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ABSTRACT

This study explores how teachers’ roles and feedback can enhance students' grammar and composition skills. It
focuses on understanding how teaching strategies and feedback shape learning outcomes in advanced grammar
and composition courses. Through interviews with 12 graduate students in Davao City, the research uncovers
how thoughtful feedback and active teacher involvement create a supportive learning environment. The findings
reveal that fostering student engagement, encouraging collaboration, and facilitating knowledge exchange are
key to improving grammar skills and overall learning outcomes. The study underscores the need for feedback-
driven and teacher-guided approaches in language instruction, contributing to the broader goal of providing
inclusive, equitable, and high-quality education, as outlined in Sustainable Development Goal 4.
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INTRODUCTION

New studies show how difficult integrating digital feedback mechanisms with traditional teaching methods is.
As Hossain et al. (2024) stated, digital platforms open many avenues for instant feedback; however, instructors
feel constricted by their ability to create feedback through digital means, particularly when interacting with large
classes in teaching language courses. Learners do not find e-feedback effective in enhancing their academic
performance as they get irritated reading feedback on digital platforms (Abusa'aleek & Yaghi, 2024). This lowers
the effectiveness of feedback for learning outcomes. When learning attributes that involve enhancing grammar
and composition skills in the English language decrease, it acts as an obstacle to learners' writing performance
(Mao & Yao, 2024).

This educational outcome problem in teaching and learning language is coherent in a secondary English-
speaking country like China (Yu & Xu, 2023). The students’ grammatical skill is diminished due to ineffective
practice due to one undifferentiated learning material used by the teacher. In the same way, Rahman et al. (2024)
describe hostile Malaysian learners’ lack of teachers’ support according to some varying skill levels. In the
context of this research, it has also been highlighted that the absence of appropriate teaching strategies and
ineffective teachers’ roles impede grammar teaching and learning.

Teachers' role and feedback problems in learning outcomes also exist in the Philippine setting. As Oranggaga
(2022) stated in Marawi City, learners find acquiring grammar skills in a modular setting challenging because
of negative perceptions of receiving teachers' feedback. Bastida et al. (2022) in Cavite City claimed that learners
may be hesitant to ask for further explanation or discuss their feedback, which may limit their potential capacity
for better understanding of and actions taken in response to given feedback. Therefore, the feedback generalizes
and becomes less helpful, yet it does not focus on specific needs to improve grammar and composition skills.
This is compounded by an institution's lack of support toward continuous professional development of strategies
to give feedback, therefore sending teachers to only older or less effective methods (Generalao et al., 2022).
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These studies above necessitate a descriptive study of how teaching role and feedback integration help student
involvement, discussion, and knowledge exchange in the learning outcome attainment of grammar and
composition skills.

Statement of the Problem
This study sought to answer the following questions:

1. What are the descriptions of students on the teaching strategy used in the advanced grammar and
composition course?

2. What role has been played by the facilitator in this strategy?

3. In what sense did the students learn advanced grammar and composition in applying this strategy?

Theoretical Lens

This study resonates with the social constructivism theory of Lev Vygotsky. Social constructivism argues that a
learning outcome is attained when there is an emphasis on student involvement, discussion, and knowledge
exchange (Saleem et al., 2021). This theory emphasizes active student participation, where learners are not
passive recipients of the knowledge but active participants in the learning process. Through dialogue and
engagement, students share ideas, question assumptions, and collaboratively develop new knowledge. This
approach cultivates a profound comprehension as students learn to analyze situations from several viewpoints
and enhance their critical thinking abilities. By prioritizing community and collaboration, social constructivism
creates a dynamic classroom atmosphere that allows students to co-construct knowledge through shared
experiences and reciprocal support.

Conceptual Lens

Student
Involvement
DI . Learning
iscussion Outcome
Knowledge
Exchange

Figure 1. Conceptual Framework of Social Constructivism Theory

METHODS

We used a qualitative research design employing a descriptive qualitative method. Qualitative research is
inductive, and the researcher generally explores meanings and insights in each situation (Levitt et al., 2021).
According to Lim (2024), it is an effective model that emerges naturally and allows researchers to deepen their
understanding of actual experiences. We used a descriptive qualitative method to explore and describe
phenomena, experiences, or situations in detail by systematically collecting and interpreting narrative, non-
numerical data.

