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ABSTRACT

This study investigated the financial literacy of public secondary school educators at Bignay National High
School and its correlation with their teaching performance. Data were collected from 120 purposively selected
respondents using a descriptive correlational research approach via a structured survey. The study examined
three fundamental aspects of financial literacy knowledge, conduct, and attitude alongside prevalent financial
issues and performance evaluations derived from the Individual Performance Commitment and Review Form
(IPCRF). The analytical tools employed were frequency analysis, weighted mean calculation, Pearson’s
correlation coefficient, and chi-square testing.

The findings revealed that educators typically had strong financial literacy, especially in budgeting and debt
management, yet showed deficiencies in investing and long-term planning. Despite these financial skills,
numerous educators continued to face persistent financial challenges, including insufficient earnings and
unforeseen expenses. Statistical investigation revealed no significant correlation between financial literacy
and teaching performance, nor any notable relationship between financial literacy and demographic profiles.
A weak yet substantial negative relationship was observed between financial literacy and financial problems,
indicating that increased financial literacy may alleviate financial stress.

In light of these findings, the researchers recommended a financial literacy initiative WISE Teachers (Wealth,
Investment, Savings, and Empowerment) to rectify significant deficiencies and enhance the financial welfare
of educators. The study's findings seek to enhance professional resilience and guide future policy regarding
teacher financial empowerment.

Keywords: Financial Literacy, Teaching Performance, Financial Behavior, Investment Knowledge, Financial
Management

INTRODUCTION

Financial literacy refers to the ability to understand and apply essential financial skills, such as personal
financial management, budgeting, and investing. It provides the foundation for making informed and smart
financial decisions, fostering a healthier relationship with money (Fernando,2024).

As mentioned by Gupta (2022), having strong financial literacy skills is useful in today's world where
everything is interconnected. As Setyorini and others noted in 2021, informed financial literacy aids in
essential financial planning, helps people make strategic decisions relating to their savings, investments, and
even debts which directly leads to stability in personal finances and peace of mind.

For teachers, financial literacy is particularly important, as it helps them manage their personal finances,
reduce financial stress, and enhance their professional performance. Financially secure teachers tend to be
more focused, productive, and satisfied in their roles, which ultimately benefits their students (Compen &
Schelfhout, 2021). However, many teachers face significant financial challenges, such as high levels of debt,
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inadequate savings, and a lack of investment knowledge. These issues contribute to financial stress, which
negatively affects their well-being and job satisfaction (Casingal & Ancho, 2021). Financial literacy plays a
vital role in addressing these challenges, promoting informed decision-making, and ensuring personal and
professional stability (Outouzzalt et al., 2023). It also contributes to broader economic stability, supporting
both individual and national financial health” (Khan et al., 2022).

Although ample research exists on financial literacy and personal financial behavior, little attention has been
paid to the connection between financial literacy and the professional performance of teachers. This is
particularly true for public-school teachers, who endure difficult conditions, including low pay and a lack of
financial educational resources. Most existing research tends to focus on the individual consequences of
financial behavior, often neglecting how financial literacy impacts professional effectiveness. The relationship
between financial literacy and teaching effectiveness remains largely unexplored. This gap in literature is
significant because financially stable teachers tend to exhibit greater emotional engagement in their work,
which has been shown to positively influence both student academic performance and well-being.

Despite the importance of financial literacy, many educators still face deficits in this area, which calls for
targeted interventions to improve their financial knowledge and practices (Mula, 2025). To address these gaps,
it is essential to integrate financial education into teacher training programs and offer ongoing professional
development opportunities (Indefenso & Yazon, 2020). Financial literacy is not only about knowledge
acquisition but also about developing the right attitudes and behaviors for making sound financial decisions.
Research indicates that without adequate financial education, teachers may fall into the trap of borrowing
money to meet financial needs, which further exacerbates their financial stress (Casingal & Ancho, 2021).
Enhancing financial literacy among teachers is crucial, as it empowers them to navigate financial challenges
and make informed decisions, ultimately improving both their personal financial stability and their
effectiveness in the classroom (Casingal & Ancho, 2022).

Financially literate teachers can also serve as positive role models, imparting valuable financial knowledge
and skills to their students (Rizwan & Ali, 2024). Therefore, initiatives aimed at improving teachers’ financial
literacy can have a ripple effect, benefiting not only educators but also students and the wider community
(Ebirim et al., 2024; Leonard, 2024). Sustainable initiatives create a cycle of empowerment, breaking the
intergenerational transmission of poverty and fostering a culture of financial responsibility. It is equally
important to consider teachers' attitudes toward money and their behavioral patterns in the context of financial
literacy (Casingal & Ancho, 2022).

Given the significance of financial literacy, governments play a crucial role in supporting teachers’ financial
well-being (OECD, 2022). This support encompasses several key areas: providing adequate compensation,
ensuring access to affordable healthcare, and offering opportunities for professional development specifically
focused on financial literacy (Acera, 2024). By investing in teachers' financial education and security,
governments can contribute to improvements in the overall quality of education (Teacher Training Is Critical,
2023). A multi-faceted approach is needed, including the development of high-quality financial literacy
programs and incentives for teachers to participate (Acera, 2024). These initiatives should aim to enhance
teachers' financial knowledge, skills, and confidence in managing their finances, which will promote financial
well-being.

Continuous Professional development for teachers is crucial, as it improves teachers' overall performance,
effectiveness, and commitment to their profession (Acera, 2024). The researcher chose to focus on financial
literacy as the topic for her research because she believes that teachers are the backbone of our society, and
their financial stability is fundamental to their success and the success of their students. By exploring the
financial challenges teachers face and identifying strategies to improve their financial literacy, the researcher
hopes to contribute to a more equitable and sustainable education system.

This research aims to provide valuable insights into the factors affecting teachers' financial well-being and
offer practical strategies to enhance their financial literacy. Ultimately, it seeks to empower teachers to achieve
financial security, improve their teaching performance, and positively impact their students' lives.

Page 2933

www.rsisinternational.org


https://rsisinternational.org/journals/ijriss
https://rsisinternational.org/journals/ijriss
http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume 1X Issue VII July 2025

7 =
“
# RSIS ~

What compelled the researcher to pursue this study was a personal observation of how many passionate and
dedicated teachers in her own community—despite their commitment—struggled silently with financial
burdens that affected their morale and well-being. This research is driven by a desire to shed light on those
silent struggles and advocate for systemic change that honors teachers not just with words, but with meaningful
support for their financial empowerment.

METHODOLOGY

Research Design

This study utilized descriptive-comparative-correlational research design. The descriptive component aimed
to present the financial literacy levels and teaching performance of public-school teachers. The comparative
aspect examined differences in financial literacy based on demographic profiles, while the correlational part
assessed the relationship between financial literacy, teaching performance, and financial management
challenges.

Descriptive research is widely used in education to portray current conditions without manipulation (Vetrivel
& Priyadarsini, 2022). Comparative design helps identify group differences based on selected variables
(Bizotto, 2023), and correlational design is appropriate for exploring relationships among naturally occurring
variables (Furnari et al., 2020).

The combination of these approaches enabled a comprehensive analysis, allowing the researcher to draw
meaningful insights that can support future financial literacy interventions and policy development.

Research Locale

This study was conducted at Bignay National High School (BNHS), located on Gitna Street, Barangay Bignay,
Valenzuela City, Metro Manila. Established in 2004 as an annex of Valenzuela National High School, BNHS
became independent in 2009 through Republic Act No. 9660. The school serves Grades 7 to 12 and offers
Senior High School programs under the Academic and Technical-Vocational-Livelihood (TVL) tracks
(Wikipedia, 2024).

BNHS was selected as the research site due to its large teaching population—the highest among public high
schools in Barangay Bignay—providing a diverse sample for analyzing the relationship between financial
literacy and teaching performance. Its urban setting also offers relevant context for understanding the financial
realities faced by public school educators. Focusing on a single institution allowed for consistency in data
collection and minimized variability caused by differing school policies or environments.

Respondents of the Study

This study involved all public-school teachers of Bignay National High School (BNHS) in Valenzuela City.
A total of 120 teaching staff participated, consisting of 98 Teachers I-111, 14 Master Teachers (13 MT I and 1
MT I1), and 8 department heads with teaching functions. BNHS was purposefully selected as it has the largest
teaching population in Barangay Bignay, offering a diverse and representative sample of educators. Its urban
context also provided a relevant setting for exploring the financial challenges and behaviors of public-school
teachers.

Complete enumeration was employed as the sampling method. Since all 120 teachers had complete Individual
Performance Commitment and Review Form (IPCRF) records, no further sampling was necessary. This
approach minimized sampling bias and allowed for in-depth analysis of trends within a clearly defined
population. As emphasized by Kaur and Kaur (2023), complete enumeration is appropriate when the
population is accessible and manageable, ensuring the accuracy and reliability of data collection.
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Research Instrument

This study utilized a researcher-made survey questionnaire as the primary data-gathering tool. Some items
were adapted from an existing validated instrument, with permission from the original author, while additional
questions were crafted by the researcher to align with the study's objectives.

The instrument consisted of four parts: (1) demographic profile (e.g., sex, civil status, education, position,
income, and loans); (2) financial literacy, covering financial knowledge, behavior, and attitudes, measured
using a 4-point Likert scale; (3) financial challenges such as debt and lack of savings; and (4) teaching
performance based on IPCRF indicators like curriculum planning, pedagogy, and reporting.

The questionnaire was reviewed and validated by experts, including a grammarian, content editor, statistician,
and the research adviser. A pilot test with teachers from another public school confirmed the reliability of the
tool, leading to revisions for improved clarity and consistency.

The survey was distributed through Google Forms, following approval from the school head. Ethical
considerations—including informed consent, voluntary participation, and data confidentiality—were strictly
observed. Collected data were encoded and analyzed using Excel and SPSS with the assistance of a statistician.

To ensure the validity of the instrument, a multi-step process was followed. Initial content validation was
conducted by three academic experts: a college instructor from Valenzuela Technological College, a professor
from a state university in Pangasinan, and a graduate school professor from Bulacan. Their recommendations
strengthened the alignment of the instrument with the research objectives, leading to structural and semantic
improvements.

Moreover, additional validation was carried out with the involvement of a grammarian, content editor, research
adviser, panel members, and a statistician. Their collective input ensured the instrument was not only
theoretically sound but also linguistically clear and technically appropriate for data collection.

