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ABSTRACT

The global community places great importance on teaching peaceful principles, acknowledging the
significance of peace education in cultivating responsible and ethical individuals. This study examined the
relationship between the implementation of Peace Education and the awareness and participation in peace
initiatives among public secondary schools in Sto. Nifio during the S.Y 2024-2025. Using the descriptive-
correlational method, the study surveyed the district’s school heads, teachers, students, and stakeholders
(specifically PTA officers). Mean, standard deviation, and Pearson's r Correlation were employed to analyze
the data. The findings indicated that peace education was satisfactorily implemented across four key
dimensions: curriculum integration, student engagement, teacher training, and resource allocation. Teacher
training received the highest mean score, reflecting well-established professional development programs.
However, resource allocation showed the lowest mean, suggesting a need for enhanced financial and material
support for peace education. The study also assessed the level of awareness and participation in peace
education, revealing strong awareness and involvement, particularly in community engagement, with moderate
awareness regarding existing peace programs. A strong positive correlation was found between the
implementation of peace education and its awareness. Other variables, such as community involvement and
teacher training, also showed moderate to strong positive correlations with peace education implementation,
emphasizing the crucial role of active participation from all stakeholders in ensuring the success of peace
initiatives. The null hypothesis was rejected, confirming a significant relationship between implementing peace
education and awareness and participation in peace initiatives. Challenges identified included structural
limitations, resource shortages, and multiple responsibilities of teachers.

Keywords: Peace Education, Awareness, Participation, Peace Initiatives, Challenges

INTRODUCTION

Peace education is essential for fostering a culture of nonviolence, understanding, and collaboration within
educational institutions. The global community places great importance on teaching peaceful principles, with
many nations acknowledging its significance in cultivating responsible and ethical individuals. Nevertheless,
despite the broad recognition of its importance, obstacles and issues are associated with the successful
execution of peace education in schools. Issues surrounding school peace can encompass challenges that
hinder the promotion of a harmonious and nonviolent educational environment.

Global research on peace education in countries like Cambodia has examined several areas, such as the
creation of educational programs, the training of teachers, and the effects of peace education initiatives on
student attitudes and behaviors (Salomon, 2012; Hantzopoulos, 2016). However, no localized and context-
specific research is being conducted to fully comprehend the intricacies of implementing peace education in
many cultural and educational environments. On the other hand, the Department of Education (DepEd) in the
Philippines has included peace education in the national curriculum to foster a culture of peace and non-
violence among Filipino students (DepEd Order No. 31, s. 2013). However, DepEd has not made any specific
study or guidelines on implementing peace-building efforts in schools where teachers and stakeholders can
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participate. Also, DepEd has not previously conducted action research concerning the effectiveness of
implementing Peace Education in the Philippines.

Although there have been studies on peace education in the Philippines, such as Villegas (2018), there is a lack
of study on student and instructor engagement in peace education programs in public secondary schools in Sto
Nino. Gaining insight into the variables that affect the levels of awareness and engagement in the local setting
is essential for creating focused interventions and improving the effectiveness of peace education initiatives.
The current body of research highlights the importance of peace education and its potential benefits. However,
there is a noticeable lack of study regarding the awareness of involvement in peace education initiatives among
public secondary schools in Sto. Nino. There is insufficient concrete information about the factors that
influence the levels of awareness, the degree of engagement, and the challenges students and teachers face
while integrating peace education into their daily routines.

This research aimed to fill this gap by providing valuable insights that can inform policy and practice,
enhancing the implementation of peace education at the community level. It examined how peace education is
implemented in classroom settings and the extent of knowledge and involvement among public secondary
schools in Sto. Nifio, addressing both a global perspective and the specific context of the Philippines.
Objectives of the Study

This study determined the relationship between the implementation of peace education in the school context
and the resulting awareness and participation in peace initiatives among public secondary schools in Sto. Nifio
during the school year 2024-2025. It answered the following questions:

1. What is the extent of the implementation of peace education in the school context among public secondary
schools in Sto Nifio, in terms of:

1.1. curriculum integration;
1.2. teacher training;

1.3. student engagement; and
1.4. resource allocation?

2. What is the level of awareness and participation in the implementation of peace education in the school
context among public secondary schools in Sto Nifio in relation to:

2.1. knowledge of peace programs;
2.2. community involvement;

2.3. student awareness; and

2.4. teacher and staff involvement?

3. Is there a significant relationship between the implementation of peace education in a school context and the
awareness and participation among Public Secondary Schools?

4. What challenges are encountered in implementing Peace Education in the school context among Public
Secondary Schools?

Hypothesis of the Study

The sole null hypothesis below was tested at a 0.05 significance level.
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1. There is no significant relationship between the implementation of Peace Education and the awareness and
participation among Public Secondary Schools in Santo Nifio.

METHODOLOGY
Research Design

This mixed-method research applied the descriptive-correlational method to determine the relationship
between the implementation of peace education in the school context and the resulting awareness and
participation in peace initiatives. Qualitative research is applied to explain and explore certain phenomena in
the study particularly the SOP 4 of the study which intends to answer the challenges or problems encountered
in the implementation of peace education among public secondary schools in Sto Nifio during the school year
2024-2025.

According to Noah (2021), it explores the associations between two (or more) variables without the researcher
changing or modifying them. It is a sort of quantitative, non-experimental study. In a correlation study,
variables should be measured without manipulation.

Bhadari (2021) stated that correlational research is a method that involves observing two variables to establish
a statistically corresponding relationship between them. It aims to identify variables that have some
relationship to the extent that a change in one creates some change in the other or vice versa. This method
renders a richer examination of motivation congruent for correlating the variables under study (Calderon &
Gonzales,1993).

Respondents of the Study

The study's respondents were the school heads of public secondary schools in Sto. Nifio, South Cotabato.
Teachers, students, and stakeholders, specifically the PTA officers, were also respondents.

Several reasons justify selecting school heads, teachers, and PTA officers as respondents for the study in Sto.
Nifo, South Cotabato. With their administrative roles and leadership within public secondary schools, school
heads have expertise and authority regarding policies, programs, initiatives, and efforts toward peace education
(Aquino et al.,2021). Insight from these key individuals is required to comprehensively grasp the
implementation and impact of such an initiative within a school setting (RA 9155, Chapter 1, Section 5).

