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ABSTRACT 

This qualitative study examines the challenges encountered by neophyte academic coordinators and identifies 

the strategies they employ to overcome these obstacles. Data was gathered through semi-structured 

questionnaires administered to academic coordinators from a range of private schools, with responses 

analyzed using a phenomenological descriptive approach and traditional content analysis. 

The findings suggest that effective academic coordinators typically possess a combination of relevant 

educational qualifications, curriculum expertise, strong communication skills, and leadership experience. 

Three primary themes emerged from the analysis: 1) A balance of professional competence and recognized 

leadership potential – coordinators were selected not only based on their formal qualifications but also for 

leadership qualities acknowledged by others; 2) Difficulty in adapting to leadership responsibilities without 

adequate preparation – participants reported facing significant challenges, such as resistance to change, 

managing senior teachers, and balancing administrative duties; and 3) The importance of communication and 

teamwork – coordinators emphasized the significance of relationship-building and open communication, 

utilizing strategies such as consultative approaches and initiatives like "Reflective Fridays." 

To address these challenges, participants adapted several coping strategies, including maintaining 

professionalism, prioritizing time management, completing administrative tasks ahead of deadlines, and 

seeking guidance from  

experienced colleagues. Recommendations for future academic coordinators include focusing on leadership 

development, implementing effective management practices, and embracing a "work smarter, not harder" 

mindset. The study concludes that approaching the role with passion and commitment not only enhances 

job satisfaction but also contributes to creating a supportive academic environment. 

 

Keywords: neophyte academic coordinators, leadership experience, communication skills, coping 

mechanisms, professional competence, time management, academic environment 

INTRODUCTION 

Academic coordinators play a crucial role in ensuring the effective delivery of educational programs in 

schools. However, for neophyte academic coordinators, the transition into this leadership role can present 

significant challenges. These coordinators often face a range of difficulties, such as managing teachers, 

balancing administrative duties, and adapting to leadership demands, which may not have been fully addressed 

during their preparation. Understanding the challenges they encounter, as well as the strategies they employ to 

overcome, is essential for improving their professional experience and enhancing the overall effectiveness of 

educational institutions. 

This study aims to explore the challenges faced by neophyte academic coordinators and identify the strategies 

they use to navigate their roles. By focusing on private schools, the research seeks to uncover insights into how 

newly appointed coordinators manage the complexities of leadership and administration. Data was gathered 

through semi-structured questionnaires to gain a comprehensive understanding of the experiences of academic 
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coordinators. The findings are expected to contribute to a deeper understanding of the needs and support 

systems required for neophyte academic coordinators to succeed in their roles, that will lead to improve job 

satisfaction and a more supportive academic environment. 

METHODOLOGY 

Research Design 

This study utilized a qualitative research design to explore the challenges faced by neophyte academic 

coordinators and the strategies they employ to overcome these obstacles. A phenomenological approach was 

chosen to understand the lived experiences of the coordinators, allowing for an in-depth exploration of their 

personal challenges, coping mechanisms, and professional development. The study aimed to provide a rich, 

descriptive account of the coordinators' perspectives, with data gathered through semi-structured 

questionnaires to ensure flexibility in capturing detailed responses. 

Research Instrument 

The primary research instrument used in this study was a semi-structured questionnaire, which was specifically 

designed to capture both the challenges and strategies of neophyte academic coordinators in private schools. 

The questionnaire featured a blend of open-ended questions that allowed participants to provide detailed, 

thoughtful responses and share their experiences. 

Data Gathering Procedure 

Data for this study was collected through semi-structured questionnaires, which were administered to neophyte 

academic coordinators in various private schools. The participants were selected using purposive sampling, 

ensuring they had relevant experience in the role of an academic coordinator within the first two years of their 

appointment. The questionnaires contained open-ended questions designed to capture comprehensive insights 

into the challenges faced by coordinators and the strategies they use to overcome them. 

The questionnaires were distributed electronically to participants over a two-week period, providing them with 

sufficient time to respond thoughtfully. To ensure reliability and consistency, the same set of questions was 

provided to all participants. Responses were collected and compiled for further analysis. 

Analysis of Data 

The data gathered from the semi-structured questionnaires were analyzed using a combination of a 

phenomenological descriptive approach and traditional content analysis. The phenomenological approach 

allowed the researcher to focus on the essence of the coordinators' lived experiences, identifying the core 

challenges they encountered and the strategies they employed. Content analysis was then applied to organize 

the responses into themes and patterns that highlighted the most significant challenges and effective coping 

strategies. The analysis was iterative, with themes emerging through repeated reading of the responses, and a 

final set of major themes was identified to address the research questions. 

