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ABSTRACT

This study explores the experiences of ESL (English as a Second Language) students in using Al tools to
support grammar learning. With the rise of applications such as ChatGPT, Grammarly and Quillbot, students
now have access to immediate feedback and assistance in their language development. This qualitative
research adopts a phenomenological approach to understand the perceptions, benefits, and challenges faced by
university-level ESL students. Semi-structured interviews were conducted with five students who regularly
engage with Al tools in their grammar learning. Thematic analysis revealed three major themes: enhanced self-
correction and feedback, increased motivation and confidence and concerns over dependency and misuse.
These findings suggest that while Al tools offer significant support in grammar acquisition, guided integration
into the learning process is essential to maximize their educational value. The study contributes to a deeper
understanding of student-Al interaction and provides recommendations for educators and developers of Al-
powered educational tools.
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INTRODUCTION

English grammar presents ongoing challenges for many ESL learners, particularly in academic and formal
writing contexts. Mastering verb tenses, subject-verb agreement, prepositions, and complex sentence structures
often requires repeated exposure, feedback, and guided practice. Traditional classroom instruction may not
always provide sufficient opportunities for individualized feedback, especially in large or mixed-proficiency
classes. As a result, students may continue to make recurring errors that fossilize over time. This issue is
further compounded by learners’ anxiety and low confidence when producing written texts in English, which
can hinder their willingness to engage with grammar-focused activities [1].

In recent years, the landscape of language education has been transformed by the emergence of artificial
intelligence (Al)-powered tools. Applications such as Grammarly, ChatGPT and Quillbot have become widely
accessible to ESL learners. It offers real-time grammar correction, paraphrasing assistance and language
feedback. These tools use natural language processing to analyze students’ writing and generate context-
sensitive suggestions for improvement. Unlike traditional grammar checkers, modern Al tools are more
adaptive and capable of providing explanations that support learners’ metalinguistic awareness. Their
availability on multiple platforms has made it easier for students to use them in both formal educational
settings and independent study ([2], [3], [4]).

While the technological capabilities of Al grammar tools are well-documented, less is known about how ESL
students experience these tools in their daily learning. Exploring students’ perceptions, feelings and strategies
in using Al for grammar development provides valuable insights into how such tools impact their learning
behaviours and outcomes. Understanding these experiences can help educators evaluate the effectiveness of Al
tools not just from a technical perspective, but from a pedagogical and psychological one. A qualitative,
phenomenological lens is particularly appropriate for capturing these subjective experiences. This study was
conducted at a public university in Malaysia, where students are increasingly engaging with Al-powered
writing support tools as part of their academic and language learning routines [5].
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To further interpret how students engage with Al tools in grammar learning, this study is underpinned by the
principles of Self-Regulated Learning (SRL). SRL emphasizes learners’ active role in setting goals, monitoring
progress, and reflecting on learning outcomes. In the context of Al-assisted grammar learning, SRL provides a
useful lens to examine how students plan their writing, use Al feedback strategically, and evaluate their own
grammatical progress. This theoretical perspective complements the phenomenological approach by framing
students’ experiences within broader patterns of autonomous learning and metacognitive control.

This study aims to explore the experiences of university-level ESL students who regularly use Al tools for
grammar learning. The objectives are to identify how students use these tools, understand the benefits they
perceive and uncover any challenges or limitations they encounter. The central research questions guiding this
study are:

1. How do ESL students use Al tools to support their grammar learning?
2. What benefits do students perceive from using these tools in grammar learning?

3. What challenges or concerns do they encounter when using Al tools for grammar improvement?

LITERATURE REVIEW

Al tools have demonstrated notable effectiveness in improving grammar accuracy among ESL learners
especially for those with lower proficiency levels or additional learning needs. [6] found that Indonesian
university students using Grammarly and ChatGPT showed a 15% improvement in grammar accuracy,
particularly among non-language majors. Similarly, [7] reported that children with learning disabilities using
Al-based grammar tools achieved significantly higher grammar scores than peers using traditional methods,
with a large effect size (Cohen’s d = 0.84). In terms of user perception, [8] observed that learners found Al
feedback tools not only accurate and helpful but also satisfying for learning grammar rules. Furthermore, [9]
highlighted AI’s ability to support mastery of complex grammar topics, such as non-finite verbs,
outperforming traditional instructional methods. It is worth highlighting that Al-assisted feedback also boosts
learner confidence and speaking fluency, as [10] emphasized in their study. These gains are echoed in
perception-based research by [11], who noted increased motivation and satisfaction with tools like Grammarly.
However, ([12], [13]) cautioned that despite these benefits, current Al tools may still miss complex grammar
issues and require human oversight. Overall, the literature suggests that Al grammar tools significantly
enhance accuracy and learner outcomes but are most effective when integrated alongside human instruction.

