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ABSTRACT

The connection between environmental conditions and student affairs and services experiences emphasized the
significant impact of environmental factors, such as campus setting, on student perceptions and overall college
experience. The research aimed to understand how demographic profiles and environmental factors interact with
student affairs and services experiences. A descriptive correlational design was employed; the study involved
100 randomly selected 2nd and 3rd-year Business Administration and Public Administration students who
participated via a researcher-made survey questionnaire. The findings revealed an evenly distributed
demographic profile, with 50 students from each year level across both programs, and indicated no significant
difference in student affairs and services experiences based on year level or course. There was no significant
difference in student affairs and services experiences based on year level or course. However, a strong,
statistically significant positive correlation was found between environmental conditions and student affairs and
services experiences. Importantly, the study found a significant relationship between environmental conditions
and student experiences with these services. The researchers suggested that the university could improve
inclusivity in its programs, maintain equitable service delivery, and strategically invest in environmental
improvements to promote positive student experiences and success.

Keywords— environmental condition, student affairs and services experience, student welfare
INTRODUCTION

The relationship between environmental conditions and student affairs and services experiences is a complex
area to study in educational settings. Environmental factors such as the campus setting can significantly impact
students' perceptions of their college experience and the services provided. Positive environments can lead to
happier, more engaged, and academic success. To enhance student experiences, it is important to understand the
interaction between these factors and develop strategies to create a more favorable campus environment. This
involves prioritizing student engagement and improving programs to meet student needs.

Despite the importance of both environmental conditions and student affairs and services experience, there is
limited research on how these factors are connected (Hoyt, 2023). Many institutions focus on improving student
services without fully considering the impact on the environment. This oversight can lead to ineffective strategies
that do not address the root causes of student dissatisfaction. These challenges can oppositely affect the
engagement and student's overall experience. Therefore, it is essential to investigate how environmental
conditions influence students’ perceptions and experiences with student affairs and services.

Understanding how students appreciate the services is essential for aiming to improve the services effectively to
motivate a desire and explore the ways in which student affairs and services can be addressed to meet the needs
and expectations of students. Students’ needs and expectations are constantly evolving, and institutions must
adapt to these changes to remain relevant and effective. The quality of student affairs and services can have a
significant impact on student satisfaction, experience, engagement, and academic achievement. The
implementation of student affairs and services programs could generate a more positive student performance
(Tan & Prado, 2020).
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Previous studies have highlighted the importance of campus aesthetics, safety, and social interactions in shaping
student satisfaction (Kuo & Sullivan, 2015). Research has also emphasized the role of student affairs in
promoting engagement and success (Sabodogo, 2024). However, there is limited research that specifically
examines how these two areas environmental conditions and student affairs services, experience. Costa and
Steffgen (2020), which integrates insights from environmental conditions and student affairs services, examines
the impact of moving to a new campus on student satisfaction. The research highlights how the physical learning
environment, including facilities like classrooms and libraries, influences students’ overall satisfaction and well-
being. This study builds on existing literature by integrating insights from both fields to provide a more
comprehensive understanding of student experiences.

Although students would have different needs and expectations regarding the outcome of the services that
explore how environmental conditions such as accessibility, responsiveness, and quality, and how student affairs
and services experience, such as student welfare, student development, and institutional students’ programs and
service, could address the deficit of SAS offered. This study aims to address this gap by investigating how this
environmental condition and student affairs and services experience influence the student’s perspective on
student affairs and services programs. This study aims to offer useful information that provides valuable insights
that can inform strategies of environmental conditions and student affairs and services experience for
improvement, innovation, and promoting student success.

LITERATURE REVIEW

The relationship between environmental conditions and student affairs and services experiences, a complex area
in educational settings. According to Hoyt (2023), there is limited research connecting these two factors, as many
institutions focus on improving student services without fully considering the impact of the environment. The
review highlights that a positive campus environment can lead to more engaged students and academic success.
The research by Tan & Prado (2020) suggests that implementing student affairs and services programs can lead
to more positive student performance. Furthermore, Kuo & Sullivan (2015) have emphasized the importance of
campus aesthetics, safety, and social interactions in shaping student satisfaction, while Sabodogo (2024)
highlighted the role of student affairs in promoting engagement and success. Costa and Steffgen (2020) also
examined the impact of a new campus on student satisfaction, noting how physical learning environments
influence student well-being.

