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ABSTRACT

The academic performance of students is indicative of a relatively low level of achievement according to the
2018 PISA survey conducted in Indonesia. The influence of the school climate on students' academic
achievement has been noted by multiple scholars. Consequently, in order to enhance students' academic
performance, it is necessary for the educational institution to foster a more favorable school climate, as the
school environment significantly influences students' academic achievement. The objective of this study is to
investigate the school climate within a secondary school located in Lombok, with the intention of gaining a
more comprehensive understanding of the school climate and its potential association with students' academic
performance. This study employs a quantitative methodology, wherein researchers employ questionnaires that
are distributed to the targeted population through the use of Google Forms. The researchers have chosen to
employ descriptive and correlational research designs in accordance with the study's objectives. A descriptive
research design is employed to ascertain the perceptions of students regarding school climate and their
academic performance. Correlation research aims to determine the association between two variables. In order
to gather data, a simple random sampling technique was employed, ensuring that every individual within the
population had an equal opportunity to be included in this study. The finding of this study showed that there is
significant correlation between the two variables. Moreover, the regression result indicates that 10.1% of the
school climate contributed to students' academic achievement. Therefore, this research is able to contribute to
the existing body of knowledge regarding the relationship between school climate and students' academic
performance. The findings of this study will be of particular relevance to school administrators, educators,
policymakers, and researchers, particularly in developing nations such as Indonesia where limited research has
been conducted.

Keywords: Academic achievement, School climate, Educational Management.

INTRODUCTION

Across the globe, educational institutions consistently strive to improve student academic performance (Hattie,
2015). It is widely accepted that all students, regardless of their starting point, should demonstrate progress
over time (Hallinger, 2018). Schools play a crucial role in facilitating this growth (Hall & Noyet, 2009).

Academic performance is a multidimensional construct, influenced by various internal and external factors.
Among these, school climate has emerged as a significant contributor (Lopez et al., 2018). Petrie (2014)
defines school climate as the implicit culture of a school, encompassing its norms, beliefs, and expectations.
However, due to its complexity, there is no universally agreed framework for defining or measuring school
climate (Thapa et al., 2013).

This study adopts the U.S. Department of Education's framework, which conceptualizes school climate
through three interrelated domains: safety, engagement, and environment. Numerous studies have linked
positive school climates with improved academic outcomes (Ali et al., 2014; Maxwell et al., 2017). In line
with this evidence, the current study aims to explore how students' perceptions of school climate relate to their
academic achievement.
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Academic Achievement

Academic achievement refers to the learning outcomes that students, teachers, or institutions accomplish
within a specific timeframe, typically measured through assessments or evaluations (Saqib & Rehman, 2018).
In Indonesia, student performance on international assessments remains low. The 2018 PISA survey ranked
Indonesian students 71st in science, 73rd in mathematics, and 74th in reading out of 79 participating countries.
These results indicate a gap in achieving globally benchmarked cognitive skills.

Scholars have investigated various factors that influence academic achievement, including socioeconomic
background, teacher quality, and school environment (Davis & Warner, 2018). One frequently examined factor
is school climate, understood as the perceived quality of school life, shaped by personal and collective
experiences (Cohen et al., 2009). While definitions and measurement approaches vary, this study will apply the
U.S. Department of Education’s domains of engagement, safety, and environment to assess students’
perceptions of school climate.

Improving school climate is vital for enhancing academic outcomes. Leavitt and Hess (2017) argue that
schools have a significant role in fostering conditions conducive to learning. Therefore, this study seeks to
better understand how Indonesian students perceive their school climate and how these perceptions relate to
their academic performance.

The Educational System in Indonesia

Indonesia mandates twelve years of formal education: six years of primary school, three years of junior high
school, and three years of senior high school (MoEC Regulation No. 19, 2016). Prior to primary school,
children are encouraged to attend preschool between ages 4 and 6, under the PAUD (Early Childhood
Education) program (Dhieni et al., 2020).

Most primary schools are public, comprising over 90% of total schools as of 2014 (Center for Education Data
and Statistics). Students may also attend religious or vocational schools administered by the Ministry of
Religion. At each level—primary (SD), junior high (SMP), and senior high (SMA/SMK)—students undergo
standardized national examinations, as stipulated by Law No. 20 of 2003, although this system has undergone
changes since 2020 due to the COVID-19 pandemic (Suryadi, 2018).

