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INTRODUCTION

The COVID-19 pandemic disrupted education globally, impacting 1.6 billion learners in over 200 countries
(Pokhrel, 2021). In the Philippines, education adapted through flexible learning (CHED, 2020), primarily
delivered via Online Distance Learning (ODL) and Modular Distance Learning (MDL). Despite options, many
students and parents favor ODL for its ability to maintain student-teacher interaction (Nolasco, 2022).

Online learning presents challenges and benefits. While it provides access to education for those in remote areas,
it can also feel isolating (Goldingay & Land, 2014). Factors such as learning time, environment, and instrumental
support significantly influence students’ motivation and academic success (Cahyani et al., 2020; Shimamura,
2020). Moreover, intrinsic and extrinsic motivators shape engagement, with intrinsic factors like enthusiasm
driving self-determined learning (Fitriyani et al., 2020).

Social support, encompassing emotional, informational, instrumental, and affirmational aspects, plays a critical
role in mitigating the stressors associated with online education (Munich, 2014). By fostering motivation and
alleviating barriers, such support helps learners thrive. However, the pandemic has exposed motivation
challenges, particularly among first-year college students, with factors like technical difficulties, procrastination,
and reliance on online sources hindering participation.

This study examines the interplay between motivation and social support in online learning among first-year
college students. Guided by theories like Self-Determination Theory (Ryan & Deci, 2008), the research
highlights how autonomy, competence, and social connections drive motivation. Social support’s influence, as
framed by House’s (1981) theory, emphasizes how emotional, informational, instrumental, and affirmational
dimensions contribute to academic success.

Theoretical Framework

Self-Determination Theory (SDT) underpins this study, focusing on the psychological needs of autonomy,
competence, and relatedness (Ryan & Deci, 2008). These factors influence students' motivation, with social
environments playing a pivotal role in fostering or hindering growth. SDT differentiates between intrinsic and
extrinsic motivation, with intrinsic motivation linked to personal interest and joy, and extrinsic motivation tied
to rewards or external pressures.

Complementing SDT, Relationship Motivation Theory (Fowler, 2018) emphasizes the importance of social
connections in learning. Feeling a sense of relatedness boosts motivation, particularly in online settings where
physical interactions are limited. House’s (1981) social support theory further categorizes support into
emotional, informational, instrumental, and affirmational aspects, all of which shape motivation and
engagement.

These frameworks collectively highlight the need for supportive environments in online distance learning to
enhance motivation and address barriers.
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Conceptual Framework

The study’s conceptual framework connects demographic factors, social support dimensions, and motivation.
Demographics such as sex, age, family income, and gadgets used influence students’ online learning experiences.
Motivation is categorized into intrinsic (personal satisfaction) and extrinsic (external rewards) forms, shaping
engagement and performance.

Social support dimensions, based on House’s (1981) theory, include:

1. Emotional support: Care and reassurance from peers, family, and educators.
2. Informational support: Guidance and resources to overcome challenges.

3. Instrumental support: Practical assistance like learning materials.

4. Affirmational support: Positive feedback to boost confidence.

The framework also incorporates a Social Support Intervention Program to address identified gaps, fostering a
supportive learning environment and enhancing student outcomes.

Statement of the Problem

This research investigates first-year college students’ motivation and social support in online distance learning,
focusing on:

Students' demographic profiles.

Levels of intrinsic and extrinsic motivation.

Levels of emotional, informational, instrumental, and affirmational support.
Differences in motivation and support across demographic groups.

The relationship between motivation and social support.

Development of a social support intervention program to enhance motivation.

ook~ wdE

Scope and Limitations

The study is conducted in a higher education institution in Misamis Oriental during the 2023-2024 academic
year, focusing on 150 first-year students. It examines intrinsic and extrinsic motivation and the dimensions of
social support. The research employs a descriptive-correlational design, using surveys to assess relationships
and identify strategies to improve online learning experiences.

Significance of the Study

The findings will benefit various stakeholders:

Curriculum Experts: Informing curricular adjustments for effective online learning.
Guidance Counselors: Supporting strategies to boost student motivation.

