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ABSTRACT

Teacher leadership is essential for fostering collaboration, improving instructional practices, and driving
educational success. This study describes teacher leadership behaviors and collaborative practices in a
participating school, focusing on their impact on instructional improvement. It examines leadership behaviors in
areas such as working with colleagues, communication, knowledge of content and pedagogy, systems thinking,
and equity lens, alongside collaborative practices in dialogue, decision-making, action, and evaluation. The study
also explores the challenges teachers face in leadership roles and proposes interventions to enhance leadership
and collaboration. Using a quantitative, descriptive-correlational design, the study involved 109 junior high
school teachers selected through purposive sampling. Data were gathered using a modified questionnaire and
analyzed using descriptive statistics and correlational methods in SPSS. Ethical considerations, including
confidentiality and consent, were upheld throughout. Findings revealed that teacher leadership behaviors were
highly evident, especially in mentoring new teachers and sharing expertise. Collaborative practices, such as
dialogue, decision-making, action, and evaluation, were also highly practiced, particularly in listening during
collaborative meetings and supporting new teaching strategies. A strong positive relationship was observed
between teacher leadership and collaboration. The main challenge teachers faced was guiding colleagues to
improve instructional methods, while feeling unsupported due to a lack of professional development was the
least reported challenge. To address these issues, a coaching handbook titled "Strengthening Teacher Leadership
and Collaboration" was developed. Recommendations include providing professional development on
collaboration, communication, and systems thinking, establishing peer mentoring programs, and prioritizing
instructional leadership. The handbook is intended to be implemented through workshops and continuous
monitoring, with future studies assessing its long-term impact on school outcomes.

Keywords: Teacher leadership, Collaborative practices, Instructional enhancement, Professional development

INTRODUCTION

Teacher leadership is vital for driving innovation and progress in schools, with educators guiding their colleagues
to achieve shared goals (Harris and Jones, 2019). Effective teacher leadership includes communication skills,
subject knowledge, systems thinking, and a commitment to equity (Schott, 2020). These qualities enable teachers
to lead professional development, advocate for effective teaching practices, and promote inclusivity. It involves
a range of behaviors that improve instruction and student outcomes, recognized by the Department of Education
(DepEd) in the Philippines. Collaboration is also essential, with teachers engaging in activities like co-planning,
co-teaching, and shared professional development (Honigsfeld and Dove, 2023). However, challenges such as
lack of support, time constraints, and limited professional development opportunities hinder teacher leadership
(Rasmussen, 2019). Understanding these dynamics is crucial for fostering a supportive environment that
enhances teaching and learning. This study aims to determine teacher leadership behaviors and collaborative
practices in the participating school to improve instruction.

METHODOLOGY

This study employed a quantitative, descriptive-correlational research design to examine teacher leadership
behaviors and collaborative practices in the participating school. The sample consisted of 109 Junior High School
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Teachers selected through purposive sampling. Data were gathered using a modified questionnaire assessing
leadership behaviors and collaborative practices. Descriptive statistics, including frequency counts and weighted
means, summarized the data, while correlational analysis explored relationships between leadership and
collaboration. Ethical considerations, including informed consent and confidentiality, were followed. SPSS
software was used for statistical analysis to guide interventions for improving instructional quality and
addressing leadership challenges.

RESULTS AND DISCUSSIONS

Teacher Leadership Behaviors in the Participating School. Teacher leadership behaviors in the participating
school are generally highly observed across several dimensions.

Working with Colleagues. The teacher leadership behaviors in the participating school, particularly in working

with colleagues, are generally highly observed, with helping new teachers and sharing expertise being the
highest-rated behaviors (weighted mean = 3.75). However, the relatively lower score in seeking help when in
trouble (weighted mean = 3.39) suggests that teachers may prefer individual problem-solving or encounter
barriers in accessing support. This indicates that while collaboration is strong, there is potential for improvement
in fostering openness and trust. The implications suggest that initiatives or professional development programs
promoting open communication and mutual support could further strengthen collaboration. Related research by
Bautista and Baniqued (2021) supports these findings, emphasizing the role of teacher collaboration and
mentoring in enhancing professional development and educational outcomes.