Students generally perceive Al tools like Grammarly, ChatGPT and QuillBot as valuable scaffolding tools in
their grammar learning journey. It enhances both writing quality and learner confidence. Grammarly is
especially praised for its reliable grammar corrections and ability to improve clarity. On the contrary, QuillBot
is seen as effective in paraphrasing and sentence restructuring. These skills are crucial for academic integrity
and fluency ([14], [15]). ChatGPT receives positive feedback for its ability to generate ideas and improve
sentence flow. It aids students in the early stages of drafting ([16], [17]). These tools have also been associated
with an increase of learner confidence and reduced writing anxiety among students who struggle with
grammatical accuracy ([18], [14]). From an educator’s perspective, tools like QuillBot and ChatGPT are seen
as valuable supplements that enhance academic writing structure and support autonomous learning ([19], [16]).
However, concerns about over-reliance are prominent. Students worry that frequent Al use may hinder critical
thinking and originality. It could potentially reduce long-term grammar retention ([17], [14]). While Al can
foster independence, this benefit is maximized when integrated with human instruction and digital literacy
training [20]. Ethical concerns also arise, with students expressing the need for proper guidance to avoid
plagiarism and misuse ([21], [22]). Therefore, the dual nature of Al tools can be perceived as empowering yet
potentially limiting, depending on how they are used within the grammar learning context.

Despite their benefits, Al tools pose challenges related to overreliance, passive learning, and uncritical
acceptance of suggestions. Research has shown that students may default to Al-generated corrections without
fully understanding the underlying grammar rules, which undermines long-term learning and cognitive
engagement [23]. [24] warned that habitual acceptance of inaccurate suggestions could lead to diminished trust

Page 7020 www.rsisinternational.org


http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume IX Issue 111S September 2025 | Special Issue on Education

3, S
¢ RSIS ~

in Al tools, as students sometimes struggle to evaluate the validity of Al feedback. [25] noted that ESL
students relying heavily on Al during peer review produced shorter, more formulaic responses and were less
inclined to ask reflective questions. These findings underscore the risk of shallow learning when Al tools are
employed without rigorous oversight. To counter these issues, researchers recommend integrating Al literacy
into writing instruction to promote thoughtful, reflective use of grammar tools and to encourage learners to
evaluate and discuss Al-generated feedback critically.

There is a noticeable gap in the existing literature concerning qualitative research, particularly
phenomenological studies, that explore the lived experiences of students using Al tools for writing and
grammar development. Although many recent studies have shown the effectiveness of Al tools using
quantitative approaches such as test scores, usage analytics, and satisfaction surveys ([26], [27]), they often fail
to capture the emotional, cognitive and behavioural processes behind students’ use of these technologies. For
example, [28] acknowledged that students sometimes feel supported by Al and at other times feel displaced by
it, but did not explore in depth how these emotions shape their learning autonomy or sense of academic
identity. [29] demonstrated how phenomenological inquiry can reveal meaningful shifts in students’
motivation and self-concept, although her work did not focus specifically on Al-assisted grammar learning.
Similarly, [30] provided early insights into how students navigate Al use while maintaining academic
independence, yet such studies remain limited in number. Moreover, existing qualitative research rarely
examines differences in student experiences across disciplines or educational backgrounds. This underscores
the need for richer, experience-centered inquiry that can illuminate how students personally interpret Al-
generated feedback, adjust their learning habits, and negotiate the boundaries between digital assistance and
academic authenticity.

SRL provides a useful lens for examining how learners engage with Al-assisted grammar tools. [31]
Zimmerman’s model emphasizes three phases; forethought, performance and self-reflection. These phases
stress how learners set goals, apply strategies and evaluate outcomes. Feedback is central to this cycle, as it
guides adjustments and promotes metacognitive awareness [32] In language learning, SRL has been linked to
greater autonomy, persistence and motivation. It enables learners to take ownership of their progress. Applied
to Al tools such as Grammarly or ChatGPT, SRL highlights how students use real-time feedback not only to
correct errors but also to monitor progress and refine strategies. At the same time, overreliance on Al may
indicate gaps in metacognitive regulation, reinforcing the need for reflective and guided use.