Instructors: Providing insights on enhancing social support.

School Administration: Identifying interventions to address online learning challenges.
Parents and Students: Understanding the importance of motivation and support.

Future Researchers: Offering a foundation for further studies on motivation and support.

ook wdE

Definition of Terms

Key terms such as motivation, intrinsic and extrinsic motivation, amotivation, and types of social support
(emotional, informational, instrumental, affirmational) are defined to clarify their application within the study.

Research Design

The study employed a descriptive correlational research design to examine the relationship between students’
motivation and social support in the context of online learning. Descriptive research aims to provide a clear
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depiction of specific phenomena, while the correlational aspect explores associations and patterns between the
variables. This approach facilitates understanding the dynamics of motivation and social support, offering
insights into their potential influence on student engagement and academic outcomes in online learning settings.

Research Locale

The research was conducted in a locally funded Higher Education Institution (HEI) in Misamis Oriental,
Philippines, situated in the northern part of Mindanao. The institution, practicing online learning, provided a
relevant environment to explore the study's objectives.

Sampling Design and Respondents

A stratified random sampling method was utilized, targeting freshmen students across various programs. A
sample of 181 students, exceeding the calculated 151 respondents recommended for a 95% confidence level with
a 5% margin of error, was included to ensure robust representation. These respondents were drawn from nine
sections within the General Education Course 1 (Understanding the Self), distributed proportionally based on
their program population. Written informed consent ensured ethical participation.

Research Instrument

The study employed a researcher-constructed questionnaire informed by Deci and Ryan’s self-determination
theory. The instrument consisted of three sections:

1. Demographic Profile: Collected data on respondents’ sex, age, college, monthly family income, place
of origin, and the type of gadget used for online learning.

2. Motivation: Assessed intrinsic and extrinsic motivation dimensions, including Integrated, Identified,
Introjected, and External Regulation.

3. Social Support: Evaluated emotional, informational, instrumental, and affirmation support received by
students from their institutions.

The questionnaire underwent pilot testing with at least 30 students outside the main study group, ensuring its
validity and reliability. Content validation by three experts and internal consistency measurement using
Cronbach’s Alpha (targeting a threshold of >0.90) confirmed its robustness.

Data Gathering Procedures

Data were collected exclusively online using Google Forms. A letter of approval from the researcher and
graduate school dean was submitted to the school administrator, ensuring institutional support. The questionnaire
link was distributed via collaboration with social science and psychology teachers, accompanied by follow-up
communications to maximize participation. Quantitative data were supplemented with interviews to provide
deeper insights into the findings.

Statistical Treatment

Various statistical tools were employed to analyze the data:

1. Demographic Analysis: Frequency count and percentage distribution assessed demographic
characteristics.

2. Motivation and Social Support Levels: The mean value formula evaluated intrinsic and extrinsic
motivation and social support dimensions.

3. Comparative Analysis: ANOVA and Mann-Whitney U tests identified significant differences in
motivation and social support across demographic groups. Post-Hoc Tukey tests further explored these
differences where applicable.

4. Correlation Analysis: Spearman’s Rho and Pearson Product-Moment Correlation determined the
relationships between motivation and social support. These statistical treatments provided a
comprehensive analysis to address the research objectives and inform recommendations for enhancing
student motivation and support in online learning.
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Ethical Considerations

The study adhered to strict ethical standards. Written informed consent was obtained from all participants,
ensuring voluntary participation. Confidentiality and anonymity were maintained throughout the research
process, in compliance with the Code of Ethics for Counselors and the Counseling Profession in the Philippines.
The study prioritized students' comfort and safety by not requiring disclosure of sensitive personal experiences,
fostering a respectful research environment.

Summary
1. Student Profiles

The study focused on 181 university freshmen, with 66% being female and 34% male. Most students were aged
17-24, and 52% were enrolled in Business Administration, while 48% were in Public Administration. A majority
(79%) came from low-income backgrounds (below PHP 10,957) and lived in rural areas. Regarding gadgets,
87% used smartphones for online learning.

