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INTRODUCTION

The study aims to shed light on the reasons why students, in this particular study students at Grade 12 level,
experience difficulties with Arabic grammar. The course structure that is generally used has been criticized as
being overloaded with grammar content. There is also the perception that this is not applicable to the students’
daily lives and daily usage of the language. The end result is that students feel that the grammar, which they
are taught, does not achieve a functional goal and that the grammar taught at school differs from that which
they use on a daily basis. However, what these students fail to recognize, or choose to ignore, is that standard
Arabic is required for Arabic studies at university level. Hence, the requirement to learn standard Arabic is not
unreasonable and will, in the long run, contribute to their future success.

A criticism of the Arabic syllabus is that it does not concern itself with the sequence in which the grammar is
taught in order for the students to develop their grammar skills sequentially and thereafter develop their
language skills to express deeper concepts.

Whilst each lesson has specific teaching objectives the teacher needs to firstly, understand these language
objectives and, secondly, the practical application of the objective in order to aid the students to overcome any
difficulties they may encounter during the lesson.

Zakaria Ibrahim (1999) explains the purpose of teaching Arabic grammar in the following points: First,
instructing the student regarding the methods used in Arabic grammar and, additionally, getting them
accustomed to recognizing errors in what they read and hear to avoid the same errors in their speech, reading
and writing. Second, gain the ability to control speech and correct pronunciation and writing. Third, help the
students understand what they read and hear accurately. Fourth, increase information for the students with
useful examples and applications. Fifth, increase the student's vocabulary by using the given examples,
derivative training and dictionaries to extract the required words. Sixth, putting Arabic grammar into practice
when reading, speaking and writing. It is the purpose of teaching grammar.

This study was aimed at teaching students to utilize problem solving skills to overcome difficulties they
experience with standard Arabic, in particular with concepts or grammatical usage that is not used on a daily
basis. The definition of a problem-solving strategy is the process or act of finding a solution to a problem. A
critical problem that Arabic students face in the use of Standard Arabic is that their dialectic usage of the
language might, or might not, involve correct usage of Standard Arabic grammar. The prime strategy that
students were taught was to use Creative Problem Solving solutions when encountering difficulties with
standard Arabic. As explained by Mitchell and Kowalik, this would involve the following: “A process,
method or system for approaching a problem in an imaginative way and resulting in effective action.” William
E. Mitchell and Thomas F. Kowalik (1999)

Students were supplied with the means to apply creative problem solving skills to their studies, with the hope
that this would empower them to independently find practical solutions to their grammatical dilemmas. They
needed to follow a logical sequence in order to achieve this. Their first step was to identify and analyze the
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problem areas in Arabic, such as the correct grammatical use of conjunctions. The second step was to find the
causes of the problem which, in the case of students in the sample group, related mainly to their erroneous use
of conjunctions, especially in their written work, in Standard Arabic. The third step was to identify the
available alternatives to solve the problem. Fourthly, they had to develop a plan to implement the best and
most practical alternatives. Thereafter, the fifth step was the monitoring phase and involved the
implementation of the plan. The final step was the verification of the effectiveness and success of the solution
plan. Implementation of these steps to explain Arabic grammar, along with practical examples, made it easier
for students to clearly understand the rules, and thus have the ability and the needed skill to apply them.

Divergent Thinking strategies were used as the main tool to facilitate the students’ problem solving skills.
When using Divergent Thinking strategies, brainstorming is the preferred method to gather as many of the
proposed ideas as possible without judging or evaluating them. This is done in a short period, with all the ideas
being accepted and written down for a later discussion and eventual filtering. The strategies applied to the
study were: Brainstorming and SCAMPER. These strategies, along with practical examples in Arabic
grammar, allowed students to formulate questions, form sentences, answer questions and introduce ideas for
introductions and conclusions of stories.

As their facilitator, I used these methods to strengthen students’ problem-solving skills in creative ways, such
as assisting them to practice brainstorming on an individual level. For example, [ would give them a topic and
they would brainstorm as many main and sub ideas relating to the particular topic as they, individually, could
manage. Secondly, I encouraged them to adopt the questioning approach (what if) in an attempt to test the
effectiveness of the proposed solutions within multiple phases. Thirdly, they were advised to keep a blog; to
record creative ideas, even if they seemed far from the most logical solutions. Fourthly, I attempted to support
them by playing games [such as Quizlet and Kahoot] to develop their logical thinking.

