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ABSTRACT 

This study examined primary and early childhood care education (ECCE) teachers' perceptions of teaching 

effectiveness and monitoring challenges in Plateau State, Nigeria. Using a survey design, 100 teachers were 

selected through stratified random sampling across the 17 Local Government Areas. Data was collected using 

the "Teacher Effectiveness Assessment Questionnaire (TEAQ)," a five-point Likert scale instrument based on 

the Nigerian Professional Standards for Teachers framework. The study was anchored on Bandura's Social 

Cognitive Theory and Vygotsky's Sociocultural Theory to understand teacher development through 

observation, feedback, and collaborative support systems. Results revealed that teachers perceived their 

content knowledge and curriculum implementation as good (mean = 3.48) but showed neutral ratings for 

teaching strategies (3.34), classroom management (3.41), assessment and feedback (3.43), and professional 

conduct and development (3.21). Key challenges identified included very low ICT integration in teaching 

(mean = 2.26), limited familiarity with Nigerian Professional Standards for Teachers (2.58), and difficulties 

with large class sizes affecting individual student assessment (3.51). The monitoring system showed significant 

deficiencies with moderate frequency/quality ratings (3.25) and low feedback mechanisms (2.49), primarily 

due to inadequate funding, transportation constraints, and punitive rather than developmental approaches. 

The study reveals a striking finding: just 30% of teacher’s exhibit high effectiveness in their roles, highlighting 

a significant gap between urban and rural schools. 

Keywords: Monitoring, Teacher Effectiveness. 

INTRODUCTION 

Teacher effectiveness plays a pivotal role in shaping the quality of education at the primary and Early 

Childhood Care and Education (ECCE) levels. Understanding and enhancing this effectiveness is essential for 

fostering a brighter future for our students. Effective teaching lays the foundation for children's cognitive, 

emotional, and social development in primary and early childhood education. Teacher performance is 

influenced by numerous factors, including classroom management skills, content knowledge, professional 

training, institutional support, and mentoring provision (Darling-Hammond et al., 2017; Goe & Stickler, 2008). 

Research indicates that teacher quality accounts for approximately 30-40% of the variance in student 

achievement, making it one of the most significant school-based factors (Hattie, 2009) 

One worrisome factor plaguing the quality of teacher effectiveness is the monitoring of teaching and learning. 

The quality of education at any level, particularly at the Primary and Early Childhood Care stage, depends 

significantly on teacher quality and proper monitoring systems. Research supporting this assertion (Kane & 

Staiger, 2012; Kraft & Papay, 2014) indicates that teacher quality is the most important school-based factor 

influencing student achievement. Nigerian researchers have consistently shown that inadequate monitoring of 

teachers in Nigerian primary schools correlates with a significant decline in academic performance outcomes 

(Adeyemi, 2008; Okwori & Ede, 2012). 
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Governments have established departments tasked with maintaining high teaching standards and implementing 

effective monitoring mechanisms to ensure effective teaching at all levels of learning. In Nigeria, bodies such 

as the Universal Basic Education Commission (UBEC), State Universal Basic Education Boards (SUBEBs), 

and the Teachers Registration Council of Nigeria (TRCN) are mandated with this responsibility (Akinwumi, 

2008; Tahir, 2006). 

Over the past decade, educational systems worldwide have faced significant challenges, particularly in student 

achievement (OECD, 2019). This decline in achievement may be related to teacher competence issues. The 

situation is particularly challenging at the primary and early childhood levels (Darling-Hammond, 2000). 

Nigerian studies show that the pupil-teacher ratio in Nigerian public primary schools ranges from 60:1 to 120:1 

in some northern states, far exceeding the national policy standard of 35:1, making effective teaching and 

monitoring more challenging (Federal Ministry of Education, 2013). 

Yoshikawa et al. (2013) posited that teachers are critical in shaping children's cognitive, social, and emotional 

development during formative years, particularly at the lower primary and early childhood care levels. Studies 

across multiple countries demonstrate that effective teaching in the early years can lead to improved life 

outcomes, reduced educational inequality, and enhanced social mobility (Heckman, 2006; Cunha & Heckman, 

2007). Research shows that states with higher percentages of qualified early childhood teachers demonstrate 

significantly higher literacy rates among children entering primary school (Barnett et al., 2013). 