School Climate

The concept of school climate has its roots in organizational theory. Early work by Perry (1908) and studies
such as the Hawthorne experiments (Roethlisberger & Dickson, 1939) emphasized the influence of
environmental and social factors on performance. Lewin et al. (1939) further demonstrated how leadership
styles and social dynamics affect workplace behavior.

Education researchers adopted these ideas to study schools as organizations. Halpin and Croft (1963) were
among the first to adapt organizational climate frameworks for education, focusing on leadership, teacher
interaction, and school processes. Since then, numerous studies have found correlations between school
climate and student achievement (McEvoy & Welker, 2000).

Educational Standards

Nations seek to improve educational standards as a foundation for long-term prosperity. In Indonesia, a key
challenge is providing high-quality schools with positive climates. According to Hughes and Pickeral (2014),
effective schools prioritize safety, supportive relationships, and conducive learning environments.

However, evidence suggests that Indonesian schools face challenges in these areas. Teachers report limited
professional development and involvement in decision-making (Wahyudi & Fisher, 2006), while students often
experience unsafe environments. Studies have documented widespread bullying, with verbal harassment being
the most common (Bowes et al., 2019; Ramdani et al., 2021; Ali et al., 2022).

These issues are compounded by persistently low academic performance. Indonesia ranked 72nd out of 77
countries in the 2018 PISA assessment (OECD, 2019), with many students performing below minimum
proficiency levels.
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Research from both international and Indonesian contexts suggests that improving school climate can enhance
academic outcomes (Daily et al., 2019; Sulak, 2014; Sanders et al., 2018; Wibowo et al., 2020). This study will
focus on students’ perceptions of school climate in terms of engagement, safety, and environment, and explore
how these perceptions relate to academic achievement in Indonesian secondary schools.

Research objectives

Based on the issues elaborated in the previous section, this research was conducted with the following
objectives :

1. To investigate the school climate of secondary schools in Lombok.
2. To investigate the level of students’ academic achievement at secondary schools in Lombok

3. To examine relationship between school climate and students’ academic achievement at the secondary
schools in Lombok

4. To asses any contribution of school climate toward academic achievement of students at the secondary
school in Lombok

Research questions
This research is carrying out the following questions:

1. What is the level of school climate at the secondary schools in Lombok?
2. What is the level of students’ academic achievement at the secondary schools in Lombok?

3. Is there any relationship between school climate and students’ academic achievement at the secondary
schools in Lombok?

4. Is there any significant contribution of school climate toward the academic achievement of students at
the secondary schools in Lombok?

Research Design

This is quantitative research where researchers employed questionnaires with closedended questions as
instruments which were distributed to the targeted population using Google Forms. Based on the objectives of
the study, the researchers are using descriptive and correlational research designs. A descriptive research
design is used to find out students’ perceptions of school climate and students’ academic performance. While
correlation research is to determine the relationship between the two variables. According to Creswell (2012),
“a correlation is a statistical test to determine the tendency or pattern for two (or more) variables or two sets of
data to vary consistently.”

From the description above, it can be concluded that this study uses descriptive correlational research, which is
nonexperimental quantitative research, because it consists of numerical data, no variable manipulation, and it
aims to identify the correlation between the school climate and students’ academic performance among schools
in Lombok, West Nusa Tenggara, Indonesia.

Population and Sampling

The population of this study consisted of a daily school situated in two secondary schools, one of the schools
located in West Lombok and the other one in Mataram. The questionnaire is shared with the whole population
which consisted of students who have just gained the result of the school exam in 2023 and students who were
seated in 12th grade. The population of the student in the first school is 350 while the second school is 407.

In this study, a simple random sampling technique was used. This sampling technique is employed to ensure
that all units in the population have an equal probability of being chosen. Furthermore, this form of sampling is
used because it typically facilitates the application of the findings from the sample to the population. An
online survey was used as a platform to gather data from the respondents.

Page 3269 www.rsisinternational.org


http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOL: 10.47772/1JRISS | Volume IX Issue IV April 2025

/

) =
>, S
¢ RSIS ~

Demographic details

This section describes the demographic characteristics of the respondents, such as their gender, and school
location. In this study, approximately 304 students took part in and completed the questionnaires. All the
results for the demographic backgrounds of the respondents are listed in the table.