LITERATURE REVIEW

The study of grammar is closely related to the aims of education. The goals in studying grammar are to grasp
the purposes of speech by understanding what we read, hear, write or say and being able to correctly
comprehend it. The particular teaching method used in studying grammar is the standard method, the lecture
method and thereafter, the evaluation. The evaluation process in studying grammar includes evaluating the
process and evaluating the results. Evaluating the process means evaluating after completion of the course. The
evaluation of the results aims to consider the students' achievement of the educational goals set in the school
curricula. The main problem that students face in studying Arabic grammar relates to the use of diacritics. At
the elementary school level, these are regularly supplied in the written Arabic text. However, the curriculum
for High School Arabic eliminates these essential diacritics, resulting in poor reading and comprehension skills
on the part of High School students (Wulandari, 2015, p. 26).

Methods used by a teacher to resolve the problems in studying grammar include not commencing with a new
topic until the students clearly understand the previous topic. In other words, the teacher introduces the study
materials in a graduated fashion to ease the difficulty in understanding and additionally, obligates the students
to complete many, varied exercises to consolidate their understanding which encourages them to make a
concerted effort when studying grammar (Wulandari, 2015, p. 27).

Many students suffer from difficulties in learning, comprehending, using and applying the rules of the Arabic
language. These difficulties have a negative impact on the use and employment of the Arabic language. In
some instances, these difficulties may be attributed to the course or university professor’s style, the students
themselves or the teaching methods and methods of measurement used. The university education stage is also
the last educational stage in which all the capabilities, preparations, skills and property of the students are
honed to employ all that he has learned in his future and practical life (Ahmed & Ali, 2018, p. 2).

The study, by Drs. Ahmed and Ali, recommended choosing grammatical topics in daily use in the lives of
students and that university professors should raise the level of motivation among students towards learning
Arabic grammar. The university professor should also use appropriate teaching methods, and maintain student
interest, by measuring the levels of students’ proficiency in areas such as understanding, application, analysis,
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synthesis and evaluation. (Ahmed & Ali, 2018, p. 3).

Brainstorming can be used as a powerful management tool in academia and in business. This is because
management, whether it be time management, resource management or management of one’s studies, is an art
and an integral part of day-to-day life. Students were encouraged to fully utilize their available libraries and
thus discover various management techniques and tools for daily administration and organization of their
studies. The modern era has raised different critical and difficult problems, but has also provided some useful
techniques to solve them, such as six sigma, brainstorming, Total Quality Management [TQM] and
Management by Objectives [MBO]. Brainstorming is an effective technique to increase creative potential in
order to generate ideas. Better organized brainstorming also helps with problem solving, thus brainstorming
becomes a problem-solving technique. It illustrates the collective, creative power of a group of people resulting
in group productivity and is used to generate a large number of ideas in the shortest possible time to solve the
problem. It is widely accepted as one of the tools in regular use in quality management. Brainstorming
provides an environment free of criticism for creative and free exploration of options and ideas to solve
problems (Kumbhar, 2018, p. 1).

In his study at the Princess Alia University College, Dr. Al-khatib investigated the effect of using the
brainstorming strategy in developing creative problem solving skills among female students (Al-khatib, 2012,
p- 29).

This was identified as one of the most important strategies in provoking creativity and solving problems in the
educational, commercial, industrial and political fields. Brainstorming means the use of the brain to actively
problem solve and brainstorming sessions aim to develop creative solutions to problems (Jarwan, 2005). On
the other hand, creative thinking is known as a compound mental activity, aiming to direct a strong desire to
look for solutions or reaching original solutions that were not known before (Jarwan, 2008).

Creative problem solving is based on the cognitive theory that adopts the concept of cognitive structure. It is
the mental process of creating a solution to a problem. It is a special form of problem solving in which the
solution is independently created rather than learned with assistance. Creative problem solving always involves
creativity (Qattami, 2010). It can be defined as a frame of styles designed to help and enhance the
comprehension of the problem and thereafter the generation of new and different solutions to the problem and,
at the same time, assessing those solutions using creative skills (Gardner, 1999; Richard, Angle & Ann, 1999).