Table 1 Teacher Leadership Behaviors in the Participating School along Working with Colleagues

Indicators Weighted Mean| Interpretation

1. I am ready to help new teachers and intern teachers. 3.75 HO
2. I am willing to share my experience and expertise with my colleagues. 3.75 HO
3. I ask for my colleagues when I encounter difficulties in work and training. 3.65 HO
4. I would like to develop together with my colleagues in teaching and working. 3.64 HO
5. When I am in trouble, I look for my colleagues. 3.39 HO
6. 1 am willing to work with colleagues and complete tasks of teaching and
training. 3.63 HO
7. I am always passionate about activities with my colleagues. 3.54 HO
8. I collaborate regularly with my colleagues on curriculum development. 3.52 HO
9. I actively participate in team meetings and discussions to improve teaching
practices. 3.56 HO
10. I mentor and support new teachers in their professional growth. 3.48 HO

Overall Weighted Mean 3.59 HO
Rating Scale: Descriptive Interpretation:
3.25-4.00 - Highly Observed (HO)
2.50-3.24 - Observed (O)
1.75-2.49 - Partially Observed (PO)
1.00- 1.74 - Not Observed (NO)

Communication. The teacher leadership behaviors in the participating school along communication are
generally highly observed, with the highest-rated behavior being the willingness to communicate with colleagues
to learn from each other (weighted mean = 3.67). This reflects a strong culture of collaboration, where teachers
are open to sharing ideas and learning from one another, which is essential for continuous professional growth.
The lowest-rated behavior, sharing new information immediately, had a weighted mean of 3.43, indicating that
while communication is generally effective, there is room for improvement in the timeliness of sharing
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information among colleagues. This delay in information sharing could hinder the flow of important updates and
decision-making processes. To address this, the school may focus on promoting more prompt sharing of new
information to strengthen collaboration and enhance the efficiency of collective decision-making. Additionally,
professional development programs focused on communication strategies would help teachers refine their skills
in this area, ensuring that communication remains clear, timely, and effective. Related research by Garcia-
Martinez et al. (2021) supports these findings, emphasizing that effective communication plays a pivotal role in
fostering collaboration, trust, and a supportive educational environment, all of which are necessary for improving
overall educational outcomes.

Table 2 Teacher Leadership Behaviors in the Participating School along Communications

Indicators Weighted Mean| Interpretation

1. When | get the latest information, I tell my colleagues in time. 3.50 HO
2. 1 am open to different opinions from colleagues. 3.63 HO
3. I am willing to communicate with colleagues to learn from each other. 3.67 HO
4. | communicate with my colleagues to improve my teaching level. 3.64 HO
5. When | get new information, | immediately tell my colleagues. 3.43 HO
6. | take a constructive approach to the development of this major. 3.49 HO
7. | pay high attention to the development of this major. 3.47 HO
8. | use various communication channels to keep colleagues informed about 3.50 HO
school activities.
9. | facilitate clear and effective communication between staff and 3.50 HO
administration.
10. I actively seek feedback from colleagues to enhance my teaching strategies. 3.54 HO

Overall Weighted Mean 3.54 HO

Rating Scale: Descriptive Interpretation:
3.25-4.00 - Highly Observed (HO)
2.50-3.24 - Observed (O)

1.75-2.49 - Partially Observed (PO)
1.00- 1.74 - Not Observed (NO)

Knowledge of Content and Pedagogy. The teacher leadership behaviors in the participating school in
knowledge of content and pedagogy are generally highly observed, with the highest ratings given to professional
development activities and technology integration (weighted mean = 3.61). These areas suggest that teachers
are highly committed to continuous learning and staying updated with modern teaching tools to enhance student
learning. However, the lowest-rated behavior was the application of research-based strategies to improve student
achievement, which received a weighted mean of 3.29. This points to a gap in utilizing evidence-based practices
to inform and guide instructional decisions. The analysis indicates that while teachers at the school are proficient
in practical applications and innovative approaches like technology integration, there is a need to strengthen
their focus on leveraging research to improve teaching strategies. The implications of this finding stress the
importance of introducing professional development programs centered around the application of research-
based practices. Providing workshops and resources on how to incorporate educational research into everyday
teaching practices can help bridge this gap, further enhancing instructional quality and student outcomes. The
study’s findings are in line with Meyer et al. (2020), who emphasized the significance of teacher leadership and
professional growth in fostering a culture of continuous improvement. Both studies underscore the need for
educators to engage with evidence-based strategies as part of their professional development to improve
teaching effectiveness and positively impact student achievement.
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Table 3 Teacher Leadership Behaviors in the Participating School along Knowledge of Content and Pedagogy

