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ABSTRACT 

This study examined the social influences on the development of self-efficacy among student leaders in Nueva 

Ecija, focusing on institutional, community, peer, and familial support. Using a descriptive-correlational research 

design, the study surveyed student leaders to assess the extent of social support and its relationship to leadership 

self-efficacy. Results revealed that institutional, community, and familial support were rated as high, while peer 

support was rated as very high. Overall, student leaders perceived the social factors to provide high support. In 

terms of leadership self-efficacy, respondents strongly agreed that they possessed very high self-efficacy, 

particularly in creativity, accountability, communication, and team collaboration. Correlation analysis indicated 

a significant positive relationship between social factors and self-efficacy (r=0.57, p<0.01), with community and 

peer support showing the strongest influence. Findings suggest that strong support systems across institutional, 

community, peer, and familial domains play a crucial role in shaping student leaders’ confidence in their 

leadership abilities. The study highlights the importance of fostering supportive environments to strengthen 

youth leadership, aligning with the view that self-efficacy develops through social interactions, role modeling, 

and experiential learning. 

Keywords: Student Leadership, Self-Efficacy, Social Support, Institutional Support, Peer Support, Community 

Engagement 

INTRODUCTION 

Leadership is an essential developmental milestone in an individual’s personal and social growth. It is often 

linked to affiliation, social development, and the ability to influence others effectively. Kouzes and Posner (2014) 

emphasized that leadership is critical in every sector, school, community, and nation. In higher education, student 

leadership has become a significant focus, serving as a training ground for future leaders (Guthrie & Osteen, 

2012; Komives et al., 2011). However, as Dugan et al. (2011) noted, the absence of attention to leadership 

efficacy can hinder this development. 

Assuming a student leadership role entails a heightened sense of responsibility, requiring balance among 

personal, academic, and social demands. As Ray Kroc once stated, “The quality of a leader is reflected in the 

standards they set for themselves.” This statement underscores how leadership is not only about position but also 

about personal conviction and influence. From the researcher’s own experiences as a former student leader and 

academic scholar, self-belief emerges as a vital factor in sustaining leadership and academic excellence. 

Balancing organizational commitments and academic performance requires considerable effort, and the driving 

force behind such persistence is self-efficacy. 

Self-efficacy refers to an individual’s belief in their capability to accomplish specific tasks, including leadership 

responsibilities. Bandura (1997), in his social cognitive theory, identified perceived self-efficacy as a key 

determinant of behavior, shaping how people think, act, and feel. Within leadership, self-efficacy manifests as 

confidence in one’s ability to lead, which strongly influences whether one chooses to take on leadership roles 

(Hannah et al., 2008; Dugan & Komives, 2010; Paglis, 2010). Stevenson (2015) further emphasized that without 

confidence, effective leadership becomes difficult to sustain. 
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Several factors influence the development of leadership self-efficacy. Personal factors—such as age, gender, and 

other demographic characteristics—shape individual perspectives. Koffler (2017) highlighted the role of 

demographics, while a nationwide study by the University of California (2011) found that age and sex 

significantly influence students’ leadership efficacy. 

Academic factors also play a crucial role. Academic achievements, such as grade point average (GPA) and 

motivation, strengthen belief in one’s capabilities. McGrew (2008) defined academic self-efficacy as confidence 

in achieving designated performance levels in academic subjects. It is domain-specific, varying with the type of 

task (Zimmerman, 2000). In this context, self-efficacy refers to students’ confidence in performing academic 

tasks such as preparing for exams or completing research papers (Zajacova et al., 2005). Higher academic 

performance often correlates with stronger self-efficacy (Honicke & Broadbent, 2016). This is consistent with 

Bandura’s concept of mastery experiences, wherein prior accomplishments reinforce confidence and reduce self-

doubt, thereby enhancing leadership readiness. 

Beyond personal and academic domains, social factors—including institutional, peer, community, and family 

support—also shape leadership efficacy. Higher education institutions often highlight leadership development, 

civic responsibility, and lifelong learning in their mission and vision (Cress et al., 2001). Institutional support 

fosters leadership growth (Spillane et al., 2004), while interpersonal confidence enhances persistence, teamwork, 

and resilience (Habley et al., 2012; Goos & Hughes, 2010). Family and community likewise play a vital role. 