2. Student Motivation Levels

The study examined intrinsic motivation (internal drives like curiosity), extrinsic motivation (external incentives
such as academic goals), and amotivation (lack of motivation). Findings showed high motivation levels,
particularly in extrinsic motivation, where students understood the benefits of online learning. The study also
found that despite some students facing amotivation, they did not completely disengage from the online learning
experience.

3. Social Support Levels

Social support, categorized as emotional, informational, instrumental, and affirmational, was assessed. Students
reported high levels of informational support, with emotional, instrumental, and affirmational support at
moderate levels. These support systems were crucial for helping students overcome challenges in their online
learning journey.

4. Demographic Differences in Motivation

The study found no significant difference in motivation based on age, sex, place of origin, or gadget type,
suggesting that these factors did not significantly affect student motivation in online learning.

5. Demographic Differences in Social Support

However, significant differences were observed in social support levels based on college program and income.
Public Administration students reported higher levels of support compared to Business Administration students,
while those from lower-income backgrounds received more support than those in higher income categories.

6. Relationship Between Motivation and Social Support

A moderate positive correlation was found between motivation and social support, indicating that higher social
support led to increased student motivation to engage in online learning.

7. Social Support Intervention Program

The study suggested that effective distance learning requires training for both students and instructors to utilize
online tools and platforms effectively. It recommended creating supportive learning environments to help
students succeed in online education.

CONCLUSION

The study confirms that both motivation and social support are key factors in the success of students in online
distance learning. The levels of motivation, including intrinsic and extrinsic, were found to be high among the
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students. The findings also support Self-Determination Theory (SDT), emphasizing the role of autonomy,
competence, and relatedness in fostering motivation. The study highlights the importance of a supportive
learning environment, where emotional, informational, and affirmational support can enhance students' intrinsic
motivation. Furthermore, differences in social support levels based on college program and income indicate that
external factors significantly shape students' learning experiences. The research reinforces the significance of
creating a supportive, well-structured environment that nurtures motivation through social support, ultimately
improving student engagement and persistence in online education.

RECOMMENDATIONS

Based on the study's findings, several recommendations were made to improve online learning experiences:
1. Curriculum Experts:

Curriculum designers should focus on courses that not only deliver content but also integrate emotional and
informational support. Interactive elements like discussion forums, peer mentoring, and collaborative projects
should be included to foster a sense of community and engagement.

2. Guidance Counselors:

Counselors should emphasize emotional and affirmational support through tailored counseling sessions,
workshops on time management, and study techniques. They can guide students in coping with online learning
challenges.

3. Instructors:

Instructors should offer personalized feedback, create opportunities for interaction, and ensure regular check-
ins. Using technology effectively to facilitate both academic and emotional support can help bridge the isolation
often felt in online learning environments.

4. School Administration:

Administrators should ensure that social support structures are accessible to all students, especially those from
lower-income backgrounds. Initiatives like peer mentoring programs and online community-building should be
implemented to ensure equitable support across student demographics.

5. Parents:

Parents should engage with their children’s academic progress and provide a supportive home environment.
Encouraging regular communication about their online learning experiences and helping students balance
academics with personal life can boost motivation.

6. Students:

Students should actively seek social support from peers, instructors, and family members. Engaging in group
activities, seeking feedback, and utilizing available resources will help them stay motivated and perform better
academically.

7. Future Researchers:

Future research could investigate the specific impact of different types of social support (emotional,
informational, instrumental, affirmational) on motivation across various online learning contexts. Further studies
should explore the long-term effects of sustained social support and the role of digital platforms in facilitating
student motivation.
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CONCLUSION SUMMARY

This study demonstrates that motivation and social support are crucial to the success of online learning. Social
support systems significantly enhance student motivation, particularly in emotionally challenging online
environments. By creating supportive, engaging, and interactive learning environments, educational institutions
can improve student success and retention in online distance learning programs.

REFERENCES

1.

2.

10.

11.

12.

13.

14.

15.

16.

17.

18.

