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ABSTRACT 
 
This study used self-learning modules to determine the learners’ experiences, challenges, and insights when 

using self-learning modules. The researcher gathered ten (10) informants who were interviewed and were 

the primary source of information. The data gathered in this qualitative narrative inquiry is based on the 

responses to three research questions. Results were grouped into themes. Findings revealed that learners 

struggled using the self-learning modules, such as learning content confusion, mental exhaustion, restricted 

learning experience, and quickly getting distracted as part of their lived experience. Moreover, they have 

faced challenges such as the inability to ask for clarifications, lack of guidance, unstructured content, and 

unfamiliar language use. Finally, the informants’ insights were the practice of active learning, continuous 

teacher monitoring, efficient time management, use of multiple resources, and review modules with fewer 

tasks. This implies that it is vital to consider the learners’ level of comprehension and balance in content, 

and the teachers’ availability should be considered in creating modules or self-learning modules. This 

research hopes to make strategies and methods to help learners complete and understand the self-learning 

modules. Additionally, this study focuses on the qualitative appeal to assist readers struggling with self- 

learning modules at Public Senior High School in Panabo City, Davao del Norte; the same methodology can 

be used to help students struggling with self-learning modules nationwide. 
 

Keywords: education, struggles of readers, interview, self-learning modules, Philippines 

 

INTRODUCTION 
 
There are several explanations why learning to read is essential. One must know how to read and 

comprehend to survive in this new normal. Reading is necessary for the acquisition of other abilities. 

Bharati and Kusumawanti (2018) state that among English skills, reading abilities play the most crucial 

influence on students’ learning achievement since reading is the activity that initiates and develops all other 

learning activities. Additionally, Ruiz (2015) states that students need reading comprehension abilities to 

adequately meet the educational objectives and expectations necessary in the classroom setting. Students are 

generally left to work individually in distance learning, such as modular learning, rather than face-to-face 

sessions during this pandemic. The learners must be able to absorb and understand what they are reading. In 

addition to that, reading comprehension is required to create assignments, projects, tests, and other 

endeavors in school routines and academic activities. On the other hand, students can only complete all that 

work with reading comprehension abilities (Clarke et al., 2013; Wong, 2011). 
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However, the reading problem has become a recurring issue worldwide as the number of frustrated readers 

continues to rise. According to the most recent NAEP assessment, many American learners are struggling 

adolescent readers (NCES, 2019). Most learners receive basic or below basic scores, with only a few 

achieving proficient or advanced status. Regardless of socioeconomic position, area, or race, score patterns 

have remained stable. The phenomenon of students being unable to read in the Philippines is not new. 

Certain studies reveal that Filipino students’ reading problems seem perennial (Umali, 2016). Due to such 

problems, reading and literacy instruction have always been the top priority in all Philippine curricula. 
 

The conventional face-to-face learning technique has been used in the educational system for many years. 

The COVID-19 Pandemic, on the other hand, has far-reaching consequences. The educational sector is one 

of the most affected. The Department of Education (DepEd) created the Basic Education Learning 

Continuity Plan (BE-LCP) to ensure that learning opportunities were safely offered to students through 

various delivery channels in response to the pandemic. (Department of Education Order No. 21, Section 

2019; Department of Education Order No. 12, Section 2020). A Public Senior High School in Panabo City 

adopted the Modular Distance Learning Approach as its mode of learning delivery during the pandemic. 

Teachers provided Self-Learning Modules to the students, who were required to accomplish them within a 

quarter. In this situation, teachers’ main concern was struggling readers who cannot read words correctly 

and are found to have significant difficulty with comprehension. Since solid reading skills are necessary for 

success across the curriculum, teachers must assist students. 
 

Quantitative research has been done on previous pandemics. However, when attempting to understand the 

effect of COVID-19 on children’s education and school preparedness, it is significant to get the students’ 

perspectives, especially those self-learning modules. 
 

Three additional reading models—Bottom-Up, Top-Down, and Interactive—are described before the 

Schema Theory at the theoretical level. According to Interactive Model theorists like Rumelhart (1980), top- 

down and bottom-up processing appear simultaneously when reading, at least for proficient or advanced 

readers. Rumelhart added that the reader’s mental information and graphic details play a role in 

comprehension. Because of this, comprehension may be hindered when a necessary skill or knowledge is 

lacking. When this happens, a proficient reader makes up for it by deciphering a word, using context, or 

using both. 
 

In the top-down reading paradigms, the reader’s cognitive and linguistic abilities are crucial in deriving 

meaning from written items. Most of these models (Goodman, 1967; Smith, 1971) are founded on 

psycholinguistic theory, or the idea that thinking and language interact. This theory is supported by 

Goodman (1967), who stated that reading is a process that uses available linguistic signals chosen from 

perceptual data based on the reader’s predictions. Tactical judgments about meaning are verified, rejected, 

or refined as the reading progresses as the information is digested. The top-down models exclusively use 

graphical data to confirm or deny meaning-related hypotheses. 
 