Rodriguez and Villareal (2003) underscored the influence of familial support, while parental involvement has 

been consistently associated with higher achievement and personal growth (Mo & Singh, 2008; Jeynes, 2007). 

In sum, leadership self-efficacy emerges from the interplay of personal, academic, and social factors. These 

dimensions collectively shape students’ confidence to lead, persist in challenges, and develop the skills necessary 

for future leadership roles. 

Research Problem 

Statement of the Problem 

This study attempted to identify which factors, personal, academic, and social, play a role in the self-efficacy of 

student leaders. Specific problems were asked: 

How do the respondents rate the following social factors relative to themselves: 

Institutional support; 

Community Support;   

Peer Support; and 

Familial Support? 

How do the respondents rate their self-efficacy as student leaders? 

Is there a relationship between self-efficacy and 

Personal factors; 

Academic Factors; and 

Social Factors?  

METHODOLOGY 

This study used a quantitative research design, specifically a descriptive correlation type, to examine the 

relationship between self-efficacy and various personal, academic, and social factors among college student 
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leaders in Nueva Ecija. The relationship was analyzed using Pearson's r and the Pearson product-moment 

correlation coefficient (PPMCC) through SPSS. 

The study was conducted in Nueva Ecija, where five well-known universities (three state and two private) were 

selected for the research. The study targeted 280 student leaders from these universities for the 2018-2019 

academic year, with respondents holding key positions in student organizations. A purposive sampling method 

was used to select respondents representing the entire population of college student leaders in the province. 

The study used a researcher-constructed survey questionnaire with two parts: Social factors (e.g., institutional, 

community, peer, and familial support) and Leadership self-efficacy. Each part utilized a four-point Likert scale 

to measure self-esteem, academic motivation, and support. The questionnaire underwent validation by experts 

and a reliability test (Cronbach's alpha of 0.89). 

The researcher followed a step-by-step process to distribute the questionnaires, including obtaining approval 

from school administrators and ensuring informed consent from participants. The data were then collected, 

tabulated, and analyzed. 

RESULTS AND DISCUSSION 

Rate of Support from the Social Factors 

The assessments of the social factors in terms of institutional, community, peer and familial support are presented 

in Tables 1 to 5. 

Table 1 Respondents’ Self-Assessment of Social Factors: Institutional Support 

Indicator Mean SD Qualitative 

Description 

Interpretation 

1. Leadership programs like in-house trainings and 

seminars for student leaders are promoted in my 

school. 

3.27 0.63 Strongly Agree Very High 

Support 

2. My organization is allowed by my school to 

conduct activities (recruitments, celebrations of 

anniversaries &others). 

3.35 0.64 Strongly Agree Very High 

Support 

3. Student leaders are given scholarships in my 

school. 

2.86 0.85 Agree High Support 

4. The school that I am enrolled in pro-motes 

leadership to students through recognition of 

organizations in school events. 

3.28 0.65 Strongly Agree Very High 

Support 

5. The school has activities/groups that empower 

students to engage in leadership like student 

organizations and student councils. 

3.38 0.59 Strongly Agree Very High 

Support 

6. The school recognizes and gives award to 

organizations that have great contributions to the 

students. 

3.23 0.75 Agree High Support 

7. When being selected to participate in outside 

competitions, the school is on full support to the 

organization. 

3.23 0.71 Agree High Support 

8. School officials meet with student organization 

leaders regularly. 

3.04 0.70 Agree High Support 

Composite Mean 3.21 0.45 Agree High Support 

Legend: 3.26-4.00 Strongly Agree/Very High Support; 2.51-3.25 Agree/High Support; 1.76-2.50 Disagree/Low 

Support; 1.00-1.75 Strongly Disagree/Very Low Support 
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The results in Table 1 show that respondents generally perceived institutional support for student leadership as 

high, with a composite mean of 3.21 (SD = 0.45). Most indicators were rated “Agree” or “Strongly Agree,” 

reflecting that schools provide opportunities and recognition for student leaders. The highest-rated statement 

was that schools have activities and groups that empower students to engage in leadership, such as student 

councils and organizations (M = 3.38, SD = 0.59), which indicates that structural opportunities for leadership 

are strongly supported. Similarly, students strongly agreed that their schools promote organizational activities 

(M = 3.35), recognize student organizations in events (M = 3.28), and provide leadership trainings and seminars 

(M = 3.27), all pointing to a very high level of institutional encouragement for leadership growth. On the other 

hand, lower ratings were given to indicators related to scholarships for student leaders (M = 2.86, SD = 0.85) 

and regular meetings between school officials and organization leaders (M = 3.04, SD = 0.70), which suggests 

that while support structures exist, financial assistance and consistent institutional engagement remain limited.  