The study participants were twelve (12) students enrolled in the Master of Arts in Education program, majoring
in English Language Teaching, in one of the private higher institutions in Davao City. Moreover, the participants
must be enrolled in an Advanced Grammar and Composition course by the time the data collection was
conducted to fit the study's inclusion criteria.
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Furthermore, the participants were identified using purposive sampling. Purposive sampling is a non-probability
sampling method, and it occurs when elements selected for the sample are chosen by the researcher's judgment
(Crossman, 2020).

We crafted an interview protocol with open-ended questions based on the context of the research objectives,
which they used as the study's instrument. The researchers presented the contents of the instrument to a group
of experts to address the validity issues of this design, specifically focusing on the method.

The data was collected via in-person interviews. After receiving approval from authorities to conduct the study,
the researchers obtained informed consent from the identified participants before conducting the in-person
interview. The researchers took notes during the interviews to maintain track of the flow of important material
pertinent to the study. The coding procedure started right away after each participant. After that, we transcribed
the recordings verbatim before data analysis began.

Braun and Clarke's (2019) thematic analysis was also utilized to identify, analyze, and report patterns that build
up the themes in a dataset. We followed the six-phase framework for doing the thematic analysis by Braun &
Clarke (2019): familiarize the data, generate initial codes, search for themes, review themes, define the themes,
and do the write-up.

Ethical considerations play a crucial role in research. To protect participants' rights and promote confidence and
openness in the research process, the study required informed permission from respondents before any data was
collected (Laurijssen et al., 2022).

RESULTS

This section presents the results of the data analysis through the lens of Social Constructivism Theory by
Vygotsky. The framework below shows the new model emerges from the participants' answers.

Active
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Figure 2: A New Mode! Emerging From The Social Constructivism Theory

The above model shows the new idea that teachers' role and feedback in teaching grammar and composition
skills should be integrated as a key to connecting the main ideas of social constructivism theory to learning
outcomes, like getting students involved, having discussions, and sharing knowledge. This emerging theme now
modifies the original framework of the Vygotsky theory about social constructivism learning.

Furthermore, two subthemes emerge from each element in the original framework. The subthemes of active
participation and student-centered learning best explain student involvement. Discussion is present when there
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is a collaborative dialogue and peer interaction. We further discuss knowledge exchange through interactive
learning and shared understanding.

The emerging theme that links the elements of social constructivism theory to learning outcomes has three
subthemes. Accordingly, based on the analysis, teachers’ role and feedback integration can be achieved through
guide and support roles, knowledge construction support, and learning environment support. These subthemes
solidify the claim that the teacher’s role and feedback integration are needed to explain Vygotsky's social
constructivism theory further.

Lastly, the learning outcomes as the framework's resulting variable are also explained into four subthemes. These
are professional development and teaching strategy, structured learning support, pedagogical application and
conceptualization, and skills development beyond content knowledge.

DISCUSSION

The section below provides a thorough explanation of the identified themes. We discussed each central theme
and subthemes, referencing the quoted responses from the interviews and recent significant literature.

Students Involvement. Student involvement in grammar composition refers to the extent of engagement and
dedication learners exhibit during language learning activities. Notably, Martinez-Lopez et al. (2023) highlight
that effective involvement includes both behavioral and cognitive dimensions, which enhance the acquisition of
grammar skills. Moreover, Zhou and Wei (2024) argue that more profound levels of involvement significantly
improve the retention of grammatical concepts and enhance learners' ability to apply them effectively.
Additionally, Kim et al. (2023) stress that sustained involvement fosters a dynamic learning environment where
grammar rules are internalized through consistent and meaningful practice. Thus, active student involvement is
essential for mastering grammar, as it promotes comprehension and practical application.

Active participation involves students' intentional and focused efforts to engage with grammatical concepts
through diverse classroom activities. Specifically, Anderson and Rodriguez (2023) demonstrate that active
participation leads to significantly greater improvements in grammar proficiency compared to passive learning
methods. Furthermore, Abdelghafar et al. (2024) reveal that students who actively engage in grammar exercises
achieve better long-term retention of complex structures, underscoring the value of interactive learning.
Moreover, Chen et al. (2023) emphasize that active participation enhances metalinguistic awareness, enabling
students to understand language patterns and underlying rules better. Consequently, active participation emerges
as a critical factor in fostering grammatical competence and deeper linguistic insight.