The next step involved pilot testing with teachers from nearby public schools in Valenzuela City, who were
not part of the actual study. Respondents were selected from similar groups to ensure relevance. During pilot
testing, survey items that were unclear, misinterpreted, or inapplicable were reviewed and revised. This
process helped verify the appropriateness, clarity, and confidentiality of the instrument’s content.

To assess reliability, Cronbach’s Alpha was computed. The results showed excellent internal consistency
across all components: Financial Knowledge (o= 0.90), Financial Attitudes (o= 0.93), and Financial Behavior
(o= 0.89), confirming the tool's suitability for further analysis (Jehanzeb & Mushtaq, 2025).

The researcher ensured ethical compliance by maintaining strict confidentiality and refraining from disclosing
any personal or identifiable information about the participants. All collected data were used solely for
academic purposes and handled with care to protect respondent privacy.

The results of the reliability test, along with relevant tables and statistical data, are presented in the Appendices
section of this study.

Data Gathering Procedure

The data collection methodology for this study was meticulously crafted to guarantee ethical adherence and
uphold the precision and dependability of the responses. The researcher first secured consent from the
Graduate School Dean following the validation and reliability assessment of the study instrument.

A formal request, along with a copy of the validated questionnaire, was subsequently filed to the Division
Office of Valenzuela to obtain approval for conducting research at Bignay National High School. Following
the division office's approval, an official letter containing the division's endorsement was dispatched to the
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principal of Bignay National High School to solicit permission for the distribution of the survey to the
instructors. Upon receiving consent at the school level, the data collection process commenced.

To facilitate convenience and improve response rates, the researcher chose to disseminate the questions online
via Google Forms. The questionnaire aimed to evaluate teachers' financial literacy, financial practices, and
financial challenges, using validated survey tools.

Before undertaking the survey, participants were informed of the study's objectives, the confidentiality
protocols established, and the voluntary aspect of their involvement. They were guaranteed that their
involvement would remain confidential. Participants were allotted sufficient time to complete the
questionnaire at their discretion.

Upon completion of the data collection process, the replies were aggregated and systematically arranged for
statistical analysis to provide a thorough evaluation of the data.

RESULTS AND DISCUSSION
This part presents the gathered information and clearly explains what the results indicate.

Table 1.1 Profile of the Respondents in Terms of Sex

Sex Frequency Percentage
Male 40 33.33
Female 80 66.67

Total 120 100.00

Table 1.1 illustrates the gender distribution among mentors and mentees within the context of Financial
Literacy as Predictor of Teaching Performance. Out of the 120 public school teacher respondents, 80 (66.67%)
were female, while 40 (33.33%) were male. This indicates that female teachers comprised a significant
majority of the sample.

Women constitute a substantial portion of the teaching workforce globally. Data indicates that in the
Philippines, female teachers made up 87.64% of the primary education workforce in 2021 (Philippines -
Primary Education, Teachers (% Female), 2024). This aligns with observations that teaching is often a female-
dominated field (Garcia et al., 2025), a trend seen across various regions. This gender distribution raises
questions about the underlying factors, including cultural norms and the perception of teaching aligning with
traditional gender roles (Garcia et al., 2025).

This distribution is relevant in interpreting the relationship between financial literacy and teaching
performance, particularly if gender differences are found to influence financial behaviors or professional
outcomes.

Table 1.2 Profile of the Respondents in Terms of Civil Status
Table 1.2 presents the frequency and percentage distribution of the respondents according to their civil status.

Among the 120 public school teacher respondents, the majority, comprising 62.50% (75), were married. Single
respondents accounted for 35.83% (43), while only 1.67% (2) were widowed. No respondents reported being
separated.
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The predominance of married teachers in the sample reflects broader trends observed in the teaching
profession, where married individuals often constitute a significant portion of the workforce (Giroux, 2019).
Civil status can influence financial behavior, such as budgeting and financial decision-making, as married
teachers are typically responsible for managing family-related financial obligations. Research suggests that
married individuals may adopt different financial management practices compared to their single counterparts,
which could, in turn, affect their financial literacy levels and teaching performance (Villagonzalo & Mibato,
2020). Therefore, the high proportion of married respondents in this study provides important context for
understanding how financial behaviors may influence teaching outcomes.

Table 1.3 Profile of the Respondents in Terms of Educational Attainment

Table 1.3 presents the frequency and percentage distribution of the respondents based on their educational
attainment. Out of the 120 public school teacher respondents, the majority (60.00%, n=72) had earned units
towards a Master’s degree but had not yet completed it. A total of 20.00% (n=24) had attained only a Bachelor's
degree, while 14.17% (n=17) had completed a Master's degree. Additionally, 2.50% (n=3) had earned units
toward a Doctorate degree, and 3.33% (n=4) had completed a Doctorate degree.

The results denote that numerous respondents are engaging in additional studies, reflecting a dedication to
professional development that could enhance financial literacy and improve teaching efficacy (Schindler &
Cardona, 2023). Teachers with financial literacy are more proficient in imparting financial education, as they
possess a deeper comprehension of the subject matter and exemplify positive financial behaviors. As
educators from various disciplines frequently instruct on financial subjects, adequate training and resources
are essential (Compen & Schelfhout, 2021).

Table 1.4 Profile of the Respondents in Terms of Years of Service in The Public School System

Table 1.4 shows the frequency and percentage distribution of the respondents based on their years of service
in the public school system. Among the 120 public school teacher respondents, the largest proportion (28.33%,
n=34) had served for more than 15 years. Respondents with 6-10 years of service accounted for 24.17%
(n=29), while those with 11-15 years of service comprised 22.50% (n=27). Teachers with 1-5 years of service
represented 21.67% (n=26), and only 3.33% (n=4) had less than one year of service.

The distribution of respondents based on their years of service indicates a substantial proportion of teachers
with over 15 years of experience, suggesting a sample that is rich in seasoned educators. This aligns with the
prevailing consensus in educational research that teaching experience correlates positively with enhanced
teacher performance.

According to Zulkarnain et al. (2021), greater teaching experience enhances performance by allowing teachers
to accumulate knowledge, adapt to the evolving educational landscape, and refine their teaching strategies.

The greater number of experienced teachers in this study is likely to be a critical factor in comprehending the
relationship between teaching performance and financial literacy, given these insights. Experienced educators
may exhibit more sophisticated financial management strategies, which could offer valuable insights into the
ways in which financial literacy affects their professional performance

Table 1.5 Profile of the Respondents in Terms of Current Position

Table 1.5 illustrates the frequency and percentage distribution of the respondents in accordance with their
current position within the public education system. Among the 120 respondents, Teacher | was the most
prevalent designation, with 40.00% (n=48) holding the position. The following positions were Teacher I,
which accounted for 27.50% (n=33) of the respondents, and Teacher Ill, which accounted for 10.83%
(n=13). Inthe interim, Master Teacher | comprised 13.33% (n=16), Master Teacher Il comprised 1.67% (n=2),
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and Head Teachers comprised 6.67% (n=8). The direct correlation between position and salary grade in the
Philippines is a significant factor in the distribution of teachers in entry- to mid-level positions (Aml, 2025).

These lower salary grades can lead to financial challenges, limiting teachers' ability to meet obligations, save,
and manage unexpected expenses (Casingal & Ancho, 2021, 2022). Studies suggest that public school teachers
in the Philippines often perceive themselves as low-waged workers and have a higher propensity to borrow
money (Casingal & Ancho, 2022). This financial strain can impact their teaching performance by diverting
attention from professional development and effective teaching practices (Casingal & Ancho, 2022). While
position and salary are important, financial literacy education and individual skills also play a role (Beckker
et al., 2019).

Table 1.6 Profile of the Respondents in Terms of Monthly Basic Salary (Before Deductions)

Table 1.6 presents the frequency and percentage distribution of the respondents based on their monthly basic
salary before deductions. Of the 120 respondents, the largest group (43.33%, n=52) reported a monthly basic
salary ranging from 30,001 to P40,000. This was followed by 32.50% (n=39) earning between 20,000 and
P£30,000. Meanwhile, 10.00% (n=12) each earned either 40,001 to 50,000 or above P50,000. Only a small
portion, 4.17% (n=5), had a monthly basic salary below $£20,000.

These findings suggest that the majority of teachers in this sample fall within the mid-range salary brackets, a
factor that can significantly influence their financial literacy, financial behaviors, and, consequently, their
teaching performance. Considering that teachers' financial well-being can impact their effectiveness in the
classroom, understanding these salary distributions is crucial (Beckker et al., 2019).

Table 1.7 Profile of the Respondents in Terms of Estimated Monthly Net Income (after deductions)

Table 1.7 shows the distribution of the respondents based on their estimated net income per month after
deductions is illustrated as a frequency and percentage distribution in Table 1.7.

Among the 120 respondents, the highest proportion (34.17%, n=41) reported an estimated net income between
P20,001 and £30,000. This was followed by 23.33% (n=28) earning below 10,000, 20.00% (n=24) earning
between 10,000 and P15,000, and 17.50% (n=21) earning between 15,001 and P20,000. A small portion,
5.00% (n=6), reported a net income above £30,000.

These findings suggest that although a sizable percentage of respondents make between £20,001 and 30,000
per month, a sizable percentage make less than 20,000, which may have an effect on their ability to manage
their finances and, in turn, on some areas of their performance as teachers. This low net income is the result
of several factors. Teachers' take-home pay is drastically reduced by mandatory deductions like taxes and
contributions to the Government Service Insurance System, PhilHealth, and Pag-1BIG Fund (Zoleta, 2022).

Another significant factor is loan obligations; many teachers have large debts, which results in additional
deductions (Reysio-Cruz, 2019). Compared to other government workers, public school teachers in the
Philippines are more likely to take out loans, with some having to use non-accredited lending institutions
(Casingal & Ancho, 2022). These financial difficulties may negatively impact their financial well-being and
lead to a debt cycle (Casingal & Ancho, 2021), which may affect their ability to concentrate and perform well
in class (Dadang & Ferenal, 2024).