These findings imply that schools are effective in providing avenues for leadership development through 

recognition, empowerment, and activities but are less consistent in offering tangible incentives and sustained 

communication with student leaders. While the presence of programs and organizational support reflects 

institutional commitment to leadership formation, the relatively lower support in scholarships and administrative 

consultations indicates gaps that may affect the motivation and long-term growth of student leaders. 

Strengthening financial support systems and fostering more regular dialogue between school officials and 

student leaders could further enhance students’ leadership self-efficacy, making institutional support more 

holistic and impactful. 

The results suggest that their universities highly support the student leaders’ aspirations. Universities offer 

programs to help them hone their skills in leadership. Thus, it can be justified that their supportiveness makes a 

student leader competent. With the growing population of student leaders in Nueva Ecija, it can be concluded 

that universities are serious about their commitment to making future leaders. As the primary and the most 

important organizational experience of a child and an adolescent, the institution aims to empower students to 

become independent and self-regulated learners (Montgomery & Kohoe (2016). Thus, universities assert in their 

mission statements about student leadership skills, increasing responsible civic participation, and creating 

lifelong learners (Koffler, 2017). It can be accomplished by providing students with opportunities to experience 

and practice leadership through group projects and extracurricular activities to facilitate students’ leadership 

capacities (Komives et al., 2013).  

Table 2 Respondents’ Self-Assessment of Social Factors: Community Support 

Indicator Mean SD Qualitative Description Interpretation 

1. My community collaborates with 

student leaders during activities such 

as tree planting, feeding programs, 

etc. 

3.14 0.68 Agree High Support 

2. Community officials are readily 

available whenever our school 

organizations needed help. 

3.07 0,68 Agree High Support 

3. I receive invites for participation in 

community service: tree planting, 

feeding programs etc. 

2.98 0.74 Agree High Support 

4. Programs to be conducted by student 

organizations for the community are 

always welcome to the community 

officials. 

3.17 0.63 Agree High Support 

5. Community officials give advice to 

student leaders on how they can help 

3.09 0.68 Agree High Support 
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create a harmonious environment in 

the university. 

6. When issues arise within the 

organization, student leaders can turn 

to officials for advises. 

3.13 0.66 Agree High Support 

7. When activities of student 

organizations are to be conducted in 

the community, permits are easy to 

obtain. 

2.98 0.79 Agree High Support 

8. The community officials give 

constructive and positive feedbacks to 

the activities conduct-ed by school 

organizations. 

3.11 0.62 Agree High Support 

Composite Mean 3.09 0.51 Agree High Support 

Legend: 3.26-4.00 Strongly Agree/Very High Support; 2.51-3.25 Agree/High Support; 1.76-2.50 Disagree/Low 

Support; 1.00-1.75 Strongly Disagree/Very Low Support 

The results in Table 2 reveal that respondents perceived community support for student leadership as high, with 

a composite mean of 3.09 (SD = 0.51). All indicators were rated “Agree,” suggesting that while support exists, 

it is not as strong as the institutional support reflected in Table 1. The highest-rated indicator was the welcoming 

of programs conducted by student organizations for the community (M = 3.17, SD = 0.63), which shows that 

community officials are open and receptive to student-led initiatives. Similarly, collaboration in activities such 

as tree planting and feeding programs (M = 3.14), as well as the availability of officials when student 

organizations need assistance (M = 3.07), demonstrate a willingness of communities to engage with student 

leaders. 

However, some areas received relatively lower ratings, such as receiving invites for community service activities 

(M = 2.98, SD = 0.74) and ease of securing permits for organizational activities (M = 2.98, SD = 0.79). These 

results suggest that while community support is present, it may not always be proactive or systematic. Rather, it 

appears to be reactive, extended when student leaders initiate activities or request assistance. The fact that 

officials provide advice (M = 3.09) and constructive feedback (M = 3.11) further indicates that communities 

play a supportive but somewhat secondary role in leadership development compared to schools. 