The thesis entitled Difficulties of Teaching Arabic to Speakers of Other Languages in Jordan (June 2014) was
aimed at investigating the difficulties of teaching Arabic to those who spoke other languages in Jordan. The
study showed that the non-native learners of Arabic have positive attitudes towards Arabic culture. However,
they encountered numerous linguistic difficulties with the use of Modern Standard Arabic (MSA) when
conversing with the native speakers of Arabic in Jordan. Comprehension was complicated by the use of
colloquial Jordanian Arabic and when reading, the use of unpunctuated Arabic words. Moreover, the study
unveiled the factors that caused these difficulties such as the existence of different varieties of Arabic, the
linguistic differences between Standard Arabic and the students' language, in addition to the large number of
morphological and syntactic restrictions in Arabic. Finally, different solutions were suggested to overcome
these difficulties such as: integrating Standard Arabic with colloquial Arabic and establishing higher
educational institutions where Arabic is taught & where teacher training takes place (Abu-Irmies, 2014, p.1-2).

The study entitled ‘The Use of Bilingual Strategies to Teach Arabic as a Foreign Language’ examined the
strategies which Arabic language teachers use to teach Arabic as a foreign language. It also looked at the

problems and challenges these teachers faced and the approaches they used to cope with these issues
(Alalawneh, 2018, p. 1).

Arabic linguists should not argue about whether or not to include grammar in teaching; instead, the focus
should be on the optimal means through which both grammar and communication are blended together to
ensure high levels of accuracy and fluency. In order to achieve this, Taha (1995) suggests a list of three
questions that deal with different elements surrounding grammar teaching. They revolve around the
grammatical rules that should be taught in the classroom and the order in which they should be presented
according to their functions; the grammatical mistakes committed at different levels and what steps should be
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taken to fix them, and the grammar variations native speakers of Arabic use and how these variations influence
Arabic language learners (Taha, 1995, p. 176).

There is a difference between the inclusion of grammar in beginner, and also some intermediate level books
compared to that found in higher level books; grammar in low level books is not accompanied with detailed
explanation, whereas, in higher levels books, grammar is presented with much explanation, resulting in a
change too sudden that does not help students (Taha, 1995, p. 178). The order in which grammatical rules and
structures are introduced in many books does not correspond with the precise rules that are needed for
communication (Taha, 1995, p. 178).

The effectiveness of the SCAMPER technique (Substitute, Combine, Adapt, Modify, Put to another use,
Eliminate and Reverse) on undergraduate students’ creative thinking ability was investigated and documented
by Ozyaprak. The purpose of SCAMPER is to implement lateral thinking which challenges the status quo and
helps the individual to explore new possibilities. The findings of the study indicated that using SCAMPER in
creative training enhanced participants’ creative thinking abilities, especially for divergent thinking which was
parallel to the literature. The effectiveness of creativity training required alignment between the creative
technique studied, SCAMPER for the current study, and creative thinking skills aimed at developing with this
technique, namely divergent thinking. Creativity training is valuable and effective, not just for gifted and
talented students and K-8 graders, but also undergraduate students. SCAMPER can be used in a variety of
settings, such as at school and within companies. The first reason for this is that SCAMPER provides an
enjoyable environment for practicing creative thinking for all ages. Also, the leading questions in the technique
present a concrete system to think flexibly and fluently. This is true, even if it is mainly divergent thinking; its
use also involves a variety of cognitive skills like gathering information, conducting research, making
combinations, flexible thinking, original thinking and problem solving. For example, the letter R in
SCAMPER stands for Rearranging or Thinking Reversely and involves flexibility in thinking, since it requires
thinking the reverse of the present order or rearranging existing patterns. These are examples of thinking out of
the box. In this way students are encouraged to gain new and varied perspectives via SCAMPER. It can also be
suggested that new and novel systematic creative training programs and models can be developed, as future
studies, to include other creative thinking techniques, either separately or integrated. Alternately new teaching
techniques, including basic creative thinking skills, may be developed (Ozyaprak, 2016, p. 32-33).

Ozyaprak concluded, at the end of the study, that teaching creative thinking techniques may positively affect
creative potential and, in combination with other elements like personal characteristics, motivation, luck,
climate of family/school and culture, is a valuable creative, problem solving technique. However, if creativity
is considered as a cognitive process, it cannot be denied that there is notable data which points to the fact that
the innate creative thinking ability of individuals can be stimulated and nourished through education
(Ozyaprak, 2016, p. 34).

Research Purpose

The utilization of critical thinking methods is vital to problem solving as this will ultimately result in a positive
impact on the educational process. The problem solving methodology, with particular reference to the
teaching of Arabic grammar, was utilized emphasising the importance of the rules of Arabic grammar and their
appropriate use. This topic has important implications for, particularly, high school students. Grade 12 students
at Vision International School were chosen, who are preparing for the next stage in their educational career -
i.e. that of university study. These students will benefit from this method in their scientific and work life,
helping them to understand the logical connections between ideas; overcoming difficulties, solving problems
systematically and more.

