to answer the following research questions: How 

do learners perceive resource management, cognitive components, and metacognitive self-regulation in 

learning? and is there a relationship between all components in learning strategy? 

Statement of Problem 

In the present day, the focus on learner-centred methodologies in language teaching is increasing. Nevertheless, 

many students still encounter difficulties with learning methods that could improve their language acquisition. 

According to Hardan (2013), language learning strategies can assist students to become successful language 

learners. Students can excel and acquire foreign languages efficiently if they implement and use the correct 

learning strategies. 

Educators can also improve the instructional practices and learner outcomes by understanding how learners 

perceive and implement various learning strategies such as resource management, cognitive processing, and 

metacognitive self-regulation.  

However, there are limited studies that explored the interrelationship between these elements in the second or 

foreign language acquisition. 

This study examines learners' perceptions of the three key strategies established by Wenden and Rubin (1987) 

and also explores whether there are relationships between these three components. It will provide insights into 

how strategic learning behaviours affect language learning successes. 

Objective of the Study and Research Questions 

The objective of this study is to investigate learners' perceptions of resource management in their learning 

processes. Specifically, this study is done to answer the following questions; 

• How do learners perceive resource management in learning? 

• How do learners perceive cognitive components in learning ? 

• How do learners perceive metacognitive self-regulation in learning? 

• Is there a relationship between all components in learning strategy.? 

LITERATURE REVIEW 

Theoretical Framework  

General Learning Strategies  

This section explains how researchers have studied second/foreign language learning strategies. In the 1970s, 

Rubin (1975) studied what makes good language learners successful in her work What 'The Good Learner' Can 

Teach Us?. Griffiths (2015) expanded on Rubin’s ideas in What Have We Learned from 'Good Language 

Learners'?, showing that strategies can be taught. She suggested that instructors include specific lesson 

techniques to help learners practice, reflect, and improve their learning methods. 

Earlier, O’Malley et al. (1985) created a system for classifying strategies to help learners study and remember 

languages better. They focused on mental processes (cognitive and metacognitive strategies), which this study 

will explore further. By the late 1980s, Oxford (1990) developed the Strategy Inventory for Language Learning 

(SILL), a popular tool for studying language learning strategies because of its broad approach. 

In the 2000s, researchers introduced the idea of self-regulated strategies, where learners manage their learning.  
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This approach, introduced by Tseng, Dörnyei, and Schmit (2006), offered a new way to study language learning. 

Rose et al. (2018) and others (e.g., Teng & Zhang, 2020; Öztürk & Çakıroğlu, 2021) have since learned how 

self-regulation can improve learning. 

Today, self-regulation is an important part of learning strategies. It depends on a learner’s habits and how well 

they use these strategies. There are still challenges, but there is a lot to explore, especially in understanding 

individual differences and improving teaching methods. This includes using online platforms, which are now a 

big part of education. 

Resource Management 

Resource management is a key factor in students’ learning strategies. In achieving targeted degree of academic 

learning by students, resource management strategy is regarded as a vital element (Ahmed & Khanam, 2014). 

Furthermore, according to Pintrich et al. (1991), resource management is not only limited to self-regulation of 

cognition, it also covers time and study environment, effort regulation, peer learning and help seeking. Time 

management includes good use of study time utilisation, and coordinating attainable goals. Meanwhile, study 

environment management represents a student's setting in which they complete their class task. Next, effort 

regulation is the capability of students in maintaining their effort and attention upon facing interruption and 

uninteresting tasks. Besides that, it is found that peer learning such as collaborating with fellow students upon 

learning results in positive effects on academic achievement. Other than that, it is essential for students to manage 

the support of peers and educators. Similar explanations regarding resource management components can also 

be found in Ahmed & Khanam (2014).  In conclusion, resource management strategies are indeed a major part 

of students’ learning strategies.  