In summary, community support for student leaders is perceived as reliable but moderate, providing 

encouragement, advice, and openness to student-led programs. However, the relatively lower ratings in 

invitations to service and ease of permit processing point to opportunities for improvement. More proactive 

engagement and streamlined collaboration between community officials and student leaders could strengthen 

this support, ensuring that communities serve not only as beneficiaries of student initiatives but also as active 

partners in nurturing leadership growth. 

The respondents suggest that their community highly supports them as student leaders. Student leaders view the 

politicians in their area as people who are available whenever they need them. Student leaders appreciate the 

help and opportunities the officials in their area are extending them. The results suggest how the politicians in 

the province are transparent even in the students' lives. It has become apparent that the youth are more engaged 

and active in politics nowadays (Guiliano, 2017) since they are more informed and civic-minded than before 

(Hajira, 2016). They are engaged in experiential learning like community service (Guthrie and Jones, 2012). 

Furthermore, Soria et al. (2013) stated that “students who participated in community service on their own 

consistently reported higher socially responsible leadership while students who participated in service both on 

their own and in a student organization reported higher socially responsible leadership in all areas to save for 

consciousness of self.”  
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Table 3 Respondents’ Self-Assessment of Social Factors: Peer Support 

Indicator Mean SD Qualitative Description Interpretation 

1. My friends show their support of me 

being a student leader by being available 

whenever I needed them. 

3.48 0.59 Strongly Agree Very High 

Support 

2. Whenever I doubt myself of being a 

student leader, I can seek advises from my 

colleagues. 

3.37 0.68 Strongly Agree Very High 

Support 

3. My boyfriend/girlfriend/best friend 

inspires me to pursue being a student 

leader, as he/she believes that I am 

capable. 

3.36 0.74 Strongly Agree Very High 

Support 

4. I feel that I have received enough 

affection and love from my classmates by 

being a student leader. 

3.18 0.67 Agree High Support 

5. I always acquire moral support from my 

peers. 

3.29 0.64 Strongly Agree Very High 

Support 

6. When other people negatively criticize my 

leadership, my friends will always defend 

me. 

3.35 0.60 

 

Strongly Agree Very High 

Support 

7. I could count on my friends to help me 

promote activities of our organizations. 

3.35 0.61 Strongly Agree Very High 

Support 

8. I can easily talk to my friends/significant 

others whenever I am bothered with issues 

in the organization. 

3.36 0.62 Strongly Agree Very High 

Support 

Composite Mean 3.34 0.47 Strongly Agree Very High 

Support 

Legend: 3.26-4.00 Strongly Agree/Very High Support; 2.51-3.25 Agree/High Support; 1.76-2.50 Disagree/Low 

Support; 1.00-1.75 Strongly Disagree/Very Low Support 

The results in Table 3 indicate that respondents perceived peer support as very high, with a composite mean of 

3.34 (SD = 0.47). This suggests that peers play a crucial and consistent role in reinforcing student leadership 

self-efficacy. The highest-rated indicator was “My friends show their support of me being a student leader by 

being available whenever I needed them” (M = 3.48, SD = 0.59), which highlights the strong sense of 

dependability and availability of friends. Similarly, students strongly agreed that they could seek advice from 

colleagues when in doubt (M = 3.37), draw inspiration from significant others (M = 3.36), and openly talk to 

friends or partners about organizational concerns (M = 3.36). These results demonstrate that peer relationships 

provide both emotional reinforcement and practical support in sustaining leadership roles. 

Other indicators, such as receiving moral support (M = 3.29), being defended against negative criticism (M = 

3.35), and receiving help in promoting organizational activities (M = 3.35), further emphasize the protective and 

encouraging role of peers in leadership development. The only indicator rated slightly lower, though still high, 

was the sense of affection and love from classmates (M = 3.18), which indicates that while peers are generally 

supportive, the expression of appreciation from broader groups such as classmates may not be as strong as that 

of close friends or significant others. 

Overall, the findings show that peers provide very high levels of emotional, moral, and social support that 

strengthen student leaders’ confidence and persistence. Such support not only shields leaders from external 

criticism but also inspires them to continue pursuing leadership responsibilities. This suggests that peer networks 

function as a vital foundation for leadership efficacy, offering encouragement, affirmation, and assistance that 

complement institutional and community support. 
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The results highly suggest that student leaders are highly supported by their peers. It is evident that people around 

them, like their friends, significant others, and colleagues, are always available whenever they need support. 