Research Questions and Hypotheses
First: Research Questions
The following research questions were considered:

Question 1: Is the problem-solving method important in teaching Arabic grammar?
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Question 2: Will the frequent implementation of the problem-solving method in the Arabic, grammar class
have a positive impact on the grade twelve students' performance?

Second: Research Hypotheses
Hypothesis 1: The problem-solving method will be important in teaching Arabic grammar.

Hypothesis 2: Grade twelve students’ academic performance will improve by frequent use of the problem-
solving method.

Definition of terms

e Problem-solving is the process of finding solutions to difficult or complex issues.
e Academic performance is the extent to which a student has attained their short or long-term educational
goals.

Independent Variable

Grade 12 students, who were taught Arabic using the problem-solving strategies outlined in this study, needed
to show the required dedication in the application of the strategies taught. Their success would be dependent
on their commitment to the use of the new strategies in their study of Arabic grammar.

Dependent Variable

The desired end result will be an improvement in the teaching of Arabic by using problem-solving strategies.
The primary strategy employed will be divergent thinking strategies, namely, brainstorming and SCAMPER.

METHODOLOGY

Firstly, an investigation was conducted to ascertain whether the problem-solving method is an important and
useful tool in teaching Arabic grammar and, secondly, if the G12 students at Vision International School show
an improvement in Arabic grammar with the utilization of problem-solving skills.

To address my research questions, I used the following methods:

The first method was a pre/post-test to establish, at the outset their initial level of skill and understanding of
standard Arabic grammar and thereafter, with the post-test, to establish how much they improved, if at all, in
their use and application of standard Arabic grammar.

For the purposes of this research project I gave the students open-ended exams or tasks to assess how much
they had already learnt and how they expressed their knowledge. They were required to write creative essays
expressly to assess how they expressed themselves, in writing, in standard Arabic. Assignments and tasks were
differentiated for the students who struggled by supplying them with a storyline and asking them to provide an
appropriate conclusion.

I used surveys as an alternate research strategy, requiring the G12 students to complete student surveys.
Students were asked to record their thoughts regarding the effectiveness of using problem-solving in the
learning process and were asked to write their opinions regarding the practical challenges they encountered. A
typical example of a difficulty experienced by students was the use of correct conjunctions and, additionally, in
which context specific conjunctions would be appropriate.

An action research intervention study was conducted with a static group in a pre/post design structure. Suitable
times, within my teaching timetable, were identified for individual testing and interviewing of students, where
research data was obtained.
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This was collected through a pretest, at the start of the instruction period, followed by a post-instructional
survey. The procedures were implemented over a month-long period, where problem-solving methods of
intervention were applied during the chosen lessons. This was primarily facilitated by teacher intervention
using brainstorming techniques and SCAMPER. Students were encouraged to also use brainstorming in their
collaborative learning sessions. The teacher monitored the learning process and provided guidance on
improving their results. Data gathered during the month was analyzed and compared against the data from the
previous two weeks to identify whether there was any evidence to suggest that the intervention had had a
positive impact on the students' usage of standard Arabic grammar.

FINDINGS

A pretest of all the students involved in the study, was first conducted to establish their level of proficiency in
standard Arabic at the onset of the research. The pretest took the form of a survey completed by each
participant to enable the progress of each to be tracked during the course of the teaching process. The group
consisted of 28 participants of mixed gender.

One of the survey questions required the students to answer a question about the application of Arabic
grammar. They were required to identify the incorrect verb in a particular sentence. They were given a choice
of one out of five possibilities in Arabic and 60.7% answered correctly, highlighting the fact that, for many
students, certain aspects of standard Arabic are not part of their daily usage. The post-intervention survey, on a
similar grammar question, showed a significant increase with 75% of the students answering correctly.
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Figure 1: Student pre-test question 1.
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Figure 2: Student last-test question 1.

Another question related to the transference of an Arabic verb from the singular to the plural. Students fared
well in this question and 92% answered correctly. However, in the post-intervention survey, there was a small
increase in this figure as well with 96% giving the correct answer.
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Figure 3: Student pre-test question 2.
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Figure 4: Student last-test question 2.

The next question is to determine the type of the last word in the sentence. At the pre-test 75% of the students
answered it correctly. However, in the post-intervention survey, there was an increase in this figure as well
with 82.1% giving the correct answer.
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Figure 5: Student pre-test question 3.
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Figure 6: Student last-test question 3.