Teachers deliver peace education curricula and activities directly to students, bringing their valuable firsthand
knowledge about the challenges, successes, and impact of these programs in the classroom (Horner et al.,
2015). Involving teachers as respondents ensures that this study captures frontline perspectives from those
responsible for delivering peace education

Representing parents' and guardians' interests and concerns within the school community is a critical
responsibility for PTA officers. Their participation in this study provided valuable insights into parental
support levels, engagement, and awareness related to peace education initiatives (DepEd Order 54, 2008).
Examining the perspectives of these officers allows for an evaluation of the larger community's dedication to
supporting peace education

The study obtained an understanding of peace education awareness, participation, and effectiveness within the
Sto. Nifio community. It also involved respondents from diverse stakeholder groups. Every group of
respondents adds unique perspectives and insights to holistically evaluate the current state of peace education
implementation and find areas for enhancement (Rouse, 2020).

Data Gathering Procedure

The researcher sought the approval of the Dean of the Graduate School and the Superintendent of the DepEd-
Division of South Cotabato to conduct the study. To this end, an authorization letter was sent to the DepEd Sto
Nino District Public School Supervisor for approval. With the District Supervisor's consent, a similar letter
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was sent to the School Principals for recommendation. A survey questionnaire was validated, and pilot testing
was performed to acquire the precise data necessary for the study.

The researcher then chose respondents using a complete enumeration sampling technique to consider all the
school heads in the said district as respondents and a stratified sampling technique for the students, teachers,
and PTA officers. Orientation was conducted with the respective respondents before answering the survey
questionnaire. The respondents were given ample time to answer the said questionnaire. The survey
questionnaires were retrieved as soon as the respondents answered all the items and provided the necessary
data for the study.

To answer the challenges encountered in the implementation of peace education, interview method was
employed. The interview questions focus on the experiences and challenges face in the implementation of
peace education programs in their respective school. The school head, teacher coordinator for Peace education,
PTA officer specifically the President and the student leaders were the participants. After the interview,
reviewing and editing of transcriptions were made. The researcher sent the transcriptions to the identified
participants for reviewing and accuracy of their responses.

As long as the health procedure was adhered to, the researcher began distributing the Survey Questionnaire
adapted from the studies of Ahmed (2017) and Salazar (2018), which was slightly revised by the researcher
and patterned after the Peace Education Framework in Mindanao Schools and Communities assisted by the
Education and Livelihood Skills Alliance (ELSA) under the USAID/EQUALLS?2 Project, also aligned with
DepEd Order No. 469, s—2008, which ushered in the implementation of Peace Education in the country.

Statistical Treatment
This study used different statistical treatments that helped answer the problems stipulated in Chapter I:

First, Mean and Standard Deviation were used to analyze the extent of the implementation of peace education
among public secondary schools in Sto Nifio in terms of curriculum integration, teacher training, student
engagement, and resource allocation, and for the level of awareness of participation in the implementation of
peace education among public secondary schools in Sto Nifio, in terms of knowledge of peace programs
community involvement, student awareness, and teacher and Staff Involvement.

The utilization of Mean and Standard Deviation to analyze the extent of Peace Education implementation
among public secondary schools in Sto Nifio and assess the level of awareness and participation in peace
education initiatives is justified for several reasons. These statistical measures provide a quantitative
framework for understanding the distribution and variability of responses within each domain of interest
(Johnson & Christensen, 2020).

Second, Pearson r Correlation was used to analyze the relationship or correlation between the implementation
of Peace Education among public secondary schools in Sto Nifio and the awareness of participation in its
implementation.

Pearson's r correlation was justified in analyzing the relationship between the implementation of Peace
Education among public secondary schools in Sto Nifio and the awareness and participation in its
implementation. It effectively quantifies the strength and direction of linear relationships between two
continuous variables (Hair et al., 2019).

RESULTS AND ANALYSIS

This chapter presents the analysis and interpretation of the relevant data to the study, following the specific
problems.

The DepEd in the Philippines has included peace education in the national curriculum to foster a culture of
peace and nonviolence among Filipino learners. Peace education is an important strategy in peacebuilding and
would transform individuals to ensure peaceful communities. This study intends to determine the
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implementation of peace education in the school context and the resulting awareness and participation in peace
initiatives that carry out the purpose, significance, objectives, and opportunities for engagement in peace
education programs.

Tables 3 to 6 present the extent of the implementation of Peace Education in public secondary schools in Sto
Nifo, focusing on four key areas: curriculum integration, teacher training, student engagement, and resource
allocation. These tables provide an overview of how Peace Education is integrated into the school context,
examining how well it is incorporated into the curriculum, the professional development of teachers, the active
involvement, and the allocation of resources necessary to support these initiatives. The findings provide
valuable insights into the region's current state of Peace Education and highlight areas for potential
improvement and further development.

Table 3. Implementation of Peace Education in terms of Curriculum Integration

Indicators Mean Ratings | SD | Verbal Description

1. | The school curriculum includes specific modules or | 4.01 0.25 | Satisfactorily
subjects related to Peace Education. Implemented

2. | Peace Education concepts are integrated into various | 4.09 0.23 | Satisfactorily
subjects across the curriculum. Implemented

3. | The school actively promotes the incorporation of | 4.24 0.26 | Highly Implemented
Peace Education principles across different subjects.

4. | There are extracurricular activities focused on | 4.02 0.19 | Satisfactorily
promoting peace and conflict resolution within the Implemented
school.

5. | The school has a structured/established plan for | 4.10 0.25 | Satisfactorily
assessing and improving the integration of Peace Implemented

Education into the curriculum including specific
benchmarks and timelines.