Student leaders highly appreciate this support because they always interact with them outside their homes. It is 

noted that during a student’s stay in the school, they are mostly surrounded by people of their age whom they 

call peers. Thus, it is usual that they are the people they expect to turn to for help regarding issues surrounding 

them. It is also usual that they are the reason for staying in school. Students with high levels of peer-to-peer 

interaction through involvement report higher satisfaction with their overall college experience (Schreiner, 

2010). Helping their peers gives Students valuable leadership experience (Koffler, 2017). Connecting students 

to their peers and their aspirations through leadership development activities is an important milestone in their 

lives (Komives et al., 2013; Kouzes and Posner, 2010; Kouzes and Posner, 2014).  

Table 4 Respondents’ Self-Assessment of Social Factors: Familial Support 

Indicator Mean SD Qualitative Description Interpretation 

1. My parents understand whenever I get 

home late after every organization 

meeting. 

3.43 0.69 Strongly Agree Very High 

Support 

2. My parents and siblings support my 

decision to become a student leader. 

3.43 0.68 Strongly Agree Very High 

Support 

3. My parents are greatly involved in my 

achievements in the school. 

3.30 0.74 Strongly Agree Very High 

Support 

4. My family encourages me to run as a 

student leader in my school. 

3.03 0.82 Agree High Support 

5. My parents and/or siblings always talk 

openly on how proud they are of me 

being a student leader. 

3.02 0.79 Agree High Support 

6. When talking about the future plans of 

our organization, my family listens 

attentively and gives advices when 

needed. 

3.11 0.79 

 

Agree High Support 

7. I always get praised by my parents 

because I can juggle academics and my 

responsibilities as a student leader. 

3.08 0.78 Agree High Support 

8. My family members understand 

whenever I talk about issues in the 

organization. 

3.10 0.83 Agree High Support 

Composite Mean 3.19 0.62 Agree High Support 

Legend: 3.26-4.00 Strongly Agree/Very High Support; 2.51-3.25 Agree/High Support; 1.76-2.50 Disagree/Low 

Support; 1.00-1.75 Strongly Disagree/Very Low Support 

The results in Table 4 reveal that respondents perceived familial support as high, with a composite mean of 3.19 

(SD = 0.62). While several indicators reached the level of Very High Support, others fell under High Support, 

indicating that family encouragement is present but not maximized compared to peer and institutional support. 

The strongest-rated items were parental understanding when students arrive home late after meetings (M = 3.43, 

SD = 0.69) and family support for their decision to become a student leader (M = 3.43, SD = 0.68). These 

findings suggest that families generally acknowledge and respect the time and commitment required of student 

leaders. Additionally, parents’ involvement in academic achievements (M = 3.30) was also rated very high, 

showing that families take pride in their children’s accomplishments. 

In contrast, other indicators such as family encouragement to run for leadership positions (M = 3.03, SD = 0.82), 

open affirmations of pride (M = 3.02, SD = 0.79), and praise for balancing academics and leadership (M = 3.08, 

SD = 0.78) were rated lower, though still within the “High Support” category. Similarly, listening and advising 

on organizational concerns (M = 3.11) and understanding leadership-related issues (M = 3.10) also fell under 

high but not very high support. These results suggest that while families recognize and support student leaders, 
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active encouragement, open affirmation, and deeper involvement in leadership-related matters are less 

consistent. 

Overall, familial support is perceived as reliable but moderate, with strong emphasis on understanding time 

commitments and supporting leadership decisions, but weaker in terms of proactive encouragement and 

affirmations. This indicates that families play an important but secondary role in nurturing student leadership 

efficacy, often prioritizing academic performance while offering conditional support for leadership roles. 

Strengthening open communication, affirmations, and encouragement from family members could help student 

leaders feel more valued and motivated, thus enhancing their confidence and resilience in both academic and 

organizational responsibilities 

The results suggest that the respondents' families support them in their leadership aspirations. Usually, families 

do support each other. It is evident in the province of Nueva Ecija that parents involve themselves in the activities 

of their children, such as student organizations. This might also be because student leaders can juggle their 

academics and organizations. Thus, their families have full support for them. It is also known that the family is 

where the student first learns how to socialize with people. Good (2010) stated that each person is shaped by his 

or her early primary attachment, the family. It plays a large role in development and relatedness to the world. In 

connection, parents’ ambitions concerning their children’s success in professional life can predict their children’s 

competitiveness (Khadjavi and Nicklisch, 2018). Thus, a good family relationship impacts students' leadership 

behavior in social interaction and political belongingness (Ancajas, 2010). Furthermore, the involvement of 

parents influences young people’s civic and political involvement (Contento et al., 2010).  