Hill et al. (2005) asserted that teacher effectiveness and monitoring-related challenges can be substantial 

barriers to achieving these potential benefits.  UNESCO (2014) reported that a significant percentage of 

primary school teachers in developing countries, including Nigeria, do not possess the minimum required 

qualifications, with the situation being more pronounced in rural areas, hence the need for monitoring systems. 

Monitoring will ensure that teachers perform effectively. These parameters aim to assess teacher effectiveness, 

identify enhancement areas, and provide professional growth guidance. In Nigeria, particularly across various 

states, there are many obstacles to effectively monitoring teacher performance in primary and early childhood 

environments. Several critical factors contribute to the challenges faced by educational institutions, particularly 

in developing regions. These include insufficient oversight mechanisms, a lack of standardized monitoring 

tools, and inadequate training programs for head teachers and inspectors (Akinwumi, 2008; Okwori & Ede, 

2012). 

 Recent global assessments have revealed a significant issue in the education sector: inconsistent teaching 

practices. This variability negatively impacts education quality and hinders educational institutions' overall 

progress. 

There is an urgent need to develop and implement effective strategies that address these shortcomings and 

promote consistent teaching excellence. This challenge arises from inadequate support systems, including a 

lack of opportunities for professional development for educators and limited access to essential resources 

needed for effective teaching. The evaluation frameworks used to assess teaching effectiveness are frequently 

inadequate or entirely lacking, leaving many schools without the essential tools needed to identify areas for 

improvement. This situation is worsened by the increasing number of students in classrooms, which raises the 

demand for quality education and puts additional strain on existing resources. As class sizes expand, teachers 

find it increasingly challenging to accommodate a diverse range of learning needs. This complexity renders it 

progressively more difficult to provide personalized attention and tailored educational strategies. An 

educational environment that lacks equity creates significant challenges in providing high-quality education for 

all students. This situation impacts learning outcomes and future opportunities significantly. 

Additionally, students' diverse learning needs—ranging from varying abilities and backgrounds to different 

learning styles—demand tailored instructional approaches. Along with the swift advancement of educational 

technologies that necessitate teachers to constantly adapt and enhance their skills, fulfilling these requirements 

becomes more challenging (World Bank, 2018).Against this backdrop, the present study assesses primary and 

early childhood care education (ECCE) teachers' perception of their teaching effectiveness and monitors 

challenges in Plateau state. 
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Statement of the Problem 

A 2020 global study by UNESCO highlighted a decline in teacher effectiveness, limited opportunities for 

professional development, increasing complexities in classrooms, and insufficient monitoring systems. These 

challenges have the potential to impact learning outcomes negatively. In the Nigerian context, studies indicate 

that a significant percentage of primary school pupils fail to meet basic literacy and numeracy standards 

(Adekola, 2007). 

Despite implementing various educational reforms and teacher support initiatives, many primary and ECCE 

teachers continue to perform below expected standards and attribute this situation to a lack of monitoring. 

The absence of effective monitoring mechanisms often results in unaddressed issues related to lesson delivery, 

classroom discipline, and curriculum implementation (Kane & Staiger, 2012). 

 Furthermore, school supervisors and administrators overseeing teachers frequently encounter challenges such 

as understaffing, lack of transportation, insufficient training, and outdated monitoring tools. As a result, they 

cannot conduct regular, comprehensive classroom observations or provide timely feedback to teachers. This 

leads to a situation where teacher performance is not effectively assessed or improved, impacting student 

learning outcomes (Marshall, 2013; Kraft & Papay, 2014). 

Purpose of the Study 

The purpose of this study is to examine primary and ECCE teacher’s perception of their teaching effectiveness 

of teachers as it relates to monitoring challenges in Plateau State. The study aims to identify gaps in teaching 

quality and explore the mechanisms used for monitoring to propose solutions for enhancing teacher 

performance and monitoring effectiveness. 

Research Objectives 

1. To assess the perception of primary and ECCE teachers on their teaching effectiveness in curriculum 

implementation, pedagogy, classroom management and assessment. 

2. This study aims to identify challenges encountered in monitoring teacher performance in terms of the 

frequency and quality of feedback, support mechanisms, and monitoring practices.  