The selection of the correct conjunction can differ from Standard Arabic to the way it is applied in different
Arabic dialects. With this in mind, the students were required to give an example of a sentence with the correct
usage of conjunctions. This question showed a significant improvement in the post survey with 20/28
answering correctly, by comparison with only 13/28 in the pre-test.

Dialects do not differentiate between male and female and singular and plural in the written form. This is not
the case with Standard Arabic, where the application of the correct diacritic is needed to make these
distinctions. Sometimes, it is acceptable to exclude the diacritic where the meaning is very clear. The pre- and
post-test survey required the students to write a sentence with the correct use of diacritics, conjunctions and
adjectives. Unfortunately, the prevailing attitude toward the application of the diacritic, as required by
Standard Arabic is: “Why should I apply the diacritic when the meaning is clear?”

In the pre-test, 10/28 had sentences that were correct, but only 5 students applied all the necessary diacritics.
In the post-test survey, 15/28 had correct sentences, but only 4 students applied all the necessary diacritics.
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Another survey was conducted to establish if their proficiency had improved in the use of Arabic grammar.
The students were required to answer questions relating to how they apply the rules of standard Arabic
grammar.

They needed to answer whether or not they readily understood what they were reading or if there was a need to
read the question frequently before they were able to fully understand what they had read or if they required
multiple readings in order to gain a proper understanding. Fifty percent required multiple readings in order to
gain a proper understanding.

@ Strongly disagree
@ Disagree

@ Agree

@ Strongly agree
@ Not applicable

Figure 7: Grammar Application Level’s question 1.

They were asked to comment on whether they were able to assign the past verb to the related subjective
pronouns or whether they still experienced some difficulty with this. Over 80% were confident that they were
able to correctly assign the verb, whilst 10% were not confident at all.

&

Figure 8: Grammar Application Level’s question 2.

@ Strongly disagree
@ Disagree

@ Agree

@ Strongly agree
@ Not applicable

When asked if they were able to easily write the letter of Alif (AWl <al¥)) at the end of the word, most of the
students, with the exception of 14.3% were sure that they could.

@ Strongly disagree
@ Disagree

@ Agree

@ Strongly agree
@ Not applicable

Figure 9: Grammar Application Level’s question 3.

Page 820 www.rsisinternational.org


http://www.rsisinternational.org/

"Iy,
RO 7Y
> Y

g % INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
3 ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume IX Issue XV June 2025 | Special Issue on Economics

-
",

RULTPSS

~
2
” RSIS ¥

Students were asked whether they could determine the correct prescribed noun in sentences and if they were
able to distinguish between the different types of Arabic adjectives. All students were confident they could do
this.

@ Strongly disagree
@ Disagree
@ Agree

@ Strongly agree
@ Not applicable

Figure 10: Grammar Application Level’s question 4

They were also asked if they were able to distinguish between the different types of Arabic adjectives. All
students showed an improvement in confidence regarding this aspect.

@ Strongly disagree
@ Disagree

@ Agree

@ Strongly agree
@ Not applicable

Figure 11: Grammar Application Level’s question 5.

A further question asked whether or not they were familiar with the Arabic conjunctions. 75% were confident
in this area, whilst 25% felt that they still needed assistance with conjunctions.

@ Strongly disagree
@ Disagree

O Agree

@ Strongly Agree
@ Not applicable

Figure 12: Grammar Application Level’s question 6.

A question was posed regarding the use of traditional, Arabic deferential verbal titles and whether this was
made easier with a better understanding of Arabic grammar? The answers to this question were evenly divided
between those that felt that it did and those that didn’t.
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@ Strongly disagree
@ Disagree

@ Agree

@ Strongly Agree
@ Not applicable

Figure 13: Grammar Application Level’s question 7

Coupled nouns - correct use of conjunctions relating to the noun following a conjunction. In Arabic specific
conjunctions and nouns are related to each other. Seventy percent of students were confident that they could do
this accurately.

@ Strongly disagree
@ Disagree

@ Agree

@ Strongly Agree
@ Not applicable

Figure 14: Grammar Application Level’s question 8.

The students were surveyed on their ability to employ Arabic grammar in written sentences and here over 95%
were satisfied that they were able to do this.

@ Strongly disagree
@ Disagree

@ Agree

@ Strongly agree
@ Not applicable

—

Figure 15: Grammar Application Level’s question 9.

With regard to correction of errors, about 93% felt they had gained the ability to do this.