Table 5 Summary of the Respondents’ Self-Assessment of Social Factors 

Social Factors Mean SD Qualitative Description Interpretation 

1. Institutional Support 3.21 0.48 Agree High Support 

2. Community Support 3.09 0.51 Agree High Support 

3. Peer Support 3.34 0.47 Strongly Agree Very High Support 

4. Familial Support 3.19 0.62 Agree High Support 

Over-all Mean 3.20 0.40 Agree High Support 

Legend: 3.26-4.00 Strongly Agree/Very High Support; 2.51-3.25 Agree/High Support; 1.76-2.50 Disagree/Low 

Support; 1.00-1.75 Strongly Disagree/Very Low Support 

The results in Table 5 provide a summary of the respondents’ self-assessment of the different social factors that 

contribute to leadership self-efficacy. The overall mean of 3.20 (SD = 0.40) indicates that, in general, social 

support for student leadership is perceived as high. Among the four dimensions, peer support ranked the highest 

(M = 3.34, SD = 0.47), described as Very High Support. This underscores the significant role of friends, 

classmates, and significant others in reinforcing confidence, offering emotional and moral support, and helping 

student leaders manage organizational responsibilities. 

Institutional support (M = 3.21, SD = 0.48) and familial support (M = 3.19, SD = 0.62) were both rated as High 

Support, showing that schools and families are reliable in providing recognition, opportunities, and 

encouragement, though not at the same level of consistency as peers. Community support, on the other hand, 

obtained the lowest rating (M = 3.09, SD = 0.51), still under High Support, but suggesting that communities play 

a more limited and often reactive role in fostering student leadership. 

Overall, the findings highlight that while students receive adequate support from institutions, families, and 

communities, it is their peers who serve as the strongest source of encouragement and reinforcement of 

leadership efficacy. This suggests that peer networks are vital in sustaining student leaders’ confidence and 

motivation. Nonetheless, the relatively lower ratings in community and familial support point to the need for 

stronger collaboration and involvement from these sectors to ensure a more holistic support system. Enhancing 

the alignment among school, family, community, and peer support would provide student leaders with a more 

balanced and sustainable environment for leadership growth. 
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Self-Assessment of Self-efficacy as Student Leaders  

Table 6 Respondents’ Self-Assessment of Their Self-Efficacy as Student Leaders 

Self-Efficacy Indicators Mean SD Qualitative Description Interpretation 

1. I am good in organization and 

management of a team. 

3.13 0.57 Agree High Self-Efficacy 

2. I can establish good relationships 

with the people that I work with. 

3.38 0.56 Strongly Agree Very High Self-

Efficacy 

3. I initiate every work needed to push 

through with a successful activity. 

3.28 0.62 Strongly Agree Very High Self-

Efficacy 

4. I try to be as creative as possible, 

when preparing for an activity. 

3.44 0.59 Strongly Agree Very High Self-

Efficacy 

5. I am able to set a new direction for 

the group, if the one currently taken 

doesn’t seem correct to me. 

3.26 0.58 Strongly Agree Very High Self-

Efficacy 

6. I can persuade group members if they 

don’t meet group objectives. 

3.25 0.59 Agree High Self-Efficacy 

7. I can delegate the task of 

accomplishing specific goals to other 

group members. 

3.29 0.59 

 

Strongly Agree Very High Self-

Efficacy 

8. I can communicate effectively with 

others, because I am friendly. 

3.37 0.58 Strongly Agree Very High Self-

Efficacy 

9. I can work well despite the changing 

personality of my colleagues. 

3.29 0.58 Strongly Agree Very High Self-

Efficacy 

10. I hold myself accountable the 

decisions I made for the organization. 