This study addresses this gap by adopting a qualitative, phenomenological approach to capture the lived
experiences of Malaysian ESL students using Al tools for grammar learning. It also introduces a Self-
Regulated Learning lens to understand better students’ decision-making, reflection and evolving autonomy in
the digital learning environment.

METHODOLOGY

This study employed a qualitative research design using a phenomenological approach to explore the lived
experiences of ESL university students using Al tools to support grammar learning. Phenomenology is well-
suited for examining personal experiences and subjective meanings, allowing the researcher to delve into how
learners interpret, engage with, and are influenced by tools like Grammarly, ChatGPT and Quillbot. This
design was chosen to uncover deeper emotional, cognitive, and behavioural dimensions that are often
overlooked in quantitative research.

The research was conducted at a public university in Malaysia, where English is widely used as a second
language for academic communication. The participants were five undergraduate ESL students who regularly
used Al tools to support their grammar learning. They were selected using purposive sampling to ensure they
had adequate and relevant experience with at least two of the three major tools examined in this study. All
participants were from different academic programs, representing diverse backgrounds and language
proficiency levels, which enriched the data and provided varied perspectives.

Semi-structured interviews were used as the primary data collection method. This format allowed the
researcher to follow a flexible set of guiding questions while also encouraging participants to elaborate on their
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thoughts and feelings. Interviews were conducted face-to-face or via video conferencing platforms, depending
on participant availability and preference. Each interview lasted between 45 to 60 minutes and was audio-
recordedwith the consent of the participants. The interview protocol included open-ended questions focused on

participants’ usage habits, perceived benefits, challenges, emotional responses and reflections on Al-generated
feedback.

Sample interview questions included:

o Can you describe how you use Al tools like Grammarly, ChatGPT or Quillbot in your grammar
learning?

o How do you feel these tools have affected your writing accuracy or confidence?
e  What challenges have you encountered while using these tools?

o Have you ever disagreed with the feedback provided?

o How did you handle it?

Participants were informed about the study’s purpose, their right to withdraw at any time and how their data
would be anonymized and stored securely. All participants signed informed consent forms. Pseudonyms were
used in the reporting of results to protect participants’ identities.

The data were analyzed using Braun and Clarke’s six-phase thematic analysis framework:
1. Familiarization with the data
2. Generating initial codes
3. Searching for themes
4. Reviewing themes
5. Defining and naming themes
6. Producing the report

After transcribing the interviews verbatim, the researcher immersed themselves in the data by reading the
transcripts multiple times. Initial codes were developed by identifying significant statements related to the
research questions. These codes were then organized into broader themes that captured the essence of the
participants’ experiences. The coding process was cyclical, involving continuous comparison of data segments
to ensure consistency and validity. NVivo software was used to manage and organize the qualitative data.

To enhance the credibility of the findings, several strategies were employed. Member checking was conducted
by sharing interview summaries with participants to verify accuracy. Peer debriefing sessions were held with
fellow researchers to discuss emerging themes and interpretations. Triangulation was achieved by comparing
findings across participants and by referring to existing literature to validate the emerging themes. The
researcher also maintained a reflexive journal throughout the study to document personal biases, thoughts, and
methodological decisions.

This study acknowledges certain limitations. The sample size was relatively small and context-specific. It
focuses only on one university in Malaysia. As such, the findings may not be generalizable to all ESL learners.
Additionally, participants’ self-reported experiences may be influenced by recall bias or social desirability.
However, the depth of the data and the focus on lived experiences provide rich insights that can inform future
research and pedagogical practices.
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FINDINGS & DISCUSSION

This section presents the findings from the semi-structured interviews with five ESL students at a Malaysian
university. Thematic analysis revealed three major themes: (1) enhanced self-correction and feedback, (2)
increased motivation and confidence and (3) concerns over dependency and misuse. Representative excerpts
are included to illustrate each theme and give voice to the participants’ lived experiences.

Enhanced Self-Correction and Feedback

One of the most frequently mentioned benefits of using Al tools like Grammarly and ChatGPT was the
improvement in students’ ability to self-correct grammatical errors. Participants appreciated the instant and
specific feedback, which helped them identify and understand their mistakes.

"Grammarly usually highlights where I go wrong in sentence structure. I learn a lot because it doesn’t just
correct—it explains why it's wrong." (Participant A)

The clarity provided by Al tools contributed to increased grammatical awareness. Participants reported that
they began internalizing rules over time, resulting in fewer repeated errors in their writing. Some even
described the tools as a form of “private tutor” for grammar.