Cognitive Component 

Weinstein & Mayer (1983) defined cognitive components as rehearsal and elaboration. In their study, rehearsal 

strategies are split into two cognitive aims. One is selection which is guiding students to focus on important 

aspects of study material. Next is acquisition, ensuring that the material studied is conveyed into working 

memory. Examples of such strategies include copying, underlining and shadowing materials learned in the 

classroom. The regular practice for rehearsal strategies will be notetaking. As for elaboration, the main objective 

of this strategy is to integrate dispensed information with retrospective knowledge. This can be achieved by 

practising tasks such as paraphrasing, summarising, or describing how novel information connects with present 

knowledge. A noteworthy practice for elaboration will be outlining key chapters in study material.  Meanwhile, 

Rubin (1981), interprets cognitive components as stages or operations employed in learning or problem solving. 

A total of six main cognitive learning was recognized by Rubin (1981) including clarification, guessing, 

deductive reasoning, practice, memorisation and monitoring. Considering all this, cognitive learning is 

interpreted into different strategies by different researchers. However, these processes have similar nature in 

executing learning strategies by students. 

Metacognitive Self-Regulation 

According to Pitrich (1991), metacognition relates to different phases of self-regulation; awareness, knowledge 

and control of cognition. Metacognitive self-regulatory exercises mentioned by Pitrich (1991) include planning, 

monitoring and regulating. Zimmerman (1998) however suggested different self-regulation metacognitive 

aspects. These aspects comprise forethought, performance or volitional control, and self-reflection. All exercises 

mentioned by both Pitrich (1991)  and Zimmer (1998)  are indeed interrelated with each other. Hence, it is ought 

to say that with proper practice of self-regulation application, students are able to thrive in their academic 

environment. 

Past Studies  

Learning Strategies 

Research on second or foreign language learning has increasingly focused on self-regulated learning strategies 

(SRL), particularly in modern, technology-assisted learning contexts. Several studies highlight the effectiveness 
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of SRL strategies in improving language skills. For instance, Öztürk and Çakıroğlu (2021) examined the use of 

SRL strategies in a flipped English course in Turkey. Their quasi-experimental study involved an experimental 

group using SRL strategies and a control group following traditional methods. The results showed significant 

improvements in speaking, reading, writing, and grammar for the experimental group. However, there was no 

notable progress in listening skills, indicating that SRL strategies may vary in effectiveness depending on the 

skill being targeted. 

In another study, An et al. (2021) investigated how Chinese university learners used technology-assisted SRL 

strategies to enhance their English language skills. The findings revealed that learners moderately applied SRL 

methods, often relying on technology for tasks like vocabulary learning. Enjoyment and self-efficacy were 

closely linked to the use of these strategies, which ultimately improved learning outcomes. The study also 

emphasized the importance of encouraging social language learning activities, raising awareness about 

motivational regulation, and providing training for instructors to better integrate SRL strategies into teaching 

practices. 

Teng et al. (2020) focused on SRL strategies in writing interventions and explored how they influenced learners’ 

writing performance, strategy use, and self-efficacy. The study compared a group receiving SRL-focused 

instruction with a control group following a standard writing course. Results showed that SRL strategies 

significantly improved writing outcomes, encouraged active strategy use, and increased confidence in managing 

their academic performance. The study highlighted the need to consider individual differences, integrate social 

and motivational strategies, and adapt teaching methods to optimize results. 

Overall, these studies underscore the growing importance of SRL strategies in second and foreign language 

learning. Self-regulated strategies not only promote active engagement and strategic learning but also align with 

the needs of digital-native learners by incorporating technology. This shift in focus reflects the evolving demands 

of education, where personalized and technology-assisted approaches play a critical role in fostering effective 

learning. 

CONCEPTUAL FRAMEWORK 

Successful learners need to have the ability to manage their resources well. Learning resources include text 

documents, images, infographics, video, and many other forms of materials that facilitate learning.  Resource 

management involves learners making plans. It also involves the learners utilizing their resources to achieve 

their learning goals. Resource management is only one type of strategy learners use to maximise learning. 

According to Rahmat (2018), the use of strategies help learners use learning materials to facilitate their learning. 

