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ABSTRACT

Education has altered tremendously due to the Covid-19 epidemic, with the emergence of online learning,
where teaching is done remotely and on digital platforms. The assessment and monitoring of online learning
were brought up to be one of the things that must be considered in the changes brought about by the pandemic.
As a result, the researcher utilized the Exploratory Sequential Mixed Methods Research Design to explore the
experiences of the Strand Coordinators, teachers, and students in assessing and monitoring online learning and
the challenges that emerged through observation, interview, and survey. The study was carried out in Olivarez
College Tagaytay Senior High School Department, conducting Focus group discussions with the three groups
to obtain necessary data. Based on the results of the qualitative phase of the study, three themes were
identified: (1) Creative Integration of online assessment strategies, (2) Increasing Engagement in the Virtual
Classroom, and (3) Time-on-Task in achieving essential learning competencies. The category utilization of
open source platforms, which got the highest mean score among the four categories in challenges encountered,
must be given attention. The result leads to an enhancement of the assessment framework for the Senior High
School Department that will help the teachers cope with the situations that they are facing.

Keywords: Education, assessment, monitoring, online learning, exploratory mixed method research design,
Philippines

INTRODUCTION

Under the extraordinary circumstances of the COVID-19 pandemic, and as part of the social distancing
measures implemented to prevent the transmission of the coronavirus SARS-CoV-2, all educational
institutions in practically every country across the world declared a suspension of in-campus activities (Engzell
et al., 2020). Our education system is confronted with an unprecedented scenario, which the government must
address by attempting to maintain quality education despite the fact that students and teachers are unable to
collaborate in the classroom where teaching no longer takes place in the classroom, but at home. Learning
should never cease, and because the pandemic altered our way of life, the Department of Education (DepEd)
made changes to the basic education curriculum to reflect the current scenario caused by the Coronavirus
(COVID-19).

A Learning Continuity Plan had been devised by the Department of Education (DepEd) (LCP). Face-to-face
learning has been completely substituted by distance learning via various learning management systems and
platforms, and all educators are putting in considerable effort to continue teaching and assessing their courses
(Trucco & Palma, 2020).

According to the UNICEF East Asia and Pacific Regional Office, also known as UNICEF EAPRO (2020),
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distance learning programs need students to have a high level of autonomy in terms of self-learning and self-
motivation. Learning autonomy is vital not only in distant learning but also in traditional classrooms;
nevertheless, many students, particularly younger children, may not have established enough autonomy for
self-learning. Teachers in distance learning programs lack the tools they need to assess students and provide
feedback and formative coaching. Informal assessment may be more problematic for online teachers due to the
lack of face-to-face contact, according to Oncu & Cakir (2011). The remote character of Web-based techniques
renders many observational and participatory assessments challenging that could hinder the students’ learning
(Hannafin et al., 2003).

Teachers have a significant role in this pandemic especially in assessing and monitoring online learning,
having the assurance that the students can achieve the same learning outcomes during the face to face classes
(Lapsley, 2008). New regulations for distance learning, whether online or not, necessitate rapid changes and
transition in teachers' daily activities, obligations, and accountability. These changes are inevitable as the time
goes by. According to the theory of Blending with Purpose: The Multimodal Model by Picciano (2009), in
particular, recognizes that teachers and instructional designers should seek to use multiple approaches,
including face-to-face methods and online technologies that includes content, dialectics or questioning,
reflection, collaborative learning, and evaluation to address the learning needs of a wide range of students,
because learners represent different generations, personality types, and learning styles. That is why individual
and group feedback and support may require different ways depending on the grade and topic area. (UNICEF,
2020)

Students nowadays have access to different sites at home like Google, which could help them answer their
assessments quickly and make it difficult for the teacher to monitor their learning. According to the ranking
analysis made by the Similar Web (2021), Google.com is the most popular website in the Philippines as of
October 2021. Users spend an average of undefined minutes on the website, and they view an average of
undefined pages every visit. The total number of website views divided by the number of visitors yields pages
per visit, a popular engagement statistic. Google.com has an undefined bounce rate, which means that
undefined visitors leave after seeing only one page.