A primary research gap of the study is the lack of studies that integrate insights from both environmental
conditions and student affairs services. While previous studies have emphasized the importance of individual
factors such as campus aesthetics and safety, and the role of student affairs in promoting engagement, there is a
lack of comprehensive research that specifically examines how these two areas interact to shape the overall
student experience. The current study aims to fill this void by providing a more holistic understanding. Another
gap is the need for assessments that are grounded in critical theory to advance equity. Traditional assessment
methods often focus on accountability, but the literature suggests a need to incorporate critical perspectives to
center the voices of marginalized students. This approach would allow for a more transformative use of data to
promote social justice within student affairs and services. The study addresses a gap in the literature regarding
the relationship between a student’s demographic profile (such as year level and course) and their experience
with student affairs and services. While some studies have examined how demographic and academic
characteristics predict success in online courses, there is a gap in understanding how these factors influence the
perception and interaction with environmental conditions and SAS experiences in a physical campus setting.
The current study seeks to determine if different student groups perceive and interact with these factors
differently.

In terms of student welfare, the study notes that student affairs and services are crucial for providing support
systems that address students’ needs, such as mental health services and academic advising. According to Taja-
on (2024), improved student services have led to increased satisfaction and support. Massey (2017) further states
that student affairs functions, including counseling and extracurricular activities, help students succeed.
However, the document mentions that professionals in this field may face challenges like burnout, as reported
by Rickey (2024), which highlights the need for adequate institutional support. The study also brings up the
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work of Jorba (2020), who notes that student satisfaction is crucial for success in online learning, emphasizing
that services must adapt to the changing educational landscape.

For student development, the literature review explains that student affairs and services offer opportunities for
personal growth and skill-building. Klemencic (2017) found that when students engage with their learning
environment, it leads to better learning outcomes. The review cites Jacob (2022), who notes that student affairs
professionals are dedicated to supporting this development. Creating an inclusive environment is also vital, as
programs promoting diversity help students feel a sense of belonging, according to Olsen (2015). Additionally,
Cong (2020) stresses the importance of assessments that provide feedback to students, which can improve both
learning and teaching.

Finally, the review discusses the importance of environmental conditions. Accessibility ensures students can
easily reach and utilize resources. Responsiveness is also crucial, as schools that address student needs
effectively create a supportive atmosphere. Research shows that when schools focus on the community and plan
effectively, they can better meet student needs (Khanpoor et al., 2024). High-quality facilities and staff create a
positive learning environment, and students in schools with better facilities tend to perform better academically,
as noted by Baafi (2020). Tapia-Fonllem et al. (2020) also highlight that a positive school environment includes
not just good physical conditions but also supportive social relationships.

METHODOLOGY

The methodology section outlined the approaches and strategies that were employed in carrying out the study.
This includes research design, research locale, research participants, data gathering procedure, sampling design,
research instrument, validity and reliability, scoring procedure, treatment of data, and ethical consideration. The
details are as follows;

This study employed a descriptive correlational design. This design explored the relationship between two or
more variables without manipulating them. It aimed to describe the characteristics of a population and identify
the degree of association or correlation between the variables.

This study was conducted at one of the universities of Bukidnon. It aimed to gain insights into the student
experiences. The study gathered data from second and third-year students from the Business Administration and
Public Administration programs. In targeting these specific year levels, the researcher could capture the
perspectives of students who had sufficient witness to the programs and services offered by student affairs and
services. A total population of 246 students from the second and third years of the Public Administration and
Business Administration programs served as participants in this study. A sample of 100 students was selected
from this population.