@ Strongly disagree
@ Oisagree

® Agree

@ Strongly agree
@ Not applicable

3

Figure 16: Grammar Application Level’s question 10.
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The post-remediation findings were also evaluated by means of a survey. The survey asked students about their
preferred method of instruction in Arabic; whether they preferred to have a teacher provide an explanation or
to work independently or collaboratively. They showed a willingness to use different learning strategies such
as brainstorming and SCAMPER and to conduct searches in Google, but had a preference for working with
the teacher rather than independently.

B First [l Second Third [l Fourth
20
0 — — —.
Teacher explanation Collaborative leaming Lsing brainstorming Lsing the search

Figure 17: Benefits of Studying Arabic Grammar’s question 1.

The students had to specify the benefits [or not] of studying Arabic grammar and were asked to state in which
ways they felt they had benefitted [or not] from the intervention. 20/28 responded positively, showing
appreciation and a greater understanding of Arabic, as evidenced by the statements below:

My language has improved.

My understanding of Arabic structures has enabled me to avoid making mistakes when writing in Arabic
grammar.

My speech and dialogue skills have improved with a better application of Arabic grammar and diacritics.
My daily use of Arabic has improved.

As my understanding of written Arabic has increased, so has my understanding of the written language, the
beauty of the Arabic language and this has broadened my imagination and ability to read Arabic.

I now understand the rules of Arabic much better.
I am able to read the Quran skillfully.

There were 8 students who did not feel that they had benefited from the intervention and their responses
included:

I do not understand the rules of Arabic grammar.
I still have difficulty in applying Arabic grammar rules.
I don’t know.

When asked whether the use of brainstorming and SCAMPER had had a positive impact on the students’
understanding of Arabic grammar, none reported any impact whatsoever. Seven point one percent of the
students felt it had limited value, whilst 35.7% felt it had a moderate impact. Another 35.7% felt that the use of
these problem-solving strategies had had a big impact on their understanding and 21.4% felt that the strategies
learned were a vital tool to their future progress in the use and application of Arabic grammar.
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Figure 18: Benefits of Studying Arabic Grammar’s question 3

The answers to the above questions have a substantial bearing on their daily use of standard Arabic which
impacts not only their academic achievement but also their aspirations for the future.

Other project considerations

The aim of this study was to strengthen the students with their preparation of 21st century learning within the
academic environment where they will need to creatively solve problems and to learn and work independently.
Students were encouraged to express themselves through the use of a wide range of strategies, to enrich and
enhance their future learning and lives. An important component was to instill a sense of ethics, care and
compassion for others through engagement in community service and global citizenship. The future benefit for
the school would, hopefully, be the domino effect of an improved use of Arabic within the school
environment.

The weaknesses identified and experienced during the duration of the project was the frequent absences and
tardiness of some students along with a lack of interest on their part in making up the work lost. An
administrative problem was that that school’s timetable doesn’t allow for the desired number of lessons
required for optimum efficiency in teaching this subject. A lack of scientific reference works related to the
subject of Arabic language was also a prohibitive factor.

CONCLUSIONS AND RECOMMENDATIONS

The study has revealed that teaching and learning Standard Arabic grammar can be enhanced with the use of
problem solving strategies to overcome difficulties with certain concepts and grammatical structures. Students
need these problem solving skills to overcome these difficulties with standard Arabic as opposed to dialectic,
common Arabic. An important factor in achieving this goal is for the students themselves to make an effort to
use the problem solving strategies they’re taught. For some students, achieving this goal was neither important
or desired. However, those who applied themselves to the study achieved a significantly enhanced
understanding of Standard Arabic grammar. More importantly, their comprehension of standard written
Arabic was augmented and this, coupled with a good attitude, should stand them in good stead as they go on to
pursue their chosen university careers.

The students found, during this study, that their use of conjunctions, the reading of Arabic diacritics and their
associated pronunciation has improved. They also indicated and demonstrated that their reading of Arabic,
with or without diacritics, has improved. There were those students who showed little interest in the aims of
the study and their results reflected that lack of motivation.