Table 1 Demographic details of the respondent

No. Profile No. of respondent Frequency (%)
1 Gender
Male 129 42.4
Female 175 57.6
Total 304 100
2 Location of the school
Mataram 200 65.8
West Lombok 104 34.2
Total 304 100

Table 1 reveals that female respondents are 175, with a percentage of 57.6 percent, while male respondents are
175 with a percentage of 42.4 percent. The majority of the respondents in this study were studied at one of the
schools in Mataram (n=200, 65.8 percent), followed by those studied in West Lombok (n=104, 34.2 percent.)

Research Question 1: What are the level of school climate among the secondary schools in Lombok?

To answer the first research question, data from quantitative approaches were collected and analysed. The
mean scores and standard deviations of items were calculated for school climate as rated by students at both
schools in Lombok Island. The standard deviation values indicate that the values of the variables' points are
generally close to the mean.

Table 2 The Mean Score of Items Under Dimension 1: Engagement

Items N Mean Standard Deviation
Relationship

My teachers make me feel good about myself. 304 |3.42 1.243
Teachers are available when I need to talk with them 304 |3.49 1.197
Students respect one another. 304 |3.59 1.193
My teachers care about me. 304 | 3.68 1.246
If I am absent, there is a teacher or some other adult at school that | 304 | 3.68 1.290
will notice my absence

There is a teacher or some other adult who students can go to if | 304 | 3.69 1.344
they need help because of sexual assault or dating violence.

Total 304 | 3.59 1.005
Participation

I regularly attend school-sponsored events, such as school dances, | 304 | 3.34 1.277
sporting events, student performances, or other school activities.

I regularly participate in extracurricular activities offered through | 304 | 3.47 1.354
this school, such as, school clubs or organizations, musical groups,

sports teams, student government, or any other extracurricular

activities.

I have lots of chances to be part of class discussions or activities. 304 |3.63 1.262
There are lots of chances for students to get involved in sports, | 304 | 3.69 1.304
clubs, and other school activities outside of class.

Total 304 |3.53 1.095
Overall Average mean score of Engagement Dimension 30 3.563 982
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The first aspect of school climate refers to the dimension of engagement. This dimension comprises two
different subsets, namely relationship and participation The relationship subset demonstrated a mean score of
3.59 (SD = 1005), surpassing the Participation subset observed only at 3.53 (SD = 1.095). The item that
obtained the lowest mean score in this section is “I regularly attend school-sponsored events, such as school
dances, sporting events, student performances, or other school activities.” Despite receiving the lowest mean
score, this item is still regarded as being at a moderate level, with students expressing a slight agreement with
the statement. In conclusion, the mean score for this dimension (M = 356, SD = .982) suggests that the level of
student engagement at the school is moderate. The results indicate that students exhibit a slight level of
agreement with the items pertaining to this dimension. The following dimension of school climate is Safety.

Table 3 The Mean Score of Items Under Dimension 2: Safety

Items N Mean | Standard Deviation
Emotional Safety
Students get along well with each other. 304 3.55 1.242
Students talk about the importance of understanding their own | 304 3.62 1.237
feelings and the feelings of others.
Students work on listening to others to understand what they are | 304 3.65 1.217
trying to say.
I feel socially accepted 304 3.77 1.238
I am happy to be at school 304 3.80 1.227
Total 304 3.67 1.081
Physical Safety
Students do not fight a lot. 304 3.31 1.278
Students are not threaten to hurt other students. 304 3.57 1.341
Students do not steal money, electronics, or other valuable things | 304 3.66 1..433
while at school.
Students do not damage or destroy other students’ property. 304 3.68 1.317
Students do not carry guns or knives to school. 304 3.86 1.441
Total 304 3.61 1.166
Bullying
Students are not bullied. 304 3.54 1.439
Students are not spread mean rumours or lies about others on the | 304 3.59 1.364
internet (i.e., Facebook, e-mail, and instant message).
Students are not teased or picked on about their race or ethnicity. 304 3.66 1.403
Students are not teased or picked on about their physical or on | 304 3.68 1.381
about their real or mental disability.
Students are not teased or picked on about their cultural | 304 3.81 1.354
background or religion.
Total 304 3.65 1.241
Overall Average mean score of safety dimension 304 3.65 1.054

*1=Strongly Disagree, 2=Disagree, 3=Slightly Agree, 4=Agree, 5=Strongly Agree

Safety is considered the second dimension of school climate. At this dimension, three distinct subsets can be
identified: emotional safety, physical safety, and bullying. Among the three subsets, physical safety obtained
the lowest score, with a mean value of 3.61 (standard deviation = 1.166). This was followed by bullying,
which had a mean score of 3.65 (standard deviation = 1.241). The mean score for emotional safety was found
to be 3.67 (SD 1.081), which is slightly higher than the overall mean score of 3.65 (SD 1.054) for this
dimension.