Weighted Mean| Interpretation

1. In teaching practice, | improve my professional level according to the
requirements of students. 3.51 HO
2. | continuously update my knowledge of educational trends and best
practices. 3.50 HO
3. 1 engage in professional development activities to deepen my
understanding of the subject matter. 3.61 HO
4. | adapt curriculum materials to meet the diverse needs of my students. 3.57 HO
5. | integrate technology effectively into my teaching to enhance student
learning. 3.61 HO
6. | actively participate in collaborative curriculum planning with colleagues. 3.46 HO
7. | reflect on and refine my instructional strategies based on student
outcomes. 3.50 HO
8. | seek opportunities to learn from colleagues about new teaching
methodologies. 3.48 HO
9. | apply research-based strategies to improve student achievement. 3.29 HO
10. I incorporate assessment data to inform and adjust instructional practices. 3.42 HO

Overall Weighted Mean 3.50 HO

Rating Scale: Descriptive Interpretation
3.25-4.00 - Highly Observed (HO)
2.50-3.24 - Observed (O)

1.75-2.49 - Partially Observed (PO)
1.00- 1.74 - Not Observed (NO)

Systems Thinking. The teacher leadership behaviors in systems thinking in the participating school are
generally highly observed, with the highest-rated behavior being the willingness to fulfill responsibilities related
to work and training (weighted mean = 3.56). This shows that teachers are committed and proactive in their
roles, demonstrating a strong sense of responsibility in their daily tasks. However, aligning the curriculum with
state and national standards received the lowest rating (weighted mean = 3.22), indicating that teachers may not
place as much focus on aligning their practices with broader educational goals and policy requirements. The
analysis suggests that while teachers are dedicated to their roles, there is room for improvement in their
involvement with curriculum alignment, which could enhance the overall effectiveness of the school’s
educational framework. The implications stress the need for professional development programs that focus on
curriculum alignment and systems thinking. Collaborative platforms may also be provided, enabling teachers to
discuss strategies for aligning teaching practices with state and national standards. This would strengthen
teachers' ability to contribute to strategic planning and school-wide initiatives. Additionally, fostering a deeper
understanding of systems thinking could help teachers adapt their practices more effectively. Related research
by Bush (2019) supports these findings, emphasizing the critical role of teacher leadership in fostering systems
thinking and collaboration for school improvement. Bush highlights the importance of involving teachers in
strategic decision-making for continuous educational enhancement.

Table 4 Teacher Leadership Behaviors in the Participating School along Systems Thinking

Indicators Weighted Mean |Interpretation

1. I would like to take part in setting school development goals and making 3.33 HO
strategic plans.

2. I am willing to fulfill the responsibilities at work and training. 3.56 HO

3. l analyze data to assess the effectiveness of instructional strategies. 3.39 HO

4. 1 collaborate with administrators to implement school wide initiatives. 3.30 HO

5. | participate in committees to improve school policies and procedures. 3.30 HO
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6. | advocate for resources and support systems that benefit all students. 3.39 HO
7. | contribute to the alignment of curriculum with state and national 3.22 O
standards.
8. | evaluate the impact of educational policies on student learning outcomes. 3.34 HO
9. | coordinate efforts across departments to enhance student support 3.27 HO
services.
10. I promote a culture of continuous improvement within the school 3.28 HO
community.

Overall Weighted Mean 3.34 HO

Rating Scale: Descriptive Interpretation
3.25-4.00 - Highly Observed (HO)
2.50-3.24 - Observed (O)

1.75-2.49 - Partially Observed (PO)
1.00- 1.74 - Not Observed (NO)

Equity Lens. The teacher leadership behaviors related to equity in the participating school are generally highly
observed, with the highest-rated indicator being the creation of a classroom environment that respects diversity
(weighted mean = 3.57). This demonstrates a strong commitment to inclusivity and creating a supportive
environment for all students. However, addressing violations of work principles and confronting biases in
educational materials received lower ratings (weighted mean = 3.37), suggesting that there is room for
improvement in these areas. The analysis indicates that while teachers are actively fostering inclusivity, more
focus is needed on confronting biases and inequities in educational practices and materials. The implications of
these findings emphasize the need for professional development programs that not only address biases but also
promote cultural competence and responsiveness in teaching. Strengthening these areas can help ensure that all
students have access to fair and equitable learning experiences. Related research by Tagay (2019) supports these
findings, emphasizing the critical role of teacher leadership in promoting fairness and inclusivity. This aligns
with the observed behaviors in the participating school, reinforcing the importance of equity-focused leadership
in transforming educational practices and creating a more inclusive educational environment.

