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ABSTRACT 

Effective and constructive feedback plays a crucial role in improving the quality of vocational education. 

Vocational learning, which focuses on developing practical skills, requires precise and responsive evaluation 

based on the students’ needs. This article aims to examine how specific and constructive feedback can optimize 

vocational education, increase motivation, and improve the relationship between instructors and students. Based 

on data analysis from various literatures and interviews with instructors and students, this study reveals the 

importance of clear, timely, and balanced feedback in the vocational learning process. The study also provides 

practical recommendations for the development of more effective vocational education. 
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INTRODUCTION 

Vocational education plays a very important role in preparing students for the workforce. It is designed to provide 

the practical skills needed by industries, enabling graduates to be ready to work in various sectors requiring 

technical expertise. Unlike academic education, which focuses more on theory and conceptualization, vocational 

education emphasizes practice-based learning, allowing students to master specific skills directly applied in their 

jobs (Hattie & Timperley, 2007). Therefore, the quality of vocational education is highly dependent on the 

effectiveness of the learning process that students undergo. One aspect that greatly influences learning 

effectiveness is the feedback provided by the instructor. 

Feedback in the context of vocational education is very important. As an evaluation tool, feedback helps students 

understand how far they have achieved the learning goals set. In addition, feedback also serves to indicate areas 

that need improvement or enhancement in the practical skills they are learning. This is especially relevant in 

vocational education, where practical skills are the primary focus that students must master. Therefore, the 

provision of effective feedback not only helps students improve their technical abilities but also boosts their 

motivation and self-confidence to continue developing in their fields of study. 

The importance of feedback in vocational education is also felt by instructors. Feedback provides an opportunity 

for instructors to evaluate the effectiveness of their teaching methods and make adjustments if necessary. In 

vocational education, where the skills learned are closely related to industrial practice, the teaching methods 

used must be flexible and adaptable to meet the diverse needs of students. Through feedback, instructors can 

determine whether their approach is effective or needs modification to better cater to the students’ needs. 

Furthermore, feedback can strengthen the relationship between instructors and students, create a space for open 

communication, and build mutual respect between them. 

The Role of Feedback in Vocational Education 

Feedback provided in vocational education is not only an evaluation tool for assessing students' work but also a 

means to improve and develop their practical skills. Feedback from instructors can take the form of direct 

assessments of the skills demonstrated by students in tasks or fieldwork. However, effective feedback is not 

limited to an assessment of the work results but also includes the learning process itself. For example, an 

instructor who provides constructive feedback on how a student completes a task will help the student understand  
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the steps they need to take to correct their mistakes and develop better skills in the future (Shute, 2008). 

In vocational education, the feedback provided by instructors significantly impacts student motivation. When 

students receive positive and constructive feedback, they feel valued and are motivated to keep improving. On 

the other hand, if the feedback is overly critical or unclear, students may feel discouraged or even lose motivation 

to continue learning. Therefore, it is crucial for instructors to provide specific, constructive, and timely feedback 

(Brookhart, 2017). Specific feedback helps students understand precisely which aspects they need to improve, 

while constructive feedback offers them guidance or solutions that they can apply to enhance their skills. In this 

way, feedback from instructors is not merely an assessment but becomes an integral part of the learning process 

that motivates students to keep developing. 

Characteristics of Effective Feedback 

To achieve optimal results, the feedback provided in vocational education must meet several characteristics that 

make it effective. These characteristics include clarity, detail, completeness, and the timing of feedback. Each 

of these characteristics has a significant impact on the quality of learning that students receive. 

Clarity and Detail 

Clear and detailed feedback is crucial in vocational education because students need to understand precisely 

what they need to improve in their practical skills. Ambiguous or overly general feedback such as “Good job” 

or “Improve this” will not provide students with a clear picture of what needs to be corrected. In contrast, detailed 

feedback explains specific aspects of the student's work that need improvement, such as how they operate tools, 

the techniques used, or procedures that must be followed. This will provide students with the opportunity to 

make specific improvements, ultimately enhancing their skills (Wiggins, 2012). 