It is easy for the students to look for answers online, and it does not show enough evidence to prove the quality
of their learning. Seeing the needs of the students in learning, especially in these times of pandemic, the
researcher chose this topic to know the issues that teachers, students, and administration are encountering to
ensure the students' learning. As a teacher and Strand Coordinator, the researcher has a passion for improving
online assessments and monitoring to ensure quality in the teaching and learning process. Through this
research, the academic community were aware of the encountered issues and adopted the best practices in
assessing and monitoring online learning to ensure quality in the teaching and learning process amidst the
pandemic.

Given the situation wherein teachers and students are still in the process of adjustment in this pandemic, this
study aims to examine the teachers' and students' experiences in the assessment and monitoring of online
learning in the new normal and what challenges emerge through observation and interview. This study
emphasized the necessity of developing a quality assurance mechanism for assessing and monitoring online
learning that includes relevant quantitative and qualitative indicators to address the educational, not just
technical, strengths and limitations of technology-dependent learning.

METHODS

An exploratory sequential mixed method research (MMR) design was used in order to broadly explore the
assessment and monitoring of online learning among the Senior High School Teachers of Olivarez College
Tagaytay. As a result, three rounds of analyses are carried out in this design: after the primary qualitative
phase, after the secondary quantitative phase, and finally, after the integration phase, which joins the two
strands of data and expands the initial qualitative exploratory discoveries (Creswell & Clark, 2011).
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Figure 1 Exploratory Sequential Mixed Methods Research Design
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The semi-structured interview was utilized to collect data for the qualitative portion of this study. The
interview outline served primarily as a guide; the researcher encouraged interviewees to ask their own
questions while asking questions, and modified the interview technique and content to the interview's
individual circumstances. The researcher used three (3) themes and six (6) sub themes from the qualitative
phase to build the survey questionnaire, which was used to determine dimensions and items in the
questionnaire. The content validity and reliability of the research instrument was also tested. The Cronbach
Alpha was used to determine whether the instrument is consistent, accurate, and dependable in terms of
producing consistent results with the same set of people under the same conditions.

In phase one, Qualitative, the study was conducted in Olivarez College Tagaytay as the selected participating
private school in the District of Tagaytay City. Purposeful sampling was used to select the participants of this
study. Strand Coordinators, Senior High School Faculty, Senior High School students were the participants of
this study. The sample size of qualitative study is calculated based on the principle of data saturation until no
new information is available. While, for the quantitative part of the study, the entire population of Strand
Coordinators, faculty members, and students were used. Universal Sampling technique was utilized in this
study

RESULTS

The researcher slices down the result into two parts as narratives and tables. Primarily, the description of
narrated responses of the three groups of participants, and transcribed them based on the interview questions
using open coding, and constant comparative method. Second, the survey questionnaire responses of the three
groups of respondents in numerical form accompanied by statistical analysis attempts to answer the research
questions. Hence, determining the core categories, shaping the emerging themes, mixing of the filtered
responses from both research approaches, and sorting until the end product were of this data analysis.

An exploration of assessment of learning and monitoring systems in the new normal was made possible by
conducting Focus Group Discussions (FGDs) in Olivarez College Tagaytay, where online learning of the
Senior High School Department was present. Three (3) groups of participants became part of this method. This
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consists of three (3) Strand Coordinators, four (4) Senior High School Teachers, and four (4) Senior High
School Students. The researcher facilitated the three (3) FGDs after achieving data saturation. The findings
were translated in English and back translated. The characteristics of respondents were described in the
Population and Sampling Section (Chapter 2) prior to the matrix emerged.