Table 5 Teacher Leadership Behaviors in the Participating School along Equity Lens

Indicators Weighted Mean | Interpretation

1. When | come across something which violates the work principles, | am 3.37 HO
against it.
2. | promote inclusive practices that celebrate diversity in the classroom. 3.45 HO
3. | address biases and stereotypes in educational materials and practices. 3.37 HO
4. | advocate for equitable access to resources and opportunities for all 3.43 HO
students.
5. | collaborate with colleagues to create a culturally responsive curriculum. 3.41 HO
6. | support initiatives that ensure fairness and justice for all students. 3.55 HO
7. 1 engage in conversations about equity and social justice in education. 3.40 HO
8. | seek to create a classroom environment that respects and values diversity. 3.57 HO
9. I incorporate diverse perspectives into instructional materials and 3.46 HO
activities.
10. | participate in professional development on cultural competenceand 3.47 HO
equity issues.

Over-all Weighted Mean 3.45 HO

Rating Scale: Descriptive Interpretation
3.25-4.00 - Highly Observed (HO)
2.50-3.24 - Observed (O)

1.75-2.49 - Partially Observed (PO)
1.00- 1.74 - Not Observed (NO)
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Collaborative Practices of Teachers Engage in within the School. The collaborative practices that teachers
engage in the participating school include dialogue, decision-making, action, and evaluation.

Dialogue. The collaborative practices in dialogue in the participating school are generally highly practiced, with
the highest-rated indicator being active listening during meetings (weighted mean = 3.59) and the lowest-rated
being commitment to finding solutions through dialogue (weighted mean = 3.35). The analysis suggests that
while teachers excel in fostering mutual respect and engagement, there is room to strengthen solution-oriented
discussions to drive innovation. This implies that encouraging teachers to focus more on creative problem-
solving during collaborative dialogues can enhance the impact of their discussions. Providing training in
facilitation techniques, such as collaborative problem-solving, could empower teachers to leverage dialogue for
innovation. Related research by Meyer et al. (2020) supports these findings, emphasizing the role of dialogue in
fostering collective efficacy and professional growth, highlighting how open communication and active listening
contribute to building trust and enhancing instructional practices.

Table 6 Collaborative Practices of Teachers Engage in within the School along Dialogue

Indicators Weighted Mean |Interpretation

1. 1 engage in open and respectful communication during collaborative
discussions. 3.52 HP
2. | actively listen during collaborative meetings with my fellow teachers,
contributing to our culture of engagement and mutual respect. 3.59 HP
3. | express my ideas and opinions freely during collaborative sessions. 3.38 HP
4. | reflect on instructional practices and student learning during
collaborative dialogue. 3.47 HP
5. I use questioning techniques to deepen understanding during discussions. 3.50 HP
6. | maintain a mutual understanding of roles and responsibilities with my
colleagues in collaborative settings. 3.51 HP
7. | share relevant resources and materials to support collaborative goals. 3.49 HP
8. | provide constructive and improvement-focused feedback during
collaborative dialogue. 3.45 HP
9. I encourage diverse perspectives and viewpoints during collaborative
discussions. 3.39 HP
10. I am committed to finding solutions and innovations through dialogue. 3.35 HP

Overall Weighted Mean 3.46 HP

Rating Scale: Descriptive Interpretation:

3.25-4.00 - Highly Practiced (HP)
2.50- 3.24 - Practiced (P)

1.75- 2.49 - Somewhat Practiced (SP)
1.00- 1.74 - Not Practiced (NP)

Decision Making. The findings revealed that decision-making practices in the participating school are generally
highly practiced, with the highest-rated indicator being prioritizing decisions that enhance student learning
outcomes (weighted mean = 3.56). However, slightly lower ratings were given to ensuring decisions are
informed by data (weighted mean = 3.45), revisiting decisions based on feedback (weighted mean = 3.45), and
aligning decisions with team values (weighted mean = 3.45), indicating that while collaborative decision-making
is strong, there are areas for improvement. The analysis suggests that teachers are committed to student learning
but could further strengthen their decision-making processes by more consistently using data and feedback to
inform their choices. The implications highlight the need for professional development in evidence-based
decision-making, as well as fostering ongoing dialogue about team values and priorities to ensure decisions align
with shared goals. By enhancing these areas, the participating school can ensure that its decision-making
processes are more data-driven and inclusive, thereby improving teaching practices and student outcomes.
Related research by Tiongson (2023) supports these findings, emphasizing the importance of collaborative
decision-making in fostering a shared sense of responsibility among educators and enhancing school-wide
improvements through transparent and adaptable practices.
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Table 7 Collaborative Practices of Teachers Engage in within the School along Decision Making