Ethical Considerations 

Before participation, all participants were informed about the study’s purpose, goals, and the nature of their 

involvement. Informed consent was obtained from each participant, ensuring that they understood their rights 

to confidentiality, voluntary participation, and the option to withdraw from the study at any point without 

penalty. 

To protect participants' privacy, responses were anonymized, and any identifying information was removed 

before analysis. Data was stored securely, and only the researcher had access to it.  

RESULTS AND DISCUSSION 

This section presents the key findings and discusses the challenges faced by neophyte academic coordinators 

and the strategies they use to overcome.  
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Theme 1. A Blend of Professional Competence and Recognized Potential 

Many of the academic coordinators explained that they were chosen for the role not only because of their 

teaching experience and pursuit of further studies, but also due to their leadership potential and commitment to 

the profession. Participant 1 pointed to their teaching expertise and enrollment in a master’s program, 

indicating a solid academic and professional foundation. Participant 2 shared a deeper motivation—the desire 

to create a broader impact by supporting fellow teachers and enhancing the curriculum. This response reflects 

both initiative and a clear vision for academic leadership. They also noted that their principal recognized their 

capability in handling academic responsibilities, highlighting the importance of external validation and trust. 

 

Participant 3 expressed some uncertainty about their fit for the role but acknowledged that others saw potential 

in them, which encouraged them to step into the position. This underscores how the confidence others place in 

someone can be just as influential as formal qualifications. Participant 4 credited their years of service at the 

school as the basis for their eligibility, showing how experience builds credibility over time. Meanwhile, 

Participant 5 focused on personal strengths such as working under pressure, dedication, time management, and 

being goal-oriented—traits that are often essential in leadership but not always formally recognized. 

 

The experiences shared reflect that becoming an academic coordinator is a mix of preparation and 

opportunity—built on a foundation of both competence and the trust of others who see leadership qualities in 

action. 

 

Theme 2: Struggling to Adapt to the Demands of Leadership Without Adequate Preparation 

 

One major challenge shared by the neophyte academic coordinators was the difficulty of adapting to the 

demands of their new leadership role without proper training or guidance. Many participants felt unprepared 

for the responsibilities that came with the position, particularly in supervising teachers and managing 

administrative tasks. Participant 2 admitted to struggling with supervision due to a lack of training, while 

Participant 5 found it hard to organize teachers' files and complete various tasks, also citing insufficient 

preparation. Alongside these challenges, participants also faced the pressure of balancing administrative work 

with building and maintaining relationships with their fellow teachers. Participant 1 briefly noted the difficulty 

of “dealing with teachers,” a sentiment echoed by Participant 3, who found it overwhelming to support faculty, 

manage curriculum, and implement new strategies—all while trying to gain their trust. Participant 4 also 

mentioned the challenge of managing time while juggling academic and leadership responsibilities.  

 

The experiences of the neophyte academic coordinator, reflect the growing pains of stepping into a leadership 

role without a clear roadmap, requiring them to learn on the go, build resilience, and find their own way 

through trial and error. The struggles underscore the importance of having a structured support system, 

including targeted training and mentorship, to help new academic coordinators transition into their roles more 

smoothly. 

 

Theme 3. Communication and Teamwork 

 

Several participants emphasized how crucial it is to keep communication open and work closely with others to 

navigate the role effectively. Participant 1 spoke about using a consultative approach, where they actively seek 

input and suggestions from faculty members when decisions are needed. This makes the process more 

collaborative and ensures that everyone is involved in the decision-making. Participant 2 also focused on 

staying in regular contact with colleagues and checking in on their progress, which helps to understand their 

challenges and offer support when needed. 

 

Participant 3 highlighted the role of communication by organizing weekly meetings with teachers to discuss 

issues and get feedback. This approach helped create an environment where teachers felt heard and supported. 

Additionally, Participant 3 encouraged collaboration through peer mentoring, allowing experienced teachers to 

guide newer ones, which fostered a culture of shared learning. 

 

Participant 4 mentioned how they sought help from colleagues and previous coordinators when faced with 
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challenging tasks. They also relied on time management and task organization to stay on top of their 

responsibilities, ensuring they could address challenges more effectively. 

 

Participant 5 shared their use of “Reflective Fridays,” where teachers and students reflect on their experiences 

and share feedback. This open communication helped in solving both academic and behavioral issues. 

Effective time management also played a key role in ensuring that tasks were completed on time, leaving room 

for revisions and improvements. 

 

These responses show that communication and teamwork are essential for new academic coordinators. By 

seeking input from colleagues, regularly checking in with teachers, and fostering collaboration, they create a 

supportive and effective environment for everyone involved. 