3.39 0.59 Strongly Agree Very High Self-

Efficacy 

Over-all Mean 3.31 0.41 Strongly Agree Very High Self-

Efficacy 

Legend: 3.26-4.00 Strongly Agree /Very High Self-Efficacy; 2.51-3.25 Agree/High Self-Efficacy; 1.76-2.50 

Disagree/Low Self-Efficacy; 1.00-1.75 Strongly Disagree/Very Low Self-Efficacy 

The results presented in Table 6 show the respondents’ self-assessment of their self-efficacy as student leaders. 

The overall mean of 3.31 with a standard deviation of 0.41 indicates that, in general, the respondents strongly 

agree, reflecting a very high level of self-efficacy. Among the indicators, the highest-rated was “I try to be as 

creative as possible when preparing for an activity” with a mean of 3.44, followed by “I hold myself accountable 

for the decisions I made for the organization” (3.39) and “I can establish good relationships with the people that 

I work with” (3.38), all of which imply very high self-efficacy. Similarly, respondents strongly agreed on their 

ability to initiate activities, set new directions, delegate tasks, communicate effectively, and adapt to colleagues’ 

personalities, showing their competence in leadership responsibilities. Meanwhile, the lowest-rated indicator 

was “I am good in organization and management of a team” with a mean of 3.13, which still falls under the high 

self-efficacy category. Likewise, persuading group members to meet objectives was also rated relatively lower 

(3.25), yet still within high self-efficacy. These findings suggest that student leaders generally perceive 

themselves as highly capable in leading, organizing, and influencing others, with creativity, accountability, and 

interpersonal skills emerging as their strongest leadership assets. 

The results show that student leaders in Nueva Ecija are highly self-efficacious in their leadership skills.  Student 

leaders know they possess the skills of being leaders; thus, it was easy for them to rate statements in their favor. 

They know that when a person is given a responsibility, they must possess and live with the characteristics that 

accompany it. Students with leadership efficacy are expected to be leaders and to engage in leadership tasks 

(Habley et al., 2012). Leadership efficacy is the students’ confidence in their capacity to lead (Dugan et al., 

2008) and belief in one’s capabilities and resources to perform a specific task – leadership (Nguyen, 2016).  

Several studies found that while students may be competent and capable of accomplishing leadership tasks, they 
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will not be effective if they do not see themselves as leaders (Caza and Rosch, 2014; Cho et al., 2015; Leone, 

2015).  

Relationship Between Self-Efficacy and Factors 

Table 7 Relationship Between Self-Efficacy and Social Factors 

Respondents’ Self-Efficacy in Relation to: Computed r Sig Decision on Ho Interpretation 

Institutional Support 0.43** 0.00 Rejected Significant 

Community Support 0.53** 0.00 Rejected Significant 

Peer Support 0.52** 0.00 Rejected Significant 

Familial Support 0.30** 0.00 Rejected Significant 

Over-all 0.57** 0.00 Rejected Significant 

**. Correlation is significant at the 0.01 level (2-tailed). 

Table 7 presents the relationship between self-efficacy and social factors of student leaders. The results reveal 

that all four social factors—institutional support (r = 0.43, p = 0.00), community support (r = 0.53, p = 0.00), 

peer support (r = 0.52, p = 0.00), and familial support (r = 0.30, p = 0.00)—show significant positive correlations 

with self-efficacy. Among these, community support emerged as the strongest factor influencing self-efficacy, 

closely followed by peer support, while familial support, though still significant, demonstrated the weakest 

correlation. The overall correlation coefficient (r = 0.57, p = 0.00) further confirms that the combined effect of 

these social factors significantly contributes to the self-efficacy of student leaders. This finding suggests that 

student leaders’ confidence and capability in fulfilling their leadership roles are strongly influenced by the 

presence of supportive institutions, communities, peers, and families. 

This was supported by the study of Gafoor and Ashraf (2012), which states that self-beliefs are greatly affected 

by the opportunity to be involved with the community and other social interactions. As Bandura (1997) 

emphasized, efficacy is influenced by environmental factors; this may be an advantage or constrain an 

individual’s perceptions of his leadership capacity.  

In terms of institutional support, there is a very high correlation to leadership self-efficacy. It was noted that self-

efficacy and confidence increase when universities facilitate student engagement in campus activities, promoting 

participation in extracurricular activities. Through extracurricular activities, social responsibility improves 

through leadership (Foreman and Retallick, 2013). Thus, a positive relationship exists between student 

organizational involvement and leadership development (Ewing et al., 2009).  