Mean 4.09 0.24 | Satisfactorily
Implemented

As shown in Table 3, the extent of the implementation of Peace Education in terms of curriculum integration
has an overall mean score of 4.09 with a standard deviation of 0.24, indicating that Peace Education is
satisfactorily implemented across the curriculum. Notably, the highest-rated indicator is the school's active
promotion of Peace Education principles in various subjects, with a mean of 4.24 (SD = 0.26), signifying a
high level of implementation. Meanwhile, the inclusion of specific modules or subjects related to Peace
Education scored 4.01 (SD = 0.25), suggesting that while integrated, there may still be areas for improvement
in embedding Peace Education more comprehensively.

These findings align with the study of Bajaj and Hantzopoulos (2022), which emphasized that effective Peace
Education requires structured curriculum integration and a commitment to fostering a school culture of peace.
Their research highlights that a well-implemented Peace Education program goes beyond individual subjects
and permeates the entire school system, ensuring long-term sustainability. Similarly, the study of Noddings
(2020) underscores the importance of cross-curricular peace integration, where Peace Education principles
are embedded not only in social studies or values education but also in science, mathematics, and language
subjects. This approach strengthens students' understanding and application of peace concepts in real-life
situations.
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Overall, the results indicate that while Peace Education is satisfactorily implemented in Sto Nifio’s public
secondary schools, enhancing structured assessment plans and expanding extracurricular peace initiatives
could further strengthen its integration into the curriculum.

Further, Table 4 highlights the extent to which Peace Education is being implemented regarding teacher
training among public secondary schools in Sto Nifio, South Cotabato.

Table 4. Implementation of Peace Education in terms of Teacher Training

Indicators Mean Ratings | SD Verbal Description
1. | Teachers receive regular training on incorporating | 3.83 0.21 Satisfactorily
Peace Education principles in 989+their teaching. Implemented
2. | Professional development opportunities in Peace | 3.81 0.20 Satisfactorily
Education are easily accessible for teachers. Implemented
3. | The school encourages teachers to attend | 4.14 0.29 Satisfactorily
workshops or seminars related to Peace Education. Implemented
4. | Teachers feel adequately prepared to address | 3.95 0.21 Satisfactorily
issues related to peace and conflict resolution in Implemented

the classroom.

5. | There is a systematic process for evaluating the | 3.95 0.27 Satisfactorily
effectiveness of teacher training programs on Implemented
Peace Education, including mechanisms and
follow-up evaluations

Mean 3.94 0.24 Satisfactorily
Implemented

As revealed, the overall mean score of 3.94 with a standard deviation of 0.24 indicates that teacher training in
Peace Education is satisfactorily implemented across all assessed indicators. Notably, the highest-rated
indicator is the encouragement of teachers to attend workshops and seminars (M = 4.14, SD = 0.29),
suggesting that schools actively support professional development in Peace Education.

However, while teachers generally feel adequately prepared to address peace and conflict resolution in the
classroom (M = 3.95, SD = 0.21), and there is an evaluation system in place for training programs (M = 3.95,
SD =0.27), the accessibility of professional development opportunities (M = 3.81, SD = 0.20) remains an area
for potential improvement.

The research highlights the significance of teacher training in effectively integrating Peace Education into the
curriculum. According to Bajaj and Hantzopoulos (2021), ongoing professional development ensures that
teachers have the essential skills and knowledge to create inclusive and peaceful learning environments.
Additionally, Galtung and Fischer (2020) stress that continuous training programs provide educators with
conflict resolution strategies, allowing them to cultivate a culture of peace among students. These findings
correspond with the results of this study, reaffirming that, although teacher training in Peace Education is
adequately implemented, ongoing efforts are necessary to enhance accessibility and effectiveness.

Moreover, Table 5 summarizes the extent to which Peace Education has been implemented regarding student
engagement among public secondary schools in Sto Nifio, South Cotabato.
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Table 5. Implementation of Peace Education in terms of Student Engagement

Indicators Mean Ratings [SD  |Verbal Description

1. |Students such as SSLG, Peace Education Club and|4.35 0.24 |Highly Implemented
other organizations actively participate in activities
promoting peace concepts and culture of peace.

2. | The school provides clear and accessible opportunities |4.16 0.18 |Satisfactorily
for students to express their perspectives on peace- Implemented
related issues.

3. |Students are encouraged to initiate or lead in planning |4.16 0.25 |Satisfactorily
ang implementing peace activities in school and Implemented
collaborate on projects fostering a culture of peace.

4. |The school has a student-led peace club or{4.17 0.32 |Satisfactorily
organization. Implemented

5. | Assessments include evaluating students’ |4.01 0.21 |Satisfactorily
understanding and participation in implementing Peace Implemented
Education activities
Mean 4.17 0.24 |Satisfactorily

Implemented

Table 5 reveals the overall mean of 4.17 with a standard deviation of 0.24, suggesting that Peace Education is
satisfactorily implemented in terms of student participation and involvement. Notably, the highest-rated
indicator is students' active participation in activities promoting peace and conflict resolution, with a mean
score of 4.35, categorized as highly implemented. The result indicates that students are significantly engaged
in peace-building efforts within their schools.

Other indicators, such as providing opportunities for students to express perspectives on peace-related issues
(M=4.16, SD=0.18), encouraging collaboration on peace-related projects (M=4.16, SD=0.25), and the presence
of student-led peace organizations (M=4.17, SD=0.32), were all rated as satisfactorily implemented. These
results suggest that while schools actively involve students in Peace Education initiatives, there is room for
enhancement, particularly in ensuring consistent and structured student participation. Additionally, integrating
peace-related assessments (M=4.01, SD=0.21) shows that some level of peace education is embedded in the
evaluation process, but further reinforcement may be needed.

Studies have emphasized the importance of student engagement in Peace Education for fostering long-term
conflict resolution skills. According to Harris and Morrison (2020), student participation in structured peace
initiatives enhances their ability to mediate conflicts, develop empathy, and contribute to a peaceful school
environment. Similarly, Jones and Watsuki (2021) found that schools with active student-led peace clubs and
integrated peace discussions in the curriculum tend to cultivate a more inclusive and non-violent culture
among learners. These findings align with the current study, highlighting the importance of strengthening
student engagement through well-structured programs and sustained institutional support.

The data in Table 6 highlights the implementation of Peace Education regarding resource allocation among
public secondary schools in Sto. Nino.