Students understand what they are hearing, but despite this, they often mispronounce Arabic words by
deferring to the common dialectic usage or by misplacing the emphasis where words are written without
diacritics. This could form the basis of a further study to improve their verbal skills.
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A further study could be undertaken to increase their fluency when reading material without diacritics.
Currently, the students struggle to find the correct pronunciation in text that does not have diacritics and this
slows the fluency with which they read.
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Table 1: Student pre-test questions

One of the following verbs is incorrectly written:

~

If we assign this past verb "Water™ to the related subjective pronoun (us), we will say: *
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The last word in the following sentence (| greeted the Emir himself): *

Jy
B T
A
S 55
Aln ) gmia
Give an example about the conjunction that means arrangement and inaction: *
Short answer text
Give an example about the adjective: *
Short answer text
Table 2: Student last-test questions
One of the following verbs is incorrectly written: *
sl
-
s
s 58
s

If we assign this past verb "Water" to the related subjective pronoun (us), we will say: *

£ 550 uaL
£330 Wi
£ O L
oy

£ o50 Wil

The last word in the following sentence (I greeted the Emir himself): *

i plane el

S5

ol Jpaie
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Give an example about the conjunction that means arrangement and inaction: *

Short answer text

Give an example about the adjective: *

Short answer text

Table 3: Grammar Application Level questions
| need to read the question frequently *
Strongly disagree
Disagree
Agree
Strongly agree

Not applicable

| find it difficult to assign the past verb (=l J=il!) to the related subjective pronouns (ai )il Jilea *
Aleaiiall)

Strongly disagree
Disagree

Agree

Strongly agree

Not applicable

| can easily write the letter of Alif (A, «al¥') at the end of the word *
Strongly disagree
Disagree
Agree
Strongly agree

Not applicable

| feel difficult to determine the adjective (==i') and the prescribed noun (= s=ill) in the sentences *
Strongly disagree
Disagree
Agree
Strongly agree

Not applicable
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| feel difficult to distinguish the types of adjective (Cwal) *
Strongly disagree
Disagree
Agree
Strongly agree

Not applicable

| find it difficult to know the conjunctions (—akall <a, ) *

Strongly disagree
Disagree

Agree

Strongly Agree

Not applicable

| feel difficult distinguish between verbal affirmation (=il 1S s0Y) and moral affirmation (s 3l "

Strongly disagree
Disagree

Agree

Strongly Agree

Not applicable

| can easily extract the coupled name (—iskadl au¥1) *

Strongly disagree
Disagree

Agree

Strongly Agree

Not applicable

| have the ability to employ Arabic grammar in useful sentences *
Strongly disagree
Disagree
Agree
Strongly agree

Not applicable
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*

| have the ability to identify and correct the error

Strongly disagree
Disagree

Agree

Strongly agree

Not applicable

Table 4: Benefits of Studying Arabic Grammar questions

What is the best way to understand Arabic grammar? Please list them in order by number *

Fisrt Second Third Fourth
Teacher explanation
Collaborative learni...
Using brainstorming

Using the search

What did you benefit from studying Arabic grammar? *

Long answer text

What is the impact of the problem-solving method (Convergent Thinking strategies, s
brainstorming and scamper) on teaching Arabic grammar

Low impact The impact is very strong

Table 5: Project Timeline

Task Date Description

Test 1 January 5th, 2020 Pre-test questions for students of G12 at VIS.

Survey January 16th, 2020 Grammar Application Level questions for students of G12 at VIS.

Survey February 27th, 2020 | Benefits of Studying Arabic Grammar’s questions of G12 at VIS.

Test 2 March 1st, 2020 Last-test questions for students of G12 at VIS.
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Table 6: Student pre-test questions

One of the following verbs is incorrectly written: If we assign this past verd "Water” 10 the related subjective pronoun (us), we will sy

28 responses 8 respomaes

o~ L I3 E

®.2 e

O

L L IS

® s [ ISl
The last word in the following sentence (I greeted the Emir himself): Give an example about the conjunction that means arrangement and inaction:
28 responses 28 respanses

a5 s by

Qe b 8 LS 2,

S d

e e

—— ) al

e S e
Xy S sl 2
~”

i S e

Give an example about the adjective:

28 responses

2

1 (3.9 AY(I I3 AU I(IAY(IAYIA(IAYIA(II(IAYI I(I.A(I.6%)F1 (3.9%I.AY(IAY(I. Y3 F(IA(I AU A3 A(3.9%3.69
1 i ' | | { | [ | | 1 { |

e et e gl e Tiadane We =l Gy
N e e B il e | e e

Table 7: Student last-test question

One of the following verbs s Incorrectly written It we assign this past verb “Water” to the related subjective pronoun (us): we will sby
20 renponsen 20 rengenies

® . e
L [ TR
® um e
L e PTrS
o Ok
The last word in the following sentence (I greoted the Emir himself): Glve an oxample about the adjoctive;
8 rosponses I8 iwaponsns
Oh OSSO N T
®
o . \
o a2 s
O ' e

aatee e el

Upen §150m A iy

ity e i 4

walad 5w ph

a2 4

WD ol ik gt

Ao s b ey

Give an example about the conjunation that means arrangement and Inaction:
28 (eaponses

o

2(7.1%)