Constructive and Positive 

Constructive feedback provides solutions or steps that can be taken to correct mistakes. Feedback that merely 

points out deficiencies without offering directions for improvement will frustrate students and leave them 

confused. Therefore, constructive feedback gives students the opportunity to learn from their mistakes and 

improve their skills. Positive feedback can also strengthen students’ self-confidence, as they feel appreciated and 

encouraged to progress. It is essential for instructors to balance criticism and praise when providing feedback to 

students. (Hattie, 2007) 

Timeliness 

Feedback given as soon as possible after a task or activity is completed is more effective. Students can 

immediately understand the mistakes or shortcomings they made and make corrections. Delayed feedback, or 

feedback given after a significant amount of time has passed, loses its impact because students may no longer 

clearly recall what they did during the task. Timely feedback also gives students the opportunity to improve in 

subsequent tasks (Sadler, 1989). 

Balance 

Balanced feedback includes both positive and negative aspects. If feedback only focuses on deficiencies or 

mistakes, students may feel pressured and lose motivation. On the other hand, if feedback consists solely of 

praise without constructive criticism, students may not recognize areas that need improvement. Therefore, it is 

important to provide balanced feedback, acknowledging students' successes while still pointing out areas that 

require improvement (Hattie, 2009). This balanced feedback can strengthen the relationship between the 

instructor and the student and create a positive learning environment. 

Impact of Feedback on Learning Quality 

Feedback has a significant impact on learning quality, both for students and instructors. For students, 

constructive and specific feedback can enhance their motivation to learn and improve the skills they are 
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developing. In vocational education, where practical skills are critical, effective feedback can help students 

master the skills necessary to succeed in the workforce (Black & Wiliam, 1998). Furthermore, feedback also 

helps students develop critical thinking and self-reflection skills. When students receive feedback, they not only 

understand what they need to improve but also learn to assess their own performance and seek solutions to 

existing problems. 

For instructors, feedback provides an opportunity to evaluate the effectiveness of the teaching methods used. 

Feedback from students allows instructors to know whether they have succeeded in teaching specific skills or if 

they need to adjust their approach. In this way, feedback becomes a valuable tool for the professional 

development of vocational education instructors. For example, instructors who receive feedback from students 

about difficulties in understanding specific concepts can adjust their teaching strategies to help students 

overcome those challenges (Brookhart, 2017). 

METHODOLOGY 

This study uses a qualitative approach with a case study design to explore how effective feedback is implemented 

in vocational education and its impact on learning quality. A qualitative approach was chosen because it allows 

researchers to gain an in-depth understanding of the experiences and perspectives of both instructors and students 

regarding the implementation of feedback in the learning process. Case studies were conducted by selecting 

several vocational education institutions in Indonesia representing various industrial sectors such as engineering, 

culinary arts, and nursing, to obtain a broader view of feedback implementation in different contexts. 

Data were collected through two main techniques: in-depth interviews and observations. In-depth interviews 

were conducted with instructors and students to explore their views on the importance of feedback in vocational 

learning. Instructors were interviewed about their approaches to providing feedback to students, the challenges 

they face, and their perceptions of the impact of feedback on students' practical skills. Students, on the other 

hand, were interviewed to understand how they receive feedback, the extent to which feedback affects their 

motivation, and how they use feedback to improve their skills. 

In addition to interviews, observations were conducted in classrooms and laboratories to observe how feedback 

is applied in practice. Researchers observed the interactions between instructors and students, as well as how 

feedback was delivered in actual learning situations. These observations provided deeper insights into the 

dynamics of feedback in vocational learning, such as the use of competency-based feedback techniques in the 

practical skills taught. 

