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ABSTRACT 

The stress brought by the new academic set-up has put a strain on a lot of college students during this pandemic. 

One important question that needs to be explored is how good academic outcomes can be achieved in this 

challenging time. With students being stuck at home in this set-up, hope is viewed as a possible psychological 

resource that students can draw from to buffer stress. Thus, this study investigated if the external locus-of-hope 

(LOH) can moderate the effects of perceived stress on the academic resilience of Filipino college students. The 

scales used were Perceived Stress Scale-10, Academic Resilience Scale-30, and Locus of Hope (LOH) Scale. A 

total of 336 college students from different universities in the Philippines answered the online survey. As 

expected, academic resilience is negatively predicted by perceived stress and positively predicted by the four 

LOH dimensions. However, only External-Family LOH and External-Spiritual Being LOH showed significant 

buffering effects between perceived stress and academic resilience. Practical implications such as the importance 

of identifying resilience factors that would protect the students from the immense stress brought about by the 

COVID-19 pandemic are discussed. 

Keywords: stress, locus of hope, academic resilience, remote learning, COVID-19 

The Coronavirus disease (COVID-19) pandemic forced a lot of people around the world to adjust to different 

living and working conditions in order to ensure safety and to curb the spread of the virus. University students 

are one of the most affected by government-imposed quarantines and school closures (Grubic et al., 2020) as 

student deliverables and expectations became even more demanding in the new set-up. It has been highlighted 

that the circumstances had brought about worries and stress, particularly related to limited access to resources, 

possible academic delays, and changes and adjustments in the students’ routines in areas of school activities and 

other social interactions (Cao et al., 2020). Relative to other academic levels, AlAteeq et al. (2020) highlighted 

that college students had scored significantly higher in the levels of stress. Given that students at the college 

level can be considered emerging adults, they are likely also working on exploring their identity, thinking of 

future work opportunities, and having many other roles to fulfill besides their academic pursuits (Arnett et al, 

2000). Combining all of these stressors, it is then not surprising that college students are among those who 

experience a great deal of stress (Lupien et al., 2009). 

In one study by Leppink et al., (2016), more than 60% of the students have stated that they have experienced 

moderate to severe levels of perceived stress. García-León et al., (2019) may argue that these higher perceived 

stress scores may be associated with low resilience. Despite this, Rutter (2012) emphasized that it is also possible 

that some individuals can achieve relatively good outcomes, which indicates good resilience. Studies have shown 

that children and adolescents showed possibly higher competence even under stress (Luthar, 1991; Phillips et 

al., 2019; Ronen, 2021). The different results of these studies support Masten’s (2011) claim that individuals can 

respond differently to stressors. 

Masten (2014, p. 7) defines resilience as “the capacity of a dynamic system to adapt successfully to disturbances 

that threaten system function, viability, or development.” It includes academic, emotional, social, and behavioral 

domains. Luthar, Cicchetti, and Becker (2000) argued that with multidimensional resilience, individuals tend to 

be competent in some domains and not in others. As such, academic resilience has emerged as a context-specific 

form of individual psychological resilience and the said domain is concerned primarily with the relevance of 

resilience in educational contexts (Martin, 2013, p. 488). Although there have been several types of research that 
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studied resilience in different challenging life circumstances such as receiving poor parenting, belonging to a 

broken family, being raised in affluence or underprivileged environment (Luthar, Cicchetti, & Becker, 2000; 

Masten, 2001), there is still a considerably small amount of evidence that explores the specific domain of 

academic resilience. 