Albert, J. R. G., Abrigo, M. R. M., Quimba, F. M. A., & Vizmanos, J. F. V. (2020). Poverty, the middle
class, and income distribution amid COVID-19 (No. 2020-22). PIDS Discussion Paper Series.

Albert, J. R. G., Santos, A. G. F., & Vizmanos, J. F. V. (2018). Defining and profiling the middle class.
Philippine Institute for Development Studies.

Albert, J. R. G., Santos, A. G. F., & Vizmanos, J. F. V. (2018). Profile and determinants of the middle-
income class in the Philippines (No. 2018-20). PIDS Discussion Paper Series.

Alipio, M. (2020). Education during COVID-19 era: Are learners in a less-economically developed
country ready for e-learning? ZBW-Leibniz Information Centre for Economics.

Avila, E. C., Abin, G. J., Bien, G. A., Acasamoso, D. M., & Arenque, D. D. (2021, June). Students’
perception on online and distance learning and their motivation and learning strategies in using
educational technologies during COVID-19 pandemic. In Journal of Physics: Conference Series (Vol.
1933, No. 1, p. 012130). IOP Publishing.

Avila, E. C., & Genio, A. M. G. J. (2020). Motivation and learning strategies of education students in
online learning during pandemic. Psychology and Education Journal, 57(9), 1608-1614.

Asio, J. M. R., Gadia, E., Abarintos, E., Paguio, D., & Balce, M. (2021). Internet connection and learning
device availability of college students: Basis for institutionalizing flexible learning in the new normal.
Studies in Humanities and Education, 2(1), 56-69.

Balbuena, S. E., & Lamela, R. A. (2015). Prevalence, motives, and views of academic dishonesty in
higher education. Online Submission, 3(2), 69-75.

Barrot, J. S., Llenares, . 1., & Del Rosario, L. S. (2021). Students’ online learning challenges during the
pandemic and how they cope with them: The case of the Philippines. Education and Information
Technologies, 26(6), 7321-7338.

Bjorkum, K., & Basic, G. (2024). Conditions for higher education study: The perspectives of prospective
students from rural areas. Educational Research, 1-18.

Cleofas, J. V., & Rocha, I. C. N. (2021). Demographic, gadget, and internet profiles as determinants of
disease and consequence related COVID-19 anxiety among Filipino college students. Education and
Information Technologies, 26(6), 6771-6786.

Cuaton, G. P. (2020). Philippines higher education institutions in the time of COVID-19 pandemic.
Revista Romanesco pantry Educate Multidimensional, 12(1 Sup2), 61-70.

Datu, J. A. D. (2017). Peace of mind, academic motivation, and academic achievement in Filipino high
school students. The Spanish Journal of Psychology, 20, E22.

Datu, J. A. D., & Yang, W. (2021). Academic buoyancy, academic motivation, and academic
achievement among Filipino high school students. Current Psychology, 40(8), 3958-3965.

Espafiola, R. P., & Ouano, J. A. (2024). Understanding motivation loss and behavioral disengagement of
tertiary students in flexible learning: A self-determination theory perspective. Malaysian Journal of
Learning and Instruction, 21(1), 217-247.

Fleming, M. J., & Grace, D. M. (2014). Increasing participation of rural and regional students in higher
education. Journal of Higher Education Policy and Management, 36(5), 483-495.

Grande, R. A. N., Beria, D. J. E., Cruz, J. P., Cometa-Manalo, R. J., Balance, A. B., & Ramirez, S. H.
(2022, May). Academic motivation and self-directed learning readiness of nursing students during the
COVID-19 pandemic in three countries: A cross-sectional study. In Nursing Forum (Vol. 57, No. 3, pp.
382-392).

Joaquin, J. J. B., Biana, H. T., & Dacela, M. A. (2020, October). The Philippine higher education sector
in the time of COVID-19. In Frontiers in Education (Vol. 5, p. 576371). Frontiers.

Page 3299

www.rsisinternational.org


https://rsisinternational.org/journals/ijriss
https://rsisinternational.org/journals/ijriss
http://www.rsisinternational.org/

-
-
# RSIS ~

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume VIII Issue XII December 2024

19.