Table 1.8 Profile of the Respondents in Terms of Number of Active Loans

Table 1.8 presents the frequency and percentage distribution of the respondents according to their number of
active loans. Among the 120 respondents, the majority (57.50%, n=69) reported having one to two active
loans. This was followed by 29.17% (n=35) who had three to four active loans. Meanwhile, 10.83% (n=13)
indicated having no active loans, and only 2.50% (n=3) reported having five or more loans.
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These results imply that the majority of respondents are currently juggling a number of financial commitments,
which may have an impact on their financial well-being and teaching effectiveness. The frequency of multiple
loans among Philippine public-school teachers has been brought to light by recent studies. Many teachers use
informal borrowing practices, which result in numerous financial obligations, according to Casingal and
Ancho (2021).

Likewise, Leomar et al. (2022) noted that educators frequently turn to both official and informal lending
sources, creating a debt cycle that affects their well-being and financial security. Additionally, a contributing
factor to the accumulation of numerous loans is a lack of financial literacy. According to Casingal and
Quimson (2023), teachers' inadequate knowledge of money management techniques, like saving and
budgeting, results in bad financial choices and a rise in debt. This emphasizes the necessity of focused financial
literacy initiatives to assist educators in efficiently managing their money and minimizing their dependency
on numerous loans.

Table 2.1 Area of Financial Literary Where Teachers Show the Most Significant Gap in terms of Financial
Knowledge

The above table shows the weighted mean and verbal interpretation of the respondents’ financial knowledge
based on various indicators. A weighted mean is a way of calculating the average that gives more importance
to some answers than others, depending on how often or how strongly they were chosen. This helps show a
clearer picture of the group’s overall response.

The results show that, with an overall weighted mean of 3.13, respondents generally displayed a good degree
of financial knowledge. Digital banking use (3.38) and fraud avoidance (3.27)—two items with the highest
ratings—were both seen as Very High, meaning excellent digital financial and fraud prevention abilities. With
means ranging from 2.78 to 3.22, other areas including budgeting, loans, interest rates, inflation, savings,
retirement, emergency funds, and insurance likewise got high ratings. Although the general findings point to
a strong basis in financial knowledge—especially in digital finance—there is still need for development in
areas including investment and insurance literacy.

This emphasizes the rising relevance of digital financial skills in the modern economy (Mula, 2025) but also
underlines how knowledge gaps might impede financial inclusion (Koya et al., 2021). Still vital are consumer
protection and financial education (Dzomira, 2017; Vishwakarma et al., 2019).

Table 2.2 Area of Financial Literary Where Teachers Show the Most Significant Gap in terms of Financial
Behavior

Table 2.2 shows the weighted mean and verbal interpretation of respondents' financial behaviors in four
important areas—investment, debt management, budgeting, and savings. Although there were still some areas
that could use improvement, the overall weighted mean of 3.07, or "Almost Always," indicated generally
positive financial behavior.

Weighted means for savings varied from 2.76 to 3.13, indicating that although respondents try to save, their
methods might not be systematic or consistent. This is in line with research by Hogarth et al. (n.d.), who
highlighted how goal setting, automation, and flexibility are three ways that financial literacy improves saving
behavior. Accordingly, the findings point to the necessity of ongoing financial education in order to assist
respondents in forming more methodical and reliable saving practices.

With weighted means ranging from 3.25 to 3.42, or "Always," budgeting was found to be a strong area. The
respondents stated that they prioritized necessary expenses, frequently compared prices, and spent within their
means. These results concur with those of Asia (2023), who emphasized budgeting as a means of achieving
long-term planning and financial stability by enabling people to efficiently control spending and stay debt-
free.
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The majority of indicators, such as timely bill payments and avoiding high-interest loans, were rated as
"Always," yielding means between 3.34 and 3.54, indicating that respondents had strong debt management
skills. The somewhat lower score of 3.24 for debt management without taking out new loans, however,
indicates sporadic difficulties.

This illustrates the connection between bad debt practices and a lack of financial literacy (Casingal & Ancho,
2021). Mula (2025) points out that access to tools and digital financial literacy are critical in determining
financial behavior. To enhance long-term debt management, it is still crucial to promote sustainable borrowing
practices and strengthen financial education (Basics of Debt Management, 2025; Debt Management and
Financial Planning, 2025).

Investment was the weakest area. Long-term investment practices, like launching a business or saving for
future opportunities, were rated lower (2.43 to 2.49, or "Almost Never") than short-term investment actions
(2.81 to 3.13). This implies hesitancy or insecurity regarding wealth-building tactics. Kaur and Batra (2023)
connected a lack of exposure to investment tools and deficiencies in digital financial literacy to low investment
activity, especially among women.

Overall, respondents showed modest consistency in saving, little involvement in long-term investments, and
responsible financial behaviors in debt management and budgeting. These trends imply that although
fundamental financial practices are sound, focused interventions are required to enhance savings and
investment confidence. Sahni (2023) highlights that financial literacy is insufficient on its own because
financial attitudes and tool accessibility also influence behavior; underscoring the significance of
comprehensive financial education initiatives.

Table 2.3 Area of Financial Literary Where Teachers Show the Most Significant Gap in terms of Financial
Attitude

Table 2.3 presents the weighted mean and the corresponding verbal interpretation of the respondents’ financial
attitude. With an overall weighted mean of 3.15, or "Almost Always," the table shows that respondents
typically maintain a positive financial attitude. This indicates a positive attitude toward financial management,
which, along with financial literacy and social influence, is essential in forming responsible financial behavior
(- & Sahni, 2023).

Financial awareness and decision-making were highly valued, as evidenced by the highest-rated items,
"Financial knowledge is essential for informed life decisions” (3.52) and "I actively monitor my personal and
family finances" (3.34), both of which were interpreted as "Always.

The means for other indicators, like evaluating investments, setting financial goals, and keeping informed,
ranged from 3.11 to 3.21, showing that while these behaviors are present, they are not yet consistent for all
respondents.

Even though these attitudes show promise, consistent implementation is still essential for long-term financial
stability. Even among people who have positive attitudes, factors like income, access to resources and financial
shocks can affect behavior. People frequently struggle to cope with unforeseen shocks like illness or losing
their jobs (Hamid et al., 2023). The key is financial resilience, which is related to the capacity to handle
financial shocks (Hamid et al., 2023). Deficits in digital literacy may also be major obstacles to financial
inclusion (Mula, 2025).

Moderate agreement was indicated by lower ratings (mean = 2.95) for attitudes toward debt and saving, such
as using loans sensibly or considering debt strategically. Comfort with debt varies with risk perception and
financial stability, and strategic borrowing necessitates both confidence and financial literacy.
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In conclusion, the respondents show strong attitudes regarding the importance of financial monitoring and
knowledge; however, there is potential for improvement in areas such as consistent debt management and
saving to promote long-term financial resilience.

Table 2.4 Summary of the Level of Financial Literacy of Respondents

Verbal
In Terms Of Weighted Mean
Interpretation
Financial Knowledge 3.13 High
Financial Behavior 3.07 High
Financial Attitude 3.15 High
Overall Weighted Mean 3.1z2 High

Table 2.4 summarizes the weighted means and corresponding verbal interpretations of the respondents’ level
of financial literacy across three dimensions: financial knowledge, financial behavior, and financial attitude.
The results show that the respondents achieved a "High" level in all three areas, with weighted means of 3.13
for financial knowledge, 3.07 for financial behavior, and 3.15 for financial attitude.

The analysis shows that the respondents tend to have a “High” level of financial literacy concerning
knowledge, behavior, and attitude in relation to assuming that financial literacy is a multi-dimensional
construct (Fernandez-Lopez et al., 2022). The “High” level indicates a well-built grasp of understanding
financial concepts, executing appropriate financial behaviors, and harboring a constructive attitude towards
finances.

The overall weighted mean is recorded as 3.12 which can also be interpreted as ‘high defining that the level
of financial literacy among respondents is high. As financial literacy aligns with behavior, it tends to
significantly influence one's overall financial wellbeing. This suggests financial literacy serves as an important
determinant of good financial behavior (Mahmudi & Listiyani, 2019).

To add on, a well-defined attitude impacts behavior greatly. This shift improves the way finance is managed
and even planned for in the future (Rufino et al., 2024; Widyakto et al., 2022).

Although the findings gathered from the participants are encouraging, there is still scope for improvement.
Working towards greater retention of specific financial habits; a deepening of one’s comprehensive financial
understanding, and revisions to one's approaches regarding investing present noteworthy opportunities.
Moreover, exploring the role of digital literacy in behavioral finance would be worthwhile given the pace at
which technology is permeating the financial services sector (Rehman & Mia, 2024).

Table 3.1 Summary of the Level of Engagement of Respondents in Financial Behavior

In Terms Of Weighted Mean Verbal Interpretation

Savings 2.89 Almost Always

Budgeting 3.30 Always

Debt Management 3.40 Always

Investment 2.75 Almost Always

Overall Weighted Mean 3.08 Almost Always
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Table 3.1 summarizes the weighted means and corresponding verbal interpretations of the respondents' level
of engagement in various aspects of financial behavior, specifically in savings, budgeting, debt management,
and investment. The results indicate that budgeting and debt management achieved weighted means of 3.30
and 3.40 respectively, both interpreted as "Always," suggesting that respondents consistently engage in
responsible budgeting practices and effectively manage their debts. This is coherent with Dew and Xiao's
(2011) findings, which emphasize that responsible financial management is key to financial well-being.
Similarly, Bhovi et al. (2024) highlights that individuals with strong budgeting and debt practices are more
likely to achieve financial stability.

On the other hand, savings and investment obtained weighted means of 2.89 and 2.75 respectively, both
interpreted as "Almost Always," indicating that while prioritized, these areas are not consistently practiced.

Several factors could explain this gap. Digital literacy deficits can represent fundamental barriers to financial
inclusion, potentially hindering access to and effective use of digital saving and investment tools (Mula, 2025).
It's also been shown that investors' saving habits are influenced by demographic factors (Prasad et al., 2020).
Therefore, interventions should also consider digital literacy and aim to promote financial inclusion (Mula,
2025).

With an overall mean of 3.08, the results show that although respondents exhibit good financial behavior,
savings and investment for long-term security need work. Behavior is mostly driven by financial knowledge,
thus focused education in these spheres is still vital (Dwivedi et al., 2021). Especially among younger
generations, consistent saving develops financial resilience (Hamid et al., 2023) and should be ingrained early
on. Good financial planning depends on enough savings; thus, even if changing contributions is fine, long-
term goals like retirement should not be overlooked (Volpe, 2025).