The item pertaining to the absence of bullying among students exhibited the most modest mean score among
the fifteen items “Students are not bullied”. Despite all of this, it is interesting to observe that an agreement
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among students is apparent with regard to the absence of situations wherein students are subjected to acts of

bullying.

The obtained mean score of the safety dimension suggests that the average response of the students who took
part in this study exhibited a slight agreement with the statement assessing the level of school safety. The final

aspect of school climate pertains to the environment dimension.

Table 4 The Mean Score of Items Under Dimension 3: Environment

Items N Mean | Standard Deviation
Physical Environment

The bathrooms are clean. 304 3.07 1.323
Broken things get fixed quickly. 304 3.07 1.309
The temperature is comfortable all year round. 304 3.15 1.195
I think that students are proud of how this school looks on the | 304 3.56 1.241
outside.

The school grounds are kept clean. 304 3.60 1.329
Total 304 3.29 1.070
Instructional Environment

My teachers give me individual attention when I need it. 304 3.37 1.258
My teachers often connect what I am learning to life outside the | 304 3.53 1.229
classroom.

My teachers praise me when I work hard 304 3.61 1.288
The things I’m learning in school are important to me. 304 3.84 1.281
My teachers expect me to do my best all the time. 304 3.89 1.293
Total 304 3.64 1.105
Mental Health

I can talk to a teacher or other adult at this school about | 304 3.37 1.200
something that is bothering me.

Students stop and think before doing anything when they get | 304 3.38 1.191
angry.

I can talk to my teachers about problems I am having in class. 304 3.40 1.252
My teachers really care about me. 304 3.53 1.229
Students try to work out their disagreements with other students | 304 3.58 1.197
by talking to them

Total 304 3.65 1.241
Discipline 304 3.58 1.284
Adults working at this school help students develop strategies

to understand and control their feelings and actions

Adults working at this school reward students for positive | 304 3.61 1.293
behaviour.

My teachers make it clear to me when I have misbehaved in | 304 3.70 1.258
class.

Discipline is fair. 304 3.94 1.282
School rules are applied equally to all students. 304 3.99 1.282
Total 304 3.76 1.119
Overall Average mean score of environment dimension 304 3.58 1.005

*1=Strongly Disagree, 2=Disagree, 3=Slightly Agree, 4=Agree, 5=Strongly Agree

The additional dimension of school climate is related to the environment, as indicated by a mean score of 3.58,
with a standard deviation of 1005. Within this dimension, it can be identified the presence of four distinct
subsets. These subsets encompass the realms of physical environment, instructional environment, mental
health, and discipline. The subset associated to discipline presented the highest score, with a mean value of
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3.76 and a standard deviation of 1.119. This was closely followed by the mental health subset, which had a
mean score of 3.65 and a standard deviation of 1.241. Lastly, the instructional environment subset obtained a
mean score of 3.64 with a standard deviation of 1.105. In the meantime, it is notable to mention that the
physical environment revealed the lowest average rating of 3.29, with a standard deviation of 1.070.
Furthermore, it is interesting to note that within this section, three items obtained the lowest mean scores.
These items pertain to the physical environment dimension, namely, “ The bathrooms are clean”, “Broken
things get fixed quickly”, and “The temperature is comfortable all year round”. The average score of these
items remains situated within the category of moderate, even in relatively close proximity to the low level.