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

32.

33.

34,

35.

36.

37.

38.

39.

Kotera, Y., Taylor, E., Fido, D., Williams, D., & Tsuda-McCaie, F. (2023). Motivation of UK graduate
students in education: Self-compassion moderates’ pathway from extrinsic motivation to intrinsic
motivation. Current Psychology, 42(12), 10163-10176.

Le Ha, P. (2018). Higher education, English, and the idea of ‘the West’: Globalizing and encountering a
global south regional university. Discourse: Studies in the Cultural Politics of Education, 39(5), 782-797.
Pangandaman, H. K., Ali, N. D., Lambayong, J. H. C., & Ergas, M. L. G. (2019). Philippine higher
education vis-a-vis education 4.0: A scoping review. International Journal of Advanced Research and
Publications, 3(3), 65-69.

Reed, P., & Reay, E. (2015). Relationship between levels of problematic Internet usage and motivation
to study in university students. Higher Education, 70, 711-723.

Reyes, J. R. S., Grajo, J. D., Comia, L. N., Talento, M. S. D., Ebal, L. P. A., & Mendoza, J. J. O. (2021).
Assessment of Filipino higher education students' readiness for e-learning during a pandemic: A Rasch
technique application. Philippine Journal of Science, 150(3).

Sison, E., Doloque, E., Santor, K., Rayla, N., Capagalan, S., & Tus, J. (2021). Amidst online learning:
The self-efficacy and academic motivation of the college students from the public higher education
institutions in the Philippines. International Journal of Advance Research and Innovative Ideas in
Education, 10, m9.

Uy-Tioco, C. S. (2019). ‘Good enough’ access: Digital inclusion, social stratification, and the
reinforcement of class in the Philippines. Communication Research and Practice, 5(2), 156-171.
Wiborg, A. (2001). Education, mobility, and ambivalence: Rural students in higher education. Young,
9(1), 23-40.

American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th
ed.).

Lolk, A. (2013). Neurokognitive lidelser. In Diagnostic and statistical manual of mental disorders.
American Psychiatric Association.

Cachdn-Zagalaz, J., Sdnchez-Zafra, M., Sanabria-Moreno, D., Gonzélez-Valero, G., Lara-Sanchez, A.
J., & Zagalaz-Sanchez, M. L. (2020). A systematic review of the literature about the effects of the
COVID-19 pandemic on the lives of school children. Frontiers in Psychology, 11, 569348.

Huang, R. H., Liu, D. J., Tlili, A., Yang, J. F., Wang, H. H., et al. (2020). Handbook on facilitating
flexible learning during educational disruption: The Chinese experience in maintaining undisrupted
learning in COVID-19 outbreak. Smart Learning Institute of Beijing Normal University.

Stangor, C., & Walinga, J. (2014). Introduction to psychology — 1st Canadian edition. B.C. Open
Textbook Project.

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic motivation,
social development, and well-being. American Psychologist, 55(1), 68—78.

Wigfield, A., Eccles, J. S., Fredricks, J., Roeser, R., Schiefele, U., Simpkins, S., & Simpkins-Chaput, S.
(2014). Development of achievement, motivation, and engagement. In R. M. Lerner, C. Garcia Coll, &
M. Lamb (Eds.), Handbook of child psychology: Vol. 3. Social and emotional development (7th ed.).
John Wiley & Sons Inc.

Apker, J. (2022). College student accounts of coping and social support during COVID-19 impacted
learning. Communication Quarterly.

Atnafu, M. (2012). Motivation, social support, alienation from the school and their impact on student's
achievement in mathematics: The case of tenth-grade students. The Ethiopian Journal of Education and
Science, 8(1), 53-74.

Barab, S. A. (2003). An introduction to the special issue: Designing for virtual communities in the service
of learning. The Information Society, 19(3), 197-201.

Buckley, P., & Doyle, E. (2016). Gamification and student motivation. Interactive Learning
Environments, 24(6), 1162-1175.