"active participation, creativity and critical thinking" (Participant 3)
"emphasizes active participation, independent learning" (Participant 5)
Moreover, "actively participates in writing exercises" (Participant 9).

Student-centered learning in grammar instruction shifts the emphasis from teacher-led presentations to learner-

driven exploration of grammatical concepts. Notably, Park and Johnson (2024) reveal that this approach
enhances student motivation and improves grammar acquisition outcomes. In addition, Aratea and Pasubillo
(2024) demonstrate that student-centered discussions encourage learners to construct their understanding of
grammar rules through discovery and collaborative peer interactions. Moreover, Munna and Kalam (2021)
highlight that this method fosters greater autonomy and responsibility, empowering students to participate
actively in their grammar learning process. Student-centered learning improves grammar proficiency and
cultivates essential skills for independent learning.

"student-centered approach, whereas students learn by doing things" (Participant 2),
"student-centered and inquiry-driven" (Participant 4),

"student-centered method... allows students to be independent"” (Participant 10).
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DISCUSSION

Discussion, as a teaching strategy, involves organized exchanges of ideas and viewpoints between students and
instructors. For instance, Liu and Zin (2023) highlight that facilitated discussions encourage critical thinking and
deepen students’ understanding of the subject matter. Furthermore, Rafiq et al. (2024) explore the role of
asynchronous discussions in online learning, emphasizing their effectiveness in fostering student engagement.
Meanwhile, Sarwanto et al. (2021) investigate how discussions aid in developing higher-order thinking skills,
such as analysis and evaluation. Discussions are vital to effective learning and supporting intellectual growth in
diverse educational settings.

Collaborative Dialogue. It involves meaningful interactions among students as they collaboratively explore and
apply grammatical concepts. Cagatan and Quirap (2024) highlight that collaborative dialogue enhances grammar
learning by fostering shared problem-solving and facilitating constructive peer feedback. Furthermore, Abdallah
and Mohd (2025) emphasize that these interactions allow students to negotiate meaning, leading to a more
profound understanding of grammatical structures. Moreover, Kumar and Brown (2023) point out that
collaborative dialogue is especially effective for mastering complex grammar concepts, as it promotes critical
thinking and active engagement. Therefore, discussion is a powerful tool for deepening learners’ grammatical
knowledge and problem-solving skills.

"collaborative learning will give student confidence to
participate in the discussion” (Participant 1),

"lively discussions, group projects and interactive activities" (Participant 3)
"reflective discussions ensures that the learning experience is meaningful” (Participant 4)

Peer Interaction. Peer interaction in grammar learning encompasses structured and unstructured student
exchanges that promote language development. Notably, Garcia and Zhang (2024) found that peer interaction
enhances grammar accuracy while boosting learners' confidence in applying grammatical concepts. Moreover,
Mitchell et al. (2023) highlight that these interactions provide opportunities for authentic grammar practice and
natural error correction, making the learning process more practical and effective. Additionally, Patel and
Nguyen (2023) demonstrate that peer interaction reduces anxiety and fosters a supportive environment,
encouraging students to participate in grammar learning actively. Thus, peer interaction emerges as a valuable
strategy for improving grammar proficiency and creating an inclusive learning atmosphere.

"sharing towards the class what we understand” (Participant 2)
"peer reviews and discussions"” (Participant 9)
"collaboration with peers to develop a deeper understanding” (Participant 9)

Knowledge Exchange. Knowledge exchange involves the mutual sharing of grammatical insights and
understanding among students. As Kim (2023) highlighted, engaging in effective knowledge exchange
significantly enhances grammar comprehension and application skills. Similarly, Hassan et al. (2023) underscore
that structured activities focused on knowledge exchange improve students’ ability to articulate and apply
grammar rules effectively. Moreover, research by Cooper and Lee (2023) reveals that knowledge exchange plays
a crucial role in identifying and addressing common grammatical misconceptions. Henceforth, this collaborative
approach emerges as an essential strategy for fostering deeper grammatical understanding and skill development.

Interactive Learning. Interactive learning in grammar instruction emphasizes active engagement with language
structures through diverse activities and technological tools. Xu (2024) illustrate that interactive methods
significantly enhance grammar retention and application. In parallel, research by Robertson et al. (2023) suggests
that interactive learning environments foster more efficient grammar acquisition by promoting active
participation and immediate feedback. Furthermore, Wei (2023) asserts that these approaches are especially
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advantageous for digital-native learners who thrive in technology-integrated settings. Interactive learning is a
pivotal strategy for improving grammatical proficiency, particularly in contemporary, tech-driven classrooms.