In a cross-sectional study of nursing undergraduate students, more than 90% of the participants reported 

moderate to severe stress, and findings showed that the higher the stress levels perceived, the lower the levels of 

resilience (Pourafzal et al, 2013). This is consistent with the study of Solomon (2013) and Willis and Burnett 

(2016), in which perceived stress displayed a negative association with resilience. These findings were also seen 

in samples of Alzheimer's disease caregivers (Wilks & Croom, 2008), sexual and gender minority youths and 

adults (McElroy, Wintemberg, Cronk, & Everett, 2016), and women living with HIV. Interestingly, among 

Alzheimer's disease caregivers, perceived stress showed a positive association with resilience in interaction with 

social support (Wilks & Croom, 2008). This led us to hypothesize that there could be other factors that would 

moderate the effects of stress on resilience such as hope. Indeed, the findings of one study point to the 

moderating effects of hope by showing how elevated stress levels can still lead to resilience if individuals have 

high levels of hope (Walsh, 2020). 

Snyder defined hope as “the process of thinking about one’s goals, along with the motivation to move toward 

those goals (agency), and the ways to achieve those goals (pathways)” (Snyder, 1995, p.355). However, these 

components of hope are not stagnant as one is in the process of obtaining a goal but rather, both agency and 

pathways are continuously being internally reassessed (Snyder et al., 2000). The Locus of Hope theory extends 

Snyder’s Hope Theory by proposing that hope can be sourced both internally and externally (Bernardo, 2010). 

With the additional external locus of hope dimension to Snyder’s conceptualization of an internally sourced 

hope, it is assumed that hope can also be derived from family, peers, and a spiritual being. In the study by Valle 

(2006), hope was shown to buffer against the effects of perceived stress and other negative life events on 

psychological strength. In the study of Rojas (2015), hope was tested to have a moderating effect on the 

relationship between perceived stress and academic resilience of college students, which demonstrated how 

family support and family guidance can also foster academic resilience in students. Despite this, there is still a 

scarcity of studies that support hope’s (both internal and external locus of hope) moderating roles in areas of 

resilience studies. With locus of hope having four dimensions (internal, external-family, external-peers, external- 

spiritual being), the researchers aimed to test whether these dimensions of hope moderate the effects of perceived 

stress on academic resilience. Four separate moderation analyses were conducted to test the study’s hypothesis. 

MATERIALS AND METHOD 

Participants 

The participants in this study are all from the college level. Three-hundred and thirty-six participants answered 

the survey, but 38 cases had to be dropped from the analysis after data cleaning due to incomplete answers to 

the forms. Their age range is between 18 to 25 years old (M=20.42, SD=1.34). 

Instruments 

Academic Resilience Scale-30. The thirty-item Academic Resilience Scale (ARS-30) is a context-specific 

measure of academic resilience comprising cognitive-affective and behavioral responses to adversity in an 

academic setting (Cassidy, 2016). The respondents were requested to rate their responses using a 5-point Likert 

scale from likely (1) to unlikely (5). There are 3 factors involved: perseverance, reflecting and adaptive-help- 

seeking, and negative affect and emotional response. It also has an internal consistency of 0.90 on the Global 

Scale. 

Perceived Stress Scale-10. The Perceived Stress Scale-10 (PSS-10) has emerged as one of the most popular 

measures of perceived stress (Karam et al., 2012). The scale is a self-report questionnaire comprising 10 items 

that measure the participants' perception of “how unpredictable, uncontrollable, and overloaded respondents find 

their lives” (Cohen & Williamson, 1988, p. 34). PSS-10 is on a 5-point Likert scale ranging from 1 (Never) to 5 

(Very Often), with reversed scoring for items 4, 5, 7, and 8. The scale displayed factorial validity, reliability, 

and longitudinal measurement invariance among a sample of Filipino college students (Simon, 2020). The 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume IX Issue I January 2025 

Page 4527 www.rsisinternational.org 

 

 

 
 

reliability overall measure of the scale was .78. 

Locus of Hope Scale. Bernardo (2010) developed and validated an extension of the Dispositional Hope Scale 

which was entitled the Locus of Hope Scale. The scale consists of 40 items with a 4-point Likert scale (1 = 

strongly disagree, 4= strongly agree). It has 4 dimensions namely: internal locus of hope, external-family locus 

of hope, external-peers locus of hope, and external spiritual locus of hope. All of these dimensions showed good 

reliability (internal hope α = .87, external-family α = .86, external-peers α = .90, external-spiritual, α = .98). The 

mean scores are calculated for the four dimensions, respectively, with higher scores indicating higher levels of 

hope. 