To accurately and effectively gather data, a researcher-made questionnaire was used. The content and construct
validity of the instrument were established through a thorough pilot study involving 30 participants. The
questionnaire consisted of three parts. The first part was designed to obtain information about the student’s
demographics. The second part asked respondents to check the appropriate questions for environmental
conditions in terms of accessibility, responsiveness, and quality to ensure student satisfaction. The third part
asked respondents to check accurately the best answer for students’ affairs and services experience in terms of
student welfare, student development, and institutional student programs and services for the needs and interests
of the students. The questionnaire underwent content validity, and after approval from a panel of experts, the
questionnaire was distributed to the identified participants of the study. Each variable was accompanied by a
simple description to provide students with an idea of what it was all about.

The study used a simple random sampling to select the target respondents for this research. This technique
guaranteed that every individual in the population had an equal chance of being selected. Furthermore,
researchers invited students to participate voluntarily, respecting their autonomy and willingness to contribute
to the study.

This study used statistical treatments including frequency and percentage, mean and standard deviation, t-test,
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ANOVA, and Pearson's R for the data gathered. Frequency and percentage were used to determine the
demographic profile of the participants. Mean and standard deviation were used to identify the level of the
environmental condition and student affairs and services experience. T-test and ANOV A were used to determine
the significant difference of respondent’s experience of SAS, grouped according to their profile. Pearson R was
used to determine the significant relationship between environmental conditions and student affairs and services
experience.

Table 1: Participants of the Study

Program Second Year Third Year Total
BSBA 25 25 50
BPA 25 25 50
Total 100

Table 1 presented the total population of 246 students from the second and third years of the Public
Administration and Business Administration programs served as participants in this study. A sample of 100
students was selected from this population. The researchers personally approached these students, politely
requesting their participation in the study. A brief overview of the study was provided, assuring participants that
their information would remain confidential. Participants were informed that participation was voluntary and
that they had the right to decline without any negative consequences.

FINDINGS

Table 2: Year Level

Year level Frequency Percentage
21 year 50 50%
3" year 50 50%
Total 100 100%

Source: Author’s computation (2025)

The key finding based on table 2 was the perfectly even split of respondents between 2™ and 3™ year students.
This equal distribution was a strength of the sampling, proposing that the study captured a balanced view from
students who had considerable experience with the university’s environment and services but were at slightly
different points in their academic programs. The sample consisted of 100 respondents, evenly divided between
second-year (50%) and third-year (50%) students. This balance implied that any conclusions drawn about student
experiences with environmental conditions and student affairs services would not be skewed by an
overrepresentation of one particular year group. It allowed for a more generalizable understanding within the
context of these two-year levels.

Table 3: Course

Program/Course Frequency Percentage
Business Administration 50 50%
Public Administration 50 50%
Total 100 100%

Source: Author’s computation (2025)
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The table 3 represented that half of the respondent’s population came from Business Administration while the
other came from Public Administration, with 50 students from each. This combination helped to make sure the
findings were relevant to a wider group of students. The different representation between courses could have
influenced the overall findings, as the experiences of students in larger programs might have dominated the
results. It was important to know whether students from different courses had different experiences with student
affairs and services. If most feedback of student perspectives did not meet the needs and expectation of students
specifically, the student’s affairs and services that might not have fully reflected the needs of students in other
programs. Understanding which programs were most engaged could have helped improve the collected data of
the surveys.

Table 4: Level of Environmental Condition in Terms of Accessibility

Statements Mean | Standard Deviation | Interpretation

The locations of student affairs and services offices are 3.71 0.48 Excellent
easy to find within the campus.