Table 1 Matrix of Emerging Themes on the Experiences in the Assessment and Monitoring of Online Learning
in the Midst of COVID 19 Pandemic

Category Codes Themes and Subthemes
View on | - Online assessment method 1. Creative integration of online assessment strategies
Curriculum
Design - Use of online Apps in assessment 1.1 Utilization of online open source platform
- Appropriateness of assessment | 1.2 Localization and contextualization of online
strategies learning materials and assessment strategies
View on | - Quality of online learning materials
Learning
Resources - Auvailability and Accessibility of
online learning resources
View on | - Alignment of learning outcomes
Learning
Outcomes - Prioritizing most essential learning
competencies
View on | - Open Communication 2. Increasing engagement In the virtual classroom
Retrieval and
Feedback - Availability 2.1 Building positive teacher-student relationship
through quality feedback
- Consistency
2.2 Recognizing small wins to motivate
View on | - Recognition
Student 3. Time-on-task in achieving the most essential
Engagement | - Proactive feedback learning competencies
- Participation 3.1 Consistency in progress monitoring
- Attendance 3.2 Maintaining open communication to learn, unlearn
and relearn

The matrix of emerging themes and subthemes given in table 1 gave rise to the experiences of three (3) groups
of participants in the assessment and monitoring of online learning in the midst of Covid- 19 pandemic. The
following themes are identified which represent the indicators on the extent of implementation of online
assessment of learning and monitoring systems in the midst of Covid-19 pandemic in Olivarez College
Tagaytay. The discussion of each theme will be presented below.

For phase two, Quantitative, the researcher used the qualitative themes in conjunction with the theoretical
framework to identify the major sections and scales of the instrument. Table 4 aligns the theoretical
framework, qualitative findings, and instrument dimensions. The qualitative themes emerged from FGD
aligned with the five (5) components of blending with Pedagogical Purpose Model: content, dialectics or
questionnaires, reflection, collaborative learning, and evaluation.
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Table 2 Aligning the Theoretical Framework, Qualitative Themes and Instrument Dimension

Tnstrument |

Dimension in rating

Theory of '"5"'::;;": E;{::‘z:’" n challenges
Blending with encountered by the
Pedagogical Themes and '"'P'e'“e“m'“:““ f;;:::e participants to the

Purpose 9 | online assessment of

and Menitering System in

learning and
Mode! the New Normal monitaring aystem in
the new normal
Content 1. Creafive integration - Utfilization of Online - Ufilization of
-:G:g;!;ﬂf_dEfN;w of online assessment Open Source Online Open
mechanizms for strategies Platform Source
plended lesming] - Localization and Plaiform
Dialectics or 1.1 Utilization of Contextualization of - Localization
guestioning online open source online Leaming and
[invohing to the platform Materials and Contextualizat
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the ability to contextualization of Strategies
;f-';:;ﬁn by online_ learning
ssking the Tight~ | Malerials and )
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[Pedsgogical
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understanding of -

the material for o . quality feedback

purpeses of 2.1 Building positive - Recognizing small

grading and teacher-student wins to motivate

reporting] relationship through
quality feedback

2.2 Recognizing small
wins to motivate

[« i 3. Ti task in - Consistency in - Progress
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Table 2 presents the scale construction considered in this study as a rating scale. Therefore confidence ratings
in the form of a Likert scale were affixed to each initial statement. Response choices in rating the extent of
implementation of online assessment of learning and monitoring systems in the new normal fell across a
continuum ranging as 1- Not Implemented, 2- Slightly Implemented, 3- Implemented, and 4- Fully
Implemented. While in rating the challenges encountered by the participants to the online assessment of
learning and monitoring system in the new normal fell across a continuum ranging as 1- Not Serious Issue, 2-
Fairly Serious Issue, 3- Moderately Serious Issue, and 4- Very Serious Issue.