Ethical Considerations 

Participants were asked to read and sign an informed consent form which contains the overview of the study, 

their right to withdraw at any time, the process of the research, and the terms and conditions regarding their 

involvement in the study such as the benefit and the foreseen risks (if any) of their involvement. Before the start 

of the survey, the consent form was included on the first page of the online survey. Contact information of the 

primary researcher was provided in the consent form to address any concerns the participants may have. Once 

they had consented, they were asked to click next to proceed to the page. 

All the disclosed data were treated with confidentiality. A control number was given to the participants in the 

encoding of the data to ensure that their privacy was kept, and that no personal information could be traced back 

to them. 

Theory 

According to Hope Theory, human action is goal-directed, with hope being a cognitive set of goal-directed 

expectations consisting of two dimensions: hope agency and hope pathways (Snyder et al., 2000). The pathways 

and agency components of hope are assumed to be trait-like dispositions and are both regarded as necessary for 

hopeful thinking to occur in the pursuit of one’s goals (Snyder et al., 2002). In this conceptualization of hope, 

one's thinking about goal-directed activities is assumed to play an important role in the subsequent attainment of 

positive outcomes, and goal setting is perceived to be a purely individual pursuit (Snyder, et al, 1996). In 

addition, hope has been associated with the subjective perception of resilience (Gillespie et al., 2007). According 

to Snyder et al. (1991), hope drives resilience since a hopeful individual would have cognitive sets such as “I 

can do this,” “I have a way to do it,” and “I will achieve it,” and these increase motivation in the face of persistent 

barriers. In addition, hope has been seen as a protective factor that moderates the development of resilience 

(Oktan, 2012), and has been identified as a construct of resilience in diverse clinical and social contexts (Kohli 

& Mather, 2003). It is also associated with constructing and understanding goals not only with the management 

in averting and facing stress (Werner, 1992; Snyder & McCullough, 2000). In these studies, hope and resilience 

have been examined using the conceptualization of hope as merely an internal, goal-oriented cognition. This 

may be seen in the point of view of the independent construct of the self which is more dominant in Western 

cultures (Markus & Kitayama, 1991). However, as other cultures may consider giving importance to the 

feedback of others in terms of actions and goal attainment, understanding this phenomenon under Snyder’s hope 

theory may seem limited. That said, Bernardo’s locus of hope is used in the current study which includes both 

internal and three external loci-of-hope (family, peers, and spiritual) that are identified as possible factors 

contributing to goal attainment. Thus, the current study tested if both the potential dimensions of hope (internal 

and external loci) moderate the effects of perceived stress on academic resilience (see Figure A). 

RESULTS 

Table A. Descriptive Statistics and Correlations 
 

 
 

M 

 

SD 

 

α 

Correlations (r) 

(2) (3) (4) (5) (6) 

Age 20.42 1.34 -- -- -- -- -- -- 
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(1) Perceived Stress (PS) 22.74 5.65 .78 -.15* -.29* .05 -.06 -.14*  

(2) Academic Resilience (AR) 117.13 15.81 .90 -- .55* .18* .39* .40* 

(3) INT_LH 3.17 .51 .87  -- .39* .41* .52 

(4) EXTPE_LH 2.98 .62 .90   -- .38* .47* 

(5) EXTSP_LH 3.25 .80 .98    -- .70* 

(6) EXTPA_LH 3.04 .65 .86     -- 

*Correlation is significant at the 0.05 level. 

 

**N=298 

 

INT_LH: Internal Locus of Hope; EXTPE_LH: External Locus of Hope – Peer; EXTSP_LH: External Locus of 

Hope – Spiritual Being; EXTPA_LH: External Locus of Hope – Family 

 

Table A. includes the descriptive statistics and correlations across the different variables included in this study. 

All the scales used were computed as well and mostly generated high internal consistencies with Cronbach’s α 

between .78 to .98. 