"When | started using ChatGPT to check my grammar, | noticed it gave suggestions with explanations. That
helped me fix similar mistakes in the future.” (Participant C)

Other participants found that Al tools provided consistent support in drafting and revising work. For example,
they would run multiple drafts through the tools, learning from each version’s feedback and gradually
recognizing patterns in their grammar mistakes.

"Sometimes | check my paragraphs in stages. | paste part by part into Grammarly, and then | can see where |
keep making the same types of errors. It helps me notice my weak areas.” (Participant B)

These findings align with existing research that affirms the effectiveness of Al tools in providing
individualized grammar support ([6], [9]).

Increased Motivation and Confidence

Participants described a notable increase in confidence and motivation to write after using Al tools. The
immediate, non-judgmental feedback helped reduce anxiety and fear of making mistakes. This created a safer
environment for language experimentation.

"Before using Quillbot, I used to feel stuck when trying to paraphrase. Now, | feel more confident because I
know | have support to guide me." (Participant D)

Al feedback was particularly empowering for students who previously struggled with grammar. One
participant explained that consistent improvement in grammar scores increased their self-esteem.

"I used to get low marks in writing, but after | started using Grammarly regularly, my grades improved. | felt
proud and more motivated to write more." (Participant B)

Several participants mentioned that Al tools helped them write more frequently, especially when dealing with
assignments or personal writing. They felt less intimidated by the writing process, which in turn encouraged
more practice and revision.

"Now I don’t avoid writing tasks anymore. Even when I’m unsure, I just write and then check it with ChatGPT
or Grammarly. It feels less scary to make mistakes." (Participant E)

The motivational effect of Al tools reflects findings from recent studies showing increased learner confidence
through real-time grammar support ([8], [10]).
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Concerns over Dependency and Misuse

Despite the benefits, participants voiced concerns about becoming overly reliant on Al tools. Some worried
that frequent use could lead to reduced independent thinking and a lack of critical engagement with grammar
learning.

"Sometimes | just accept the corrections without thinking. | feel like I'm not really learning if | depend on it
too much.” (Participant E)

There were also fears that relying too heavily on Al might hinder their ability to write independently during
exams or in professional contexts where such tools are not allowed.

"It's helpful, but I'm scared | might lose my ability to write without it. Like during tests, I won’t have
Grammarly there." (Participant A)

Participants also highlighted a sense of guilt or hesitation when using Al tools, especially when unsure about
the ethical boundaries of their application in academic writing.

"I know AI helps a lot, but sometimes I wonder if I’m cheating when I use it too much. I try not to use it for
everything." (Participant D)

These concerns echo recent findings in literature regarding Al overreliance and its impact on learner autonomy
and critical thinking ([24], [25]).

In sum, the findings highlight the dual nature of Al tool usage in grammar learning. While they serve as
effective learning aids, their integration must be balanced to avoid overdependence and promote long-term
skill development.

The findings of this study shed light on the complex and multifaceted experiences of ESL students using Al
tools such as Grammarly, ChatGPT, and Quillbot to support grammar learning. Three major themes—
enhanced self-correction and feedback, increased motivation and confidence, and concerns over dependency
and misuse—emerged from the interviews. These insights not only validate but also extend existing literature
on the role of Al in language learning.

The first theme, enhanced self-correction and feedback, confirms earlier studies that highlight the effectiveness
of Al tools in improving grammar accuracy. [6] and [9] found that learners using Al grammar tools
demonstrated measurable improvements in grammar scores. Similarly, participants in this study reported
gaining deeper awareness of grammar rules through instant and contextualized feedback. Al tools were
described as "private tutors,” helping students notice patterns in their errors and internalize corrections over
time. These accounts support [8] findings that Al-generated feedback is not only accurate but also
pedagogically meaningful for ESL learners.

Moreover, the positive emotional impact of Al tools emerged as a significant factor in encouraging writing
practice. Participants expressed increased motivation and confidence, mirroring the findings of [10], who
observed that real-time corrections from Al tools enhanced students’ willingness to engage in writing tasks.
Students in this study described feeling less anxious and more empowered to take risks in their writing,
highlighting how Al tools contribute to the affective dimension of language learning. These tools appeared to
lower the emotional barriers often associated with grammar-related challenges, fostering a more supportive
and autonomous learning environment.