Table 4.1 Summary of Teacher’s Performance Based on IPCRF

Verbal
Position Weighted Mean

Interpretation
Teacher I 4.23 Outstanding
Teacher II 4.45 Qutstanding
Teacher III 4.54 Qutstanding
Master Teacher | 4.38 Qutstanding
Master Teacher II 4 Very Satisfactory
Head Teacher 4.38 Outstanding
TOTAL 4.35 Outstanding

Table 4.1 presents the weighted means and corresponding verbal interpretations of teacher performance ratings
based on the IPCRF, using a five-point Likert scale. The data show that most teachers received high
performance ratings, with the overall weighted mean of 4.35, which is interpreted as "Outstanding."
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Specifically, Teacher | earned a weighted mean of 4.23 (Outstanding), while Teacher Il achieved a slightly
higher mean of 4.45 (Outstanding). Teacher 111 had the highest mean of 4.54 (Outstanding), signaling excellent
performance within this group. Master Teacher | also received an Outstanding rating with a mean of 4.38,
whereas Master Teacher Il was rated as "Very Satisfactory" with a mean of 4.00. Similarly, the Head Teacher
group received an Outstanding rating, with a weighted mean of 4.38.

Generally high ratings suggest a strong teaching force, consistent with research that underscores the
importance of teachers' commitment to meeting professional standards, which is a key driver of teaching
effectiveness (Toropova et al., 2020). However, some variations within the ranks were observed.

For example, Teacher 11l had the highest weighted mean, while Teacher I scored slightly lower. Master
Teacher 11 also received a "Very Satisfactory" rating compared to Master Teacher I’s "Outstanding" rating.
These differences could stem from factors such as experience levels, subject matter expertise, or the unique
challenges faced at different career stages. Effective professional development is crucial for improving
teachers' overall performance, effectiveness, and commitment to their profession (Acera, 2024).

The decrease in rating for Master Teacher Il as compared to Master Teacher | may stem from the increased
administrative tasks usually associated with peripheral higher ranks, or the multifaceted instructional settings
encountered by veteran educators. Coaching and mentoring distinct practices aimed at assisting teachers in
meeting new role expectations are vital for both the cultivation of teacher skills and fostering a culture of
improvement (Rogayan, 2024). The impact of these teacher leadership behaviors on the quality of instruction,
achievement, and institutional progress is profound (Akman, 2021).

These findings highlight the complexity of teacher evaluation, suggesting that it is important to consider more
than just numerical performance ratings. Incorporating qualitative data—such as classroom observations and
teacher interviews—could provide deeper insights into the nuances of teacher performance across different
ranks.

Overall, the results suggest that most teachers, regardless of rank, are demonstrating a high level of
professional performance, consistently meeting or exceeding expectations. Only a small fraction of teachers
was rated "Very Satisfactory,” with no teachers rated below this level, reinforcing the strength of the overall
teaching performance.

Table 5.1 Challenges Encountered by the Respondents in Managing their Finances

Table 5.1 presents the weighted mean and verbal interpretation of the respondents’ experiences with various
financial challenges. The data reveals an overall weighted mean of 2.68, which is interpreted as "Almost
Always," indicating that respondents frequently encounter financial difficulties in managing their personal
finances.

Financial issues may arise not just from low income, but from poor financial management skills, such as
improper use of credit or lack of investment knowledge (Khasanah, 2019).

Most items, such as managing monthly salary and budgeting (3.15), income insufficiency for daily expenses
(2.78), dealing with high-interest loans (2.68), and handling unexpected expenses (3.05), are interpreted as
"Almost Always," suggesting that these financial challenges are common and consistently experienced by the
respondents reflecting broader concerns among Filipino public-school teachers (Casingal & Ancho, 2022).

Additionally, challenges related to planning for retirement (2.79) and limited investment knowledge (2.71)
were also rated as "Almost Always," highlighting gaps in long-term financial preparedness. Many teachers
struggle financially and unknowingly fall into informal debt cycles due to limited financial education (Casingal
& Ancho, 2021).
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Items like financial stress impacting work performance (2.43) and failing to meet financial obligations on time
(2.09) were rated as "Almost Never," meaning that while financial stress exists, it does not usually disrupt the
respondents’ professional responsibilities or their capacity to meet basic financial obligations. This is
consistent with research showing that teachers show resilience by means of coping mechanisms even if they
are financially stressed (Tagapulot & Macalisang, 2024). Among these techniques could be changing
expenditure and consulting a financial advisor.

Overall, the findings suggest that while respondents often face challenges in managing income, dealing with
unexpected costs, and preparing for the future, they still manage to fulfill essential financial obligations and
maintain their work performance.

Table 5.2 Common Financial Problems of the Respondents

Table 5.2 presents the frequency, percentage, and rank of the respondents identified common financial
problems. The findings show that the most prevalent financial problem is "Insufficient salary to cover daily
expenses,” with a frequency of 88 or 73.33%, ranked first. This is closely followed by "Unexpected expenses
(e.g., medical bills, family emergencies)" with 81 respondents (67.50%) at second rank, and "Struggling to
save for future needs (e.g., retirement, emergency fund)" with 77 respondents (64.17%) at third rank.

Other significant financial concerns include "Challenges in securing additional income sources (e.g., sideline
jobs, business)” (56.67%, Rank 4) and "Difficulty in budgeting monthly income” (50.00%, Rank 5). These
findings align with the broader context of financial challenges faced by public school teachers, which often
stem from family needs, education expenses for their children, and the rising costs of healthcare (Tagapulot &
Macalisang, 2024). Many teachers also need a side hustle to cover living expenses (Baratz, 2019).

The inability to budget monthly income signals a gap in financial literacy skills (Casingal & Ancho, 2022).
Financial strain can influence productivity, and even though respondents indicated that it “Almost Never”
impacts work obligations, resolving such financial issues is essential for their holistic health and workplace
contentment (Stanford-Led Study Finds Link between Teachers’ Financial Anxiety and Job Performance,
Including Attendance and Turnover, 2020). One of the key informants described having difficult socio-
economic circumstances and that the net pay take-home income from the salary received is exceedingly low
because of the loan repayments.

Overall, the data highlights that most respondents experience issues primarily related to income insufficiency,
unexpected expenses, and difficulties in saving for future financial security. Meanwhile, challenges like
financial stress affecting work performance and delays in bill payments, though at present, are relatively less
common among the participants.

Table 6.1 Relationship between Financial Literacy Levels and Teaching Performance

* Critical Pearson Decision Interpretation
computed t-value (o =0.05) ® P
Finaneial . .
Literacy and Teaching e 1.980 0.0022 Failto No significant
' 0.0239 Reject Ho relationship
Performance

Table 6.1 displays the statistical test findings on financial literacy and teaching performance. The calculated
Pearson correlation coefficient () of -0.0022 suggests a weak or no association, according to the interpretation
scale. Though the negative sign indicates a little inverse trend, the value is so close to zero that it is negligible.

The calculated t-value of -0.0239 is below the threshold t-value of 1.980 at a significance level of a = 0.05. The
decision is to not reject the null hypothesis (Ho). This suggests no statistically significant association between
respondents' financial literacy and teaching performance.
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Teaching effectiveness is complex and multifaceted, since there is no statistically significant association
between teaching competence and financial literacy. Financial literacy is important for financial stability and
stress reduction (Arroyo & Bayani, 2024), but it appears to have minimal effect on educational achievement
in this environment.

This may be due to varied competences. Classroom management, subject-matter competence, pedagogical
abilities, and student engagement all affect teaching success (Saleem et al., 2020; Tinaytina, 2022). These
skills differ from financial literacy, which handles personal finances. The two domains function separately,
thus financial literacy may not necessarily help academic success.

A threshold effect may explain it. Respondents may have basic financial knowledge that prevents financial
hardship. After reaching this level, financial literacy improvements may not improve instruction (Arroyo &
Bayani, 2024). Financial knowledge may help reduce work-related stress, but its effects may fade.

The absence of connection may also be due to other variables that directly affect teaching quality. Leadership
support, professional motivation, work happiness, and growth opportunities may affect teaching effectiveness
more (Acera, 2024; Saleem et al., 2020; Akman, 2021). These variables may have lessened or eclipsed
financial literacy's influence.

Respondent characteristics may have been relevant. According to research on Filipino public-school teachers,
respondents may have had comparable financial literacy due to frequent financial commitments, therefore
there may not have been enough diversity in replies to find a link (Casingal & Ancho, 2022). Sample-wide
financial literacy uniformity may explain the absence of statistical significance.

Additional data supports this interpretation. Teachers indicated good financial literacy despite constrained
budgets, high-interest loans, and poor retirement planning. The impact of financial stress on work and missed
duties was minor, but their professional performance scores were excellent. This is a clear disconnect between
professional standards and financial concerns.

This supports past research that revealed teachers often change their spending habits or consult financial
experts to manage financial stress (Tagapulot & Macalisang, 2024). Financial literacy promotes personal well-
being but may not improve teaching outcomes, according to resiliency. Wei et al. (2024) noted that financial
stress might confront stressors and cause adaptive, problem-oriented responses. The lack of an association
between financial literacy and performance may be due to teachers' ability to separate their personal and
professional finances.

In conclusion, financial literacy and teaching efficacy are unrelated due to the two domains' independence,
instructors' financial stress tolerance, and other performance characteristics. Financial literacy may indirectly
affect teaching results through emotional well-being, stress management, and work satisfaction. However, it
is essential for personal and financial well-being.

Table 7.1 Relationship between Financial Literacy Levels and Problems Encountered

t Criti
Variab - cal t-value Pears Decisi Interpreta
les comput (a=0.05) on (1) on tion
ed

Financi Sioniioa
al Literacy & - 1.98 - Fail Lot .11?111 1can
Challenges ~ 3.0145 0 02674  toRejectHo o VOnSiip
Encountered (negative)

A slight negative association exists between "Financial Literacy" and "Challenges Encountered"” (r = -0.267,
range: £0.20 to £0.39).
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The calculated t-value of -3.0145 surpasses the threshold limit of £1.980 at a 0.05 significance level. This
rejects the null hypothesis (Ho) that financial literacy levels do not significantly impact difficulties faced.

This suggests that financially competent individuals have fewer financial issues including debt management,
budgeting, and retirement planning. Despite its weakness, the connection shows how financial knowledge
improves teachers' financial management.