T3 O3 0063 6% (3033 AND 0D 6% (3 una m(u (“(3 ERETEN (1'(3 QS (S A‘IV(3 (‘l'(d U)(J tﬂ(:} l“(& U)(! QU3 ONS 6%

[PSOREI P S I T, B B g m
J.n,n.r,u-_l.. ,I-.JI.J.LJI ;.J,t-,.m_.,; _..,.:...-,.‘. Allh 3 g pe e d n,,.ud\u’.“
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Table 8: Grammar Application Level questions

| noed to read the question frequently 1100 2 SR 1o B the Pt vert (= o) 15 the relsted Scbective pronturs | e
1% respinses Lsdp)
1% magosum
@ Loy Seayee
© Desyes @ Sy Seag
Q Agee @ Dnayve
@ tvorgy ayee ©oage
@ Nt rscate O gy wrw
@ M mokoathe
1can easly writo the lattar of AN (2 %) at the end of the word | foe] GRICL 00 COLEnTIng the ASHECTAVE (=) 30 the proscribed Nown (= st} in the
28 reagornes sorfences
N mpomaes
© Srungy Sxagee
® Casgree © v s
0 Aowe © Coangre
@ Burgh agee @ Apve
© Sy wpwe
@ "ot nppdiate © Nt moveese
| feel cifficut to distinguish the types of adjective (=ad) 1find it GIMHoUR 10 know the CONUNCHONS (wakad <y u)
I8 responges B R L]
@ gy Ieayes @ Broryy dnayee
© Dy © Danyee
O Agw © Agw
@ Svongy syve @ Mgy Agres
@ '6 mpeatde @ Nt mpiantie
| foel 40 diatinguinh Detween varbal ainmation (a0 o 2) and morsl affirmation [« 2 | can easly extract the COUPed Namo (4 sead Y1)
yrad) 20 reepensen
1 mepan e
© Stongly Guagme
@ Ty saagee @ Oayve
e oo
o Aryee
-0 ® i wocsn
| have the abdity 1o employ Azabic grammar in useful sentences 1Mo the abiity %0 ieetily and COIMect the emor
1% ragontes 3 reponies
@ Stongly dwagres © gy sugre
[ J=erasd © Onagwe
0 Agw C g
© Srongdy sgee @ Worgy wpe
@ Nk mppicatie ® rot pplce
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Table 9: Benefits of Studying Arabic Grammar questions

What is the best way to understand Arabic grammar? Please list them in order by number.

BN First [ Second WM Third [ Fourth
20
10
0
Teacher explanation Collaborative learning Using brainstoerming Using the search

What did you benefit from studying Arabic grammar?

28 responses
30'_)“\4.3.;UQ.¢.4J|J9$Jcﬂﬂ‘ﬂ‘“dﬂcﬁ|h‘ﬂ'~i*oul';&L'JAD(}AC.A'ILJ
el raay Saagdla U
atlall Ui b g ) ey A sad) casSH Sl i ) A e b il e 3y,

S jall e A jall ARl LS5 A aadiul

'.)\..q;_.ﬁ');)\.‘.go‘)—“l)ﬂ;a“‘.

gaaaa JS& USH 24S

i yeally ol

Al S A 2eld o) ) Al 2
Lo Ahmy Al A g Agals
el y LUl (A yladll

Al .;L,l...]l.\.iiu,.‘.\}

e

“lﬂb )\_,;“ 5 g u.“ &-‘)’LA _q-‘.l 4._)-3!' \'_l\)l.“ Zala ),

Aaiana Ay sl 2o il w033 O (Sae S g G A Y A Siaadll Ay Al ) LS LS St
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.lé.\.;;._a,l“‘ ,'._,.).!anﬁ,u)wulu.!lmﬁhu‘\;u_;')alﬁhaluq.ldqﬁ
s A Ldlaainl 44 )l
ae | gall Ciagh

SLEY e 53S0 agdl

o Yy Aigiall b

e gill B Juadl Ciasal g suse ladl

TR s b il

sl jall A ansld Ll

Sl
What is the impact of the problem-solving method (Convergent Thinking strategies,

brainstorming and scamper) on teaching Arabic grammar?

28 responses

10.0

10 (35.7%) 10 (35.7%)

7.5

21,49
5.0 6( %)
25

0 (0%)
0.0 |

Page 833 www.rsisinternational.org


http://www.rsisinternational.org/