"collaborative learning and problem-solving activities" (Participant 4)
"cooperative learning, where we are a group to collaborate" (Participant 7)
"fostering teamwork and communication in our research presentation" (Participant 7)

Shared Understanding. Shared understanding emerges when students collaboratively build knowledge
of grammar concepts through group activities and discussions. To illustrate, Moore and Ibrahim (2024)
discovered that fostering shared understanding results in a more consistent application of grammar across various
contexts. Similarly, Peterson et al. (2023) reveal that developing shared understanding enhances students'
grammatical awareness, enabling them to grasp complex language structures more effectively. Additionally, Sun
(2024) underscores that this approach supports the long-term retention of grammar rules by reinforcing collective
learning. Collectively, shared understanding proves to be a vital strategy for deepening grammatical proficiency
and ensuring enduring mastery.

"dig things deeper by sharing towards the class" (Participant 2)
"exploring complex grammatical concepts” (Participant 11)
"exploring information"” (Participant 10)

Therefore, to sum up all the descriptions based on the results, we devised a new teaching strategy that would
help teach advanced grammar and composition: the Interactive Research-Based Collaborative Learning (IRBCL)
approach. This strategy encompasses the student-centered approach, allowing students to interact and collaborate
with their peers while researching. According to the participants' answers, this strategy could enhance learning
outcomes in advanced grammar and composition learning outcomes.

Teacher Role. The teacher role represents a paradigm shift in educational roles where educators transition from
traditional instructors to learning facilitators who orchestrate meaningful educational experiences. Anderson et
al. (2023) emphasize that teacher facilitators create student-centered learning environments that promote active
engagement and autonomous learning, supported by well-structured language use and the ability to guide
learners in improving their written and verbal expression. This role involves strategic intervention and
scaffolding to support learner development while maintaining student agency in the learning process. Lee and
Martinez (2022) further elaborate that teacher facilitators employ pedagogical strategies, such as integrating
grammar and composition exercises, to encourage critical thinking and problem-solving skills. The significance
of this role is highlighted by Thompson (2024), who demonstrates how teacher facilitators enhance student
motivation and self-directed learning capabilities through targeted support and guidance, which includes
fostering communication skills necessary for academic success.

Feedback Integration. Feedback integration emerges as a transformative approach that embeds feedback
mechanisms seamlessly into the learning process. Effective feedback, especially in grammar and composition,
ensures students can refine their linguistic accuracy and expressive clarity, essential to effective communication.
Chen and Rodriguez (2023) conceptualize feedback integration as a holistic system where feedback becomes an
organic part of the learning journey rather than a separate evaluative component. The importance of integrating
feedback across multiple learning touchpoints is emphasized by Wilson et al. (2022), who demonstrate how
embedded feedback mechanisms foster continuous improvement and more profound learning engagement,
particularly in enhancing writing and grammar proficiency. Kumar (2023) explores how modern educational
technologies facilitate seamless feedback integration through adaptive learning systems and real-time
performance analytics. This creates a more responsive and personalized learning experience that supports general
knowledge acquisition and specific grammar and composition skill development.

Guide and Support Role. The guide and support role involves teachers facilitating complex learning tasks.
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These skills are essential for creating clear instructional communication and scaffolding students' abilities to
express ideas effectively in writing and speech. Rivera et al. (2022) reinforce this by highlighting the importance
of balanced support that promotes learner independence while preventing overdependence on teacher
intervention, emphasizing teachers' need to guide students in mastering foundational language skills. Moreover,
Zhang (2024) contributes valuable insights into how cultural sensitivity in guidance roles impacts student
engagement and achievement, particularly in contexts where grammar and composition practices must reflect
linguistic diversity and cultural nuances. Practical guidance helps learners develop confidence in their
communication abilities while achieving academic goals.