This study demonstrated that most instructors had a high financial literacy foundation, demonstrating their
favorable attitude toward money management, responsible financial conduct, and financial ideas. This
foundation may help them handle unexpected financial pressures and make smarter financial decisions. Lack
of income and poor money management are both causes of financial problems, according to Khasanah
(2019). Thus, literacy reduces these issues.

Remember that financial literacy alone cannot fix financial problems. Teachers nevertheless experienced
financial difficulty, especially in areas with high inflation, low pay, and high living costs. These external
constraints can stress even well-informed people. Without institutional or systemic assistance, financial
literacy is limited.

However, respondents tended to tackle their issues without letting them impair their work
performance. Tagapulot and Macalisang (2024) found that many instructors utilize adaptive measures to
preserve financial stability, such as adjusting spending patterns or consulting financial experts. Wei et al.
(2024) note that seeing financial stress as a challenge might enable goal-directed coping rather than feeling
overwhelmed.

Financial knowledge reduces the severity of financial problems and boosts resilience, but it is not a complete
protection. These findings emphasize the importance of continued financial education and needs-based
assistance for educators, especially in financially stressed contexts.

Table 8.1 Relationship between the Level of Financial Literacy and their Demographic Profile

Computed

Demographic Profile (x?) Value Critical Value Remarks Decision
Sex 0.029 5.991 0.029 <5.991 Fail to reject Ho
Civil Status 0.291 9 488 0.291 <9.488 Fail to reject Ho
Educational Attainment 0.230 15.507 0.230 < 15.507 Fail to reject Ho
Years of Service in the Public 0312 15507  0312<15507  Fail to reject Ho
School System
Current Position 0.284 18.307 0.284 < 18.307 Fail to reject Ho
Monthly Basic Salary (Before 0.262 15507 0262<15507  Fail to reject Ho
Deductions):
Estimated Monthly Net Income R - - . )
(After Deductions): 0.136 15.507 0.136 <15.507 Fail to reject Ho
Number Of Active Loans 0.630 12.592 0.630 < 12.592 Fail to reject Ho

Table 8.1 shows the chi-square tests used to determine the relationship between respondents' financial literacy
and their demographic and financial profiles, including sex, civil status, educational attainment, years of
public-school service, current position, monthly basic salary (before deductions), estimated monthly net
income (after deductions), and number of active loans.

All variables have chi-square values below their critical values at the 0.05 level of significance, including sex
(x* = 0.029 < 5.991), civil status (x> = 0.291 < 9.488), educational attainment (¥> = 0.230 < 15.507), years of
service (> = 0.312 < 15.507), current position (¥* = 0.284 < 18.307), monthly basic salary (y?).
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All scenarios result in failing to reject the null hypothesis (Ho). We found no statistically significant
association between respondents' financial literacy and any demographic or financial profile characteristic.

The study found that sex, civil status, educational attainment, years of public-school service, current position,
monthly basic salary, estimated monthly net income, and number of active loans did not affect financial
literacy.

This means that financial literacy appears to function independently of these background characteristics in this
investigation. Our sample did not show connections between financial literacy and demographic
characteristics as gender, education, or income (Akbulaev & Mammadova, 2021). Several contextual or
methodological variables may explain this divergence from previous research.

One possible explanation is sample uniformity. This study's respondents were mostly public-school teachers
with comparable socioeconomic and professional backgrounds, therefore their financial literacy increased
little. The OECD/INFE Toolkit for Measuring Financial Literacy (2022) warns that minimal score variance
in surveys of homogeneous groups may make statistically significant results inconsequential.

The sample size may have contributed to the non-significant results. Smaller samples reduce chi-square test
statistical power, making correlations harder to uncover. A complex interplay of cognitive, behavioral, and
experience factors, many of which go beyond demographic and financial data, shapes financial literacy.
According to the OECD (2022), financial literacy includes knowledge, skills, attitudes, behaviors, and
contextual awareness.

It's crucial to distinguish statistical from practical importance. Despite the lack of a statistically significant
correlation, demographic and financial factors may nonetheless affect financial literacy in different
contexts. Lee (2025) notes that statistical insignificance does not necessarily invalidate practical value,
especially in sectors where complex and dynamic factors affect behavior and decision-making.

These variables imply that future financial literacy research should be more comprehensive and
multifaceted. Dewi (2022) suggests integrating behavioral and attitudinal variables into knowledge-based
examinations to better measure financial capability. Qualitative methods or expanding the population might
reveal hidden effects that quantitative instruments miss.

In this study, demographics and financial profiles did not affect financial literacy. This suggests that inclusive
financial literacy programs should address diverse needs and experiences, regardless of background, and that
future financial literacy research should use more generic, integrated frameworks.

SUMMARY

Profile of Respondents:

The majority of respondents were female (66.67%) and married (62.50%). Most held advanced educational
qualifications, with 60% pursuing a master’s degree. The largest group had over 15 years of teaching
experience. Many held Teacher I positions (40%) and earned gross salaries ranging from $£30,001-£40,000.
However, a notable portion reported net incomes below 30,000 and had one to two active loans, indicating
financial vulnerability.

Areas of Financial Literacy:
Teachers showed high digital banking and fraud prevention knowledge but scored lower in investment and

insurance topics. Budgeting and debt management were rated positively, but savings and investment behaviors
were inconsistent. Attitudes toward financial responsibility were generally strong.
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Financial Behavior and Challenges:

Overall, teachers demonstrated good financial behavior, especially in budgeting and avoiding high-interest
loans. However, saving habits and long-term investments were limited. Common financial challenges included
low income, unexpected expenses, and difficulty saving. Financial stress was rarely seen as affecting work
performance.

Teaching Performance:

Teachers received high performance ratings, with all ranks averaging “Outstanding” on the IPCRF, except
Master Teacher 11, who was rated “Very Satisfactory.”

Relationships Between Variables:

No significant correlation was found between financial literacy and teaching performance (r = -0.0022; t = -
0.0239).

A weak but significant negative correlation was found between financial literacy and financial challenges (r =
-0.2674; t = -3.0145), indicating that better financial knowledge slightly reduces financial problems.

No significant relationship was observed between financial literacy and demographic factors, such as sex,
salary, or position.

CONCLUSIONS

1. Most public-school teachers are married women with high education and dedication, yet many hold mid-
level roles and earn moderate salaries. Despite long service, they face financial strain, highlighting the
need for better financial and career support.

2. While teachers are skilled in digital banking and fraud prevention, they lack knowledge in investments
and insurance—pointing to the need for focused, advanced financial education.

3. Teachers generally budget and manage debt well, but have limited savings and investments, stressing
the need to boost saving habits and investment confidence.

4. IPCRF results show high teaching performance, with most rated “Outstanding,” reflecting strong
professional standards.

5. Despite good financial habits, teachers often face financial challenges like low income and emergency
costs. Yet, they report these do not affect their performance, indicating personal-professional stress
separation. Systemic financial support remains crucial.

6. No significant link was found between financial literacy and performance, suggesting that institutional
support sustains quality teaching. Further study is needed on long-term effects of financial stress.

7. A weak negative correlation exists between financial literacy and financial difficulties. Financial
knowledge helps but doesn’t resolve issues like low wages—systemic solutions are still needed.

8. Financial literacy doesn’t strongly correlate with demographics, suggesting it’s shaped more by access
and personal interest. Inclusive financial training should be provided to all educators.

RECOMMENDATIONS:

1. Implement Financial Wellness Programs. Create school-based programs focused on budgeting,
saving, debt, and long-term planning for financially vulnerable teachers.
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2. Broaden Financial Literacy Training. Include advanced topics like investments, insurance, and
retirement planning in professional development.

3. Boost Saving and Investment Confidence. Offer workshops, tools, and peer-sharing to build practical
knowledge and reduce fear of investing.
4. Provide Affordable Credit Options. Partner with accredited lenders to give teachers access to low-
interest loans and avoid predatory lending.

5. Support Financial Resilience. Include emergency funds, counseling, and savings plans in teacher
welfare programs to reduce stress.

6. Encourage Further Research. Study the long-term effects of financial stress on burnout, motivation,
and retention.

7. Ensure Fair Career Advancement. Review promotion systems to avoid clustering experienced
teachers in lower positions and link growth to financial well-being.

8. Make Financial Education Inclusive. Offer training to all teachers, regardless of age, income, or rank,
recognizing diverse learning paths.

9. Add Financial Literacy to Pre-Service Training. Teach financial basics in teacher education programs
to prepare future educators early.

10. Track Program Effectiveness. Monitor financial programs and connect results to teacher satisfaction,
well-being, and retention.
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APPENDICES
Appendix A

Survey Questionnaire

> PAMANTASAN NG LUNGSOD NG VALENZUELA :
: THE GRADUATE STUDIES $

mn.mmmmmlrnnmum -

PAMA.NTMAN NG LUNGSOD NG VALENZUELA
: THE GRADUATE STUDIES

mn.mmmmmlrnnmum -

Title: FINANCIAL LITERACY A5 A PREDICTOR OF TEACHING PERFORMANCE
AMONG PUBLIC SCHOOL TEACHER S

O Doctorate Degree (Units Earmed)

01 Doctorate Degree (Completed)
4. Years of Service in the Public School System:

Dear Respondent, 01 Less than 1 year

1 am currently eonducting 3 research study entitied “Financial Literacy and its Relstionship to 1 1-5 years
the Teaching Perfarmance of Public Secondary School Teachers in Valenzusia as part of the 0 &-10 years
requiremeants for my graduate studies at PLV. 0 11-15 years

£1 More than 15 years
The primary aim of this study is to assess the level of financial literacy amang public secondary 5. Current Position:
schoal teachers and exsming how this may influsnce their professional performance. Your o Teacher |
participation in this research is wery important as it will provide valuable insights that may  Tescner
contribute tn the development of programs ar interventions to imgrave financial literacy and ik

promiote teacher well-being.
g O Master Teacher |

O Master Teacher ||

O Head Teacher

O Cther (please specify):

Monthly Basic Salary (before deductions):
0 Below 820,000

01 $20.000 — $30.000

The survey will take approximatety 15-20 minutes to complete. Please be assured that your
responses will be freated with the utmost confidentiality and will be used solely for academic
purpases. Your identity will remain anonymaous, and your answers will not be used against you
in any manner. .

*our voluntary participation will be greatly appreciated.