In terms of community support, experiential learning, like community service, is a primary way to learn 

leadership. In addition, exposure to politics can also persuade students to become part of their school 

organizations. Participation in community service is effective in the development of socially responsible leaders 

(Hunter et al., 2010). Students who communicate with campus or community leaders about a pressing concern, 

who act in the community to address a social problem, who work with others to make the campus community a 

better place, and who act to raise awareness about a campus, community, or global problem have higher self-

efficacy (Koffler, 2017).  In addition, Soria et al. (2013) stated that “students who participated in community 

service on their own consistently reported higher socially responsible leadership while students who participated 

in service both on their own and in a student organization reported higher socially responsible leadership in all 

areas to save for consciousness of self.” Furthermore, being coached and observing positive leadership role 

models via formal leadership mentoring will help to develop confidence in leadership potential (Joo et al., 2016).  

Concerning peer support, it is known that during this stage, building relationships with their peers is the highlight 

of their lives. Furthermore, connecting students to their peers and their aspirations through leadership 

development activities is an important milestone in their lives (Komives et al., 2013; Kouzes and Posner, 2010; 

Kouzes and Posner, 2014). Students with greater leadership efficacy are more likely to build positive 

relationships with their peers, work well in teams, set realistic goals, and have the confidence to address their 
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challenges. In addition, they have the ability to assess their strengths and weaknesses, make improvements for 

future learning, and thus have the capacity to learn more (Goos and Hughes, 2010). The sooner students are 

engaged, the greater the potential for change in their leadership efficacy (Koffler, 2017).  

About familial support, they are the most stable support a person could ever have. The leadership skills were 

initially learned through the responsibilities given by parents. Good (2010) stated that each person is shaped by 

his or her early primary attachment. It plays a large role in development and relatedness to the world. The parents 

may influence a child's self-efficacy in numerous ways, such as through their created family environment. The 

parents shape the family environment by providing children with challenges, new experiences, positive role 

models, and realistic goals and expectations. Parent expectations and perceptions of children’s abilities may 

influence and shape a child's self-efficacy (Schunk and Meece, 2006). In the twin studies of Cesarini et al. (2009) 

regarding the extent of parents regarding competition, it was found that parents serve as role models in their 

children’s socialization. Parents’ ambitions concerning their children’s success in professional life can predict 

their children’s competitiveness (Khadjavi and Nicklisch, 2018). Ancajas (2010) cited that good family 

relationships impact students' leadership behavior in terms of social interaction and political belonging. The 

involvement of parents influences young people’s civic and political involvement (Contento et al., 2010). 

CONCLUSIONS  

The study revealed that student leaders in Nueva Ecija receive substantial support from their institutions, 

communities, peers, and families, which significantly contributes to the development of their leadership self-

efficacy. Among the social factors examined, peer support emerged as the most influential, followed closely by 

community and institutional support, while familial support also provided a stable foundation. Overall, student 

leaders rated themselves with very high self-efficacy, particularly in creativity, accountability, communication, 

and team collaboration. The positive and significant correlations between social factors and self-efficacy affirm 

that the presence of strong support systems reinforces student leaders’ confidence in their leadership abilities. 

These findings highlight the importance of cultivating enabling environments—within schools, families, peer 

groups, and communities—that actively encourage student leadership. By fostering such supportive networks, 

institutions and stakeholders can help shape competent, confident, and socially responsible future leaders. 

RECOMMENDATION 

In light of the conclusion that student leaders’ self-efficacy is significantly strengthened by social support, it is 

recommended that schools reinforce peer support systems by promoting mentoring programs, leadership circles, 

and collaborative activities that nurture teamwork and confidence. Community stakeholders should also provide 

avenues for student leaders to engage in meaningful initiatives, allowing them to apply and enhance their 

leadership skills in real-world contexts. At the institutional level, schools and universities are encouraged to 

sustain leadership development programs, capacity-building workshops, and recognition activities that cultivate 

accountability, communication, and creativity among student leaders. Families likewise play a vital role and 

should be encouraged to provide consistent motivation, guidance, and affirmation to help student leaders balance 

their academic and leadership responsibilities. Finally, fostering a holistic network of support that integrates the 

efforts of institutions, peers, families, and communities will ensure that student leaders are empowered to 

maximize their self-efficacy and develop into socially responsible future leaders. 
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