Table 6. Implementation of Peace Education in terms of Resource Allocation

Indicators Mean Ratings | SD |Verbal Description
1. Adequate resources (books, materials) are allocated|3.87 0.27 |Satisfactorily
for teaching Peace Education. Implemented
2. The school allocates funds specifically for organizing|3.81 0.16 |Satisfactorily
peace-related events or activities. Implemented
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3. There is an allocated budget for continuous teacher|3.74 0.17 |Satisfactorily
training in Peace Education. Implemented

4. The school facilities support activities promoting a|4.08 0.23 |Satisfactorily
culture of peace (e.g., peaceful spaces, mediation Implemented
rooms).

5. The school regularly review and evaluates the|3.90 0.17 |Satisfactorily
effectiveness of resource allocation for Peace Implemented
Education.

Mean 3.88 0.20 |Satisfactorily
Implemented

The table shows that the result has an overall mean score of 3.88 with a standard deviation of 0.20, indicating
that resource allocation for Peace Education is satisfactorily implemented. Among the specific indicators, the
highest mean score of 4.08 pertains to school facilities supporting peace-promoting activities, suggesting
that schools prioritize creating environments conducive to peace initiatives. However, the lowest mean score of
3.74 relates to the budget for continuous teacher training, indicating a need for more investment in
professional development to sustain Peace Education efforts effectively. It indicates also that the changing
priorities of the leaders or school head makes sustainability issue on the teacher training. Limited availability
of instructional materials, training programs, and professional development opportunities for teachers and
staff. A lack of adequate resources hinders effective teaching and learning of Peace Education concepts.

These findings align with previous studies emphasizing the role of resource allocation in successfully
implementing Peace Education. According to Novelli and Sayed (2018), the availability of financial resources
and instructional materials significantly influences the effectiveness of peace-related school programs. Without
proper funding, schools struggle to maintain long-term peace initiatives.

Similarly, the study by Akram and Javed (2021) highlights that sufficient budget allocation for teacher
training and peace-related activities strengthens the overall implementation of Peace Education by
ensuring educators are well-equipped to deliver meaningful lessons on peace and conflict resolution.

While the schools have satisfactorily implemented resource allocation for Peace Education, the findings
suggest that enhancing financial support for teacher training and peace-related events could improve the
program’s sustainability and effectiveness.

The data in Table 7 summarizes the extent of Peace Education implementation among public secondary
schools in Sto Nifio across four key dimensions: curriculum integration, student engagement, teacher training,
and resource allocation.

Table 7. Summary of Implementation of Peace Education among Public Secondary Schools in Sto Nifio

Dimensions Mean SD Verbal Description
Curriculum Integration 4.09 0.24 Satisfactorily  Implemented
Teacher Training 4.17 0.00 Satisfactorily Implemented
Student Engagement 3.94 0.00 Satisfactorily Implemented
Resource Allocation 3.88 0.00 Satisfactorily Implemented

Overall Mean 4.02 0.059 Satisfactorily Implemented

Table 7 portrays the overall mean score of 4.02, with a standard deviation of 0.059, indicating that Peace
Education is satisfactorily implemented in these schools. Among the dimensions, teacher training received
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the highest mean score of 4.17, suggesting that professional development programs for educators in Peace
Education are well established. The result aligns with the findings by Garcia and Weiss (2019), who
emphasized that continuous teacher training enhances the successful integration of Peace Education, equipping
educators with the necessary skills to foster a culture of peace in schools.

Meanwhile, curriculum integration scored a mean of 4.09, followed closely by student engagement (3.94)
and resource allocation (3.88). The lower score for resource allocation suggests that financial and material
support for Peace Education may need further reinforcement.

The result is consistent with the study by Bajaj and Hantzopoulos (2021), which highlights that effective Peace
Education requires adequate funding, materials, and institutional support to ensure its sustainability and
impact. Despite the positive overall implementation, the data suggests that improving resource allocation and
student engagement strategies could strengthen Peace Education initiatives in Sto Nifio's public secondary
schools.

Level of Awareness and Participation in the Implementation of Peace Education among Public
Secondary Schools in Sto Nifio

The second research problem deals with the extent of awareness and participation in Peace education in the
school context among public secondary schools in Sto. Nino. Tables 8-11 present the level of awareness and
participation in implementing Peace Education among public secondary schools in Sto Nifio.

These tables examine key aspects, including knowledge of peace programs, community involvement, student
awareness, and teacher and staff involvement. The data provide insights into how well stakeholders understand
and engage in Peace Education initiatives, highlighting strengths and areas for improvement in fostering a
culture of peace within the school community.

Table 8. Level of Awareness and Participation in the Implementation of Peace Education in the Knowledge of
Peace Program

Indicators Mean Ratings | SD Verbal Description

1. | am aware of the existing peace education | 4.32 0.19 Extremely Aware/
programs implemented in our school. Knowledgeable

2. | feel well-informed about the goals and | 4.21 0.34 Extremely Aware/
objectives of the peace education programs Knowledgeable
in our school.

3. There are clear channels of communication | 4.01 0.21 Moderately Aware/
that provide information about ongoing Knowledgeable

peace programs within the school.

4. The school regularly organizes workshops | 3.79 0.20 Moderately Aware/
or training sessions to  enhance Knowledgeable
understanding  of  peace  education
initiatives.

5. | believe that having a better understanding | 4.42 0.27 Extremely Aware/
of peace programs contributes to a more Knowledgeable

harmonious school environment.

Mean 4.15 0.24 Moderately Aware/
Knowledgeable
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The data presented in Table 8 reflects the level of awareness and participation in implementing Peace
Education programs within public secondary schools in Sto Nifio. The responses reveal a high level of
awareness among participants regarding the peace programs, with an overall mean of 4.15, indicating that
respondents are moderately aware and knowledgeable about the initiatives. Specifically, the item "l am aware
of the existing peace education programs implemented in our school" received the highest mean score of 4.32,
indicating that respondents are extremely aware of the peace programs. Similarly, the item "I believe that
having a better understanding of peace programs contributes to a more harmonious school environment"
scored 4.42, highlighting strong agreement with the positive impact of peace education on school harmony.