For data analysis, thematic analysis was used to identify patterns and characteristics of effective feedback in 

vocational education. This thematic analysis allowed the researchers to identify key themes related to feedback 

provided in vocational learning and its impact on learning quality. The analysis process involved the following 

steps: first, transcriptions of interviews and observation notes were read and thoroughly understood. Then, the 

data were grouped based on emerging themes, such as the type of feedback (positive or negative), the timing of 

feedback (immediate or delayed), and the method of delivery (direct or written). The results of this thematic 

analysis are expected to provide insights into best practices for providing effective feedback and how such 

feedback contributes to the improvement of students’ skills in vocational education (Topping, 2010). 

With this approach, the study aims to provide a deeper understanding of the application of feedback in vocational 

education and offer recommendations for the development of policies and teaching practices in vocational 

education institutions. 

RESULTS AND DISCUSSION 

In this study, the results from interviews and observations show that effective feedback in vocational education 

has very important and crucial characteristics in helping improve the quality of learning and students' skills. 

Based on the data obtained, four main characteristics of effective feedback in vocational education were found: 

specific and clear, constructive, timely, and balanced. Each of these characteristics plays a significant role in 

having a positive impact on students, both in increasing motivation and the practical skills they learn. 



INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE(IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume IX Issue IIIS April 2025 | Special Issue on Education 

Page 3004 
www.rsisinternational.org 

 
  

 

 

Specific and Clear 

The first characteristic found in effective feedback is specificity and clarity. The feedback provided by the 

instructor should be able to clearly identify the aspects that need improvement or enhancement in the practical 

skills being taught. This is very important in vocational education because the skills learned by students are 

usually directly related to the jobs they will be doing in the industry. When feedback is given clearly and in 

detail, students will more easily understand what they need to improve and how to do it. 

For example, a student learning to operate heavy machinery in vocational mechanical engineering education 

might be given feedback such as, "Pay attention to the position of your hands when holding the lever; ensure 

your hand position is more stable so that you can control the machine more precisely." This feedback is clearer 

and more detailed compared to more general feedback such as, "Your work is good, but try to be more careful." 

With specific feedback, the student can know exactly what to improve and work on it in the next opportunity. 

According to Brookhart (2017), specific feedback is important because it allows students to receive clear 

directions about what they need to improve in their work. Feedback that is unclear or too general will only 

confuse students and leave them unsure about the steps they need to take to correct their mistakes. Wiggins 

(2012) also emphasizes that specific and clear feedback helps students more easily recognize their mistakes and 

find the right solutions. 

Constructive 

The second characteristic of effective feedback is its constructive nature. Constructive feedback does not only 

point out the mistakes made by the students, but it also offers solutions or corrective actions that they can apply 

to improve their skills. In vocational education, where practical skills are the main focus, constructive feedback 

is essential to help students overcome their mistakes and continue developing in their chosen field. 

For example, a student performing computer programming in vocational IT education might be given feedback 

such as, "You need to pay more attention to the syntax when writing the program code. Try checking every 

punctuation mark before running the program. Also, you can use the debug mode to examine the code errors 

more thoroughly." Feedback like this not only points out the mistake, but also provides concrete steps that the 

student can take to improve themselves. 

According to Shute (2008), constructive feedback is important in vocational education because it allows students 

to correct their mistakes in a more targeted and efficient manner. Feedback that only points out mistakes without 

offering solutions or corrective actions can frustrate students and leave them unsure of what to do to improve 

their skills. Sadler (1989) also emphasizes that constructive feedback plays a major role in student development, 

especially in vocational education, which focuses on mastering practical skills. 

Constructive feedback also plays a role in developing students' critical thinking skills. When students are given 

feedback that leads to solutions or corrective steps, they are encouraged to think critically about how they can 

correct their mistakes and improve their performance in the future. 

Timely 

The third characteristic of effective feedback is its timeliness. Feedback provided as soon as possible after the 

student performs a task or practice will be more effective than feedback given after a significant delay. This is 

because students can immediately learn about the mistakes or deficiencies they made and make the corrections 

right away. Timeliness also allows students to apply the feedback they received to the next task or practice, 

enabling them to improve more quickly. 