Table 3 Challenges Encountered by the Participants to the Online Assessment of Learning and Monitoring
System in the New Normal

Indicators Stadent | VI Teacher | VI Coordinater | VI

A. Utilization of Online Open
Source Platform

1. Teachers and students are
not familiar in navigating 255 | MBI | 244 | FSI 200 FSI | 2.534 | MBI
online platforms.

2. Difficulty in aligning the
learning ocutcomes to the
given online assessments
and activities.

3. Difficulty in understanding
some parts of the online 269 | MSI| 247 | FSI 250 FSI | 2.67 | MSI
applications.

4. Inappropriate utilization of
open source platform to the 259 | MSI| 241 [ FSI 250 FSI | 238 | MSI
level of learners
Mean Utilization of Online
Open Source Platform

B. Localization and . . - .
Conte izati i Score

264 | MBI | 247 | Fsl 2350 FSI | 2.63 | MSI

261 | MSI| 244 | F3I 237 F3I | .60 | MSI

1. The learning assessments
are not up- to-date and not
compatible to the situation
at hand.

. Cultural diversity and
gender sensitivity are not
being respected in 253 | MBI | 230 | FSI 200 FSI | 252 | MSI
presenting lessons during
virtual class di ion.

3. Inclusivity is not being

considered in developing 249 | FSI | 232 | FSI 200 FSI | 248 | FSI
learning des;

Mean Localization and
Contextualization 253 | MSI| 246 | FSI

258 | MBI | 233 | MSI 2350 FSI | 2538 | MSI

ta

217 FSI | .53 | MsI
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—
C. Progress Monitoring Stwtent | V1 | Teacher | V1 | Comrmaor | VI | NER | W1
T Teachers are not regularly
conducting student 249 | FSI | 247 |FSI| 250 |FsI|249|FsI
consultations
3 Teachers are not Ziving
timely feedback on the 243 | FSI| 253 |MsSI| 250 |FsI|243|FsI

students’ academic status

3. Teachers are not monitoring
Students attendance and
participation during cnline
classes

3. Teachers' are not providing
additional learning activities
to the students” with least
mastered skills

237 FsI 244 | FSI 230 FSI | 237 | FSI

2.40 FsI 244 | FSI .50 FSI| 241 | FSL

Mean Progress Monitoring | 242 | FSI | 247 | FSI | 250 | FST | 2.42 | 51
D. Relationship-Building and | .| 7 | zesom | v1 | coore S Ty -
Feed-backing 1| Teacher cordinater Scare

Teachers are mconsiderate
and impatient with the
challenging behavior of
leamers and parents.
Teachers are not available

249 FsI 247 | FSI 230 FSI | 24¢ [ FSI

b

and accessible

3. Learners and parents are
often not reachable

Professional boundaries are

2354 | MSI | 269 | MSI 230 FSI | 235 | MSI

#

not observed when dealing | 2.50 | FSI | 253 |MSI| 200 [ FSI|250 | FsI
with

Mean Relationship-
Building and Feed backing | 250 | FSI | 254 |MSI| 212 | FSI | 2.50 | FSI

Mean Challenges 252 | MSI| 248 | FsI 229 | FSI| 2.51 | MSI
Legend
3.26 —4.00 = Wery Serious Issue (VSI)
251-325 = Moderately Serious Issus (MSI)
1.76-250 = Fairly Serious Issue (FSI)
100-175 = MNot Serious Issue (NS5I}

Utilization of online open source platforms is a moderately Serious Issue (Table 3). Specifically, the indicator
under this category with the most concern was the difficulty in understanding some parts of online application.
Among the indicators rated, the learning assessments are not up- to-date and not compatible with the situation
at hand is the most challenging. Hence, the above data showing the highest rating of student and Strand
Coordinator groups may imply that being technology-oriented is essential to the online learning assessments
and experiences in the new normal. Thus, the institution may provide other seminars and training for the
teachers as implementers of assessment in online learning. According to the study of Hoffman et al. (2020),
students and teachers must be prepared for the academic and social learning that will be part of their
educational journey, whether they are taking a single online class or a fully virtual class. While some students
may have years of online learning experience, others may need to become acquainted with the methods, tools,
expectations, and campus community—and all will benefit from an orientation to their new academic
community. It might be a serious issue if the students and teachers are not oriented before the implementation
of the transition.