However, certain aspects of communication and training related to peace programs were rated moderately,
such as the clarity of channels for information dissemination (mean = 4.01) and the organization of workshops
or training sessions (mean = 3.79). These results suggest that while most participants have a solid
understanding of the goals and objectives of peace programs, there may be room for improvement in the
communication mechanisms and professional development opportunities available to enhance the effectiveness
of these initiatives.

Supporting literature highlights the importance of awareness and participation in peace education to foster
positive school climates. For instance, Peace Education has been shown to promote conflict resolution skills
and social cohesion among students, which is integral to creating a harmonious environment (Smith et al.,
2019). Furthermore, Adewale and Olufemi (2021) argue that effective communication and training are critical
factors in sustaining peace education initiatives, which supports the findings regarding the need for improved
channels and workshops.

Table 9 highlights the level of awareness and participation in implementing Peace Education through
community involvement.

Table 9. Level of Awareness and Participation in the Implementation of Peace Education in Community
Involvement

INDICATORS Mean Rating |SD Verbal Description

1. |Our school actively engages with the local|4.30 0.24 Extremely Aware/
community to promote peace and harmony. Knowledgeable

2. |l feel encouraged to participate in community events (4.29 0.27 Extremely Aware/
or initiatives that promote peace. Knowledgeable

3. |There is a collaborative effort between the school (4.22 0.21 Moderately Aware/
and the community in organizing peace-related Knowledgeable
activities.

4. |Community members are well-informed about the|4.10 0.25 Moderately Aware/
school's efforts towards peace education. Knowledgeable

5. |l believe involving the community is essential for|4.36 0.25 Extremely Aware/
the success of peace education initiatives in our Knowledgeable
school.
Mean 4.25 0.24 Extremely Aware/

Knowledgeable

As presented in the table above, the overall mean score of 4.25, with a standard deviation of 0.24, indicates
that the school community is extremely aware or knowledgeable about the role of community engagement in
promoting peace. Specifically, the indicator "Our school actively engages with the local community to promote
peace and harmony" achieved the highest mean of 4.30 (SD = 0.24), suggesting strong recognition of the
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school’s proactive approach to fostering peace in collaboration with the local community. Similarly, the
statement "I feel encouraged to participate in community events or initiatives that promote peace" also
reflected a high level of awareness, with a mean of 4.29 (SD = 0.27), indicating that participants feel motivated
to participate in peace-promoting initiatives.

While there was a slightly lower awareness regarding the collaborative efforts between the school and the
community in organizing peace-related activities (mean = 4.22, SD = 0.21), this still falls within the
"moderately aware" range. The indicator "Community members are well-informed about the school's efforts
towards peace education” recorded a mean of 4.10 (SD = 0.25), reflecting moderate knowledge about the
school's peace initiatives. The belief that involving the community is essential for the success of peace
education initiatives scored 4.36 (SD = 0.25), emphasizing the strong conviction that community involvement
is crucial for the effectiveness of peace education programs.

Supporting literature reinforces the importance of community engagement in peace education. According to
Salazar and Garcia (2020), the involvement of local communities significantly enhances the impact of peace
education programs by fostering greater ownership and collaboration among stakeholders. This collaborative
approach helps create a more holistic and sustainable peace culture within schools.

Similarly, research by Thompson and Gallo (2022) underscores the role of community-driven initiatives in
shaping a school's peace education efforts, highlighting that active participation from local communities
promotes shared values and a deeper understanding of peacebuilding practices. Further, the data presented in
Table 10 highlights the level of students' awareness and participation in implementing Peace Education.

Table 10. Level of Awareness and Participation in the Implementation of Peace Education in Student
Awareness

Indicators Mean Rating | SD | Verbal Description

1. | Students understand the salient features of peace | 4.28 0.26 | Extremely  Aware/
education as the key to fostering a culture of peace. Knowledgeable

2. | Can apply peace-related concepts to real-world | 4.09 0.22 Moderately Aware/
situations. Knowledgeable

3. | Well aware of the existing policy, principles, | 4.08 0.27 Moderately Aware/
concepts, and values of peace education and culture of Knowledgeable

peace.

4. | Regularly apply or practice good relationships among | 3.62 0.34 Moderately Aware/
others (co-students, teachers, and administrators). Knowledgeable

5. | Capacitated on how to model peace principles, | 4.00 0.27 Moderately Aware/
concepts, and values in and out of the school. Knowledgeable

Mean 4.01 0.27 Moderately Aware/
Knowledgeable

As shown in the table above, the overall mean score of 4.01, with a standard deviation of 0.27, suggests that
students are moderately aware and knowledgeable about Peace Education concepts and their application. The
highest awareness is seen in the first indicator, where students exhibit an "extremely aware/knowledgeable"
understanding (mean = 4.28, SD = 0.26) of the key features of Peace Education as essential to fostering a
culture of peace.

The result indicates that students recognize the importance of peace education in creating a harmonious
environment. In contrast, the second and third indicators, which assess students' ability to apply peace-related
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concepts to real-world situations and their awareness of existing policies, principles, and values of peace
education, show moderately high awareness (mean = 4.09, SD = 0.22 and mean = 4.08, SD = 0.27,
respectively). The result suggests that while students have a foundational understanding, there is room for
further engagement and application in daily contexts.

Regarding practical application, the indicator on students' regular practice of fostering good relationships with
others (mean = 3.62, SD = 0.34) shows a more moderate awareness, indicating that while students understand
peace principles, they might not consistently apply them in their interactions. Similarly, the indicator
measuring students' capacity to model peace principles inside and outside the school (mean = 4.00, SD = 0.27)
also reflects moderate awareness. These findings agree that understanding peace concepts does not always
translate into consistent behavior change (Harris, 2020). Furthermore, a study by Topping et al. (2021)
emphasized the importance of developing practical peace education programs that move beyond theoretical
understanding to focus on empowering students to model and practice peace in various settings.

The data presented in Table 11 show the level of awareness and participation in implementing Peace Education
about teacher and staff involvement.