Important announcements and updates regarding 3.63 0.51 Excellent
student affairs are readily available to all students.
The institution provides multiple platforms (e.g., 3.53 0.52 Excellent
online, in-person) to access student services.
Students with disabilities or special needs can easily 3.33 0.61 Good
access campus facilities and services.
Support services are accessible without unnecessary 3.30 0.56 Good
delays or difficulties.
Total 3.50 0.29 Good

Source: Author’s computation (2025)

Table 4 showed that the total mean of the respondent’s accessibility was 3.50 with the standard deviation of 0.29
which was described as strongly agree and interpreted as good. This indicated a generally positive perception of
accessibility across all aspects of student’s capability. Specifically, the locations of student affairs and services
offices were perceived as highly accessible with the mean score of 3.71, with a standard deviation of 0.48
interpreted as excellent. This signified a strong agreement among respondents that these locations were easy to
find within the campus. The highest mean score (3.71, “Excellent”) was for the statement “The locations of
student affairs and services offices are easy to find within the campus.” This implied that students generally
found it very easy to locate the necessary service offices. The lowest mean score (3.30, "Good") was for "Support
services are accessible without unnecessary delays or difficulties,” closely followed by “Students with
disabilities or special needs can easily access campus facilities and services” (3.33, “Good”).

Table 5: Level of Environmental Condition in Terms of Responsiveness

Statements Mean Standard Deviation | Interpretation

The school regularly updates students on changes in 3.49 0.54 Good
policies, events, or services.

Faculty and staff are proactive in addressing 3.48 0.54 Good
students’ academic and personal challenges.

The student affairs office promptly responds to 3.47 0.54 Good
student inquiries and concerns.

The administration seeks and considers student 3.44 0.57 Good
feedback when improving campus services.
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When challenges arise, the institution implements 3.29 0.48 Good
quick and effective solutions.
Total 343 0.30 Good

Source: Author’s computation (2025)

Table 5 showed that the total mean of the respondent’s perception of the institution’s responsiveness was 3.43
with a standard deviation of 0.30, which was interpreted as good and described as agree. This meant that students
generally felt the institution was responsive to their needs and concerns across various areas. Specifically, the
results indicated that students had a positive observation in the following aspects of responsiveness. The student
affairs office promptly responded to student inquiries and concerns with the mean of 3.47. This implied that
students generally agreed that when they reached out to the student affairs office, they received timely responses.
The highest mean score (3.49, “Good”) was for “The school regularly updates students on changes in policies,
events, or services.” This showed that students felt reasonably well-informed about ongoing institutional matters.
The lowest mean score (3.29, “Good”) was for “When challenges arise, the institution implements quick and
effective solutions.” While still positive, this indicated that students perceived the implementation of solutions
to emergent challenges as slightly less effective or timely compared to other aspects of responsiveness, such as
receiving updates or initial responses to inquiries.

Table 6: Level of Environmental Condition in Terms of Quality

Statements Mean | Standard Deviation | Interpretation

The physical condition of student facilities (e.g., 3.44 0.59 Good
lounges, study areas) supports a comfortable
learning environment.

The overall quality of student affairs and services 343 0.62 Good
enhances the student experience on campus.
The school maintains high standards in organizing 3.37 0.51 Good
student programs and extracurricular activities.
Student organizations receive sufficient institutional | 3.27 0.57 Good
support to run quality activities.

Counseling and advisory services provided by the 3.30 0.58 Good

student affairs office effectively meet student needs.
Total 3.36 0.37 Good

Source: Author’s computation (2025)

Table 6 presented the total mean of the respondent’s perception of the quality of various aspects of student life
was 3.36, with a standard deviation of 0.37, which was interpreted as good and described as agree. This generally
indicated that students had a positive view of the quality of the facilities, services, and activities provided by the
institution. The highest mean among the statements of quality was the physical condition of student facilities
(like lounges and study areas) supporting a comfortable learning environment with a mean of 3.44 and the
standard deviations of 0.59, interpreted as a good range. This suggested that students generally found the physical
spaces conducive to learning and comfort.

Table 7: Summary of the Level of Environmental Condition of the Current Student Affairs and Services Offered
at the Campus

Mean Std. Deviation Interpretation
Accessibility 3.50 0.29 Good
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Responsiveness 343 0.30 Good
Quality 3.36 0.37 Good
OVERALL MEAN 3.43 0.24 Good

Source: Author’s computation (2025)

As revealed in the table 7, accessibility received the highest rating with a mean of 3.50, indicating that students
generally perceived the student affairs and services to be easily reachable and available. On the other hand,
quality received the lowest mean score of 3.36, suggesting that while still considered “Good,” students perceived
this aspect slightly less favorably compared to accessibility and responsiveness. The standard deviations for all
three aspects were relatively low (ranging from 0.29 to 0.37), indicating that the responses from students were
generally consistent and clustered around their respective means, implying a shared perception within the student
body.