Table 4 Extent of Implementation of Online Assessment of Learning and Monitoring System in the New
Normal

Indicators Student VI Teacher VI | Coordimator | VI | 2|V

A. Utilization of Online Open
Source Platform

1. Use of other online applications to
engage students before, during,
and after discussion and monitor
online learning. (e.g. Pear Deck,
Quizizz, Ebscohost, Google
Workspace, stc)

2. Select online assessment
applications that will measure the 318 MI 3.66 FI 350 F1 | 322 | MI
targeted learning competencies.

3. Align online assessment strategies
using the selected open source

320 MI 347 FI 3.00 MI | 322 | MI

platforms to the learning 3.24 MI 3.39 FI 3.00 MI | 3.26 | FI

objectives/ outcomes presented.

4. Consider the users feedback on the
utilization of online open source 316 MI 3.59 FI 3.00 MI | 319 | MI
platform in assessing learning.
Mean Utilization of Online Open
Source Platform

B. Localization and
Contextualization of Online Student VI Teacher VI | Coordimater | v1 | M | gy
Learning Materials and Score
Assessment Strategies

1. Use real-life situations in giving
examples during virtual class 326 FI 375 FI 3.00 MI | 329 | FI
discussions.

2. Respect cultural diversity and
gender sensitivity in presenting
lessons during virtual class
discussion.

3. Consider inclusivity in assessing
learning

4. Consider students” interest and
learning styles in developing 327 FIL 372 FI 3.00 MI | 330 | FI
lesson exemplar
Mean Localization and
Contextualization of Online

319 MI 3.57 FI 31z MI | 3.22 | MI

337 FI 375 FI 3.00 MI | 339 | FI

326 FI 378 FI 350 F1 | 329 | FI

Learning Materials and 3.29 FI 3.75 FI i1z MI | 3.31 | FI
Assessment Strategies
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C. Progress Monitoring Stadent | VI Teacher | VI | Coerdimster | VI | g 270

1. Conduct regular academic
consultations giving pricrity on
students who are academically at
rizles

. Monitor consistently students”
progress and provide timely 3.24 NI 3.63 FI 3.00 MI| 327 | FI

325 NI 3.66 FI 350 FI | 328]| FI

b

feedback.

. Check students’ attendance every
meeting and ensure participation 3.37 FI 375 FI 4.00 FI | 329 | FI
during online classes.

4. Provide additional learning
activities to students with least 3.18 NI 3.2 FI 3.00 MI | 330
mastered slills.
Mean Progress Monitoring 3.26 FI 3.68 FI 3.37 FI | 3.29 | FI

D. Building Positive Teacher-

™

. - Mlzan
N N Stadent Vi Teache: I Coeordinater | VI VI
Student Relationship i Seore

1. Demonstrate utmost patience and
understanding on the challenging 326 FI 359 FI 3.00 MI| 328 | FI
behavicrs of leamers and parents

. Allow multiple use of online
platforms to keep the

b2

. 3.30 FI 363 FI 2.50 SI | 332 FI
communication open among

teachers, learners, and parents
. Show compassion while
maintaining professional
boundaries in dealing with learners
and parents.
Mean Building Positive Teacher- -
Student Relationship 327 FI 3.64 FI 2.83 MI| 330 | FI
E. Recognition and Motivation Stadent | VI | Tescher | VI | Coordimator | VI | oo | ¥

™

328 FI 3Tz FI 3.00 MI| 331 FI

—

. Provide verbal praizes that
encourage students” active
participation during online i I 3.66 FI 3.00 MI| 324 | DI
discussion. {e.g. pep falk a guick
compliment, or a shout out)

. Give simple incentives to engage
and excite students in the online 329 FI 381 FI 3.00 MI| 333 | FI
discussion. (e.g plus poinfs, erfc.}

. Recognize amall or big

b

[

accomplishments in online 3.30 FI 375 FI 3.00 MI| 330 FI

learning

Mean Recognition and e .