Table 11. Level of Awareness and Participation in the Implementation of Peace Education in Teacher and Staff
Involvement

Indicators Mean Rating | SD Verbal Description

1. Teachers in our school actively participate in | 4.35 0.24 Extremely Aware/
peace education initiatives. Knowledgeable

2. Professional  development  opportunities | 4.08 0.24 Moderately Aware/
related to peace education are provided for Knowledgeable
teachers and staff.

3. Teachers incorporate peace-related topics | 4.20 0.23 Extremely Aware/
into  their curriculum or classroom Knowledgeable
discussions.

4. Staff members, including non-teaching staff, | 4.12 0.21 Moderately Aware/
promote a culture of peace within the school. Knowledgeable
| believe that the active involvement of | 4.35 0.26 Extremely Aware/
teachers and staff is crucial for the success Knowledgeable
of peace education initiatives.

Mean 4.22 0.24 Extremely Aware/
Knowledgeable

As revealed, the data presented has an overall mean score of 4.22 (SD = 0.24), indicating that teachers and
staff are extremely aware and knowledgeable about Peace Education initiatives in the school. Specifically,
teachers actively participate in peace education initiatives, with a mean score of 4.35 (SD = 0.24), reflecting
high engagement and awareness. Furthermore, teachers incorporate peace-related topics into their curriculum
or classroom discussions, with a mean of 4.20 (SD = 0.23), demonstrating a strong commitment to integrating
peace education into their teaching practices.

While there is high awareness of the importance of peace education, the level of involvement is slightly lower
for staff members, including non-teaching staff, who are moderately aware (mean = 4.12, SD = 0.21) of their
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role in promoting a culture of peace within the school. Similarly, professional development opportunities
related to peace education are provided, though not as extensively as the active participation of teachers, as
indicated by a mean score of 4.08 (SD = 0.24). Despite this, the belief that the active involvement of teachers
and staff is crucial for the success of peace education initiatives is strongly held, with a mean score of 4.35 (SD
= 0.26), emphasizing the importance of collective effort in fostering peace within the school.

Supporting research confirms the importance of teacher and staff involvement in Peace Education. According
to Muflih and Igbal (2020), the success of peace education programs in schools largely depends on the active
participation of educators, who play a critical role in shaping students' values and behaviors. Similarly, Al-
Drees (2019) emphasizes the need for ongoing professional development to equip teachers with the necessary
tools and knowledge to effectively integrate peace education into their practices. These studies underline the
findings in this research, highlighting the strong relationship between teacher involvement, professional
development, and the success of peace education initiatives in schools.

Table 12 summarizes the level of awareness and participation in implementing Peace Education, specifically
focusing on teacher and staff involvement.

Table 12. Summary of Level of Awareness and Participation in the Implementation of Peace Education among
Public Secondary Schools in Sto. Nino

Dimensions Means | SD Description
Knowledge of Peace Programs | 4.15 0.24 | Moderately Aware/ Knowledgeable
Community Involvement 4.25 0.24 | Extremely Aware/ Knowledgeable
Student Awareness 4.01 0.27 | Moderately Aware/ Knowledgeable
Teacher and Staff Involvement | 4.22 0.24 | Extremely Aware/ Knowledgeable
Overall Mean 4.16 0.25 | Moderately Aware/ Knowledgeable

The mean scores for various dimensions indicate varying degrees of awareness and knowledge among the
teachers and staff involved. The dimension of Community Involvement had the highest mean of 4.25 with a
standard deviation of 0.24, suggesting that teachers and staff are extremely aware and knowledgeable about
their role in engaging the community in peace-related activities. Similarly, the Teacher and Staff Involvement
dimension, with a mean of 4.22 and a standard deviation of 0.24, indicates that the teaching and non-teaching
staff are also extremely aware of their responsibilities in implementing Peace Education initiatives. On the
other hand, the Knowledge of Peace Programs dimension had a slightly lower mean of 4.15, indicating
moderate awareness of the existing peace programs. At the same time, Student Awareness scored 4.01,
reflecting moderate awareness but slightly less than the other dimensions.

The overall mean score of 4.16, categorized as moderately aware/knowledgeable, shows that teachers and staff
exhibit a good understanding of Peace Education initiatives, with strong involvement in community and school
activities related to peace. The result aligns with the findings of other studies, such as those by Ali and Zhang
(2021), which emphasized that teacher and staff awareness plays a significant role in the successful
implementation of peace programs. Similarly, a study by Tan and Wang (2019) found that when teachers are
highly aware of peace education initiatives, their involvement tends to improve the overall effectiveness and
reach of such programs in schools.

Relationship between the implementation of Peace Education in a school context and the awareness and
participation among Public Secondary Schools

Table 13 below presents the relationship between implementing Peace Education in the school context and the
level of awareness and participation among public secondary schools. This table examines whether the extent
of Peace Education initiatives influences stakeholders' awareness and engagement, providing insights into how
effectively these programs foster a culture of peace within the school community. The findings highlight the
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connection between implementation efforts and stakeholder involvement, which can inform future strategies
for strengthening Peace Education.

Table 13. Relationship between the Implementation of Peace Education in a school context and the Awareness
and Participation among Public Secondary Schools

Curriculum | Teacher | Student Resource | PE
Integration | Training | Engagement | Allocation | Implementation

Knowledge of the | 0.630* 0.586* 0.698* 0.657* 0.755*
Peace Program

Community 0.665* 0.637* 0.685* 0.636* 0.769*
Involvement

Student Awareness 0.631* 0.576* 0.641* 0.672* 0.740*
Teacher &  Staff | 0.645* 0.584~* 0.624* 0.597* 0.718*
Involvement

PE Awareness 0.729* 0.676* 0.751* 0.726* 0.845*

Note: critical r@.05 (df=508)=.0874

The data in Table 13 reveals the relationship between the implementation of Peace Education (PE) and various
factors such as curriculum involvement, teacher training, student engagement, and resource allocation among
public secondary schools. The results indicate strong positive correlations between PE implementation and all
the variables under consideration, with the highest correlation observed between PE awareness and PE
implementation (r = 0.845). The result suggests that greater awareness of Peace Education among stakeholders
is strongly linked to more effective implementation of these initiatives.