For example, In a vocational cooking class, a student might struggle with the technique of filleting a fish. Instead 

of waiting until the end of the lesson to provide feedback, the instructor can offer immediate, constructive 

feedback during the task. The instructor could say, “You’re holding the knife too high, try lowering it and 

applying more pressure for a cleaner cut.” This type of immediate and specific feedback allows the student to 

make adjustments in real-time, improving their technique before completing the task. Additionally, the instructor 

could follow up with praise, “Great job on the final cut, you improved quickly,” which boosts the student’s  
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confidence and motivation. 

According to Black and Wiliam (1998), feedback provided quickly has a significant impact on improving student 

learning outcomes. When feedback is given immediately after students perform a task or practice, they are more 

likely to remember what they did and be ready to make improvements. Hattie (2009) also reveals that feedback 

provided as soon as possible greatly affects the enhancement of students' skills because it enables them to make 

immediate corrections. 

Balanced 

The final characteristic of effective feedback is its balance between praise and constructive criticism. Feedback 

that focuses only on criticism or the mistakes made by students can make them feel pressured or disappointed, 

while feedback that focuses solely on praise without pointing out areas that need improvement will not provide 

students with opportunities for growth. Therefore, effective feedback should include both positive and negative 

aspects in a balanced way, encouraging students to continue developing without feeling pressured. 

For example, a student learning vehicle maintenance might be given feedback such as, "Your work in checking 

the car's brake system is very good, but you need to be more careful when checking the engine oil. Make sure to 

check the oil level more thoroughly before moving on to the next task." This feedback provides praise for the 

well-done work while also pointing out an area that needs improvement. This will make the student feel 

appreciated for their efforts while also recognizing the aspects that need to be enhanced. 

According to Wiggins (2012), balanced feedback can create a more positive learning environment and encourage 

students to continue developing. Nicol and Macfarlane-Dick (2006) state that balanced feedback can strengthen 

students' self-confidence because they feel appreciated and motivated to keep learning and improving their skills. 

Impact of Feedback on Student Motivation and Engagement 

The importance of feedback in vocational education is also evident in its impact on student motivation and 

engagement in the learning process. Positive and constructive feedback can increase students' self-confidence 

and motivate them to work harder in mastering the practical skills being taught. When students receive feedback 

that praises their effort and achievements, they feel valued and motivated to continue trying. Constructive 

feedback also encourages students to correct their mistakes, which in turn increases their engagement in the 

learning process (Hattie & Timperley, 2007). 

On the other hand, feedback that is unclear or too critical without offering corrective solutions can lower student 

motivation. Students who receive feedback that only points out their mistakes without providing clear directions 

on how to improve may feel discouraged and lose the motivation to continue learning. Therefore, it is important 

for instructors to provide feedback that builds students' morale and encourages them to keep learning. 

According to Black and Wiliam (1998), feedback that is given in a constructive way will enhance student 

engagement in their learning. When students feel that they are receiving adequate attention from their instructor 

through constructive feedback, they are more likely to actively engage in the learning process and strive to 

continue improving their skills. 

CONCLUSION 

From the interviews and observations conducted in this study, it can be concluded that effective feedback in 

vocational education has several key characteristics: specific and clear, constructive, timely, and balanced. Each 

of these characteristics has a significant impact on students' motivation and skills. Feedback that is clear and 

detailed allows students to understand exactly what they need to improve, while constructive and timely feedback 

provides concrete solutions that can be applied for improvement. Balanced feedback also creates a more positive 

learning environment and strengthens students' self-confidence. 

Additionally, the importance of feedback is also reflected in its impact on student motivation and engagement 

in the learning process. Positive and constructive feedback can enhance student motivation and encourage them 

to continue learning and developing. Therefore, teaching in vocational education should focus on providing  
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effective feedback to help students acquire the skills needed for success in the workforce. 
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