However, the third theme concerns dependency and misuse. It adds a critical perspective to the discussion.
While most studies focus on the benefits of Al-assisted learning, this study’s participants voiced valid concerns
about overreliance, uncritical acceptance of feedback, and ethical ambiguity. These findings are consistent
with research by [24], who argue that excessive use of Al grammar tools may lead to diminished learner
autonomy. [25] further caution that students using Al during peer review tasks showed reduced reflective
questioning and independent judgment. These studies, together with participant reflections, highlight the need
for guided and intentional use of Al tools in educational contexts.
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The concern that students might lose their ability to function without Al, especially in high-stakes academic
settings like exams, aligns with observations made by [12] and [13], who noted the risk of passive learning
when Al tools are used without sufficient instructional scaffolding. In this study, students admitted to
accepting Al corrections blindly, reinforcing the idea that while these tools are supportive, they should not
replace the development of critical thinking and metacognitive skills.

This study also addresses a key gap in the literature: the lack of phenomenological, qualitative exploration into
the lived experiences of ESL students using Al tools. While existing studies such as those by [26] and [27]
focus predominantly on survey data and test scores, this research offers nuanced, first-person insights into how
students emotionally and cognitively navigate Al-supported grammar learning. The students’ voices reveal not
only how they use these tools, but also how they feel about them, how they negotiate their role as learners, and
how they reflect on their ethical responsibilities.

Thus, this discussion underscores the importance of incorporating Al literacy into ESL instruction. Rather than
simply promoting tool usage, educators should help students develop discernment, critical engagement, and
ethical awareness. As [30] note, learners must balance digital support with academic independence—a balance
that is best achieved through teacher-facilitated discussions, reflective writing tasks, and structured scaffolding.
By addressing both the benefits and limitations of Al tools, educators can better equip students to use these
technologies as springboards for long-term linguistic growth rather than as crutches.

From an SRL perspective, the increased motivation and confidence reported by participants suggest a shift
toward greater self-efficacy and goal-oriented behaviour. Students began to set clearer writing objectives and
used Al feedback as a tool to monitor and adjust their writing strategies. This aligns with Zimmerman’s model
of SRL, where feedback plays a critical role in self-reflection and strategic planning [33]. However, the
concerns about overreliance indicate that not all learners have fully developed metacognitive awareness to
regulate their use of Al effectively. This stresses the need for instructional support to foster reflective
engagement with Al tools.

In conclusion, this study reinforces the value of Al tools in supporting grammar learning while emphasizing
the necessity of guided integration and reflective use. The findings provide a richer understanding of the
learner experience and offer actionable insights for curriculum designers, educators, and Al developers aiming
to optimize the role of technology in second language acquisition.

CONCLUSIONS

This study set out to explore the lived experiences of ESL university students using Al tools—namely
Grammarly, ChatGPT, and Quillbot for grammar learning. By adopting a phenomenological approach, the
research aimed to go beyond test scores and quantitative outcomes to uncover how learners engage with,
interpret, and are shaped by their interactions with these technologies. The voices of the participants revealed a
complex relationship with Al: one that is characterized by empowerment, motivation, and tangible learning
benefits, but also by challenges around dependency, critical thinking, and ethical use.

The findings highlight that Al tools can significantly enhance grammar learning by providing immediate,
personalized feedback and supporting self-directed revision. Students reported improved awareness of
grammar rules and felt more confident and motivated in their writing tasks. These tools offered not only
corrective functions but also emotional reassurance, helping learners navigate the anxieties commonly
associated with language accuracy. This reinforces the value of Al as a supplementary aid in ESL education.

At the same time, the study uncovered concerns that warrant attention. Participants expressed worry about
becoming overly reliant on Al tools, losing the ability to think critically about grammar, and potentially
compromising academic integrity. Some learners admitted to accepting Al-generated feedback without
reflection, which could hinder deeper cognitive engagement and long-term retention of language rules. These
issues point to the need for a more balanced approach in integrating Al into language learning.

This research contributes to the growing body of knowledge by providing rich, qualitative insight into how
ESL students personally experience Al-assisted grammar learning. Unlike previous studies that rely mainly on
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quantitative data, this work centers on student voices, revealing the emotional, cognitive, and behavioural
shifts that accompany their use of Al tools. It emphasizes the need for educators to not only promote the use of
these technologies but also to guide students in their responsible and reflective use.

Ultimately, the study underscores that while Al tools can serve as valuable allies in the journey toward
grammatical proficiency, their effectiveness depends largely on how they are implemented and contextualized
within the learning environment. Educators must foster critical awareness and digital literacy among students,
ensuring that these tools function as catalysts for growth rather than substitutes for active learning. In doing so,
institutions can support a more meaningful, autonomous, and ethically grounded language learning experience.

