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ABSTRACT

This study examines the role of audio-visual tools in enhancing Arabic reading proficiency among secondary
school students. Traditional reading instruction often struggles to sustain student interest, while technology-
based approaches are believed to activate multiple senses and foster more interactive learning. Adopting a
quantitative survey design, data were collected from 92 Form Two students in a state-funded Islamic secondary
school in Perak, Malaysia. A structured nine-item Likert-scale questionnaire, validated by experts and
demonstrating excellent reliability (Cronbach’s Alpha = 0.989), was used to capture students’ perceptions.
Descriptive analysis using SPSS revealed highly positive evaluations, with mean scores ranging from 3.95 to
4.22. Audio-visual tools were found to increase motivation, engagement, and diligence, while also improving
comprehension, pronunciation accuracy, and memory retention. These findings align with global evidence that
multimedia materials are effective in supporting 21st-century learning. From a pedagogical perspective, the
results highlight the need for systematic integration of audio-visual tools into Arabic reading instruction,
supported by teacher training and institutional infrastructure. However, the study was limited to one school and
did not include a control group, which restricts the generalizability and causal strength of the findings. Future
research should employ experimental or longitudinal designs, include multiple schools, and explore the impact
of audio-visual tools on other language skills such as writing and speaking. Overall, this study contributes to
the growing discourse on technology-based pedagogy by demonstrating the potential of audio-visual resources
to improve Arabic reading instruction at the secondary school level.
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INTRODUCTION

Reading proficiency in the Arabic language is a core aspect of language learning, especially at the secondary
school level. Beyond enabling students to comprehend texts and learning materials, reading forms the
foundation for the acquisition of other language skills such as writing, listening, and speaking. Strong reading
ability also contributes to vocabulary expansion, reinforcement of grammatical structures, and a deeper
understanding of the cultural and contextual background of the language.

In today’s fast-paced digital era, various technological innovations have been integrated into classroom
teaching to enhance learning effectiveness. Among these, audio-visual tools are increasingly recognized as
valuable teaching aids. These tools facilitate interactive delivery, stimulate multiple senses, and align with the
learning styles of 21st-century learners. Devices such as laptops, LCD projectors, smartboards, videos,
animations, and multimedia presentations have been shown to improve teaching quality, sustain students’
attention, strengthen comprehension, and enhance memory retention (Winarsih & Mursita, 2024).

The shift towards Education 4.0 has also redefined the teacher’s role, moving from a knowledge transmitter to
a mentor and facilitator (Purkovi¢ et al., 2024). Within this context, audio-visual tools are particularly relevant
for Arabic reading instruction, where learners must grasp not only linguistic forms but also textual meaning.
Preliminary classroom observations at an Islamic secondary school revealed that teachers often rely on audio-
visual aids during Arabic reading lessons, suggesting their growing importance in pedagogical practice.
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However, despite their increasing use, empirical studies that specifically examine the effectiveness of audio-
visual tools in enhancing Arabic reading proficiency among Malaysian secondary school students remain
limited. Previous research has largely focused on general language learning or other subjects, with insufficient
attention to sustained reading accuracy, comprehension, and motivation in Arabic. Moreover, most existing
studies emphasize short-term outcomes without addressing long-term proficiency development or comparing
results with traditional methods.

Therefore, this study seeks to address these gaps by evaluating the impact of audio-visual tools on secondary
school students’ Arabic reading proficiency. The research investigates whether audio-visual-based methods can
help learners master Arabic reading texts more effectively and meaningfully in line with 21st-century learning
needs.

LITERATURE REVIEW

Technology-based teaching aids, particularly audio-visual tools, have gained wide application in modern
classrooms. Prior studies consistently highlight their effectiveness not only in improving students’ engagement
but also in supporting cognitive aspects such as comprehension, focus, and language acquisition. These
findings provide a theoretical basis for the present research, while also revealing areas that remain
underexplored.

One of the recurring advantages of audio-visual tools is their capacity to improve comprehension. Rahman et
al. (2024) reported that instructional media allow students to access information more explicitly, reducing
overdependence on teacher explanation. Similarly, Tarigan et al. (2024) concluded that multimedia integration
enhances understanding of complex concepts and fosters critical thinking. While these studies affirm the
general benefits of audio-visual aids, their primary focus was on science and problem-based learning contexts
rather than on Arabic reading proficiency. This highlights a gap, as comprehension in Arabic involves not only
decoding but also interpreting implied meanings, an area that multimedia resources such as animations,
annotated texts, and symbolic images could specifically support.

Another strand of research emphasizes the role of audio-visual tools in sustaining students’ attention and
engagement. More Valencia et al. (2023) found that combining visual and auditory input increases focus during
lessons, while Handoyo (2024) demonstrated that multimedia lessons maintain learners’ interest for longer
periods. These findings align with classroom experiences in Arabic language instruction, where students often
respond positively to videos and interactive presentations. However, most of these studies evaluated short-term
engagement and did not examine whether such interest translates into sustained improvements in reading
proficiency, leaving an important question unanswered.