Table 5 The overall mean scores of school climate

Dimension of school climate N Mean | Standard Deviation
Engagement 304 3.56 982
Safety 304 3.65 1.054
Environment 304 3.58 1.005
Total | 304 3.60 956

*1=Strongly Disagree, 2=Disagree, 3=Slightly Agree, 4=Agree, 5=Strongly Agree

According to the data presented in Table 5, it can be observed that the Safety dimension exhibits the highest
mean score among all dimensions within the school climate, with a value of M= 3.65 and a standard deviation
of SD= 1.065. Subsequently, the Environment dimension follows closely behind, displaying a mean score of
M= 3.58 and a standard deviation of SD= 1.005. In the meantime, it is important to remember to mention that
the dimension of Engagement exhibited the most lower average score, as indicated by a mean value of 3.56,
accompanied by a standard deviation of .982. Overall, the average score pertaining to the atmosphere of the
educational institution, commonly referred to as the school climate, is calculated to be 3.60, and the standard
deviation is reported as .956. This finding indicates that the participants possess a favorable attitude towards
the provided statement, as they predominantly selected responses indicating a slight agreement with various
aspects of the school setting. In brief, it can be proposed that the degree of school climate at both educational
institutions is moderate.

Research Question 2: What is the level of students’ academic achievement at the secondary schools in
Lombok?

The statistical measures of mean scores and standard deviation will explain the degree of academic
achievement among students enrolled in secondary schools situated in the area of Lombok. Consequently, a
cumulative sum of three separate items was solicited from the participants within these selected sections. In
order to explain the topic proposed in research question 2, a set of quantitative data was carefully collected and
later tested with rigorous analysis.

Table 6 The Mean Score of students’ academic achievement

Course | X (Mean) ¢ (SD)
1. Math 81.04 12.015
2. Bahasa Indonesia 86.22 8.390
3. English 82.30 11.363

Average 83.19 927

*1=Strongly Disagree, 2=Disagree, 3=Slightly Agree, 4=Agree, 5=Strongly Agree

According to the data presented in Table 6, it is evident that the Mathematics course has obtained the lowest
mean score, with a value of 81.04, along with a standard deviation of 12.015. Despite this, it is important to
note that the score remains within a good range, indicating a satisfactory level of performance. Among all the
items assessed, it is important to mention that Bahasa Indonesia has obtained the highest mean score, reaching
an impressive value of 86.22, with a standard deviation of 8.390. This achievement categorizes Bahasa
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Indonesia as an excellent level. Meanwhile, it is relevant to note that the English course attained a mean score
of 82.30, with a standard deviation of 11.363. This statistical representation indicates that the course's
performance can still be regarded as good. The overall mean scores suggest that the collective performance of
the group of students in this assessment is situated at good levels.

Research Question 3: Is there any relationship between school climate and student’s academic
achievement at secondary schools in Lombok?

The primary objective of this study is to determine the correlation between the school climate and the
academic performance of students in secondary schools situated in the area of Lombok. In order to deal with
the topic presented in research question 3, the researcher has utilized the bivariate Pearson correlation as a
means of analysing the collected data. The analysis outcome is presented in Table 7, as illustrated below.

Table 7 Relationship between the School climate and students’ academic achievement at secondary schools in
Lombok

Correlations
School climate Academic achievement
School climate Pearson Correlatrion | 1 318%*

Sig. (2.tailed) <.001

N 304 304
Academic achievement | Pearson Correlatrion | .318%** 1

Sig. (2.tailed) <.001

N 304 304
**_ Correlation is significant at the 0.01 level (2-tailed)

The Pearson correlation test was employed to figure out the correlation between the school climate and the
academic achievement of students. According to the findings presented in Table 7, the correlation coefficient
(r) was determined to be .318. Furthermore, the statistical significance level (alpha) was found to be less than
.001, indicating a level of significance smaller than the standard threshold of .05. This result indicates that
there is a moderate positive correlation between the variables. A positive relationship here means that as the
school climate increases, academic achievement also increases. Given that the p-value is observed to be .000, a
value that is less than the standard threshold of <.01, the researchers are able to determine that the association
between the two variables under investigation is statically significant.

Research Question 4: Is there any significant contribution of school climate toward the academic
achievement of students at secondary schools in Lombok?

The fourth objective of this study involves the formulation of the fourth research question, which aims to
predict the underlying determinants that have an influence on the school climate, as well as its resulting effect
on the academic achievements of students. In order to address the topic stated by research question 4, the
researcher has implemented a technique involving the utilization of simple linear regression analysis. The
analysis findings are presented in Table 8, as represented below.