 

The importance of communication and teamwork stands out as the central theme in the responses from the 

participants. This theme reflects how new academic coordinators tackle the challenges of their role by 

fostering an open and collaborative environment. Effective communication and teamwork help ensure that the 

needs and concerns of both faculty and students are addressed in a timely and organized manner. Through the 

sharing of ideas, feedback, and responsibilities, new coordinators can better manage their workload and 

improve overall outcomes. 

 

Theme 4. Effective Communication and Collaboration 

 

This theme highlights that, while the technical and administrative aspects of the role are important, it is the 

ability to foster strong relationships and open lines of communication that truly make a difference in the 

effectiveness of a coordinator. Successful academic coordination is built on a foundation of mutual trust and 

cooperation, both with teachers and other stakeholders in the educational community. 

 

Effective communication is essential for creating an environment where teachers feel heard, supported, and 

valued. Several participants emphasize that an academic coordinator’s role is not simply about enforcing 

policies or managing paperwork; it is about understanding teachers’ needs, addressing their concerns, and 

creating opportunities for collaboration. Participant 1 suggests that building strong relationships with teachers 

and listening to their concerns fosters a culture of collaboration. This approach allows the coordinator to guide 

teachers effectively, helping them feel empowered to engage with the process and with their students. Clear 

and consistent communication is also crucial in ensuring that all parties are aligned and working toward the 

same goals, as mentioned by Participant 2, who highlights the importance of open dialogue in aligning lesson 

plans and strategies. 

 

Collaboration is equally significant in this context. Participants stress that academic coordinators should not 

only support teachers but actively engage in collaborative processes. Collaboration goes beyond administrative 

duties, involving shared decision-making, problem-solving, and idea generation. As Participant 4 points out, an 

academic coordinator should never hesitate to ask questions or seek help from teachers, recognizing that those 

in the classroom have valuable insights into what works best for students. This openness to collaboration can 

lead to more effective teaching strategies and improvements in the curriculum, as it draws on the collective 

knowledge and experiences of the teaching staff. Collaboration also fosters a sense of community and shared 

responsibility, where everyone works together to achieve the overarching goal of improving student outcomes. 

 

Another key aspect of this theme is adaptability. The role of an academic coordinator is dynamic and often 

requires quick responses to new challenges. As Participant 2 suggests, staying adaptable is essential, 

particularly when faced with unforeseen changes or challenges in the classroom. This adaptability is closely 

linked to communication, as it requires the coordinator to effectively communicate changes, adjustments, or 

new strategies in a way that is clear and understood by all involved. Furthermore, data-driven decision-making 

is another important factor in fostering collaboration and guiding instructional practices. By using assessment 

data, academic coordinators can provide teachers with concrete feedback and actionable insights, ensuring that 

their decisions are aligned with the needs of both teachers and students. 
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Lastly, time management and a positive attitude are necessary to maintain effective communication and 

collaboration. Participant 3 emphasizes that using tools like checklists can help academic coordinators stay 

organized and ensure that their communication remains timely and efficient. A positive attitude, as suggested 

by Participant 5, plays a crucial role in creating a supportive and encouraging atmosphere where teachers are 

motivated to share ideas, ask for help, and collaborate on solutions. 

CONCLUSIONS 

The experiences of neophyte academic coordinators reveal that stepping into this leadership role is shaped by a 

combination of professional competence, recognized potential, and the trust and encouragement of colleagues 

and school leaders. Selection is influenced not just by formal qualifications or academic achievements, but also 

by intangible qualities such as dedication, reliability, leadership, and the capacity to inspire and support others. 

Many coordinators find themselves in the position because others see their readiness and potential, sometimes 

before they recognize it in themselves. 

A major challenge for new coordinators is adapting to the demands of leadership without sufficient preparation 

or training. Many reports feeling unprepared for supervising teachers, managing administrative tasks, and 

balancing these responsibilities with building rapport among faculty. The lack of structured support systems, 

such as targeted training or mentorship, often leads to feelings of uncertainty and overwhelm, highlighting the 

need for institutions to provide more comprehensive onboarding and ongoing guidance. 

Communication and teamwork are central to overcoming these challenges. Effective coordinators prioritize 

open dialogue, collaborative decision-making, and regular feedback, creating environments where teachers feel 

heard and supported. Strategies such as consultative leadership, peer mentoring, and reflective practices foster 

a culture of shared responsibility and continuous improvement. Adaptability, strong time management, and a 

positive attitude further help coordinators navigate the evolving demands of their role and maintain productive 

relationships with all stakeholders. 

The effectiveness of neophyte academic coordinators is grounded not only in technical skills and academic 

background, but also in their ability to build trust, foster collaboration, and demonstrate resilience. Their 

experiences underscore the importance of holistic support, ongoing professional development, and the 

recognition of both formal and informal leadership qualities in shaping successful academic leadership. 
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