 

Perceived Stress (PS) is negatively associated with Academic Resilience (AR), Internal LH, and External – 

Family LH. Academic Resilience, on the other hand, was found to be positively correlated with all four domains 

of Locus of Hope. 

 

Table B. Moderation analysis with Internal Locus of Hope as the Moderator 

 

 b SE B t p LLCI ULCI 

Perceived Stress (PS) .22 .81 .27 .78 -1.38 1.82 

Internal Locus of Hope (INT_LH) 18.54 6.17 3 .00 6.39 30.69 

PS * INT_LH -.06 .24 -.25 .80 -.54 .42 

Table B is the first moderation analysis with Internal Locus of Hope as the moderating factor between Perceived 

Stress and Academic Resilience. As seen in the table, perceived stress is not significantly related to academic 

resilience. Perceived stress also did not significantly predict academic resilience in interaction with Internal 

Locus of Hope, b= -.06, 95% CI [-0.54,0.42], t= -.25, p>0.05. However, Internal Locus of Hope significantly 

predicts Academic Resilience. 

 

Table C. Moderation analysis with External-Peers Locus of Hope as the Moderator 

 

 b SE B t P LLCI ULCI 

Perceived Stress (PS) -1.49 .78 -1.91 .05 101.57 .04 

External Locus of Hope (EXT-PE_LH) -2.85 5.70 -.50 .61 -3.02 8.36 

PS * EXT-PE_LH .34 .25 1.36 .17 -.15 .83 

In Table C, it can be seen that Perceived Stress significantly predicts Academic Resilience while the external 

locus of hope-peers does not. However, the interaction between perceived stress and external locus of hope- 

peers turned out to be non-significant, b=.34, 95% CI [-0.15,0.83], t=1.36, p>0.05. 
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Table D. Moderation analysis with External-Spiritual Higher Being Locus of Hope as the Moderator 
 

 b SE B t P LLCI ULCI 

Perceived Stress (PS) -1.98 .60 -3.30 .00 -3.14 -.79 

External Locus of Hope (EXT-SP_LH) -3.62 4.12 -.88 .38 -11.74 4.50 

PS * EXT-SP_LH .49 .18 2.78 .00 .14 .84 

Table D shows that Perceived Stress is significantly related to Academic Resilience, both independently and in 

interaction with external locus of hope-spiritual higher being, b=.49, 95% CI [0.14,0.84], t=2.78, p<0.05. 

External locus of hope-spiritual higher being does not significantly predict academic resilience. 

Table E. Moderation analysis with External-Family Locus of Hope as the Moderator 
 

 B SE B t P LLCI ULCI 

Perceived Stress (PS) -1.78 .77 -2.32 .02 -3.28 -.27 

External Locus of Hope (EXT-PA_LH) -.55 5.79 -.09 .92 -11.94 10.84 

PS * EXT-PA_LH .49 .24 2.01 .05 .01 .96 

Table E shows that perceived stress predicts academic resilience independently and in interaction with External 

Locus of Hope-Family, b=.49, 95% CI [0.01,0.96], t=2.01, p<.05. External Locus of Hope-Family does not 

significantly predict academic resilience. 

 

 

Figure B. On the left, External – Spiritual Being Locus of Hope as a moderator of the relationship between 

Perceived Stress and Academic Resilience. On the right side, External – Family Locus of Hope as a moderator 

between the relationship between Perceived Stress and Academic Resilience 

To understand the contrasting moderation effects, the slopes were drafted (see Figure 2). The Johnson-Neyman 

technique revealed that the relationship of perceived stress and academic resilience was significant for all values 

of external LOH spiritual being up to 3.41 standard deviations above the mean, but not significant for values 

beyond 3.41. Thus, the left side of Figure B shows that moderation is significant if there is a low to moderate 

level of locus-of-hope from spiritual being. On the other hand, Johnson-Neyman technique also demonstrated 
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that the relationship is significant for all values of the external LOH family up to 3.05 above the mean, but not 

significant beyond 3.05. This is seen at the right side of Figure B where the conditional effects show the 

moderation would be significant if there is a low to moderate level of locus-of-hope from family. 