Table 8 Regression table of school climate and Students’ academic performance

Model Summary
Model | R R Square | Adjusted R Square | Std. Error of the Estimate
1 318 |.101 .098 9.00773

a. Predictors: (Constant), School Climate
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Sum of Squares | df Mean Square | F Sig.
1 Regression | 2762.407 1 2762.407 34.045 | <.001°
Residual | 245004.065 302 | 81.139
Total 27266.472 303

a. Predictors: (Constant), School climate

b. Dependant Variable: Marks

Coefficients”
Model Unstandardized Coefficients | Standardized Coefficients |t Sig.
B Std. Error Beta
1 (Constant) 71.825 | 2.016 35.632 | <.001
School Climate | 3.157 | .541 318 5.835 |<.001

a. Dependent Variable: Marks
b. Predictors: (Constant), School Climate

Based on the regression analysis above, it has been determined that r-value is.318. This numerical signifies the
presence of a moderate correlation between the independent variable and the dependent variable. The r? value
obtained i1s 0.101, which indicates that 10.1% of the school climate contributed to students' academic
achievement. Meanwhile, the remaining portion is predicted by other variables which were not concentrated in
this research. The ANOVA table provides evidence that school climate has the ability to effectively forecast
academic performance, as indicated by the statistical significance of p < .05. The regression equation obtained
is academic achievement= 71.825 + 3.157 (school climate).

DISCUSSION AND IMPLICATIONS OF THE STUDY

This study investigated the relationship between school climate and students’ academic achievement in
secondary schools in Lombok. The findings revealed a moderately positive school climate, with engagement,
safety, and environment scoring relatively well. Students’ academic achievement was also reported at a
moderate level. The correlational analysis confirmed a significant positive relationship between school climate
and academic achievement, consistent with previous studies that link positive learning environments to
improved academic outcomes (Thapa et al., 2013; Wang & Degol, 2016).

Practical Implications

The findings underscore the importance of fostering a supportive school climate to enhance student academic
performance. Specifically, improvements in teacher-student relationships, feelings of safety, and the quality of
the learning environment can serve as cost-effective strategies to improve outcomes across schools. School
leaders and policymakers should prioritize professional development programs that build teachers’ capacity to
engage students meaningfully, foster inclusive and safe classroom environments, and strengthen whole-school
support systems. Additionally, interventions such as peer mentoring, student voice initiatives, and restorative
discipline practices can be implemented to further enhance engagement and school connectedness.

Limitations

Several limitations must be acknowledged. First, the use of self-reported data may introduce response bias,
particularly in students' academic achievement reports. Second, while the sample was relatively large and
stratified, it may not fully capture the diversity of school contexts in Lombok, especially those in more remote
or underserved regions. Third, the cross-sectional design limits the ability to infer causality between school
climate and academic achievement. Longitudinal studies would be better suited to establish directional
relationships.
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RECOMMENDATIONS FOR FUTURE RESEARCH AND PRACTICE

Future research should consider triangulating data sources by incorporating teacher and administrator
perspectives or using school records for academic outcomes to enhance validity. Qualitative methods, such as
interviews or focus groups, could also provide deeper insights into how students experience school climate and
which factors most influence their academic success. Furthermore, longitudinal studies could explore how
changes in school climate over time impact student achievement trajectories. It would also be beneficial to
examine the role of contextual variables such as socioeconomic status, teacher efficacy, or community
involvement in moderating the relationship between school climate and academic performance.

On a practical level, schools should conduct regular school climate audits and use the findings to inform data-
driven interventions. Education departments may also consider integrating school climate indicators into their
performance evaluation systems to reinforce the importance of psychosocial environments in schools.

CONCLUSION

The current investigation obtained the participation of a total of 304 respondents. Moreover, this current
research has revealed that the school atmosphere demonstrates an overall mean score of M3.60 (SD= .956),
thereby indicating that the respondents have expressed a slight desire towards agreement with the items that
assess the school climate. The established mean score for students' academic performance is M=83.19, with a
standard deviation of SD=.927. This statistical analysis suggests that a significant proportion of the
respondents have demonstrated good levels of academic achievement. The findings pertaining to the
Correlation Coefficient analysis between the school climate and academic achievement have demonstrated a
moderate positive association (r =.318, p <.01). The school climate had an observable impact of 10.1% on the
academic achievements of the students.
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