3. To assess how existing monitoring practices affect the quality of teaching. 

Research Questions 

1. What is the primary and ECCE teachers' perception of their teaching effectiveness in curriculum 

implementation? 

2. What is the perception of primary and ECCE teachers on their teaching effectiveness in pedagogy?  

3. What is the primary and ECCE teachers' perception of teaching effectiveness in classroom 

management? 

4. What is the primary and ECCE teachers' perception of their teaching effectiveness in assessment and 

feedback?  

Theoretical Framework 

This study is based on two theoretical frameworks: Bandura's Social Cognitive Theory (1986) and Vygotsky's 

Sociocultural Theory (1978). Bandura's theory highlights the importance of observation, modelling, and 

feedback in learning and professional development. The text recommends that teachers improve their skills by 

using clear teaching methods, learning from more experienced coworkers, getting feedback on how they are 
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doing, and taking time to think about their teaching practices. This theory is particularly relevant to 

understanding how monitoring systems influence teacher behavior and development through observation and 

feedback mechanisms. 

Vygotsky's concept of the Zone of Proximal Development (ZPD) provides a framework for understanding 

teacher professional growth as a socially mediated process. It suggests that teachers can achieve higher levels 

of effectiveness when supported by more knowledgeable others (e.g., supervisors and mentors) within a 

collaborative environment (Vygotsky, 1978). This theory informs the study's approach to examining how 

monitoring systems can be designed to provide scaffolding for teacher development rather than merely 

evaluating performance. 

METHODOLOGY 

This study employs a survey design to assess primary and ECCE teachers' perceptions of the challenges of 

innovation and technology integration related to teacher effectiveness. 

The target population consisted of primary and ECCE teachers in Plateau State. Stratified random sampling 

was used to select participants, ensuring representation across urban, semi-urban, and rural areas. Based on 

power analysis (Cohen, 1988) and considering the population size, a sample of 100 teachers was selected from 

across the 17 LGAS of Plateau State. 

The instrument used for data collection was a five-point Likert scale titled "Teacher Effectiveness Assessment 

Questionnaire (TEAQ)” developed by the researchers. It is a well-structured questionnaire based on the 

Nigerian Professional Standards for Teachers framework, measuring classroom management, content 

knowledge, teaching methods, assessment practices and professional conduct. The data was analyzed using 

descriptive statistics (frequency counts, means and standard deviation) 

Research Question 1 

What are Plateau State primary and ECCE teachers' perceptions of teaching effectiveness in curriculum 

implementation, pedagogy, classroom management, assessment, and feedback?  

Table 1: Mean Score and Standard Deviation of Primary and ECCE Teachers on their Perception of their 

Teaching Effectiveness in the area of Content Knowledge and Curriculum Implementation 

Item Statement SD D N A SA Mean SD Interpretation 

1 I have a thorough knowledge of the 

curriculum content for the subjects 

I teach 

10 12 20 18 40 3.58 1.37 High 

2 I can explain complex concepts in 

ways that students can understand 

17 21 3 24 35 3.49 1.54 High 

3 I regularly update my knowledge 

of the subject matter through 

reading and research 

11 8 18 30 33 3.58 1.32 High 

4 I can identify and address common 

misconceptions in the subjects I 

teach 

10 8 13 33 36 3.71 1.30 High 

5 I effectively connect curriculum 

content to real-life situations and 

examples 

6 9 35 24 26 3.44 1.15 High 

6 I find it challenging to cover the 

entire curriculum within the 

9 10 11 31 39 3.76 1.32 High 
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academic year 

7 I adapt the curriculum to meet the 

diverse needs of my students 

10 10 36 24 20 3.30 1.20 Neutral 

8 I understand how to sequence 

learning activities to build 

progressively on students' 

knowledge 

17 13 39 15 16 3.00 1.27 Neutral 

Overall Mean for 

Content 

Knowledge and 

Curriculum 

Implementation 

      3.48 1.31 High 

 

Research Question 2 

What is the perception of primary and ECCE teachers on their teaching effectiveness in pedagogy?  