Notably, the correlations between knowledge of peace programs and the factors of curriculum integration,
teacher training, student engagement, and resource allocation all show moderate to strong positive
associations, with values ranging from r = 0.586 to r = 0.698. Similarly, community involvement, teacher and
staff involvement exhibit significant positive correlations with PE implementation, further supporting the idea
that active participation from all stakeholders is crucial in fostering a successful Peace Education program. The
positive relationship between these variables underscores the importance of collaborative efforts in ensuring
the sustainability and effectiveness of Peace Education in schools.

Supporting research underscores the importance of awareness and active participation in implementing Peace
Education. A study by Muda and Mustapha (2020) found that increasing teachers' awareness of peace
programs leads to more effective incorporation of peace-related content into the curriculum, fostering a
peaceful school environment. Furthermore, an analysis by Jamaludin and Ismail (2021) highlighted that
community involvement and teacher training are pivotal in achieving the goals of Peace Education, showing
that the combined effort of educators, students, and the community contributes to the successful integration of
peace-building initiatives in school.

Challenges encountered in implementing Peace Education in the school context among Public Secondary
Schools

Table 14 presents the emerging themes for the challenges encountered in implementing Peace Education in the
school context among public secondary schools in Sto Nifio, South Cotabato. This table identifies recurring
themes and key issues that hinder the effective integration of Peace Education, providing valuable insights into
the barriers schools face. The findings serve as a basis for addressing these challenges and enhancing the
implementation of Peace Education initiatives. The implementation of Peace Education in public secondary
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schools faces several challenges that impede its effectiveness, as identified in the thematic analysis presented
in Table 14. These challenges, observed among educators and students, reflect significant barriers to
successfully integrating Peace Education within the school system.

Table 14. Challenges Encountered in Implementing Peace Education in the School Context among Public
Secondary Schools from the Teacher Respondents

Challenges Encountered

1. System and Structural limitations or lack of clear policies and guidelines for effectively integrating Peace
Education within the school system.

2. Resource materials & capacity building that hinder the effectiveness of teaching and learning of Peace
Education concepts.

3. Multiple Responsibilities of Teachers that often limit the ability to prioritize peace-related activities fully.

4. Restrictions due to non-disruptions of classes.

5. Sustainability issues due to changing priorities, limited funding, and administrative support thus struggle
to sustain the programs

One of the key obstacles teachers, school heads, and PTA presidents identified is the issue of systems and
structures. The lack of clear policies, guidelines, and institutional frameworks to guide the integration of Peace
Education into the school curriculum leads to inconsistencies in program execution. Without structured
strategies for implementation, schools struggle to develop a cohesive approach to Peace Education, hindering
its potential impact (Sharma & Sharma, 2021). This challenge resonates with the findings of a study by Sari
(2020), which emphasized that well-defined frameworks and policies are essential for the successful
integration of Peace Education in schools, as they provide direction and accountability.

Resource materials and capacity building also emerge as significant challenges. Teachers and school staff face
limitations regarding instructional materials, training programs, and professional development opportunities.
As noted in the analysis, these resource constraints affect the quality of Peace Education, as teachers are not
adequately equipped to teach or support peace-building activities (Amri, 2019). Teachers do not have adequate
access to resource materials thus teaching Peace education concepts a little difficult for them. Additionally,
teachers lack the knowledge to teach peace and they feel there are skills needed to generate support from the
community. Another study conducted by Goh and Low (2022) supports this limitation in capacity building,
highlighting that the lack of continuous professional development and access to quality materials severely
undermines the effectiveness of Peace Education in schools. Teachers may struggle to foster a deep
understanding of peace among students without sufficient resources and training.

Sustainability issues also pose a major challenge in continuing Peace Education initiatives. Many schools face
difficulty maintaining the program due to limited funding, administrative support, and long-term planning. As
funding becomes scarce and priorities shift, Peace Education programs are often deprioritized, eventually
discontinuing. This finding aligns with a study by Lee and Kim (2021), which found that a lack of sustained
funding and support from school administrators often fails to maintain Peace Education programs over time.
Without long-term commitment and sufficient resources, the impact of Peace Education remains shallow and
short-lived.

Furthermore, insufficient resources and funding continue to hinder Peace Education efforts. Many respondents
noted the program's lack of necessary materials and financial support, further exacerbating the implementation
challenges. These limitations are particularly significant in schools where funding for educational programs is
already stretched thin. As Rani (2021) notes, inadequate resources impact the program's program and restrict
its ability to engage students meaningfully, preventing the development of a comprehensive peace curriculum.
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Finally, there are challenges related to teacher and leadership involvement. Some teachers lack adequate
training in Peace Education, and in some instances, school leaders fail to demonstrate the leadership necessary
to promote the program. As a result, the initiative is often perceived as less important, which weakens its
overall impact. Research by Tan and Leung (2022) found that teacher engagement and leadership support are
critical to the success of Peace Education programs. Peace Education struggles to gain traction within the
school system without strong leadership and well-trained educators.

The challenges identified were ranging from structural limitations and resource shortages to multiple
responsibilities and sustainability issues highlight the complex nature of implementing Peace Education in
public secondary schools. Overcoming these barriers necessitates comprehensive strategies, including
improved policies, sustained funding, professional development for teachers, and active leadership
involvement. Only by addressing these obstacles can Peace Education achieve its full potential and help foster
peace and understanding within school communities.

Summary

Peace education fosters a culture of nonviolence, understanding, and collaboration within educational
institutions. The global community places significant importance on teaching peaceful principles, and many
nations recognize its value in developing responsible and ethical individuals. This study examined the
relationship between implementing peace education in the school context and the resulting awareness and
participation in peace initiatives among public secondary schools in Sto Nifio during 2024-2025.

This quantitative research applied the Descriptive-Correlational Method to determine the relationship between
the implementation of peace education in the school context and the resulting awareness and participation in
peace initiatives among public secondary schools in Sto Nifio during the school year 2024-2025. The study's
respondents were the school heads of public secondary schools in Sto. Nifio, South Cotabato, teachers,
students, and stakeholders, specifically the PTA officers, were used as statistical tools for the study. Standard
deviation and person-r correlation were also used.