Indicators Weighted Mean |Interpretation

1. I make decisions collaboratively with my colleagues based on shared goals 3.50 HP
and objectives.
2. | ensure that decisions made during collaborative meetings are informed 3.45 HP
by data and evidence.
3. | engage in consensus-building to reach decisions with my fellow teachers. 3.46 HP
4. | follow transparent and inclusive decision-making processes that involve 3.51 HP
all team members.
5. | prioritize decisions that enhance student learning outcomes. 3.56 HP
6. | clearly delegate tasks and responsibilities after decisions are made. 3.50 HP
7. 1 regularly review and revise decisions based on ongoing feedback. 3.45 HP
8. I ensure that decisions reflect the values and priorities of the teaching 3.45 HP
team.
9. | consider the impact of decisions on all stakeholders, including students 3.49 HP
and parents.
10. I am willing to compromise and adapt decisions based on new 3.49 HP
information.

Over-all Weighted Mean 3.48 HP

Rating Scale: Descriptive Interpretation:

3.25-4.00 - Highly Practiced (HP)
2.50- 3.24 - Practiced (P)

1.75- 2.49 - Somewhat Practiced (SP)
1.00- 1.74 - Not Practiced (NP)

Action. The findings revealed that collaborative practices in action in the participating school are generally
highly practiced, with the highest-rated indicator being supporting fellow teachers in implementing new
instructional practices (weighted mean = 3.57). However, the lowest-rated indicator was documenting and
communicating actions to relevant stakeholders, which received a weighted mean of 3.37, suggesting a gap in
transparency regarding the outcomes of collaborative efforts. The analysis indicates that while teachers are
highly engaged in implementing instructional strategies and supporting each other, there is an opportunity to
improve communication and documentation practices to ensure all stakeholders are well-informed. The
implications highlight the need to strengthen practices around documentation and communication of
collaborative actions to increase alignment with administrators, parents, and the broader school community.
Professional development sessions focused on effective documentation and communication strategies could
enhance the transparency and impact of these collaborative efforts. Related research by Reyes et al.(2022)
supports these findings, emphasizing the importance of accountability and alignment in collective efforts within
the educational system. Both studies underline the critical role of well-coordinated actions in achieving
educational goals and fostering a culture of shared responsibility in improving teaching and learning.

Table 8 Collaborative Practices of Teachers Engage in within the School along Action

Indicators Weighted Mean | Interpretation
1. I take collective action with my colleagues to implement agreed upon plans 3.48 HP
and strategies.
2. | ensure that actions taken reflect the collaborative goals and objectives we 3.48 HP
establish.
3. I support my fellow teachers in implementing new instructional practices. 3.57 HP
4. 1 hold myself accountable for following through on action items assigned 3.45 HP
during meetings.
5. I monitor progress and adjust actions as needed to achieve our goals. 3.50 HP
6. I align my actions with school policies and procedures. 3.50 HP
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7. | allocate resources effectively to support our action plans. 3.42 HP
8. I maintain a sense of urgency and commitment to implementing 3.45 HP
agreed-upon actions.
9. | seek feedback from my colleagues during the implementation 3.39 HP
phase.
10. I document and communicate actions taken to relevant stakeholders. 3.37 HP
Overall Weighted Mean 3.46 HP

Rating Scale: Descriptive Interpretation:

3.25-4.00 - Highly Practiced (HP)
2.50- 3.24 - Practiced (P)

1.75- 2.49 - Somewhat Practiced (SP)
1.00- 1.74 - Not Practiced (NP)