Table 2: Mean score and Standard deviation of primary and ECCE teachers on their perception of their 

teaching effectiveness in the area of Teaching Strategies 

Item Statement SD D N A SA Mean SD Interpretation 

9 I use a variety of teaching methods 

to engage students with different 

learning styles 

9 16 20 30 25 3.45 1.27 High 

10 I incorporate play-based learning in 

my teaching (especially for ECCE 

and lower primary) 

10 10 3 40 37 3.80 1.32 High 

11 I use available teaching aids and 

learning materials effectively 

6 6 26 32 30 3.68 1.13 High 

12 I create my teaching materials when 

commercially produced ones are 

not available 

15 22 13 31 28 3.39 1.46 Neutral 

13 I use inquiry-based and problem-

solving approaches in my teaching 

14 23 14 30 28 3.38 1.44 Neutral  

14 I incorporate group work and 

collaborative learning activities in 

my lessons 

14 20 11 29 26 3.29 1.43 Neutral 

15 I differentiate instruction to 

accommodate students with 

different abilities 

16 12 13 24 35 3.50 1.48 High 

16 I incorporate Information and 

Communication Technology (ICT) 

in my teaching where possible 

35 38 5 15 7 2.26 1.27 Low 

Overall Mean 

for Teaching 

Methods and 

Strategies 

      3.34 1.35 Neutral 
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Research Question 3 

What is the primary and ECCE teachers' perception of teaching effectiveness in classroom management?  

Table 3: Mean score and Standard deviation of primary and ECCE teachers on their perception of their 

teaching effectiveness in the area of Classroom Management and Learning Environment 

Item Statement SD D N A SA Mean SD Interpretation 

17 I establish clear rules and 

routines for classroom behavior 

11 12 10 34 29 3.47 1.37 High 

18 I maintain an orderly and 

conducive learning environment 

9 10 9 37 35 3.74 1.30 High 

19 I manage student behavior 

effectively without resorting to 

corporal punishment 

18 12 17 26 27 3.28 1.45 Neutral 

20 I create a classroom atmosphere 

where students feel safe to 

express themselves 

8 15 9 33 35 3.65 1.32 High 

21 I organize the physical space in 

my classroom to facilitate 

learning 

15 27 3 30 25 3.29 1.48 Neutral 

22 I struggle to maintain discipline 

in my classroom due to large 

class sizes 

16 18 9 22 35 3.40 1.53 Neutral 

23 I use positive reinforcement 

strategies to encourage good 

behavior 

18 17 10 30 25 3.34 1.47 Neutral 

24 I involve students in 

establishing classroom rules and 

procedures 

21 26 4 24 25 3.08 1.56 Neutral 

Overall Mean for 

Classroom 

Management and 

Learning 

Environment 

      3.41 1.44 High 

 

Research Question 4 

What is the primary and ECCE teachers' perception of their teaching effectiveness in assessment and 

feedback?  

Table 4: Mean score and Standard deviation of primary and ECCE teachers on their perception of their 

teaching effectiveness in the area of Assessment and Feedback 

Item Statement SD D N A SA Mean SD Interpretation 

25 I use a variety of assessment 

methods to evaluate student 

learning 

15 16 9 27 33 3.46 1.48 High 

26 I provide timely and 14 19 11 25 31 3.38 1.46 Neutral 
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constructive feedback to 

students on their work 

27 I use assessment results to 

modify and improve my 

teaching 

16 16 8 33 27 3.36 1.46 Neutral 

28 I keep accurate and up-to-date 

records of student progress 

10 13 10 34 33 3.59 1.35 High 

29 I use formative assessment 

strategies during lessons to 

gauge understanding 

19 15 14 23 29 3.28 1.50 Neutral 

30 I find it challenging to assess 

individual students due to 

large class sizes 

17 20 8 25 39 3.51 1.55 High 

31 I involve parents/guardians in 

understanding their children's 

progress 

14 19 11 25 31 3.38 1.46 Neutral 

32 I help students develop self-

assessment skills to monitor 

their learning 

12 16 13 30 29 3.48 1.38 High 

Overall Mean for 

Assessment and 

Feedback 

      3.43 1.46 High 

 

Research Question 5 

What is the primary and ECCE teachers' perception of their teaching effectiveness in professional conduct and 

development?  