Figure 1 shows the conceptual framework of the study. According to Wenden and Rubin (1987), there are three 

main learning strategies. The first one is cognitive components and this component is supported by sub-strategies 

such as rehearsal, organization, elaboration, and critical thinking. The second strategy is resource management 

and this is supported by sub-strategy such as environment management, effort management and help-seeking. 

The last strategy is metacognitive strategy and involves learners making plans. 

Figure 1- Conceptual Framework of the Study Influence of Resource Management in Language Learning 
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METHODOLOGY 

This quantitative study is done to explore motivation factors for learning among undergraduates. A purposive 

sample of 110 participants responded to the survey. The instrument used is a 5 Likert-scale survey and is rooted 

from Wenden and Rubin (1987) to reveal the variables in table 1 below. The survey has 4 sections. Section A 

has items on demographic profile. Section B has 19 items cognitive components. Section C has 11 items on 

metacognitive strategies. Section D has 11 items on resource management. 

Table 1- Distribution of Items in the Survey 

 Strategy (Keyword)  Sub-Strategy    

B Cognitive Components  (A) Rehearsal 4 19 .925 

  (B) Organization 4   

  (C ) Elaboration 6   

  (D) Critical Thinking 5   

       

C Metacognitive Self-Regulation  11 .828 

       

D Resource Management  (A) Environment Management 5 11 .828 

  (B) Effort Management 4   

  (C ) Help-Seeking 2   

     41 .944 

 

Table 1 also shows the reliability of the survey. Individual analysis was done on each variable. The Cronbach 

alpha for Cognitive components is .925. for Metacognitive Self-Regulation is .828 and for Resource 

Management is .828. The overall analysis of all 41 items shows a Cronbach alpha of .944, thus, revealing a good 

reliability of the instrument chosen/used. Further analysis using SPSS is done to present findings to answer the 

research questions for this study. 

FINDINGS 

Findings for Demographic Profile 

Table 2- Percentage for Q1 Gender 

No Item Percentage 

1 Male 42% 

2 Female 58% 

Table 2 presents the percentages of respondents in this study based on gender. From 110 respondents, the 

findings revealed that 42% males and 58% females participated in the studies. 

Table 3- Percentage for Q2 Course 

No Item Percentage 

1 Level 1 26% 
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2 Level 2 39% 

3 Level 3 34% 

Table 3 presents the percentages of respondents in this study based on course. From 110 respondents, the findings 

revealed that 26% were level 1 students, 39% were level 2 students and 34% were level 3 students. 

Table 4- Percentage for Q3 Discipline 

No Item Percentage 

1 Science 51% 

2 Social Sciences 49% 

 

Table 4 presents the percentages of respondents in this study based on discipline. From 110 respondents, the 

findings revealed that 51% of the respondents were from science discipline and 49% of the respondents were 

from social sciences discipline. 

Findings for Resource Management 

This section presents data to answer research question 1- How do learners perceive resource management in 

learning? In the context of this study, this is measured by (i) environment management, (ii) effort management 

and (iii) help-seeking. 

Table 5- Mean for (i) Environment Management (5 items) 

Item Mean SD 

RMCEMQ1I Usually Study In A Place Where I Can Concentrate On My Course 

Work. 

4 .87219 

RMCEMQ 2I Make Good Use Of My Study Time For The Courses In This Program. 3.7 .84103 

RMCEMQ3I Have A Regular Place Set Aside For Studying 3.7 .98314 

RMCEMQ 4Imake Sure That I Keep Up With The Weekly Readings And 

Assignments For The Courses. 

3.7 .84316 

RMCEMQ 5I Attend The Classes Regularly In This Program. 4.4 .74842 

Table 5 shows the mean for (Environment Management). The highest mean (m=4.4) is for item (I attend the 

classes regularly in this program). Second highest mean (m=4) is or item, (I usually study in a place where I can 

concentrate on my course work). Item 2 (I make good use of my study time for the courses in this program), 

item 3 (I have a regular place set aside for studying) and item 4 (I make sure that I keep up with the weekly 

readings and assignments for the courses) scored the same mean of (m=3.7) 

Table 6- Mean for (ii)Effort Management (4 items) 

Item Mean SD 

RMCEMQ1I Have A Regular Place Set Aside For Studying 3.8 .95298 

RMCEMQ2I Work Hard to Do Well In the Classes In This Program Even If I Do 

Not Like What We Are Doing. 