RECOMMENDATION

To address the issue of overreliance and promote critical engagement, educators are encouraged to design
structured classroom activities that integrate Al use with reflective practice. One effective strategy is the use
of Al feedback logs, where students document corrections provided by tools such as Grammarly or ChatGPT
and critically evaluate why they accept or reject each suggestion. This practice encourages metacognitive
reflection and deeper understanding of grammatical rules. In addition, collaborative group discussions can be
organized in which students compare Al feedback with peer or teacher feedback. Such activities promote
evaluative thinking, raise awareness of potential inaccuracies in Al-generated suggestions, and foster the
ability to negotiate meaning collectively. Teachers may also assign reflection journals in which learners
describe their experiences with Al tools, highlight learning gains, and identify challenges they encounter. At
the institutional level, universities could provide workshops and training sessions on ethical Al use,
emphasizing boundaries between acceptable support and academic misconduct. These workshops can be
aligned with broader Al literacy modules within writing curricula to equip learners with both technical and
ethical competence. Embedding Al literacy in this way ensures that students are not only users but also critical
evaluators of Al-generated feedback. Finally, educators are advised to adopt a balanced pedagogical approach,
combining Al-supported writing with traditional grammar-focused instruction. By scaffolding Al use with
teacher guidance and reflective tasks, students can maximize the benefits of Al tools while maintaining their
autonomy, critical thinking, and long-term grammatical proficiency.

ACKNOWLEDGEMENT

The researcher would like to acknowledge the participation and support of the university students who shared
their time and insight. Additionally, the researcher would like to acknowledge the academic guidance provided
by colleagues throughout the study.

REFERENCES

1. Ahmed, M., Zaid, N., Abdullah, A., & AlMurshidi, G. (2025). Assessment of Quillbot Tool in English
Education amongst Students in UAE Higher Education. International Journal of Academic Research in
Progressive Education and Development. https://doi.org/10.6007/ijarped/v14-i1/24352.

2. Al-Shaboul, I., Rousan, R., Kalsoom, T., A-Awawdeh, N., Mahmoud, R., & Rousan, A. (2024). A
critical examination of how Al-driven writing tools have impacted the content, style, and organization
of foreign language undergraduates’ writing: A survey of lecturers. Research Journal in Advanced
Humanities. https://doi.org/10.58256/pjf6en83.

3. Blackmore, C., Vitali, J., Ainscough, L., Langfield, T., & Colthorpe, K. (2021). A review of Self-
Regulated Learning and Self-Efficacy: The Key to Tertiary Transition in Science, Technology,
Engineering and Mathematics (STEM). International Journal of Higher Education, 10(3),
169. https://doi.org/10.5430/ijhe.v10n3p169

4. Eziamaka, N., Odonkor, T., & Akinsulire, A. (2024). Al-Driven accessibility: Transformative software
solutions for empowering individuals with disabilities. International Journal of Applied Research in
Social Sciences. https://doi.org/10.51594/ijarss.v6i8.1373.

5. Gao,X. (2024). The Impact of Al on the Accuracy of Second Language Learners in Acquiring Non-
Finite Verb Structures. Communications in Humanities Research,61,1-6.

6. Ghannam, M., Alwan, A., Shamsan, B., Abdullah, A., Ameen, E., Hassan, A., Faez, M., Hatem, A., &

Page 7026 www.rsisinternational.org


http://www.rsisinternational.org/
https://doi.org/10.6007/ijarped/v14-i1/24352
https://doi.org/10.58256/pjf6en83
https://doi.org/10.5430/ijhe.v10n3p169
https://doi.org/10.51594/ijarss.v6i8.1373

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume IX Issue 111S September 2025 | Special Issue on Education

%, S
¢ RSIS ~

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

Rashed, B. (2025). Investigating of Al tools' Enhancement on the English Writing Skills among Non-
Native Speakers. Journal of Social Studies. https://doi.org/10.20428/jss.v31i3.2731.

Godinez, L., & Bacang, A. (2025). Al Integration in Academic Pursuits: A Phenomenological
Exploration. Journal of Interdisciplinary Perspectives. https://doi.org/10.69569/jip.2025.114.

Hadi, N., Mohamad, F., Johar, E., & Kadir, Z. (2024). Exploring the Acceptance of ChatGPT as an
Assisting Tool in Academic Writing among ESL Undergraduate Students. International Journal of
Research and Innovation in Social Science. https://doi.org/10.47772/ijriss.2024.8100242.