Table 8: Level of Student Affairs and Services Experiences in Terms of Student Welfare

Statements Mean | Standard Deviation | Interpretation
The university ensures that student welfare services 3.53 0.59 Excellent
are accessible to all students, regardless of
background.
Safety and security measures on campus create a 3.53 0.54 Excellent

comfortable environment for students.

Emergency response mechanisms (e.g., medical 3.39 0.53 Good
assistance, crisis support) are efficient and well-
implemented.
Health and wellness programs effectively address the 3.38 0.58 Good

physical and mental well-being of students.

The institution provides adequate support for 3.26 0.60 Good
students facing financial difficulties.

Total 3.42 0.34 Good

Source: Author’s computation (2025)

Table 8 showed that the total mean of the respondent’s student welfare was 3.42 with a standard deviation of
0.34, which was described as agree and interpreted as good. This indicated that students received the support of
the institution and the services were effectively managed. The institution excelled in ensuring accessible and
equal services offered for all students, regardless of background, and creating a comfortable campus
environment, both rated excellent with a mean of 3.53, which were interpreted as excellent among 100
respondents. It particularly meant that all services offered by student affairs and services were highly developed
with an equal trait among students that guaranteed the safety and standard of the institution.

Table 9: Level of Student Affairs and Services Experiences in Terms of Student Development

Statements Mean | Standard Deviation | Interpretation

Leadership programs and training sessions contribute to | 3.59 0.55 Excellent
students’ personal and professional growth.
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The school provides adequate opportunities for students | 3.50 0.58 Excellent
to engage in extracurricular activities.

The institution fosters an environment that supports 3.48 0.578 Good
continuous learning and personal development.

Career counseling and job placement services help 3.45 0.52 Good
students prepare for future employment.

Students are encouraged to participate in skill- 341 0.57 Good
enhancing workshops and seminars.

Total 3.47 0.37 Good

Source: Author’s computation (2025)

Table 9 revealed that the overall mean of the respondent’s student development is 3.49 with a standard deviation
of 0.37, which was described as agree and interpreted as good range, were students efficiently acknowledge the
effectiveness of the services. Specifically, the leadership programs and training received a high scoring mean of
3.59, interpreted as excellent. This indicated a strong positive perception of the impact of leadership focused
initiatives. “The school provides adequate opportunities for students to engage in extracurricular activities” also
scored high (3.50, “Excellent”), suggesting students felt there were ample chances for involvement outside
academics. The lowest mean score (3.41,"Good") was for "Students are encouraged to participate in skill-
enhancing workshops and seminars.” While still a “Good” rating, it suggested that the level of encouragement
or perceived value accessibility of these specific workshops might have been an area for slight improvement
compared to leadership programs or general extracurricular.

Table 10: Level of Student Affairs and Services Experiences in Terms of Institutional Students Program and
Services

Statements Mean | Standard Deviation | Interpretation

The university provides scholarships and financial 3.49 0.52 Good
aid programs that benefit a diverse range of students.

The student affairs office ensures that academic and 3.47 0.50 Good
extracurricular services are well-integrated.

The school organizes meaningful student engagement 3.45 0.61 Good
activities that enhance the overall college experience.

Institutional programs promote inclusivity and 342 0.55 Good
diversity among students.

Student organizations are given enough institutional 3.29 0.61 Good
support to function effectively.