3.9 .75065 
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RMCEMQ3When Course Work Is Difficult, I Either Give Up or Only Study The 

Easy Parts. 

2.7 1.13438 

RMCEMQ4Even When Course Materials Are Dull And Uninteresting, I Manage 

To Keep Working Until I Finish. 

3.9 .84024 

 

Table 6 shows the mean for Effort Management. The highest mean (m=3.9) is for item number 2 (I work hard 

to do well in the classes in this program even if I do not like what we are doing) and item number 4 (Even when 

course materials are dull and uninteresting, I manage to keep working until I finish) with a mean of (m=3.9) 

each. Meanwhile, item number 4 (when the coursework is difficult, I either give up or only study the easy parts) 

has the lowest mean (m = 2.7). 

Table 7- Mean for (iii) Help-Seeking (2 items) 

Item Mean SD 

RMCHSQ1When I Cannot Understand The Material In A Course, I Ask 

Another Student In The Class For Help. 

3.9 .91581 

RMCHSQ 2I Try To Identify Students In The Classes Whom I Can Ask 

For Help If Necessary. 

4 .80054 

Table 7 shows the mean for Help-seeking. The highest mean (m=4), is for item number 2 (I try to identify 

students in the classes whom I can ask for help if necessary) and the mean for item number 1 (When I cannot 

understand the material in a course, I ask another student in the class for help is (m=3.9). 

Findings for Cognitive Components 

This section presents data to answer research question 2- How do learners perceive cognitive components in 

learning? 

In the context of this study, this is measured by (i) rehearsal, (ii)organization, (iii) elaboration and (iv) critical 

thinking. 

Table 8- Mean for (i) Rehearsal (4 items) 

Item Mean SD 

LSCCRQ1When I study for the classes, I practice saying the material to myself over and 

over. 

3.7 .84967 

LSCCRQ2When studying for the courses, I read my class notes and the course readings 

over and over again. 

3.5 .91508 

LSCCRQ3I memorize key words to remind me of important concepts in this class. 3.8 .77578 

LSCCRQ4I make lists of important items for the courses and memorize the lists. 3.7 .5787 

 

Table 8 shows the mean for Rehearsal. The highest mean (m=3.8) is for the item, (Memorize key words to 

remind me of important concepts in this class). The lowest mean (m=3.5) is for the item, (When studying for the 

courses, I read my class notes and the course readings over and over again) 
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Table 9- Mean for (ii)Organization  (4 items) 

Item Mean SD 

LSCCOQ1When I study the readings for the courses in the program, I outline the 

material to help me organize my thoughts. 

3.6 .91967 

LSCCOQ2When I study for the courses, I go through the   readings and my class 

notes and try to find the most important ideas. 

3.9 .80262 

LSCCOQ3I make simple charts, diagrams, or tables to help me organize course 

materials in this program. 

3 1.00441 

LSCCOQ4When I study for the courses, I go over my class notes and make an 

outline of important concepts. 

3.7 .92216 

 

Table 9 shows the mean values for Organization. The highest mean (m=3.9) is for item, (When I study for the 

courses, I go through the readings and my class notes and try to find the most important ideas). The lowest mean 

score (m=3) is for item,(I make simple charts, diagrams, or tables to help me organize course materials in this 

program) 

Table 10- Mean for (iii) Elaboration (6 items) 

Item Mean SD 

LSCCEQ1 When I study for the courses in this program, I pull together information from 

different sources, such as lectures, readings, and discussions. 

3.4 .94361 

LSCCEQ2 I try to relate ideas in one subject to those in other courses whenever possible 3.3 .97440 

LSCCEQ3 When reading for the courses, I try to relate the material to what I already 

know. 

3.8 .78396 

LSCCEQ4 When I study for the courses in this program, I write brief summaries of the 

main ideas from the readings and my class notes. 