Based on the results, the extent of Peace Education implementation among public secondary schools in Sto
Nifo across four key dimensions: curriculum integration, student engagement, teacher training, and resource
allocation is satisfactorily implemented in these schools. Among the dimensions, teacher training received
the highest mean score of 4.17, suggesting that professional development programs for educators in Peace
Education are well established. Meanwhile, curriculum integration scored a mean of 4.09, followed closely
by student engagement (3.94) and resource allocation (3.88). The lower score for resource allocation
suggests that financial and material support for Peace Education may need further reinforcement.

Further, the level of awareness and participation in implementing Peace Education, specifically focusing on
teacher and staff involvement, indicated varying degrees of awareness and knowledge among the teachers and
staff involved. The dimension of community involvement had the highest mean of 4.25, with a standard
deviation of 0.24. Teachers and staff were extremely aware and knowledgeable about their role in engaging the
community in peace-related activities. Similarly, the teacher and staff Involvement dimension, with a mean of
4.22 and a standard deviation of 0.24, indicated that the teaching and non-teaching staff are also extremely
aware of their responsibilities in implementing peace education initiatives. On the other hand, the knowledge of
peace programs dimension had a slightly lower mean of 4.15, indicating moderate awareness of the existing
peace programs. At the same time, student awareness scored 4.01, reflecting moderate awareness but slightly
less than the other dimensions. The overall mean score of 4.16, categorized as moderately
aware/knowledgeable, shows that teachers and staff exhibit a good understanding of peace education
initiatives, with strong involvement in community and school activities related to peace.

Furthermore, the result indicates strong positive correlations between peace education implementation and all
the variables under consideration, with the highest correlation observed between PE awareness and PE
implementation (r = 0.845). The greater awareness of peace education among stakeholders is strongly linked to
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more effective implementation of these initiatives. Notably, the correlations between knowledge of peace
programs and the factors of community involvement, teacher training, student engagement, and resource
allocation all show moderate to strong positive associations, with values ranging from r = 0.586 to r = 0.698.

Similarly, community, teacher, and staff involvement exhibited significant positive correlations with PE
implementation, further supporting the idea that active participation from all stakeholders was crucial in
fostering a successful peace education program. The positive relationship between these variables underscored
the importance of collaborative efforts in ensuring the sustainability and effectiveness of peace education in
schools. Hence, the null hypothesis, "There is no significant relationship between the implementation of peace
education and the awareness and participation among public secondary schools in Sto. Nifio," was rejected.

Finally, the challenges identified were structural limitations, resource shortages, teacher’s multiple
responsibilities, sustainability issue and non-disruption of classes—underscore the complex nature of
implementing Peace Education in public secondary schools. Addressing these barriers requires comprehensive
strategies that include improved policies, sustained funding, professional development for teachers, and active
leadership involvement. Only by overcoming these obstacles can Peace Education reach its full potential and
contribute to fostering peace and understanding within school communities.

CONCLUSIONS
In the light of the findings of this study, the following conclusions were drawn:

The highest mean score for teacher training indicates that professional development programs in Peace
Education are well-established and effectively implemented, suggesting a strong foundation for educators to
integrate peace principles into their teaching practices.

While curriculum integration and student engagement are satisfactorily implemented, the lower score for
resource allocation suggests that financial and material resources for Peace Education need to be strengthened
to ensure the sustainability and success of these initiatives.

Community and teacher/staff involvement show that teachers and staff are highly aware of their role in
promoting Peace Education. This emphasizes the importance of the school community's active participation in
peace-related activities.

The strong positive correlations between Peace Education implementation and awareness, particularly the high
correlation between PE awareness and implementation, highlight the critical role of stakeholder awareness in
driving the effective execution of Peace Education programs. The result underlines the need for ongoing
awareness campaigns to ensure the success and sustainability of peace initiatives.

The challenges identified in implementing Peace Education— structural limitations, resource shortages,
teacher’s multiple responsibilities, sustainability issue and non-disruption of classes —highlight the need for
comprehensive strategies, including better policies, sustained funding, teacher professional development, and
active leadership.

RECOMMENDATIONS
In the light of the findings and conclusion of the research study, the following are recommended:

1. To address the identified challenges of insufficient materials for teaching peace education, DepEd may
allocate dedicated funds to develop and distribute comprehensive instructional materials, including textbooks,
digital resources, and teaching aids, to support effective peace education integration. Beyond formulating
policies, DepEd may ensure the effective implementation of Executive Order No. 570, which mandates
integrating peace education into the basic and teacher education curricula. This includes establishing
monitoring and evaluation mechanisms to assess adherence and impact.
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2. Peace coordinators may facilitate collaboration among various school departments to integrate peace
education across subjects and activities. This approach ensures that peace principles are reinforced throughout
the students’ educational experience, both in academic and extracurricular settings. Additionally, establishing a
continuous assessment framework for peace education initiatives is crucial. Regular feedback from teachers,
students, and community members should be collected to identify strengths and areas for improvement,
ensuring the programs remain relevant and effective.

3. Encourage curriculum developer in developing curriculum guides that seamlessly incorporate peace
education concepts into core subjects, such as Araling Panlipunan, ensures that peace education is not treated
as an isolated topic but as an essential component of the overall educational experience. Creating resources
tailored to the developmental stages of learners enhances engagement and comprehension, making peace
education more effective and meaningful for students.

4. Encouraging student participation in peace-related activities, such as debates, peace fairs, and community
service projects, provides practical applications of peace concepts, fostering a deeper understanding and
commitment among students. Applying peace-building principles in daily classroom interactions creates an
environment of respect and collaboration, not only teaching peace concepts but also modeling them,
reinforcing their importance through everyday practice.

5. For future researcher, exploring innovative approaches to resource allocation for peace education, including
partnerships with NGOs, community organizations, and international bodies, can enhance the sustainability
and reach of peace education programs. Conducting longitudinal studies to assess the enduring effects of peace
education on student behavior, academic performance, and community engagement can inform policy
decisions and educational practices, ensuring that peace education contributes positively to societal well-being.
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