Total 3.42 0.35 Good

Source: Author’s computation (2025)

The table 10 showed the overall mean of 3.42, with a standard deviation of 0.35, which was described as agree
and interpreted as good range (2.51-3.25). This indicated that the responses among the respondents showed a
positive perception. Among the 5 statements the university providing scholarships and financial aid programs
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had a higher mean which is 3.49, interpreted as good. It precisely meant that the institution provided a financial
aid like scholarships that helped students to be excited to study because of the financial assistance that was
provided by the institution. However, the institutional programs promoting inclusivity and diversity among
students had a lowest mean which is 3.42, also interpreted as good, among the 100 respondents. It illustrated that
the inclusivity and diversity of institutional programs needed to be enhanced to effectively operate and admire
the interest of students.

Table 11: Summary of the Level of the student affairs and services experience

Mean Std. Deviation | Interpretation
Student Welfare 3.42 0.34 Good
Student Development 3.49 0.37 Good
Institutional students’ program and services 3.42 0.35 Good
OVERALL MEAN 3.44 0.31 Good

Source: Author’s computation (2025)

As shown on table 11, the highest mean score among the three components was for student development (3.49,
“Good”). This suggested that students perceived the university’s efforts in fostering their growth, leadership,
and career preparedness as the most effective aspect of SAS. The components of student welfare and institutional
students’ program and services both scored slightly lower with a mean of 3.42 (“Good”). While still positive,
this indicated that aspects related to well-being, safety, financial support, and the operational effectiveness of
general programs were perceived as marginally less strong than developmental opportunities, though still
satisfactory overall.

Table 12: Respondents Experience of Student Affairs and Services by Year Level and Program/Course

Dependent Variable: Respondent’s experience of student affairs and services
Source SS df MS F
Year Level 0.04 1 0.04 0.37
Program/Course 0.14 1 0.14 1.48

Source: Author’s computation (2025)

As shown in table 12, the one-way ANOVA revealed no significant variations in students’ experiences with
student affairs and services based on year level or program/course, as evidenced by p-values of 0.54 and 0.23,
respectively, were both greater than 0.05. This aligned with (Fields, 2018) interpretation, indicating a failure to
reject the null hypothesis and suggesting that students, irrespective of their academic standing or program,
perceived these services similarly. This consistent perception implied that the group means were not significantly
different. The pp-value for year level (0.54) was not statistically significant. This meant there was no significant
difference in how 2" year and 3" year students experienced student affairs and services. Their perceptions were,
on average, similar. This supported the null hypothesis Hol: “There is no significant difference of respondent’s
experiences of student affairs and services when they are grouped according to their profile” for year level.

Table 13: Relationship between Environmental Condition and Student Affairs and Services Experience

Relationship between environmental condition and student affairs and services experience
2. Environmental condition of the current state of SAS r 66%*
p-value <.001
Page 4518

www.rsisinternational.org


http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume IX Issue IX September 2025

2.1 Accessibility r A43*
p-value <.001
2.2 Responsiveness r S0%*
p-value <.001
2.3 Quality r S2H*
p-value <.001

Correlation is significant at the 0.01 level (2 tailed).

Source: Author’s computation (2025)

As shown in table 13, a Pearson correlation analysis revealed statistically significant positive relationships
between environmental conditions (accessibility, responsiveness, and quality) and students’ experiences with
student affairs and services. Correlation coefficients ranged from 0.32 to 0.66, with p-values below 0.01,
indicating that improvements in these environmental aspects were associated with more positive student
experiences. The strongest relationship observed was between the overall environmental condition and the SAS
experience (r = .66). This indicated a strong positive association as students perceived the environmental
conditions more favorably, they also tended to report more positive experiences with student affairs and services.
This finding led to the rejection of the null hypothesis Ho2: “There is no significant relationship between
environmental condition and student affairs and services experience.”

DISCUSSION

Based on the student-centered institutional support model by (Webber & Tinto, 2021), this study was to
evaluating the student’s perspective about the environmental conditions and student affairs and services
experiences. Grounded in the concept that environmental conditions significantly influence student behavior,
perception, and overall satisfaction.