Evaluation. The findings revealed that evaluation practices in the participating school are generally highly
practiced, with the highest-rated indicator being the use of evaluation results to make informed decisions for
future actions (weighted mean = 3.44). However, the lowest-rated behaviors were regularly evaluating the
effectiveness of collaborative efforts and systematically reviewing the outcomes of collaborative initiatives, both
receiving a weighted mean of 3.29. The analysis suggests that while teachers actively use evaluation results to
guide future decisions, there is room for improvement in embedding more structured and consistent evaluation
processes into collaborative practices. The implications highlight the need for professional development
programs focused on effective evaluation techniques and the integration of regular, systematic reviews of
collaborative efforts. By fostering a culture of reflection and shared responsibility for evaluation, the
participating school can ensure that evaluation leads to actionable insights, strengthening continuous
improvement. Related research by Macabulos et al. (2021) aligns with these findings, emphasizing the
importance of collaborative evaluation in driving school improvement. Both studies underscore the need for
structured, reflective evaluation practices that promote collective accountability and contribute to the sustained
progress of educational goals.

Table 9 Collaborative Practices of Teachers Engage in within the School along Evaluation

Indicators Weighted Mean | Interpretation

1. I regularly evaluate the effectiveness of our collaborative efforts. 3.29 HP
2. | establish evaluation criteria to measure progress towards our 3.32 HP
collaborative goals.
3. | collect data and evidence to assess the impact of our collaborative 3.35 HP
practices.
4. | focus evaluation discussions on strengths and areas for improvement. 3.39 HP
5. 1 use multiple sources of data to inform our evaluation processes. 3.34 HP
6. | take a systematic approach to reviewing the outcomes of 3.29 HP
collaborative initiatives.
7. 1 use evaluation results to make informed decisions for future actions. 3.44 HP
8. I reflect on personal and collective growth through collaborative 3.38 HP
evaluation.
9. I ensure that evaluation processes are transparent and involve all team 3.39 HP
members.
10. I celebrate achievements and milestones reached through collaboration. 3.38 HP

Over-all Weighted Mean 3.48 HP

Rating Scale: Descriptive Interpretation:

3.25-4.00 - Highly Practiced (HP)
2.50- 3.24 - Practiced (P)

1.75-2.49 - Somewhat Practiced (SP)
1.00- 1.74 - Not Practiced (NP)
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Relationship between the Teacher Leadership Behaviors and their Collaborative Practices. There is a
significant positive relationship between teacher leadership behaviors and collaborative practices, with Pearson
correlation coefficients ranging from 0.595 to 0.816, indicating moderate to very strong relationships. This
suggests that as teacher leadership behaviors improve, the collaborative practices among teachers also enhance,
highlighting the interconnectedness of leadership and teamwork in fostering a productive school environment.
The analysis indicates that fostering teacher leadership, particularly in areas like knowledge of content and
pedagogy, systems thinking and equity lens, can significantly enhance collaborative practices such as decision-
making and action, which are crucial for school improvement. The implications emphasize the importance of
professional development programs that combine leadership training with collaborative strategies to ensure
teachers can lead and work effectively together. Related research by Hsieh et al. (2023) supports these findings,
demonstrating that effective school leadership fosters teacher collaboration, with collective innovativeness and
self-efficacy playing mediating roles. Furthermore, Shaked and Schechter (2020) provide complementary
perspectives on the systemic impact of teacher leadership, emphasizing the role of systems thinking in school
leadership and its potential to enhance collaborative practices within schools. Their study highlights how a
holistic leadership approach can drive school improvement and strengthen teamwork among educators.

Table 10 Test for Significant Relationship between the Teacher Leadership Behaviors and their Collaborative
Practices

Teacher Leadership Behaviors Collaborative Practices

Dialogue  |Decision-making Action Evaluation

r |p-value| r p-value| r |p-value| r |p-value
Working with Colleagues .629** | .000 |.595** | .000 [.642**| .000 |.657** .000
Communication .644**| 000 |.720**| .000 |[.683**| .000 |.682** .000
Knowledge of Content and Pedagogy |.732**| .000 |.724**| .000 |.782**| .000 [.721** .000
Systems Thinking J57**%| .000 |.767**| .000 [.714**| .000 |.736** .000
Equity Lens J47** 1,000 |.816**| .000 |[.751**| .000 [.707** .000

*Correlation is Significant @ 0.05 level
**Correlation is Significant @ 0.01 level