Best. 01 §30.001 — £40.000
p Tami 01 §40.001 — 850,000
Ra;searchecrmmu 0 Abowe 850,000

7. Estimated Monthly Net Income (after deductions):
o1 Balow 810,000
1 B10.000 — B15.000
1 515,001 — 520,000
1 $20.001 —$30,000

Section 1: Demographic Profile
{Plesse check [/] or fil in the Blanks where applicable.}
1. Sax:

o Male 01 Abowe B30,000
O Female 8. Number of Active Loans
1 Prefer not to say 01 Mone
2. Civil Status: o1 1-Z loans
O Single 0 24 Ipans
O Married O & or more loans
o1 Widowed
O Separated Section 2: Assessment of the Financial Literacy Levels of the Respondents
3. Educational Attainment:
OB u I ‘2.1 Financial Knowledge
= M (Units Eamed) Fl=ase read each statement carsfully and indicate the extant to which you believe you
0 Master's Deqres (Completed) undarstand the financial concepts menfioned. Salact the rasponse that best reprasents your

level of knowledge. R
| consi <ave = porfion of my income. EREEEEE
f“"{zw Vigh (Cn teseh the concspt) | ensure that my personsl savings account ol a
- balance increases over fime
3 - High (Can =xplsin it to athers)
2 — Low (Has heard of it but doas not understand) Savings 'af:‘"':amn;"“ regularly to meet future needs olo|lo|o
1 —Very Low {No knawledge of the concept) 9 -
|incresse my savings whenever | receive a Slalala
salary increasa.
I ENENE
| prioritize saving money 8= part of my
VH|H L VL finzncizl habits. s
| understand how to create and manage & parsonal budget. N I R | caraully plan my expanses. ool oo
including tracking my expenses | compara prices before making & purchase. C|lololo
I'am knowiedgasble sbout diferent types of losns (e sslery | [ [ [ | always snend within my financial means. EEEE
losns, credit cards) and their repaymant ferms. | prioritize ezzantial expanses over non- S e
| understand how interest rates affect my savings and loan essantial purchases.
payments. oo oo | pay my bills on tima. C|lo|o|lo
| repay barowed maney in full and on fme. C|lololc
| am aware of how inflation impacts the cast of living and my oo la o . prar Prr———
o pover e e ey wnosroyna | o [l o [ o
Debt
| hawe knowledge of different savings and investment cpfions Management -
such as stocks, mutual funds, and time deposits. oofoofoofo | use my cwn suailable funds before oclo|lol|lo
considering credit for purchases.
| understand the impartance of planning for retirement and sm | 2void bomrowing from lending institutions with
sware of GSIS benefits and other financisl options. o = high-interest rates. ElEleE
| recognize the i of maintaining sn fund linvest in sssats that are likely to increass in
and know how to build one. o 0 value over ime ElEl e e
| =m familiar with different types of insurance palicies (.., Iz | priaritize investing in health and medical clolale
health, property) and thair benefits. o = insurance.
_ . . | engage in business opportunities that provide
1 know how ta use digital banking and mobile wallets (=.g o O Investment additional income. ojofo|o
Gash. Maya, online bsnking) for finsncisl fransactions
linvest in high-quality househald items (e g.,
| zan identify and avoid financial scams and fraudulent o B applisnces, furniture, gadgets) that ffer olo|lo|o
schemes. durability and long-term value.
| 22t asida maney for long-term investments
2.2 Financial Behavior {Using the scale below, indicate how often you engage in the such 85 resl estate, stooks, ormutuaifunds. | | T 7| T

fallowing financial behaviars.)

Seale
4 - Ahwsys

3 - Almost Always
2 - Almost Never
1- Never

2.2 Financial Attitudes

Plesse indicate how often you engsge in the following financisl sttitudes snd behaviors

Select the option thst best reprasents your experience using tha scale below:

[Category

[ATan[aN] N |

4 — Ahvays

3 — Almost Atwsys
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2 - Almost Never 4 (32 |2 1
1— Never

| find it challenging to manage my monthly salary snd stick
10 & budget.

Sz S e S ][ My income ofien falls short of cavering my essentisl sy | | | & | o
'ENERE expenses
The burden of high-interest loans and credit cards makes o o o o
I place grest impertance on financisl matters and setively seskte | [ |5 [ debt repayment difficuit

i ] 1|-by
mprave my inancial wel-osing Handling my personal finances feels overwhelming and

stressful

| believe that financisl knowledge is essentisl for msking informed
life decisions. Unexpected expenses, such as medical bills and famity
emergencies. put a significant strain on my finsnces

| make an sffet to stay informed sbout financisl topics and spply | struggle to plan and prepare for my refirement EIERERE

whst | lesrn | have limited knowledge of Investment options. making it
difficult to grow my financas

| am open to taking calculsted risks when it comes to ssving and

i o o (m] (m] Financial stress negatively affects my focus and
growing my finances.

performence at work.

| often fail to mezt financial cbligations on time. such as
| set long-term financisl gosls and take steps to schieve them. o |o|o|o paying bills, rent, and scheol fees

| often mske unplanned purchases, which negatively
| actively monitor my personsl and family finsnces, making impsct my budget 2nd ssvings.
decisions based on svailsble information.

| save consislently and align my sevings with my financial gesls. | 1| O 10| O What are Rinancial challenges you faced a5 3 leacher? Check all that |
apply.
I view financial debt s = strategic toal for schisving professional | o | o |5 [ Insufficiant sslary to cover daily sxpenses 5]
and financisl growth. Difficulty in budgeting monthly income 5]
- - - Struggling o save for future needs (e.g.. reti 1 fund) ]
Before making any investment, | carefully evaluste whethertis | o | o |5 [ High cost of Ioans and credit card interest rates O
financially feasible. —— -
Unexpected expenses (e.g. medical bills, family emergencies) ]
I consider responsitle bank losns & beneficisl toal for mproving |1 | |5 | o Financial stress sffecting work performance o
financis! stability and profitakifty. Difficulty in paying bills, rant, or schoel fees on fime =]
Prassure to financislly support extended family members 5]
Seotion 2: ofthe © by the in (L:':":IEH knowizdga ?mmd‘:':.esm"?"' opperiunties = =)
Managing Their Finances allenges in securing additional income Sources (2 g.. sideline jobs, o
business}
Please check the box that best describes how often you experience the following financisl Other (please specify): o
challenges.
Scale
4 - Ahways
% — Almost Always
2 - Almost Never Thank you for your participation!
1 — Never
2 - Almast Never Stats it 4 [3 ]2 |1
1= Never Iind t challenging to manage my monthly salery snd stick | | | | 5
to 8 budget.
Statements A |AA AN N My income often falls short of covering my essential daily olololo
4 (3 |2 |1 expenses.
The burden of high-interest loans and credit cards makes olololo
I place grast impartanoe on financial matters and sctvaly seskte | o | 0 | | debt repsyment difficult
improve my finencial well-being. -
Handling my persansl finances feels overwhelming and olololo
tressful.
| believe that financial knowledge is essentizl for making informed Shessh
life decisions ojojojo Unexpected expenses, such as medical bills and family olololo
emergencies, put a significant strain on my finances.
1 gk An &ffed to stay informed abaut financiel topies and apply | | |5 | g | struggle to plan and prepare for my refirement ojofojo
what | learn I heve imited knowledge of investment options. meking it | - | o |5 |5
difficult to grow my finences.
1 am open to teking caloulsted risks when it comes fo saving=nd | | 0 | | Financial siress negafively sfiects my focus and I S P
growing my finsnces. performance st wark.
| often feil to meet financial obligations on time, such as olololo
| set long-term financial goals and take steps to achizve them. oo |o o paying bills, rent, and school fees.
| often make unplanned purchases, which negafively olololo
| sctively monitor my personel and family finances, making impact my budget and savings.
- - oo (o0 o
decisions based on avsilable information.
I save consistently snd align my sevings with my financial gosls. SN What are financial challenges you faced as a teacher? Check all that v
| 3PPV
| view financizl debt as a strategic tool for achieving professional olo |o|o Insufficient sslary to cover daily expenses u]
and financial growth. Difficulty in budgeting monthly income u]
R . ) Struggling to save for future needs (e.g., refirement, fund) u]
?efure. r‘Tal;;ng .abry investment, | carefully evaluste whether it is olo |o|o High cost of loans and credit card interest rates ]
nencially feasie. Unexpected expenses (e.g., medical bills, family emergencies) u]
| consider responsible bank loans 2 beneficial tool for improving Financisl siress aifecting work perfomance ad
financial stability and profitability. ojojojo Difficulfy in paying bills, rent, or schaol fess on fime o
Preszure to financially support extended family members u]
Limited knowledge about investment riuniti o
Section 3: Assessment of the Challenges Encountered by the Respondents in mhec o - = gea_ I".V.ES ent cppomun ‘ES, —
N P Challenges in securing edditional income sources (e.g., sideline jobs,
Managing Their Finances . o
business)
Please check the box that best describes how often you experience the following financiz| Other (plesse specify): d
challenges.
Scale
4 - Always

3 - Almost Always
2 - Almast Never

Thank you for your participation!
1= Never

Page 2960
wwwe.rsisinternational.org


https://rsisinternational.org/journals/ijriss
https://rsisinternational.org/journals/ijriss
http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume 1X Issue VII July 2025