Table 5: Mean score and Standard deviation of primary and ECCE teachers on their perception of their 

teaching effectiveness in the areas of Professional Conduct and Development 

Item Statement SD D N A SA Mean SD Interpretation 

33 I consistently attend school 

and arrive on time for my 

classes 

12 13 20 40 15 3.29 1.24 Neutral 

34 I actively seek opportunities 

for professional 

development 

9 12 14 30 35 3.63 1.32 High 

35 I collaborate with colleagues 

to improve teaching 

practices 

13 14 10 34 29 3.52 1.39 High 

36 I maintain positive 

relationships with parents 

and the community 

15 15 15 30 25 3.31 1.39 Neutral 

37 I reflect on my teaching 

practices and identify areas 

for improvement 

19 8 21 24 35 3.52 1.47 High 
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38 I am familiar with and 

adhere to the Nigerian 

Professional Standards for 

Teachers 

33 25 8 19 15 2.58 1.48 Low 

39 I participate in school-wide 

activities beyond my 

classroom responsibilities 

35 26 12 12 15 2.45 1.46 Low 

40 I sometimes feel 

demotivated due to poor 

working conditions or 

irregular salary payments 

15 18 9 25 33 3.41 1.49 High 

Overall Mean for 

Professional 

Conduct and 

Development 

      3.21 1.41 Neutral 

  

Analysis of tables 1-5 revealed that the respondents agreed that their knowledge of content and curriculum 

implementation is good (mean of 3.48). However, they are neutral on teaching strategies, classroom 

management, assessment and feedback, and professional conduct and development (mean 3.34, 3.40, 3.8 and 

3.21). They reported very low incorporation of ICT in teaching (Mean = 2.26), Limited familiarity with 

Nigerian Professional Standards for Teachers (Mean = 2.58), Low participation in school-wide activities 

beyond classroom responsibilities (Mean = 2.45), Difficulty covering the entire curriculum within the 

academic year (Mean = 3.76) and Challenges with large class sizes affecting the assessment of individual 

students (Mean = 3.51) 

DISCUSSIONS OF FINDINGS 

The findings reveal a complex pattern of teacher effectiveness across Plateau State's primary and ECCE 

institutions. As shown in Table 1, teachers demonstrated relatively strong content knowledge and curriculum 

implementation capabilities (mean = 3.48), indicating that educators possess adequate subject matter expertise. 

This finding aligns with Goe and Stickler's (2008) assertion that content knowledge forms the foundation of 

effective teaching. However, this strength contrasts sharply with performance in other critical areas. 

Table 2 reveals weaknesses in teaching strategies (mean = 3.34), particularly in contemporary pedagogical 

approaches. The most alarming finding is the extremely low ICT integration in teaching (mean = 2.26), which 

contradicts Darling-Hammond et al.'s (2017) emphasis on technology integration as essential for 21st-century 

teaching effectiveness. This finding supports UNESCO's (2014) reports indicating that many teachers in 

developing countries struggle with modern pedagogical approaches but contradicts the expectations set by 

contemporary educational frameworks that emphasize digital literacy as a core competency. 

Classroom management presents another area of concern, as evidenced in Table 3 (mean = 3.41). While 

teachers report establishing clear rules and maintaining orderly environments (items 17 and 18 with means of 

3.47 and 3.74, respectively), they struggle with positive behavior management strategies and adapting to large 

class sizes (item 22, mean = 3.40). This finding supports the Federal Ministry of Education's (2013) 

documentation of challenging pupil-teacher ratios (60:1 to 120:1) exceeding the national standard of 35:1, 

corroborating teachers' practical difficulties in classroom management. 

Table 4 reveals mixed performance in assessment and feedback practices (overall mean = 3.43). While 

teachers maintain adequate record-keeping (item 28, mean = 3.59), they struggle with providing timely 

feedback and using formative assessment strategies (items 26 and 29 with means of 3.38 and 3.28, 

respectively). This finding contradicts Hattie's (2009) research, which emphasizes feedback as one of the most 

potent influences on student achievement, suggesting a significant gap between best practices and current 

implementation. 
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As shown in Table 5, the professional development domain presents the findings that raise the most concern, 

showing an average rating of 3.21. A notable lack of teachers' knowledge regarding the Nigerian Professional 

Standards for Teachers (item 38, mean = 2.58) and minimal involvement in school-wide activities are also 

highlighted. (Item 39, mean = 2.45) are particularly troubling. These findings directly contradict Kraft and 

Papay's (2014) research on the importance of professional environments in promoting teacher development, 

suggesting that current professional development structures are inadequate. 