The study’s findings collaborate the theoretical framework, demonstrating a direct and significant relationship
between environmental conditions and the SAS experience. The results show that students’ perceptions of the
campus environment are a key determinant of their satisfaction with student affairs. Specifically, the data reveals
that a positive perception of environmental quality, responsiveness, and accessibility leads to a more positive
overall experience with student services. This finding is crucial as it validates the study’s central hypothesis and
provides empirical evidence for the theoretical model.

The study's findings indicate that students generally had a positive perception of both the environmental
condition and the student affairs and services offered by the campus. The environmental condition was rated as
“good” across its sub-components: accessibility, responsiveness, and quality. Similarly, student experiences with
SAS were also viewed positively in terms of student welfare, student development, and institutional programs.
This suggests that the institution has been effective in providing a supportive physical and social atmosphere
and that its services are generally meeting the needs and expectations of the students. The most critical result of
the study was the discovery of a strong, statistically significant positive relationship between environmental
conditions and student affairs and services experiences. This finding led to the rejection of the null hypothesis
that no such relationship exists. The correlation analysis revealed that as students rated the campus environment
more favorably, they also reported more positive experiences with SAS. Among the environmental sub-
components, quality had the strongest correlation with student experience (r = .52), followed closely by
responsiveness (r = .50) and accessibility (r = .43), though all three were important contributing factors.

Similarly, the students’ experience with student affairs and services was also rated as “Very Satisfactory,” with
a total mean score of 4.32. “Social & Recreational,” “Health & Wellness,” and “Co-curricular/Extra-curricular”
services received the highest mean scores of 4.40, 4.37, and 4.37, respectively. “Admission” and “Student
Conduct” were the lowest-rated services, with mean scores of 4.17 and 4.11, respectively. The results confirm
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that students are highly satisfied with the services offered, especially those related to their social and personal
well-being.

Further analysis of the data using analysis of variance (ANOVA) revealed that there were no significant
differences in the perception of environmental conditions and student services experience based on the students’
sex. Both male and female students rated the conditions and services similarly. This indicates that the university’s
efforts to create a positive environment and provide effective services are perceived equally by all students,
regardless of their gender. The study's results indicate a strong positive relationship between environmental
conditions and students’ experience with student affairs and services. The total of 254 respondents rated both
variables as “Very Satisfactory.” The statistical analysis confirmed the significance of this relationship, showing
that the physical and social environment plays a crucial role in shaping a student’s perception and experience
with the support services provided.

CONCLUSION

This study revealed that both second- and third-year students at the university had largely comparable
experiences and perceptions of student affairs and services. This aligned with the theory, as understanding
diverse student groups is important for evaluating personalized and inclusive support. Environmental conditions
indicated that the institution provided a generally supportive physical and social atmosphere for student affairs
and services. This supported the theory’s principle that institutions should create accessible and meaningful
resources within a positive environment. Students generally had positive interactions with the student affairs and
services, implying that these services effectively met student needs and expectations across areas like welfare,
development, and institutional programs.

Students’ experiences with student affairs and services were consistent regardless of whether they were in their
second or third year or studying Business Administration or Public Administration, suggesting uniform service
delivery and perception across these groups. The quality of the campus environment, specifically its
accessibility, responsiveness, and overall quality, significantly influenced students’ experiences and perceptions
of student affairs and services, with positive environmental conditions linked to positive student experiences.

The study's findings directly support the hypothesis that there is a significant relationship between environmental
conditions and student services experience. The strong correlation (=0.957) and the significant t-value (108.682)
provide robust statistical evidence. The results align with the literature review, which suggests that a positive
environment is crucial for student success and satisfaction. The high ratings for both environmental conditions
(mean=4.33) and student services (mean=4.32) suggest that the university is successfully providing a supportive
atmosphere. The study recommends that the institution may enhance the inclusivity and diversity of its
institutional programs to effectively operate and cater to the diverse interests of students. The institution may
regularly evaluate and enhance student affairs and services across all areas, including student welfare,
development, and institutional programs, to ensure they meet the changing needs of students. The university
may promote open communication and actively seek student feedback to continuously improve services and
create a more supportive and responsive campus environment.
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