3.5 .86349 

LSCCEQ5 I try to understand the material in the classes by making connections between 

the readings and the concepts from the lectures.  

3.7 .82779 

LSCCEQ6 I try to apply ideas from course readings in other class activities such as lecture 

and discussion. 

3.4 .92455 

Table 10 shows the mean scores for Elaboration. The highest score,(m=3.8) is for item, (When reading for the 

courses, I try to relate the material to what I already know). The second-highest score, (m=3.7) is for item (I try 

to understand the material in the classes by making connections between the readings and the concepts from the 

lectures). The lowest mean score, (m=3.3), is for item (I try to relate ideas in one subject to those in other courses 

whenever possible). 

Table 11- Mean for (iv) Critical Thinking (5 items) 

Item Mean SD 

LSCCCTQ1 I often find myself questioning things I hear or read in the courses to 

decide if I find them convincing. 

3.7 .88241 

LSCCCTQ2 When a theory, interpretation, or conclusion is presented in classes or in 

the readings, I try to decide if there is good supporting evidence. 

3.4 .81791 
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LSCCCTQ3 I treat the course materials as a starting point and try to develop my own 

ideas about it. 

3.5 .85280 

LSCCCTQ4 I try to play around with ideas of my own related to what I am learning in 

the courses. 

3.6 .88094 

LSCCCTQ5 Whenever I read or hear an assertion or conclusion in the classes, I think 

about possible alternatives. 

3.5 .85358 

 

For Table 11, the highest mean score for Critical thinking is (m=3.7), for item (I often find myself questioning 

things I hear or read in the courses to decide if I find them convincing). The statement (I try to play around with 

ideas of my own related to what I am learning in the courses) score the second highest mean of (m=3.6). The 

lowest score, (m=3.4), is for the statement (When a theory, interpretation, or conclusion is presented, I try to 

decide if there is good supporting evidence). 

Findings for Metacognitive Self-Regulation 

This section presents data to answer research question 3- How do learners perceive metacognitive self-regulation 

in learning? 

Table 12- Mean for Metacognitive Self-Regulation 

Item Mean SD 

MSSRQ1During class time, I miss important points because I am thinking of other 

things. 

3 .94750 

MSSRQ2When reading for the courses, I make up questions to help focus my reading. 3.3 .86874 

MSSRQ3When I become confused about something I am  reading for the classes, I go 

back and try to figure it out. 

3.9 .79385 

MSSRQ4If course readings are difficult to understand, I change the way I read the 

material. 

3.7 .89987 

MSSRQ5Before I study new course material thoroughly, I often skim it to see how it 

is organized 

3.6 .90449 

MSSRQ6I ask myself questions to make sure I understand the material I have been 

studying in this program.  

3.7 .88755 

MSSRQ7I try to change the way I study in order to fit any course requirements and the 

instructors’ teaching style.  

3.6 .84913 

MSSRQ8I try to think through a topic and decide what I am  supposed to learn from it 

rather than just reading it over when studying for the courses in this program. 

3.5 .84198 

MSSRQ9When studying for the courses in this program I try to determine which 

concepts I do not understand well. 

3.7 .84711 

MSSRQ10When I study for the courses, I set goals for myself in order to direct my 

activities in each study period. 

3.5 .85358 

MSSRQ11If I get confused taking notes in classes, I make sure I sort it out afterwards. 3.6 .96477 
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Table 12 presents the mean score for Metacognitive Self-Regulation. Based on all 11 items, the mean scores 

range from 3 to 3.9. The highest mean score (M=3.9) is for item (When I become confused about something I 

am  reading for the classes, I go back and try to figure it out). Three items shared the same mean score (m=3.7), 

item (If course readings are difficult to understand, I change the way I read the material), (I ask myself questions 

to make sure I understand the material I have been studying in this program) and item (When studying for the 

courses in this program I try to determine which concepts I do not understand well). The lowest score (m=3) is 

for item (During class time, I miss important points because I am thinking of other things). 