The study's findings on large class sizes affecting individual student assessment (Table 4, item 30, mean = 

3.51) align with Hill et al.'s (2005) research on barriers to effective teaching, supporting their argument that 

structural challenges significantly impact teacher effectiveness. However, this finding contradicts the idealized 

teaching conditions suggested by Yoshikawa et al. (2013) in their framework for effective early childhood 

education. 

The low ICT integration finding (Table 2, item 16, mean = 2.26) supports Adeyemi's (2008) and Okwori and 

Ede's (2012) research on inadequate resources in Nigerian primary schools. However, it contradicts the World 

Bank's (2018) recommendations for technology integration in developing educational systems. This 

discrepancy highlights the gap between international best practices and local implementation realities. 

Teachers' reports of feeling demotivated due to poor working conditions (Table 5, item 40, mean = 3.41) 

corroborate Kane and Staiger's (2012) findings on the impact of working conditions on teacher effectiveness 

while contradicting Bandura's (1986) Social Cognitive Theory assumptions about self-efficacy in supportive 

environments. 

The finding that only 30% of teachers demonstrated high effectiveness contradicts the aspirational goals set by 

UBEC and SUBEBs but aligns with UNESCO's (2020) global assessments, indicating widespread challenges 

in maintaining teaching quality in developing regions. The significant disparities between urban and rural 

schools support Barnett et al.'s (2013) research on geographical inequalities in teacher quality while 

contradicting policy assumptions about equitable educational provision. 

The moderate ratings for monitoring frequency and quality (mean = 3.25) and poor feedback mechanisms 

(mean = 2.49) contradict Vygotsky's (1978) Sociocultural Theory principles regarding the importance of 

scaffolder professional development. These findings support Marshall's (2013) arguments about inadequate 

supervision systems but contradict the theoretical frameworks underlying current monitoring policies. 

These findings shed new light on the challenges surrounding teacher quality, going beyond the insights of 

Darling-Hammond (2000). While her research identified important issues, our study uncovers even more 

significant deficiencies in Plateau State. Although Cunha and Heckman (2007) highlight the tremendous 

potential of high-quality early childhood education, our results indicate that Plateau State is still far from 

tapping into these advantages due to systemic shortcomings. 

Moreover, our conclusions challenge Heckman's (2006) optimistic views on the impact of early childhood 

education. They suggest that the anticipated benefits of investing in early childhood programs will remain 

elusive unless we tackle the core issues of teaching effectiveness and monitoring practices. Without these 

critical improvements, the promise of early education may never be fulfilled. However, the findings strongly 

support Rivkin et al.'s (2005) research on the critical importance of teacher quality as a school-based factor 

influencing student achievement. 

CONCLUSION 

This study has revealed significant challenges in teacher effectiveness and monitoring systems in Plateau State 

primary and early childhood education. Only 30% of teachers demonstrated high effectiveness, with significant 

disparities between urban and rural schools. Monitoring systems face severe resource constraints, with 

inadequate personnel, transportation, and instruments limiting their effectiveness. However, where consistent 

monitoring does occur, it shows substantial positive impacts on both teacher performance and student 

achievement. 
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RECOMMENDATIONS 

Based on the findings of this study, the following recommendations are proposed: 

Educational Administrators and Policymakers at the state and local government levels should strengthen 

monitoring systems by Introducing standardized, pedagogically-focused monitoring tools and digital platforms 

for classroom observation and performance tracking. Allocate dedicated budgets for monitoring activities, 

including transportation and documentation resources and Conduct comprehensive professional development 

workshops for head teachers and supervisors on effective monitoring techniques that emphasize instructional 

improvement. 

Educational institutions should revise teacher preparation curricula by updating pre-service teacher education 

programs to align with contemporary pedagogical practices and established professional standards 

frameworks. Then, they should integrate monitoring skills, including modules on classroom observation, 

feedback provision, and instructional coaching, into leadership preparation programs. 

Schools and Teachers are advised to establish peer monitoring systems by implementing school-based peer 

observation and feedback mechanisms to supplement formal monitoring processes and create communities of 

practice. In addition, they can also develop self-assessment tools that encourage teachers to engage in regular 

self-reflection and assessment using standardized instruments aligned with national teaching standards. 
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