Brandt, S. A., & Carmichael, C. L. (2020). Does online support matter? The relationship between online
identity-related support, mattering, and well-being in sexual minority men. Computers in Human
Behavior, 111, 106429.

Byrd, M. Y., & Lloyd-Jones, B. (Eds.). (2017). Developing a social justice-oriented workforce diversity
concentration in human relations academic programs. In Organizational culture and behavior: Concepts,
methodologies, tools, and applications (pp. 474-491). 1GI Global.

Page 3300

www.rsisinternational.org


https://rsisinternational.org/journals/ijriss
https://rsisinternational.org/journals/ijriss
http://www.rsisinternational.org/

-
-
# RSIS ~

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume VIII Issue XII December 2024

40.

41.

42.

43.

44,

45.

46.
47.

48.

49.

50.

51.

52.

53.

54,

55.

56.

57,

58.

59.

60.

61.

62.

Chen, W. W. (2015). The relations between perceived parenting styles and academic achievement in
Hong Kong: The mediating role of students' goal orientations. Learning and Individual Differences, 37,
48-54.

Chen, 1. Y., & Yang, S. J. (2006, July). Peer-to-peer knowledge sharing in collaboration-supported virtual
learning communities. In Sixth IEEE International Conference on Advanced Learning Technologies
(ICALT'06), Kerkrade, Netherlands.

Coulson, N. S. (2005). Receiving social support online: An analysis of a computer-mediated support
group for individuals with irritable bowel syndrome. Cyberpsychology & Behavior, 8(6), 580-584.
Deci, E. L., & Ryan, R. M. (1994). Promoting self-determined education. Scandinavian Journal of
Educational Research, 38(1), 3-14.

Gasser, L., Grutter, J., Buholzer, A., & Wettstein, A. (2018). Emotionally supportive classroom
interactions and students' perceptions of their teachers as caring and just. Learning and Instruction, 54,
82-92.

Gustiani, S., Ardian Syah, W., & Simanjuntak, T. (2021). Motivation in online learning amidst COVID-
19 pandemic era: Students’ intrinsic and extrinsic factors.

Harnett, M. (2016). Motivation in online education. Singapore: Springer Nature.

Hiraoka, D., & Tomoda, A. (2020). Relationship between parenting stress and school closures due to the
COVID-19 pandemic. Psychiatry and Clinical Neurosciences, 74, 497—-498.

Jara, C. A., Candelas, F. A., Torres, F., Salzmann, C., Gillet, D., Esquembre, F., & Dormido, S. (2012).
Synchronous collaboration between auto-generated WebGL applications and 3D virtual laboratories
created with Easy Java Simulations. IFAC Proceedings Volumes, 45(11), 160-165.

Joiner, R. (2004). Supporting collaboration in virtual learning environments. Cyberpsychology &
Behavior, 7(2), 197-200.

Khlaisang, J., & Songkram, N. (2019). Designing a virtual learning environment system for teaching
twenty-first-century skills to higher education students in ASEAN. Technology, Knowledge and
Learning, 24(1), 41-63.

Lawrence, K. C., & Fakuade, O. V. (2021). Parental involvement, learning participation, and online
learning commitment of adolescent learners during the COVID-19 lockdown.

Levy, S., & Campbell, H. (2008). Student motivation: Premise, effective practice and policy. Australian
Journal of Teacher Education, 33(5).

Meece, J. L., Anderman, E. M., & Anderman, L. H. (2006). Classroom goal structure, student motivation,
and academic achievement. Annual Review of Psychology, 57, 487-503.

Mega, C., Ronconi, L., & De Beni, R. (2014). What makes a good student? How emotions, self-regulated
learning, and motivation contribute to academic achievement. Journal of Educational Psychology,
106(1), 121-131.

Muller, F. H., & Palekcic, M. (2005). Continuity of motivation in higher education: A three-year follow-
up study. Review of Psychology, 12(1), 31-43.

Peterson, D. B. (1996). Executive coaching at work: The art of one-on-one change. Consulting
Psychology Journal: Practice and Research, 48(2), 78-86.