Findings for Relationship between 

This section presents data to answer research question 4- Is there a relationship between all components in 

learning strategy.? 

To determine if there is a significant association in the mean scores between all components in learning strategy, 

data is analysed using SPSS for correlations. Results are presented separately in table 13, and 14 below. 

Table 13- Correlation between Resource Management and Cognitive Components 

 

Table 13 shows there is an association between resource management and cognitive components. Correlation 

analysis shows that there is a high significant association between resource management and cognitive 

components (r=.588**) and (p=.000). According to Jackson (2015), coefficient is significant at the .05 level and 

positive correlation is measured on a 0.1 to 1.0 scale. Weak positive correlation would be in the range of 0.1 to 

0.3, moderate positive correlation from 0.3 to 0.5, and strong positive correlation from 0.5 to 1.0. This means 

that there is also a strong positive relationship between resource management and cognitive components.   

Table 14- Correlation between Resource Management and Metacognitive Self-Regulation 

 

Table 14 shows there is an association between resource management and metacognitive self-regulation. 

Correlation analysis shows that there is a high significant association between resource management and 

metacognitive self-regulation (r=.649**) and (p=.000). According to Jackson (2015), coefficient is significant 

at the .05 level and positive correlation is measured on a 0.1 to 1.0 scale. Weak positive correlation would be in 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume IX Issue IX September 2025 

Page 8330 
www.rsisinternational.org 

   

 

 

 

the range of 0.1 to 0.3, moderate positive correlation from 0.3 to 0.5, and strong positive correlation from 0.5 to 

1.0. This means that there is also a strong positive relationship between resource management and metacognitive 

self-regulation.  

CONCLUSION 

Summary Of Findings And Discussions 

The study findings revealed interesting insights on how learners perceive their use of learning strategies. First, 

the findings on resource management show that, in order to succeed, the students make an effort to attend class 

regularly and work hard to complete a given task even if the course materials are uninteresting. As mentioned 

by Pintrich et al. (1991) resource management encompasses not only self-regulation of cognition but also time 

management, study environment, and effort regulation. Effort regulation refers to the ability of students to 

maintain their effort and attention in the face of interruptions and uninteresting tasks. Next, students actively 

seek out peers who can assist them in their learning process. As mentioned by Ahmed & Khanam (2014), peer 

learning, such as collaborating with fellow students, results in positive effects on academic achievement. 

Second, the findings on cognitive components indicate that students memorize keywords for significant concepts 

and organize their studies by reviewing their class notes and identifying key ideas.  As mentioned by Weinstein 

& Mayer (1983) rehearsal strategies are split into two cognitive aims. Selection guides students to focus on 

important aspects of the study material, while the other aspect ensures the transfer of the studied material into 

working memory. Next, findings on elaboration reveal that students often relate new material to their existing 

knowledge. This finding is supported by Weinstein & Mayer (1983) the main objective of the elaboration 

strategy is to integrate dispensed information with retrospective knowledge.  

Last, the findings on Metacognitive Self-Regulation. The item, “When I become confused about something I am 

reading for the classes, I go back and try to figure it out” scored the highest mean. This shows that students will 

self-regulate their learning strategies in the learning process. As mentioned by Pintrich (1991), Metacognitive 

self-regulatory exercises include planning, monitoring and regulating. 

The finding for correlation between all components in learning strategy show that there is a strong positive 

relationship between resource management and cognitive components and also relationship between resource 

management and metacognitive self-regulation 

Pedagogical Implications and Suggestions for Future Research 

There are 2 perspectives in language learning strategies: learners and teachers. For students, the ability to identify 

a strategy that suits their learning style will tremendously help them understand the subject matter. Zakaria et al. 

(2024). For teachers, knowing the different strategies used by students is crucial, as it will help them adapt their 

teaching to the learners' needs, thus optimising the learning experience and knowledge gained. As mentioned by 

Oxford (2001), teachers should help their students to develop an awareness of learning strategies and enable 

them to use a wider range of appropriate strategies. Therefore, we recommend future studies to examine teachers' 

awareness and readiness in language learning strategies. 
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