Challenges of Teachers Encountered in Assuming Teacher Leadership Roles. The most significant
challenge faced by teachers in the participating school in assuming leadership roles is guiding their peers in
improving instructional methods, with 59 respondents reporting this difficulty. This suggests that mentoring and
supporting colleagues in enhancing teaching practices is a critical area where teachers struggle. On the other
hand, the least reported challenge, cited by only 21 respondents, is feeling unsupported due to a lack of
professional development opportunities. This implies that while there may be some opportunities available, other
barriers, such as a lack of mentoring or peer support, play a more substantial role in hindering teachers' leadership
efforts. The analysis suggests that the complexities of teacher leadership lie in balancing the demands of teaching
with the responsibilities of leading and mentoring peers, which requires additional support and resources. This
emphasizes the need for targeted interventions, such as the development of structured mentoring programs,
focused leadership training, and effective strategies to improve interpersonal dynamics and trust among staff
members. Furthermore, schools may recognize and reward teacher leaders, not only to motivate them but also
to validate their contributions to school improvement efforts. Related research by Warren (2021) and Landa and
Donaldson (2020) supports these findings, emphasizing the vital role of teacher leadership in promoting
collaboration and overcoming challenges, such as resistance from peers or a lack of support, through consistent
professional development and mentorship programs. These studies underscore the importance of systemic, long-
term approaches that focus on empowering teachers and providing the necessary resources and training to sustain
effective leadership roles within schools, ultimately fostering an environment conducive to educational
excellence.
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Table 11 Challenges Encountered by Teachers in Assuming Teacher Leadership Role

Challenges Frequency| Rank

1 |l often find it challenging to guide fellow teachers in improving instructional methods. 59 1
2 |l sometimes feel uncertain when communicating new teaching strategies to colleagues. 46 3
3 I encounter difficulties in implementing collaborative projects due to differing opinions

among co-teachers. 55 2
4 | occasionally face pushback from co-teachers or administrators when suggesting

changes to instructional practices. 27 7
5 | navigate bureaucratic hurdles or administrative processes that can hinder my

leadership initiatives. 26 8
6 |l feel unsupported at times due to a lack of professional development opportunities. 21 10
; | observe conflicts arising within the school community due to differing leadership

styles. 44 4
8 | encounter skepticism or resistance towards my leadership efforts from certain groups

within the school. 26
9 |l struggle to balance my leadership responsibilities with teaching duties effectively. 38
10 | sometimes feel frustrated due to a perceived lack of recognition for my leadership

contributions. 33 6

CONCLUSIONS

Based on the obtained results, the researcher formulated the following conclusions.

1.

Teacher leadership behaviors in the participating school are highly observed, demonstrating strong
collaboration, communication, and a commitment to professional growth, which positively impacts
school culture and instructional practices.

Collaborative practices are strongly practiced across all dimensions, with teachers prioritizing decisions
that enhance student learning, supporting one another, and using evaluations to inform actions, fostering
a culture of teamwork and continuous improvement.

There is a significant positive relationship between teacher leadership behaviors and collaborative
practices, indicating that as teachers develop and exhibit strong leadership skills, their capacity for
effective collaboration also improves.

The main challenge in leadership is guiding colleagues in improving instructional methods, suggesting
that addressing this and supporting instructional leadership can create a more collaborative teaching
environment.

. The "Strengthening Teacher Leadership and Collaboration" coaching handbook effectively addresses the

weaknesses in leadership and collaborative practices, promoting a culture of equity, collaboration, and
continuous improvement.

RECOMMENDATIONS

The conclusions lead to the following proposed recommendations:

1.

To strengthen teacher leadership in the participating school, targeted professional development focusing
on collaboration, communication, and systems thinking is recommended, along with opportunities for
peer mentoring and coaching. The school may prioritize collaborative environments, promote sharing
best practices, and focus on bridging gaps in research-based strategies and curriculum alignment.

To nurture collaboration, professional development may focus on enhancing dialogue, data-driven
decision-making, and evaluation skills. The school may promote peer observations, co-teaching, and
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create platforms for sharing innovative strategies, while recognizing and celebrating collaborative efforts
to sustain motivation.

The participating school may implement a structured mentoring program for new or struggling teachers
and offer professional development in instructional leadership, with platforms for collaboration and joint
problem-solving to enhance leadership capabilities and instructional improvement.

To address challenges in guiding colleagues, the school may strengthen mentoring and peer support
systems, enhance professional development in instructional leadership, and create opportunities for
teachers to share best practices and collaborate more effectively.

The handbook can be implemented through capacity-building workshops and regular monitoring to
ensure effectiveness, with future studies exploring its long-term impact on student outcomes and overall
school performance.
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