"our teacher played an important role as mentor, guide, and facilitator, providing expert instruction, feedback
and encouragement" (Participant 3)

"The facilitator has primarily acted as a guide, resource provider, and coach" (Participant 4)
"The facilitator acts as both a guide and a resource” (Participant 5)
"The facilitators' role is to guide, assess and provide constructive feedback" (Participant 8)

"The facilitator's role was pivotal in guiding our inquiries and providing us with essential resources"
(Participant 11)

Knowledge Construction Support. Knowledge construction support focuses on facilitating student
understanding through active learning experiences. These skills enable students to articulate their thoughts,
analyze information critically, and organize their ideas effectively during the learning process. Grammar and
composition skills are essential to this process, as they equip learners with the tools to express ideas precisely
and coherently. Davidson and Lee (2023) emphasize the importance of creating opportunities for students to
build their understanding through guided discovery and experiential learning, with writing tasks reinforcing these
skills. Morgan et al. (2022) further highlight that activities promoting linguistic precision and structured writing
foster deeper learning and improve concept retention, demonstrating the interconnectedness of grammar,
composition, and knowledge construction. Patel (2024) also explores the role of technology in blended learning
environments, showing how grammar-focused tools enhance written communication and support effective
knowledge construction processes, ultimately enriching the learning experience.

"The facilitator shared valuable thoughts and corrected some misconceptions and ideas about research"
(Participant 2)

"encourages dialogue, facilitates critical discussions, and provides constructive feedback"” (Participant 4)
"setting the tone, active listening, providing feedback" (Participant 6)

"facilitates to help the researchers in providing advice/tips" (Participant 7)

"offering insightful comments and questions to stimulate deeper thinking" (Participant 11)

Learning Environment Management. Learning environment management encompasses creating and
maintaining productive learning spaces, both physical and virtual. Hamilton and Liu (2023) discuss how well-
managed learning environments contribute to student engagement and achievement. These spaces play a pivotal
role in teaching grammar and composition, as a structured environment allows students to focus on
understanding linguistic concepts and honing their writing skills. The importance of establishing clear
expectations and routines, highlighted by Sanchez et al. (2022), is particularly relevant in grammar instruction,
where consistent practice and feedback are essential for skill mastery.

Brown (2024) provides insights into how adaptive learning environments can accommodate diverse learning
needs and preferences. This adaptability is crucial in grammar and composition classes, where students may
have varying proficiency levels and require tailored instruction to succeed. Such environments promote
inclusivity and foster active engagement, enabling learners to develop practical communication skills. Educators
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can create spaces that support academic growth and positive learning outcomes by integrating grammar and
composition instruction into well-managed and adaptive environments.

"The facilitator also gives us time to search and create our ideas" (Participant 1)

"managing time and encouraging discussion" (Participant 6)

"The facilitator gave us numerical supervision to ensure independence in learning" (Participant 10)
"fostered a supportive and stimulating learning environment" (Participant 11)

Learning Outcome. Learning outcomes serve as precise statements that describe what students are expected to
know, be able to do, or value after completing a learning activity or program. The quality of learning outcomes
can be determined based on students’ achievement of specific targets and their creative, innovative, critical
thinking, problem-solving, communication, and collaboration abilities (Wakhidah & Bandono, 2022).

Practical Application and Contextualization. Practical application and contextualization of advanced
grammar and composition instructional materials create a dynamic and responsive learning environment.
Combining these strategies will help teachers equip students for academic and career success. Abad (2020) cites
that contextualized teaching and learning involves imparting content through pertinent materials that maintain
student engagement in the learning process. This pertains to pedagogical approaches aimed at connecting the
acquisition of fundamental abilities with academic or vocational content by emphasizing direct instruction and
learning in practical applications relevant to the student's interests (Bird et al., 2010). Participants expressed that
they could learn effectively by connecting their learning to their daily activities. Their responses are as follows:

"working on real-life exercise" (Participant 3)
"integrating theory and practice” (Participant 4)

"learned advanced grammar and composition in an efficient and applied way, applying effective strategies"
(Participant 5)

"practical application through presentations and research proposals" (Participant 7)

Lorbis (2019) cited Perin (2011) to show that contextualized learning improves academic performance and
student engagement. Students learn advanced grammar and composition better when they write research papers
or give presentations. Thus, practical application and contextualization of educational content are essential for a
dynamic and responsive learning environment. By using these methods, instructors may provide students with
the skills they need for academic and professional success.