Randhawa, B. S., & Gupta, A. (2000). Cross-national gender differences in mathematics achievement,
attitude, and self-efficacy within a common intrinsic structure. Canadian Journal of School Psychology,
15(2), 51-66.

Reimers, F. M., & Schleicher, A. (2020). A framework to guide an education response to the COVID-19
pandemic of 2020. Available online at

Rovai, A., Ponton, M., Wighting, M., & Baker, J. (2007). A comparative analysis of student motivation
in traditional classroom and e-learning courses. International Journal on E-Learning, 6(3), 413-432.
Waynesville, NC USA: Association for the Advancement of Computing in Education (AACE).
Pokhrel, E., & Chhetri, R. (2021). A literature review on the impact of the COVID-19 pandemic on
teaching and learning.

Suhag, A. K., Larik, R. S. A., Tagar, A. A., & Solangi, S. R. (2016). Student academic motivation of
secondary schools of Khairpur Mir’s. Academic Research International, 7(1), 100-1009.

Trung, T., Hoang, A.-D., Nguyen, T. T., Dinh, V.-H., Nguyen, Y.-C., & Pham, H.-H. (2020). Dataset of
Vietnamese students’ learning habits during COVID-19. Data Brief, 30, 105682.

Page 3301

www.rsisinternational.org


https://rsisinternational.org/journals/ijriss
https://rsisinternational.org/journals/ijriss
http://www.rsisinternational.org/

Z -
-
# RSIS ~

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume VIII Issue XII December 2024

63.

64.

65.

66.

67.

68.

69.

70.

71.
72,
73.
74,

75.
76.
77,

Wentzel, K. R. (1998). Social relationships and motivation in middle school: The role of parents,
teachers, and peers. Journal of Educational Psychology, 90(2), 202—209.

World Bank Group. (2020). The COVID-19 pandemic: Shocks to education and policy responses.
Available online at:

Wright, K. B. (2015). Computer-mediated support for health outcomes: Psychological influences on
support processes. In S. S. Sundar (Ed.), The Handbook of the Psychology of Communication
Technology (pp. 488-506). Wiley Blackwell.

Wong, T., Tao, L. X., & Konishi, C. (2018). Teacher support in learning: Instrumental and appraisal
support about math achievement. Issues in Educational Research, 28, 202—-219. Retrieved from

Zhang, S., Liu, Q., & Wang, Q. (2017). A study of peer coaching in teachers’ online professional learning
communities. Universal Access in the Information Society, 16(2), 337-347.

Bomia, L., Beluzo, L., Demeester, D., Elander, K., Johnson, M., & Sheldon, B. (1997). The impact of
teaching strategies on intrinsic motivation. ERIC Document Reproduction Service No. ED 418925.
Champaign, IL: ERIC Clearinghouse on Elementary and Early Childhood Education.

Ferlazzo, L., & Sypnieski, K. H. (2019). What teachers can do to boost student motivation. Education
Week.

Hanline, J. (2018). Examining the motivation factors of participation in extracurricular activities and
their effect on academic achievement and the intention to pursue post-secondary education. Available
online at

Hernando-Malipot, M. (2020). 93 percent of public schools already received online gadgets-DepEd.
LaRosa, K. (n.d.). Fostering independent learning and intrinsic motivation in your child. Retrieved from
Llego, M. A. (2020). DepEd learning delivery modalities for school year 2020-2021. Available:
Pintrich, P., Smith, D., Garcia, T., & McKeachie, W. (1991). A manual for using the motivated strategies
for learning questionnaire (MSLQ). Ann Arbor, MI: University of Michigan.

Pitts, C. (2020). Three ways to support students’ emotional well-being during the pandemic. Edutopia.
Shore, J. (2020). Problems in online class.

Williams, K., & Williams, C. (2011). Five key ingredients for improving student motivation. Research
in Higher Education Journal.

Page 3302

www.rsisinternational.org


https://rsisinternational.org/journals/ijriss
https://rsisinternational.org/journals/ijriss
http://www.rsisinternational.org/