Hansen, R., Prilop, C., Nielsen, T., Mgller, K., Hougaard, R., & Lindberg, A. (2025). The effects of an
Al feedback coach on students’ peer feedback quality, composition, and feedback experience.
Tidsskriftet Leering og Medier (LOM). https://doi.org/10.7146/lom.v17i31.148831.

Ismoilovna, A. (2025). Harnessing ai tools to enhance foreign language acquisition: innovations and
impacts. American Journal Of Social Sciences And Humanity Research.
https://doi.org/10.37547/ajsshr/volume05issue01-07.

Jamshed, M., Ahmed, A.S.M.M., Sarfaraj, M., Warda, W.U. (2024). The Impact of ChatGPT on
English Language Learners’ Writing Skills: An Assessment of Al Feedback on Mobile. International
Journal of Interactive Mobile Technologies (131Mm), 18(19), pp. 18-36.
https://doi.org/10.3991/ijim.v18i19.50361

Junaedi, S. (2025). English Lecturers' Perceptions towards the Quillbot App: An Alternative for
Students in Paraphrasing and Rewriting English Writing. International Journal of Research in
Education. https://doi.org/10.26877/ijre.v5i1.1219.

Katsarou, D., Mantsos, E., Papadopoulou, S., Sofologi, M., Efthymiou, E., Vasileiou, I., Megari, K.,
Theodoratou, M., & Kougioumtzis, G. (2025). Exploring Al Technology in Grammar Performance
Testing for Children with Learning Disabilities. Education Sciences.
https://doi.org/10.3390/educsci15030351.

Khamis, N., & Yusof, N. (2024). Artificial Intelligence Revolutionising Writing Assessments.
International Journal of Language Education and Applied Linguistics.
https://doi.org/10.15282/ijleal.v14i2.11444.

Kim, G., Kim, J., & Kim, H. (2023). Understanding User Experience with Al-Assisted Writing Service.
, 261-272. https://doi.org/10.1007/978-3-031-35894-4 109.

Klitgard, 1. (2025). Navigating the crossroads of GAI and academic English writing. Tidsskriftet
Leering og Medier (LOM). https://doi.org/10.7146/lom.v17i31.147660.

Kramar, N., Bedrych, Y., & Shelkovnikova, Z. (2024). UKRAINIAN PHD STUDENTS' ATTITUDES
TOWARD Al LANGUAGE PROCESSING TOOLS IN THE CONTEXT OF ENGLISH FOR
ACADEMIC PURPOSES. Advanced Education. https://doi.org/10.20535/2410-8286.305061.

Lalira, J., Pangemanan, Y., Scipio, J., Lumi, S., Merentek, T., & Tumuju, V. (2024). Evaluating the
Impact of Al Tools on Grammar Mastery: A Comparative Study of Learning Outcomes. Voices of the
English Language Education Society. https://doi.org/10.29408/veles.v8i3.27856.

Llegado, J., Rubio, K., & llustre, R. (2025). Exploring artificial intelligence on research writing skills
among Senior High School learners: a scoping review. Pantao (International Journal of the Humanities
and Social Sciences). https://doi.org/10.69651/pijhss040115.

Luhach, S. (2024). An Exploratory Study of Al Assisted Feedback and Formative Assessment of
Writing Skills. 2024 International Conference on Artificial Intelligence and Emerging Technology
(Global Al Summit), 1277-1281. https://doi.org/10.1109/GlobalAISummit62156.2024.10947841.
Nadira M. Jahaya, & Muhammad Khairul Zharif Nor A’zam. (2025). ENHANCING SPEAKING
PROFICIENCY IN LANGUAGE LEARNING: HOW AI-ASSISTED GRAMMAR CORRECTION
MEDIATES LEARNER CONFIDENCE AND FLUENCY. INTERNATIONAL JOURNAL OF
MODERN EDUCATION (IJMOE), 7(24). https://doi.org/10.35631/1JIMOE.724095

Narayan, S. (2024). Awareness and Familiarity with Al Writing Tools Among Media Students.
LinguaEducare: Journal of English and Linguistic Studies. https://doi.org/10.63324/lec.1v.1i.5.