Beyond attention and comprehension, audio-visual resources are also linked to language development. Syahid
et al. (2024) observed that multisensory input facilitates vocabulary acquisition, while Shehada, Indrayanti,
and Romadhon (2024) showed that audiovisual support enhances pronunciation accuracy. Although these
findings are promising, they largely stem from English language contexts. Given the structural and
morphological differences between Arabic and learners’ native languages, further empirical validation is
needed to confirm whether similar benefits extend to Arabic reading skills.

Moreover, the use of audio-visual media has been associated with memory retention. Sharma et al. (2020)
noted that multimedia presentations activate multiple senses, creating long-term storage of knowledge. This
suggests that audiovisual tools could reinforce Arabic reading by enabling students to retain vocabulary and
textual patterns more effectively. Yet, most of the studies reviewed did not assess the durability of learning
outcomes over time, pointing to the absence of longitudinal evidence.

In summary, the literature suggests that audio-visual tools can enhance comprehension, engagement,
vocabulary acquisition, pronunciation, and memory. However, several gaps remain evident. First, there is still a
lack of research that directly focuses on Arabic reading at the secondary level, particularly within the
Malaysian context. In addition, few studies have compared audio-visual methods with traditional approaches,
which limits the strength of causal conclusions. Finally, most of the reviewed studies did not examine the long-
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term effects of audio-visual tools, leaving the sustainability of learning outcomes uncertain. Addressing these
gaps, the present study investigates the effectiveness of audio-visual tools in improving Arabic reading
proficiency among secondary school students, thereby contributing both practically and theoretically to the
discourse on technology integration in 21st-century language education.

METHODOLOGY
Research Method

This study adopted a quantitative research method, which is grounded in systematic empirical investigation
through numerical data and statistical analysis. This approach was chosen to accurately measure and interpret
students’ perceptions of the effectiveness of audio-visual tools in developing Arabic reading skills. Quantitative
procedures are also suitable for identifying measurable trends and generating results that can be generalized
within the scope of the study population.

Research Design

The research employed a field survey design to capture students’ perceptions in a real-life educational setting.
The survey was conducted in one of the state-funded Islamic secondary schools in Perak, Malaysia. The focus
was on how audio-visual tools could enhance the learning process, particularly in improving students’
proficiency in Arabic reading. Prior to data collection, students were briefed about the study objectives and
their roles as respondents. Ethical considerations were observed by obtaining informed consent from both
students and their guardians, ensuring voluntary and informed participation.

Research Sample

The target population comprised secondary school students studying Arabic. Specifically, the study focused on
Form Two students, as they are at an intermediate stage of Arabic learning where foundational reading skills
have been introduced but still require reinforcement. This makes them an appropriate group to evaluate the
effectiveness of audio-visual tools. A purposive sample of 92 respondents was drawn from a total population of
120 students, in line with Krejcie and Morgan’s (1970) sampling table, ensuring statistical representativeness.

Research Instrument

Data were collected using a structured questionnaire designed specifically for this research. The instrument
employed a five-point Likert scale ranging from “strongly disagree” to “strongly agree,” covering four key
dimensions: interest and motivation, reading comprehension, pronunciation accuracy, and memory retention.
To ensure content validity, the instrument was reviewed by two experts in Arabic language education and
educational technology. A pilot test was also conducted, and the questionnaire demonstrated excellent internal
consistency, with a Cronbach’s Alpha coefficient of 0.989 across nine items. This indicates that the instrument
was highly reliable in measuring the intended constructs.

Data Analysis

Data were analyzed using the Statistical Package for the Social Sciences (SPSS) version 26. Descriptive
statistics such as frequencies, percentages, means and standard deviations were employed to identify overall
patterns and trends in students’ perceptions. These analyses were appropriate given the study’s aim of
exploring students’ views rather than testing hypotheses or causal relationships. By using descriptive measures,
the study was able to provide a clear and systematic overview of how students perceived the role of audio-
visual tools in enhancing Arabic reading proficiency.

Methodological Limitations

While the methodology provides valuable insights, certain limitations should be acknowledged. The study
relied on self-reported perceptions, which may not fully capture actual reading proficiency outcomes.
Additionally, the absence of a control group using traditional methods limits the ability to establish causality.
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The research was also confined to a single school in Perak, Malaysia, which may restrict the generalizability of
findings to other contexts. These limitations highlight the need for future research employing experimental or
longitudinal designs to validate and extend the present findings.

FINDINGS AND DISCUSSION

The purpose of this study was to determine the effectiveness of audio-visual tools in enhancing Arabic reading
proficiency among secondary school students. Table 1 presents students’ perceptions, which overall reflect a
very positive evaluation of audio-visual integration in Arabic reading lessons.

Table 1: The Impact of Audio-Visual Tools on Mastery of Arabic Reading Skills

Item Mean (M) Std. Deviation (SD)

The use of audio-visual tools makes it easier for me | 4.09 0.794
to read Arabic texts.