Skill Development Beyond Context Knowledge. Modern education increasingly realizes the need to acquire
abilities outside simple topic knowledge. For students to negotiate complex challenges and operate well in teams,
critical thinking and teamwork are skills necessary for content construction and knowledge (Smith, 2021). More
profound knowledge and involvement with material depend on these abilities since students are urged to
examine, assess, and synthesize knowledge instead of merely passively absorbing it (Brown & Campione, 2022).
As participants articulated:

"develop the critical thinking and collaborative skills" (Participant 1)

"developed critical thinking effective communication and problem-solving skills." (Participant 3)
"evaluating research sources, analyzing data, and drawing informed conclusions" (Participant 11)
"organize ideas clearly and communicate effectively” (Participant 7)

Academic and workplace success also depends on excellent communication and problem-solving skills.
Through exercises including assessing research sources, data analysis, and informed conclusion drawing,
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students can approach problems methodically and consider their solutions critically (Jones et al., 2023).

Professional Development and Teaching Strategy. Professional development is vital in improving the
teaching methods and student learning outcomes. Effective professional development as structured professional
learning results in changes to teacher practices and improvements in student learning outcomes (Darling-
Hammond et al., 2017). Participants have asserted that professional development is an aid to generate more
knowledge and strengthen ideas on advanced grammar and composition. As graduate school students articulated:

"Enhance my ability to teach these concepts to secondary to college students" (Participant 4)
"Benefit them throughout academic and professional lives" (Participant 5)
"Develop the skills necessary for success in academic and professional settings" (Participant 11)

Moreover, Samundeeswari and colleagues (2023) found that sustained professional development, defined by
continuous support, cooperation, and reflective practice, has the most substantial effect on teacher efficacy and
student achievement. Integrating novel pedagogical methods, technological inclusion, and culturally relevant
teaching practices is vital for effective professional development programs.

Structured Learning Support. Structured learning support is a method of instruction whereby clear direction

and ongoing feedback improve student learning. Critical components of this approach are explicit instruction
and guided practice, in which teachers model activities before letting students practice alone and provide
unambiguous directions (Hattie, 2021). Participants exclaimed:

"explicit teaching, guided practice, immediate feedback, and personalized learning"” (Participant 5)
"scaffolding exercises" (Participant 9)
"facilitator also provides additional input and useful feedback" (Participant 12)

Participants unanimously said that they could gain learning if there was structured support from the teachers. In

this way, there will be continuous feedback. By addressing specific student needs in real-time and enhancing
understanding and retention, immediate feedback and personalized learning help to strengthen this process
further (Hattie & Timperley, 2020).

Implications

The findings of this study have significant implications regarding sustainable developmental goals (SDG) of
quality education. Both roles of teachers and feedback are embedded within the framework of Vygotsky's Social
Constructivism Theory; hence, this study underlines the importance of proactive teachers in creating an engaging
and collaborative learning environment to satisfy the expectations of SDG 4 in ensuring inclusive and equitable
quality education and promoting lifelong learning opportunities for all.

Furthermore, the findings of this study, given the current trends of our educational landscape, debunk the old
framework of Vygotsky about social constructivism. This highlights the importance of teachers' role and
feedback integration in teaching advanced grammar and composition courses.

The interactive research-based collaborative learning (IRBCL) approach implies that students could improve
their advanced grammar and composition by immersing themselves in writing research. In this way, the study
contributes to the broader aim of building educational quality and ensuring that all students benefit from well-
crafted learning experiences that may prepare them to meet and overcome future challenges and opportunities.

Future Directions

The future direction of this study suggests that the integration of roles and feedback of the teacher will continue
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to be necessary within the framework of social constructivism. Future research could look at the specific
strategies and practices by which teachers can influence student construction of knowledge. Also, the effect of
different types of feedback on student learning could offer insight into maximizing optimal feedback to enhance
students' engagement and understanding.

One possible avenue for further research is considering how this extended framework can be deployed in various
educational contexts. From this new emerging model, we, the researchers, invite future scholars to utilize this
framework instead of the traditional one proposed by Vygotsky. The prime interest is how integrating teachers'
roles and constructive feedback can be tailored to local, diverse cultural, socio-economic, and educational
ecosystems to work effectively in practice.

Limitations of the Study

The limitation of this study is that it utilizes descriptive qualitative research, encompassing several significant
challenges that affect its implementation and outcomes. These include the inherent subjectivity and potential
researcher bias during data collection and analysis, limited generalizability due to typically small sample sizes,
and the time-intensive nature of gathering and processing qualitative data. Additionally, the research faces
challenges in reproducibility due to unique contextual factors, and the lack of standardized data collection and
analysis procedures may raise questions about consistency and reliability among scholars in the field.
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