APPENDIX B

Cronbach Alpha Results

L QUESTION I ITEMS with 4 point Likert Scale
PONDES al a2 a3 o4 Q5 Q6 ar Qg a9 Q0 | TOTAL CROMBACHS 2 Internal Conzistency
1 i 4 }] 4 3 3 4 4 4 4 3 (1.3 and above Excellent
H § 4 4 [} 3 4 3 4 3 i i 040-083 Good
3 ? 3 2 3 3 2 2 3 4 3 i 0.70-074 Aieptable
4 i 4 4 4 4 4 4 4 4 3 A (60- 069 Guestionable
§ § 3 k] 3 2 3 3 3 4 3 A 050-059 Pt
f H 2 2 2 2 1 2 2 3 3 A belcw 050 Unacceptable
7 : 3 3 3 1 1 1 3 3 3 30|
] 3 3 3 3 2 1 1 3 3 2 2 .
3 ; ] ; ; ; ; ; ) ; ' 2 Cranbach's Slpha Farmula
] 4 4 4 4 4 4 4 4 3 4 3| . 3
i E 4 4 4 i 3 3 3 4 4 3| _ K 1 lS ¥
12 3 3 3 3 3 3 3 3 2 2 24 4= K-1 §
13 7 1 1 i ? i i 1 1 1 & :
1# 3 2 3 4 i 3 3 3 4 4 i )
5 } 4 4 4 3 4 4 3 2 3 H ‘
462222) 0462222) OA26RET| 0373333 (4266ET| (95RRG| 0382222 0Je222d| 0462222| 462222| 220667 v I” 5 the number of test tem
L&y Bsumol theitem variance
¥ariables Description Yalues Internal Cosistency Tx, LR
K # ofitems 1
Lsty sgm of the variance 144 Excellent
5y variange of tokal soore 24
I cronbach’s alpha .90
1‘-
1
Financial Knowledge  Financial Behavior ~ Financial Attitudes +
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QUESTIONT TTEMS with 4 point Likert Soale
PONDEN g a2 a3 a4 as as ar () as ao | an | @2 | @3 | a4 | a5 | a6 | a7 | Qs CRONBACHS Internal Consistznoy
1 [ 3 B 3 2 ] 3 B 3 3 4 4 4 3 4 4 4 4 0.9 and sbove Escelent
B E 3 3 [l i 4 [l o [l 3 4 4 3 3 3 g i o 060069 Good
3 E 3 B H 3 4 3 B 3 4 g 3 B 3 3 2| 2 1 0.70-0.79 hecepable
] E 3 3 3 4 4 4 4 4 4 4 3 4 3 3 3 4 3 060-063 7 b
5 i ) B ) 2 3] 3 3 [l 3 4 3 3 i i i i 1 050-053 Poor
3 7 3 B 3 3 3 3 B 3 3 3 3 o 3| 2 3 4 B below 0.50 I
7 7 E E 3 3 3 3 3 3 3 3 3 o 3 3 3 3 B
2|
g = 3 : 3 ; 2 j : g : 2 j 2 3 § 3 § ; Cronbach's AiphaFormuls
il [ E E 4 4 4 4 i fl 4 3 4 i 3 4 3 4 3
M E 3 E 3 4 4 4 4 Il 3 3 3 E 3 3 3 i 3
[ ? 3 B 3 3 3 3 B 3 3 3 3 o 3 2 3 3 B K ¥s?
5 [ 3 2] E 3 E E 4 4 4 E 3 E E : E 3 E a=—1|1-=3
& B 4 4 4 g 5 4 4 4 4 4 4 A 3 1 3 g 4 K-1 S
& 3 3 E 3 3 E 3 o 4 4 4 4 B 3 2 B 2 B
[ 0.56| 0.355556] 0.373333| 0535556] 0.362222] 0.355556] 0.355556] 0362222| 0362222] 0.246689] 02daeea] 0.24] 0.240663] 0.506667] 0762222 0.56] 0.726663)_0.906667)
K (s the number of test item
- — - L%, s sumof the tem variance
Variables Desoription Values Intemal Cosistenoy .
s%, s the variance of total sore
3 # ot ems ©
Ty curm ofthe ustlsnoe: 821 Bood
i variznoe of otal soore B02
« cronbach's sphs 089

_ Financial Behavior ' Financial Attitudes + &

QUESTION ! ITEMS with 4 point Likert Scale
SPONDEM ; .
al az a3 Q4 as Q6 ar Qs Qs qio TOTAL CROMBACHS o Internal Consistency
1 3 3 2 3 2 2| 3 3 3 3 27 0.9 and sbove Encellent
z 4 4 4 4 4 4 3 3 4 4 38 0.50-0.59 Good
3 3 3 3 3 3 3 2 3 4 3 28 0.70-0.79 foceptable
4 4 4 4 4 3 4 3 3 4 3 36 0.60-0.69 Questionable
5 2 4 2 3 2 3 2 1 3 3 5 0.50-0.59 Poor
-] 2z 2 3 3 3 3 2 4 22 below 0.50 Unacoeptable
T 3 3 3 3 3 3 3 3 3 2 29
g j 2 2 2 g 2 g g 2 2 23 Cronbach’s Alpha Formula
10 4 4 4 4 4 4 4 4 4 3 39 o
T g 4 4 4 4 4 4 4 4 35 _ K 1 ¥s?,
12 3 3 3 3 3 3 4 3 2 3 30 &= K = 52
x
13 3 3 3 3 3 3 3 3 3 3 30
14 + 4 4 4 4 4 4 3 4 3 38
15 + 4 4 4 4 3 2 2 4 3 34 Where nd =
0.372443| 0.382222| 0.595556] 0.244833) 0.426667| 0359956 0.933333) 0519556 0.506667) 0.265306] 2602667 X s the number of test item |@|
}.'.u‘y 15 sum of the item varlance
Variables Description Values Internal Cosistency s*, Is the variance of total score
K #of itemz 3] 2
Iy sum of the variance 4.20 Excellent
£x variance of total scare 26.03
o cronbach’s slpha 0.93

_ Financial Behavior ~ Financial Attitudes + . €
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% RSIS ¥

APPENDIX C

Statistical Treatment Results

Demographic Profile

RESPONDENTZ | Female | Single [Master's Degree [Units Eamed]  1-3years MasterTeacherIL54U,UU1-550,008520,001-530,00[ 2loans Separated 0 0oo
RESPONDENT13 | Female | Married {Master's Degree (Units Eamed|Mare than 13 yeard Master Teacher || Above®30,000 | Below510,000 |  3-dloans TOTAL 120 100.00
RESPONDENT 1 | Female | Married Master'sDegree[UnitsEarned*MorethanEyear. Master Teacher|| Above®30,000 | Above®30000 |  1-Zloans

RESPONDENT 15 | Female | Married Master'sDegree[UnitsEarned*MorethanEyear. Master Teacher|| Above®30,000 | Belows10,000 | 3-dloans Educational Attainment

RESPONDENT 15 | Female | Married Master'sDegree[UnitsEarned*MorethanEyear. Master Teacher || Above®30,000 120,001-830,000  1-Zloans Bachelars Degree 24 2000
RESPONDENT 17| Female | Married {Master's Degree (Urits Eamed|Mare than 13 yeard Master Teacher || Above®30,000 | Below510,000 |  3-dloans Master's Degree (Units Eamed) 72 6000
RESPONDENT 15 | Female | Married | Master's Degree (Completed) [Mare than 13 yearg MasterTeacherl[EtlU,Um-ESU,UU[ Above®30,000 | 1-2loans Master's Degree [Completed) 1w
RESPONDENT 13 | Female | Married {Master's Degree (Units Eamed|Mare than 13 yearg MasterTeacherILESU,UM-540,000510,000-515,000 F-dloans Doctorate Degree (Units Earmed) 3 250
RESPONDENT 20| Female | Maried Master'sDegree[UnitsEarned*MorethanEyear. Master Teacher|| Above®30,000 | Belows10,000 | 3-dloans Doctarate Degree (Completed) 4 33
RESPONDENT 21| Female | Married Master'sDegree[UnitsEarned*MorethanEyear. Master Teacher || Above®30,000 120,001-830,000  1-Zloans TOTAL 120 100.00
RESPONDENT 22 | Female | Maried [Master's Degree (Units Eamed|More than 15 yeard Master Teacher || Above®50,000 | Below#10,000 | 3-dloans

RESPONDENT 23| Female | Maried | Master's Degree (Completed) [More than 15 years MasterTeacherl[EtlU,Um-ESU,UU[ Above®30,000 | 1-2loans  fears of Service in the Public School System
RESPONDENT 24 | Female | Maried [Master's Degree (Units Eamed|More than 15 yearq Master TeacherILESU,UM-540,000510,000-515,000 J-dlaans Less than Tyear [ K]
RESPONDENT 25| Male | Maried [Master's Degree (Units Eamed|More than 15 yearqMaster Teacher | Above®50,000 | Below#10,000 | 3-dloans +5years 6 2167
RESPONDENT 26| Female | Maried [Master's Degree (Units Eamed|More than 15 yeara Master Teacher ] Above 50,000 | Abowe®30000 | +Zloans B-10years FE AT
RESPONDENT 27 | Female | Maried [Master's Degree (Units Eamed]  6-10years Teacher|  B20,000 -830,000 Belows10,000 | 3-dloans T-1oyears FI ]
RESPONDENT 26| Female | Single Bachelor's Degree o years Teacher|  B20,000 -830,000820.001-830,000 12 lnans Mare than 13 years LV ]
RESPONDENT 23| Female | Single Bachelor's Degree o years Teacher|  [30,001-840,000 Belows10,000 | 1-Zlnans TOTAL 120 100.00
RESPONDENT 30 Female | Single | Master's Degree [Completed] | 1-5years Teacher| 20,000 -ESU,UD?EZU,UUFESU,UU[ Mane

RESPONDENT 31| Female | Married {Master's Degres [Units Eamed] LessthanTyear | Teacher|  F20,000 -530,004515,0001-20,000 Mane Current Position

RESPONDENT 32| Female | Single [Master's Degree (Units Eamed]  6-10vears Teacher| 20,000 -530,004920,001-530,00[ 12 lnans Teacher| 43 4000
RESPONDENT 33| Female | Single Bachelor's Degree o years Teacher|  [30,001-840,000 Belows10,000 | 1-Zlnans Teacher| KX I]
RESPONDENT 34 | Female | Single Bachelor's Degree -1 years Teacher|  B20,000 -830,000810,000-815,000 12 lnans Teacherll | T K]
RESPONDENT 35| Female | Married BachelorsDegree  [Morethan 5yeary  Teacher| '530,001-540,004515,0001-20,000 J-dlaans Master Teacher | B33
RESPONDENT 36| Male | Single [Master's Degree (Units Eamed] Lessthanlyear | Teacherl  §20,000 -530,000813,0001-20,0000  Mone Master Teacher | ? 167
RESPONDENT 37 | Female | Maried [Master's Degree (Units Eamed]|  11-15years Teacher|  B20,000 -830,000 Belows10,000 | 3-dloans Head Teacher il G.67
RESPONDENT 38| Female | Single [Master's Degree (Units Eamed] — 1-5years Teacher|  B20,000 -830,000815,0001- 20,0001 12 lnans TOTAL 120 100.00
RESPONDENT 33| Female | Married Bachelor's Degree -1 years Teacher| '530,001-540,004520,001-530,00[ 12 lnans