Motivation 327 FI 374 FI 3.00 MI | 3.30 | FI
FI

I\-le?ﬂ Extent of Implementation of 3.25 AT 1.68 FI 3.00 ar | 328
online learning

Utilization of online open source platforms as lowest indicator and verbally interpreted as Moderately
Implemented (Table 4). Specifically, the indicators under this category that must be given focus was the
consideration of the user’s feedback on the utilization of online open source platforms in assessing learning.
Generally, the extent of implementation of online assessment of learning and monitoring in the new normal
was rated as Fully Implemented. However, the above data, showing the lowest rating by the Strand
Coordinator group may indicate that devising a feedback tool is essential to the teaching and learning process
especially in monitoring learning. Hearing students’ comments and suggestions may help the teachers and
Strand Coordinators in improving the learning materials and assessments of online learning. This could also
help the teachers to monitor the progress of the learners. Hattie (2009) stated that feedback has a significant
impact on student progress. Teaching and learning can be synchronized and strong when teachers seek or at
least are open to what students know, understand, where they make mistakes, when they have misconceptions,
and when they are not engaged. This may indicate that consideration of the users’ feedback on the utilization
of online open source platforms is important among the three groups of respondents. Teachers receive and
provide feedback, which makes learning more evident.

Table 5 Difference in the Challenges Encountered during the Implementation of Online Assessment and
Monitoring

Sum of Squares df Mean Square F Sig Decision
Between Groups 5429 2 2714 6.136 002 Reject Null
Within Groups 210.576 476 442
Total 216.005 478

The null hypothesis is rejected, there is a significant difference on the ratings given by the three groups of
respondents to the online assessment of learning and monitoring systems in the new normal (Table 5). This
may imply that how each group rated the extent of implementation of assessment of online learning and
monitoring systems in the new normal are different from each other. Students, as the one who are being
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assessed, teachers as implementers of learning, and Strand Coordinators as the one who supervised and ensure
the achievement of learning outcomes have different perceptions when it comes to the success in online
learning.

Table 6 Difference in the Challenges Encountered during the Implementation of Online Assessment and
Monitoring

Mean Decision
Sum of Sguares of Square F Sig.
Between Groups A50 2 075 099 806 Accept Mull
Within Groups 360.381 476 757

Total 360.531 4758

The null hypothesis is accepted, there is no significant difference between the rating of the three groups of
respondents towards the challenges encountered in online assessment of learning and monitoring systems in
the new normal. This may imply that among the three groups of respondents, each could relate to the same
challenges encountered during the implementation.

DISCUSSION

The participants described the online learning and monitoring system assessment in the new normal as
extremely challenging to grasp. Higher demands were placed on students, instructors, and the senior high
school department's strand coordinators because of the COVID-19 pandemic. These individuals had to make
significant adjustments to e-learning. According to the research participants, implementing these different
changes has presented challenges for all those involved in education.

The challenges that were experienced by the groups taking part in this study differ among themselves.
Participants identified all criteria related to learning evaluation and monitoring in the new normal must be
addressed through statistical analysis. Although it is paramount to focus on other identified hurdles in this
sector during adoption, for instance, open source platforms’ mean score surpassed other means with
significance among the four categories, some cases cause more attention than others.

An example of this is the utilization of internet source platforms, which poses problems for learners, notably
understanding various bits of online applications. Teachers and learners can tackle this challenge by offering
regular training sessions and seminars or workshops together. This aims to realize effective learning results in
virtual classrooms. Feedback and progress monitoring issues, which are equally important, achieved the lowest
scores on the extent of implementation. These areas also deserve consideration to ensure a holistic
improvement of the online learning environment.