Nindya, M. A.& Taufiqullah. (2024). EFL learners’ views on Al feedback tools: Assessing grammar
accuracy and learning impact. English Review: Journal of English Education,12(3), 993-1002.
https://doi.org/10.25134/erjee.v12i3.10672

Nur Ashfaraliana Abd Hadi, Faizah Mohamad, Elia Md Johar, Zaemah Abdul Kadir (2024). Exploring
the Acceptance of ChatGPT as an Assisting Tool in Academic Writing among ESL Undergraduate

Page 7027

www.rsisinternational.org


http://www.rsisinternational.org/
https://doi.org/10.20428/jss.v31i3.2731
https://doi.org/10.69569/jip.2025.114
https://doi.org/10.47772/ijriss.2024.8100242
https://doi.org/10.7146/lom.v17i31.148831
https://doi.org/10.37547/ajsshr/volume05issue01-07
https://doi.org/10.3991/ijim.v18i19.50361
https://doi.org/10.26877/ijre.v5i1.1219
https://doi.org/10.3390/educsci15030351
https://doi.org/10.15282/ijleal.v14i2.11444
https://doi.org/10.1007/978-3-031-35894-4_19
https://doi.org/10.7146/lom.v17i31.147660
https://doi.org/10.20535/2410-8286.305061
https://doi.org/10.29408/veles.v8i3.27856
https://doi.org/10.69651/pijhss040115
https://doi.org/10.1109/GlobalAISummit62156.2024.10947841
https://doi.org/10.35631/IJMOE.724095
https://doi.org/10.63324/lec.1v.1i.5
https://doi.org/10.25134/erjee.v12i3.10672

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume IX Issue 111S September 2025 | Special Issue on Education

%, S
¢ RSIS ~

Students. International Journal of Research and Innovation in Social Science (1JRISS), 8(10), 2886-
2901. https://doi.org/https://dx.doi.org/10.47772/1JR1SS.2024.8100242

25. Park, J. (2019). An Al-based English Grammar Checker vs. Human Raters in Evaluating EFLLearners’
Writing. Multimedia-Assisted Language Learning, 22, 112-131.

26. Petalla, M. (2024). The Overlapping Truth: Exploring the Lived Experiences of Graduate Students in
Research ~ Writing.  International Journal of Social Science and Human Research.
https://doi.org/10.47191/ijsshr/v7-i02-73.

27. Safitri, B., Dewi, U., & Ramadhan, A. (2024). EFL Students’ Preferences of Artificial Intelligence (Al)
for Writing. Jurnal 1lmu Sosial, Humaniora dan Seni. https://doi.org/10.62379/jishs.v3i1.2008.

28. Sahu, S. (2020). Evaluating performance of different grammar checking tools. International Journal of
Advanced Trends in Computer Science and Engineering.
https://doi.org/10.30534/ijatcse/2020/201922020.

29. Setiawan, F., & Alkhowarizmi, A. (2025). Exploring an Artificial Intelligence as Automated Feedback
Program in EFL Writing. ETERNAL (English Teaching Journal).
https://doi.org/10.26877/eternal.v16i1.1206.

30. Sun, D., Xu, P., Zhang, J., Liu, R., & Zhang, J. (2025). How Self-Regulated Learning Is Affected by
Feedback Based on Large Language Models: Data-Driven Sustainable Development in Computer
Programming Learning. Electronics, 14(1), 194. https://doi.org/10.3390/electronics14010194

31. Suwadi, S. (2023). A Utilization of Artificial Intelligence in Learning Writing in Higher Education.
EDUTEC : Journal of Education And Technology. https://doi.org/10.29062/edu.v7i2.768.

32. Tan, J. (2025). Analyzing written performance of learners with Al assistance: Challenges, Limitations,
and perceived effectiveness. Environment and Social Psychology.
https://doi.org/10.59429/esp.v10i4.3275.

33. Zimmerman, B. J. (2002). Becoming a Self-Regulated Learner: An Overview. Theory Into
Practice, 41(2), 64-70. https://doi.org/10.1207/s15430421tip4102_2

Page 7028 www.rsisinternational.org


http://www.rsisinternational.org/
https://doi.org/https:/dx.doi.org/10.47772/IJRISS.2024.8100242
https://doi.org/10.47191/ijsshr/v7-i02-73
https://doi.org/10.62379/jishs.v3i1.2008
https://doi.org/10.30534/ijatcse/2020/201922020
https://doi.org/10.26877/eternal.v16i1.1206
https://doi.org/10.3390/electronics14010194
https://doi.org/10.29062/edu.v7i2.768
https://doi.org/10.59429/esp.v10i4.3275
https://doi.org/10.1207/s15430421tip4102_2

	Academy of Language Studies, University Technology MARA