DISCUSSION 

The study was conducted to test the moderating effects of the four dimensions of locus of hope on the relationship 

between perceived stress and academic resilience. Based on the correlation analyses, there is an inverse 

relationship between perceived stress and academic resilience. This is consistent with Wilks’ (2008) and Wilks 

and Spivey’s (2010) resilience research, which pointed out stress as a risk factor. Another study also found that 

stress is negatively associated with resilience (Hernandez et al., 2019) wherein they have identified that the 

stressful conditions may also be a test of sufficiency of the possible internal protective factors that could activate 

resilience. The researchers have also identified that it is possible that it is not that the resilience resource is not 

there, it is just not properly implemented (Hernandez et al., 2019). 

The findings beg the question of whether hope will be able to moderate the relationship between perceived stress 

and academic resilience of Filipino students amidst pandemic, especially since hope is assumed to be a beneficial 

trait that successfully assists management of psychological stress (Snyder & Lopez, 2007). In the current study, 

external LOH – spiritual being and external – family locus-of-hope obtained significant interaction effects with 

perceived stress in predicting academic resilience. The findings are consistent with Valle et al.’s (2006) research 

that showed hope as a buffer to the stress and other stress-related events that adolescents and young adults face. 

From the results of the current study, hope sourced from family and from belief in a spiritual being can then be 

assumed as protective factors that can lead to academic resilience. 

Stress in interaction with high internal locus of hope does not predict resilience in terms of academics but is 

successfully moderated by hope from spiritual-being and family. The significance of external-family and 

external- spiritual being loci-of-hope may be culturally related results. As COVID-19 pandemic hit the 

Philippines, schools closed, and Filipino students were forced to stay at home with their family members. Despite 

the changes in school systems and the platform, the hope sourced from parents contributed to students’ capacity 

to adjust to the challenges of school set-up brought about by pandemic. In addition, most Filipinos gives value 

to religion and spirituality. This may be a factor that makes hope from belief of a spiritual-being productively 

moderate the effects of stress on academic resilience. Filipino students may have obtained hope from praying to 

their spiritual being and having family around during the times of stress and academic challenges. These may 

support Bernardo et al. (2018) that relational-related coping styles (external LOH spiritual being and family) 

may be seen in collectivist societies such as the Philippines despite the presences of significant adversity such 

as sudden change in school system and the COVID-19 pandemic. 

Interestingly, even though external locus of hope is generally seen as a successful buffer in stress-related events 

(e.g. Bernardo, 2015), the results in this study specifically in external-peer locus of hope was not significant. 

This may be because with the COVID-19 pandemic, individuals were ordered to maintain physical distance and 

were directed to stay-at home. Since Filipino college students usually stayed with their families, interactions 

with peers/ friends were likely lessened and kept to a minimum. With the diminished social interaction, it 

became difficult to have friends as a source of hope during this challenging time. 

CONCLUSION 

The study contributed to the understanding of hope as a possible moderator between perceived stress and 

academic resilience. This also contributes to creating school programs for students that aim to counter their 

perceived stress. School-based programs may include psychoeducation about the importance of family and 

spiritual beings as sources of hope for students, followed by activities and exercises that would facilitate the 

development of hope in them. School counselors/ teachers may also encourage the students to talk to their 

families more often and to encourage spirituality among them. One limitation of the study is that it is cross- 

sectional in nature and data was collected at one point in time only. Future research may consider conducting 

longitudinal studies that would better establish the cause-and-effect relationship between the variables, 
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especially involving the locus-of-hope dimensions. Future researchers may also want to include student 

participants across other areas of the Philippines and to increase the sample size. A further look into other 

possible predictors of academic resilience is also recommended, to better help students manage their stress and 

survive the changes brought about by the COVID-19 pandemic and other similar situations. 
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