RESPONDENT 40 Female | Single Bachelor's Degree B-10years Teacher| 20,000 -530,004520,001-530,00[ *Zloan: | Monthly Basic Salary [before deductions):
RESPONDENT41| Male | Married Bachelor's Degree B-10years Teacher| 20,000 -530,004515,0001-20,000 12 lnans Bielow £20,000 5 417
RESPOMNDENT 42| Male | Married Bachelor's Degree B-10years Teacher| [530,001-E4U,UUdE1D,UUU-E15,UUU 12 lnans &20.000-830,000 S I ]
RESPONDENT 43| Male | Single Bachelor's Degree o years Teacher| )530,001-540,00[ Belows10,000 | 1-2loans £30.001-840,000 52 433
RESPONDENT 44| Male | Maried | Master's Degree (Completed] | - 11-15years Teacher| L-van,nm-sqn,nm Belows10,000 | 3-dlnans &d0,001-850,000 2 o

> DATA  ORGANIZED ~ DEMOGRAPHICS  FKNOWLEGDE  F-BEHAVIOR  F-BEHAVIORSUMMARY — F-ATTITUDE  LITERACY-LEVELSUMN = +
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1 v fev =SN(B1:K1) /10 v
A E C 1) E F G H | J K M ] 0 F [t} R 3 14
RESPONDENTT| 4 | ¢ [ 4 | ¢ | 3| 3| 3|2]|2]4 it FINANCIAL CHALLENGES COMMON FINANCIAL PROBLEHS
REPONOENTZ| ¢ | ¢ | 3 | ¢ | 3| 3| 33| 3|« SWEMENTT @8 315 Ineficentaaytocover daly expences 8
RESPONDENTS| 4 | 4 | 4 | 4| 3| s | 3| 2| 2| ¢ |33 it SIEMENTZ 36 278 Diicubyinbugtng meribyincome 8
RESPONDENTE| ¢ | 3 | 2 | 4| 4 | 3| 4| 4| 1| 2 |2m bl el SIATEMENT3 1 268 ' o et 7
REFONENS| 3 | 3| 3 | 4 | 3| 3 | 3| 3| 5| 3 [ @ | SIEMENTS 35 279 Hihosstoflosnssndoedtesd merestites i
RESPONDENTG| ¢ | 4 | 4 | ¢ | 3| 3| 3| 2| 2| ¢ |330 i SIATEMENTS %6 305 3. mecealbl 8
RESPONDENTT| ¢ | 3 | 2 | 4 | e | 3 || 4| 1] 2 | e ! il STATEMENTS %219 Fiancialstiess affectinguarkperfomance 3
RSFONENTG 3 | 3| 3 | 4 | 3 | 3 [ 3|3 | 3| 3 [@a e s SIWENENTT %5 2T Dffuly inpayingbils,fen, orschoclfes ontine 3
mesPoNoEnTs| 3 | 3 | 3 | 3| 3| 3| 3| 3| 3| 3 |300 fwm it i s SIENENTE 2 243 Pressuretofinancial suppa evendedlamiymembers 5
REONOENTO| 4 | 3 | 9 | 3 | 4| 3| 4| 4| 3| 3|24 o SITEMENTS 25 209 Liniedronledge sbou vestment spporres 5
e T | I T T T O A AT IO BT 1P STATEWENTID 261 234 Chalengesicecuing sedionsl noome souces .. cideneios, busnest 6
mEsPoENTR| 3 | 3 | 3 | 3 | 3| 3| 3| 3| 3| 3|30 it QVERALLWEICHTEDVEAN 327 268
REPONOENTB| ¢ | 3 | 3 | 3 | ¢ | 3| 4| ¢ | 3| 3|34 i
RESPONGENTH| 4 | 1 | 1 | 1 | | 4| e | | | 1 A7 e
RESPONGENTS[ 3 | 3 [ 3 | 3 | 4 | 3| 3| 3| 2| 3 (300 /mumm bl s ol
REPONOENTB| 4 | 2 | 2 | 2 | 2 | 2| 2| 2| 2| 2 [220 inmimemmisronns
RESPONGENTR| 4 | 1 | 2 | 1|2 | 2| 3|t ] 1] ¢2[1%
FESPONDENT 3 3 2 ! 2 ! 2 2 z 2 220 aditional in camexour cor (o4, sidelniobr, burinaar)
esonoene| 2 | 2 | 9| 3| 3| 3|33 3| 3|26 i
pespoen| 3 | 3 | 3| 3| @ | 3| 3| 3| 2| 3 [300 fwwm it i ikl
ez 4 | 2 | 2 | 2 | 2| 2| 2| 2| 2| 2 [220 mmanmmemaoms
msmenz| ¢ | 1| 2 | 1| 2|23 |11 2 [1m
RFONENZ 3 | 3| 2 | o | 2| 2| 2| 2| 2| 2 |a e
mesoEn| 2 | 2 | 3| 3| 3| 3| 3| 3| 3| 3 | 280 fwam it Fuaess
FESPONGENTZS| 4 | 3 | 3 | 3| 4 | s | a4 | 3| 3 |340 i
HESPDNDENTZS| P O T T T O O IR IO T BT 1
HESPDNDEN127| sl s s efals]z]|3|am it it
HESPDNDENTZE| CI N T T A B 1 ot et il
HESPDNDENTZB| E I T T T T T T T T 1 A
RESFONENTI| |z | 1|2 |32 a| 2]z 2 (2 o i
RESFONDENT! 4 4 3 4 4 3 3 4 z 3 340 ity inpayingbills, ront, ot choul Foar ontime.
eeoene| 2 | 2 | 1| e | 3|2 1|19
,,,,,,,,,,,,,, P D R B B s B S B R S ro—)
RESPONDENT1 | 230 | 221 | 270 | 240 F-KNOWLEGDE F-BEHAVIOR F-ATTITUDE
RESPONDENT? | 340 | 284 | 250 | 281 STATEMENT1 BB STATEMENT1 w28 STATEMENTL LTI 3] F-KNOWLEGDE k76 I 5]
RESPONDENT3 | 230 | 221 | 270 | 240 STATEMENT? 9 a6 STATEMENT2 m Al STATEMENT2 m IR F-BEHAVIOR 2307
RESPONDENT4 | 320 | 316 | 350 | 329 STATEMENT3 B A STATEMENT3 B 2% STATEMENT 3 B 38 F-ATTITUDE 35
RESPONDENTS | 340 | 342 | 320 | 3 STATEMENT4 ¥ a2 STATEMENT4 U528 STATEMENT4 7 1%
RESPONDENTS | 230 | 221 | 270 | 240 STATEMENTS WA STATEMENTS k7 R} STATEMENTS Mmoo
RESPONDENT7 | 320 | 316 | 350 | 329 STATEMENTS B30 STATEMENTG k7 R} STATEMENTE a3
RESPONDENTS | 340 | 342 | 320 | 3 STATEMENTT B A STATEMENTT WM STATEMENTT B 2%
RESPONDENTS | 300 | 300 | 370 | 323 STATEMENTS B 2% STATEMENTS KCI 11 STATEMENTE B4 2%
RESPONDENT10 | 340 | 274 | 300 | 285 STATEMENTS 0w 3B STATEMENTS o W STATEMENTS L Vil
RESPONDENTIL | 400 | 400 | 400 | 400 STATEMENT10 WA STATEMENT 10 L1/ 1] STATEMENT 10 B 2%
RESPONDENT12 | 300 | 316 | 370 | 33 OVERALLWEIGHTEDMEAN 3759 343 STATEMENT 11 0 s OVERALLWEIGHTEDMEAN 3775 345
RESPONDENT13 | 340 | 274 | 300 | 285 STATEMENT 12 KV
RESPONDENT14 | 400 | 400 | 400 | 400 STATEMENT 13 oo
RESPONDENTIS | 280 | 247 | 270 | 266 STATEMENT 14 "ok
RESPONDENTIG | 290 | 300 | 370 | 320 STATEMENT 15 LI )Y
RESPONDENTI7 | 300 | 337 | 360 | 3R STATEMENT 18 M 288
RESPONDENT18 | 300 | 253 | 300 | 284 STATEMENT 17 M2
RESPONDENT19 | 270 | 221 | 300 | 264 STATEMENT 18 k7 R}
RESPONDENT20 | 280 | 247 | 270 | 266 STATEMENT 19 21 243
RESPONDENT2L | 290 | 300 | 370 | 320 OVERALLWEIGHTEDMEAN 7002 3.7
RESPONDENT22 | 300 | 337 | 380 | 332
RESPONDENT23 | 300 | 253 | 300 | 284
RESPONDENT24 | 270 | 221 | 300 | 264
RESPONDENT25 | 340 | 274 | 300 | 2%
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FINANCIAL CHALLENGES COMMON FINANCIAL PROBLEMS
STATEMENT L KT I A L] Insufficient salary to cover daily expenses 8 nA 1
STATEMENT2 KXC I ¥ Difficulty in budgeting manthlyincome 60 50.00 5
STATEMENT 3 321 168 Strugaling to save for future needs (2.2, retirement, emergency fund) [ 5N 3
STATEMENT4 KRN L High cost of loans and credit card interest rates 42 3500 8
STATEMENT & B 305 Unexpected expenses (2.2, medical bills, family emergencies) 81 6750 2
STATEMENT& KX ¥ Financial stress affectingwark performance ¥ BH ]
STATEMENTT »oowan Difficulty in paying bills, rent, or school fees on time o B 10
STATEMENT & 0 14 Pressure to financially support extended family members 5% 4667 6
STATEMENTS Bl 1M Limited knowledge about investment opportunities 5 487 7
STATEMENT1D Bl 14 Challengesin securing additionalincome sources (2.2, sideline jobs, business) 68 5667 4

OVERALLWEIGHTEDMEAN 3217 268

TEACHER'S PERFORMANCE
(3] Outstanding (4 VerySatisfactory ~ (3) Satisfactory  (2) Unsatisfactory |1) VeryUnsatisfactory TOTAL  WEIGHTED MEAN
Teacher| 13 Y ! 0 0 L 4123
Teacher | 15 18 0 0 0 3 445
Teacher Il 1 b 0 0 0 11 13
Master Teacher | b 10 0 0 0 16 4.3
Master Teacher 0 2 0 0 0 1 400
Head Teacher 3 ) 0 0 0 § 4.3
TOTAL 4 0 4 0 0 120 4.3
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