Although considered implementing online learning assessment fully during the COVID-19 pandemic, schools
need to pay more attention to using open-source platforms. It is important for one to consider the feedback
from end-users about the use of open-source platforms in evaluating learning online. Devising a feedback tool
is essential to teaching and learning, particularly in monitoring learning, given that it involves the students’
feedback and consistency in progress monitoring. Curriculum designers may improve the learning materials
and assessments of online learning by hearing students’ comments and suggestions, like aiding teachers to
monitor learners’ progress.

The three groups of participants gave different ratings for the online evaluation of the learning to monitor the
system under the new normal. The researchers rejected the null hypothesis because they found a significant
difference between these ratings. However, the null hypothesis stands in relation to the problems, showing that
there is no significant distinction among the three group respondents’ ratings concerning this front.

CONCLUSION

In conclusion, this study mentions various challenges that the participants experienced. The statistical analysis
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revealed that every indicator or difficulty that the participants faced when evaluating learning and monitoring
systems in the new normal needed to be attended to and given careful consideration, particularly when it came
to the use of open-source platforms, which received the highest mean score out of the four categories.

In general, the degree of online monitoring and learning assessment in the new normal was graded as Fully
Implemented. Nonetheless, the signal under the lowest category of open-source platform use required
attention, which was the evaluation of customer feedback regarding the use of online open-source platforms.

With this, an enhancement to the assessment tool utilized by the Olivarez College Tagaytay will be proposed
to address the users' feedback on the utilization of the online open source platform in assessing learning as it
was rated the lowest among the four indicators under the lowest category, utilization of open source platform.
The said enhancement will also be available and applicable to modular learning as part of the different learning
modalities of the institution.

Talking more about the use of open-source platforms would make sure that other important results are noticed
by the general impact of the study it will enhance. To refine the framework through which this assessment is
carried out and prove its usefulness in myriad educational settings, researchers should conduct further study to
test it. Researchers need to take proactive steps to improve the assessment framework and verify its efficacy in
various educational environments. This can be achieved by conducting a follow-up study to analyze and
validate its practical application and benefits.

Output of the Study

The Propose Enhance Assessment Framework aims to address the need for consideration of students’ feedback
and consistency in progress monitoring and providing timely feedback to the learners. The mentioned OCT
Assessment Framework is being utilized in the College Department as a monitoring tool and basis for
continuous quality improvement to check the progress of the students, assess learners aligned to the learning
outcomes, and give the right feedback to address the needs of the learners. The proposed enhancement is to
make it institutionalized and be adapted by the Senior High School Department online learners, and can also be
contextualized to the modular learners. However, the students’ feedback part of the assessment will be
improved and will make it more accessible to the learners and teachers whether online or modular learning.

STEP 1 : Planning the Assessment

STEP 2 : Developing / Using Appropriate Assessment Tools
STEP 3 : Collecting Detail Data

STEP 4 : Calculating the Result of Achievement

STEP 5 : Analyzing the Result

STEP 6 : Propose Improvements

STEP 7 : Documentation
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The framework’s objective is to ensure that there are mechanisms, procedures and processes in place to ensure
that the desired quality, however defined and measured, is delivered. In this framework, the following aspects
were taken into consideration: First, the performance indicators that were set at the start while planning for the
subject, i.e., the competencies under each outcome, that each student should demonstrate at the end of the
semester; Second, the assessment methods which should be appropriately selected to measure the performance;
Third, the standards that indicate the quality of the product, i.e., level of student performance. This aspect also
indicates the presence, extent, and effectiveness of the implementation of the learning plan which was required
in order to deliver a certain level of performance. Moreover, the framework is anchored to the Outcome- Based
Education. OBE — is an Education System that requires the Learning Outcomes to be made explicit and visible,
aligned Assessment to the intended learning outcomes, aligned Delivery (Learning Activities & Environments)
to the intended learning outcomes, and provide necessary infrastructures and support systems for the above to
happen. Subject teachers must be able to continuously use this framework to make sure that they monitor the
progress of their students, give the right assessments, and achieve the needed learning outcomes/ competencies
at the same time.
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