The use of audio-visual tools boosts my confidence | 4.05 0.790
in reading Arabic texts.

The use of audio-visual tools helps me to avoid | 4.08 0.842
reading mistakes in Arabic texts like vowel markings
and the pronunciation of letters.

The use of audio-visual tools gets me more | 4.11 0.858
interested in reading Arabic texts.

The use of audio-visual tools enhances my memory | 3.95 0.856
of the words I have already read.

The use of audio-visual tools sharpens my focus | 4.01 0.791
when engaging in reading tasks.

The use of audio-visual tools increases my | 4.02 0.711
motivation to read.

The use of audio-visual tools gets me more active | 4.22 0.782
when undertaking reading.

The use of audio-visual tools makes me more | 4.15 0.913
diligent when performing reading tasks.

In general, the mean values (M = 3.95-4.22) indicate consistently high student agreement with the positive
impact of audio-visual tools. The moderate standard deviations (0.711-0.913) suggest that responses were
relatively stable across the sample.

The highest-rated item was “The use of audio-visual tools gets me more active when undertaking reading
tasks” (M = 4.22), followed by “makes me more diligent” (M = 4.15) and “gets me more interested” (M =
4.11). These findings suggest that audio-visual resources are particularly effective in stimulating student
engagement and participation. This aligns with Imanuddin et al. (2024), who reported that multimedia
materials increase motivation and create a more favorable learning environment. One possible explanation is
that today’s students, as digital natives, are naturally more responsive to multimedia-rich instruction compared
to traditional text-based approaches.

In terms of comprehension and accuracy, students also agreed strongly with items such as “makes it easier to
read Arabic texts” (M = 4.09) and “helps me avoid reading mistakes such as vowel markings” (M = 4.08).
These results support Lopez et al. (2023), who observed that audiovisual materials improve comprehension
and pronunciation in language learning. This finding is particularly relevant in Arabic, where correct
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vocalization and orthography are essential for meaning. By providing visual and auditory reinforcement,
audio-visual tools help reduce errors and strengthen reading fluency.

For the cognitive dimension, items related to memory and focus also received high ratings with mean scores of
3.95 and 4.01 respectively. Although slightly lower than motivation-related items, these results still indicate
strong perceived benefits. Denervaud et al. (2020) similarly found that multisensory input enhances long-term
memory retention. The slightly lower mean for memory may suggest that while audiovisual tools capture
attention and interest effectively, their impact on deep, long-term retention might require sustained or repeated
use. This highlights an avenue for future longitudinal research.

Overall, these findings demonstrate that audio-visual tools do more than make Arabic reading lessons
engaging; they also promote accuracy, confidence, and active participation. From a pedagogical perspective,
the results suggest that teachers should not treat audio-visual tools as supplementary, but rather as an integral
part of lesson design. For instance, carefully selected videos, animations, and interactive presentations could be
used to model correct pronunciation, scaffold text comprehension, and sustain motivation throughout the
lesson. Systematic integration of such tools is therefore recommended to align Arabic reading instruction with
the demands of 21st-century learning.

CONCLUSION

Overall, this research has demonstrated that the use of audio-visual tools has a highly positive impact on
developing Arabic reading skills at the secondary school level. Students expressed strong acceptance of such
tools, particularly in enhancing interest, motivation, concentration, and active involvement during lessons. In
addition, audio-visual resources were perceived as helpful in reducing reading errors, supporting
comprehension, and strengthening memory of texts. These findings reinforce previous studies that have
highlighted the effectiveness of multimedia materials in language learning and affirm that technology-mediated
instruction aligns with the needs of 21st-century learners who are responsive to visual, auditory, and
kinesthetic modalities.

From a pedagogical perspective, the results suggest that audio-visual tools should not be treated merely as
supplementary, but rather as an integral component of Arabic reading instruction. Teachers need appropriate
training to design and implement multimedia-based approaches more strategically, while schools and
educational institutions should provide adequate infrastructure and support to ensure successful integration into
classroom practice.

Despite these contributions, certain limitations must be acknowledged. The study was limited to a single
school and relied on a sample of 92 Form Two students, which may restrict the generalizability of findings to
other contexts. Furthermore, the absence of a control group using traditional methods reduces the strength of
causal claims. The study also focused only on reading skills, without examining the impact of audio-visual
tools on other language competencies.

Future research should therefore adopt more rigorous designs, such as controlled experiments or longitudinal
studies, to evaluate the long-term impact of audio-visual tools. Expanding the scope to include other language
skills such as writing and speaking, as well as comparing different student groups across gender, academic
achievement levels, or urban-rural settings, would provide deeper insights into how audio-visual methods can
be optimized for diverse learners.

In conclusion, this study makes a valuable contribution to technology-based pedagogy in Arabic education.
When integrated systematically, audio-visual tools can significantly enhance student engagement,
comprehension, and overall learning outcomes, thereby supporting the broader goals of 21st-century, student-
centered education.
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