The terms are operationally defined for clarity and a shared frame of reference: Self-Learning Module 

(SLM) is intended for independent learning. It is a method of learning in which the learner makes an effort 

to assess their knowledge, determine their learning requirements, and set learning objectives (Tohidi et al., 

2019). 
 

Reading is crucial since it is used to obtain messages or information. In addition to receiving information, 

we can comprehend the reading’s material and apply it to our future understanding. Reading can also boost 

vocabulary, lower stress, excite the mind, and broaden thinking. Physically and mentally, reading is a 

process. When digesting the information in reading, we think as we visually observe writing. Depending on 

who is reading it, reading has a specific purpose. Each reader’s primary objective is to comprehend all of the 
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material in the reading text so that it might serve as a resource for knowledge (intellectual growth) for the 

reader’s future. Thus, comprehending the material is one of the most crucial aspects of reading 

(Rintaningrum, 2021). 
 

The researcher investigated how readers felt after completing their Self-Learning Modules. Findings are 

expected to shed light on how COVID-19 affected children’s education worldwide. Since the virus is still 

affecting individuals all over the globe, the results of this study will be relevant for future researchers. In 

addition to that, the study will benefit the parents, school administrations, educators, and students in using 

modular learning. 
 

Thus, students’ needs are identified by the findings. As a result, teachers discover an acceptable strategy 

teaching technique and, if necessary, modify the activities. Also, with the findings, the parents can 

understand their children’s needs and prepare them for the future. This study benefits school administrators, 

parents, educators, and students in using modular distance learning to maintain learning objectives despite 

the multiple issues surrounding reading challenges. The results of this study help teachers find the best 

reading remediation programs to overcome students’ reading problems. 
 

According to Rasinski (2017), many children need help to become proficient readers even though changes 

are being made to fit their needs. Such changes include the educators, school leaders, and materials 

development. Some children have difficulty learning to read for a variety of reasons. One of these reasons 

could be poverty. Regularly reading to and with children and having access to high-quality reading materials 

are essential to meet their needs in reading. 
 

Moreover, the descriptive statistical studies conducted by Franza (2018) revealed that identified 

characteristics such as students’ economic status, motivational achievement, attitude toward learning, and 

family support moderately impacted their reading competency in ninth graders. Furthermore, their reading 

ability was assessed using vocabulary. Both the indications of comprehension and speed were statist ically 

low, but both were modest in terms of speed as well as fluency. Additionally, Bilbao et al. (2016) argued 

that comprehension is the core of reading; with it, it is more helpful, and understanding may be divided into 

four levels: literal, inferential, interpretive, evaluative, and creative. Furthermore, Rutzler (2020) pointed out 

that “the act of reading and the act of comprehending what you read are two distinct things,” despite many 

learners having learned to read. 
 

COVID-19 is a lethal virus that has forced school closures in over 195 countries (UNESCO, 2020). When 

schools cannot provide face-to-face classes, various online and printed learning methods are adopted in 

many countries (Bhamani et al., 2020). Modular learning has advantages for the students (Anzaldo, 2021). It 

will teach the learners some values and lessons, make parents realize how important their roles are in their  

child’s future, and help teachers become more open-minded about the difficulties brought on by the 

pandemic. When learners adapt to change, learning continues. The shift in school teaching-learning delivery 

to modular distance learning made it more difficult for teachers to provide fundamentally good education.  

That is why the Department of Education authorities looked for ways to overcome obstacles and better 

equip teachers and school administrators to be more effective in modular remote learning (Bagood, 2020). 

According to Ambayon (2020), the modular teaching of the teaching-learning method is more effective than 

the regular teaching approach because students learn independently with this modular approach. 
 

The DepEd encountered significant difficulties in establishing a plan for distance learning by August 2020. 

The DepEd was tasked to develop a system that would identify the best learning mode for various regions of 

the nation, such as printing self-learning modules or letting students access content via the internet, 

television, and radio. The demand for equity-driven education systems to guarantee that students had the 

technologies and skills needed to work in both traditional and online contexts developed at the height of the 

pandemic. These questions included how the current and future education workforce will be prepared and if 
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they will be necessary (Leonardo & Cha, 2021). 
 

However, the performance of modular education poses challenges for teachers, students, and parents. 

According to a study by Sumaoang (2020), the main challenges were a need for more school funding to 

develop and produce modules, problems with independent learning, and a need for knowledge about how 

parents can support their children. Therefore, it is clear that there are issues related to the use of modular 

distance learning. 
 

Although there have been studies about struggles with reading, there is a need to conduct more previous 

research, particularly during the pandemic. There are no existing studies in the Davao Region, so doing this 

research could add new knowledge and hope to identify the lived experiences, challenges, and insights into 

readers’ struggles in self-learning modules. Also, it helps educators to produce appropriate modules that suit 

the level of the learner. In terms of developing new interventions or strategies, new methods would benefit  

the learners in their academic journey. 
 

Moreover, this study aims to explore the struggles faced by the learners in self-learning modules, their lived 

experiences, challenges, and insights. The study will be guided by the following questions: (1) What are the 

lived experiences of struggling readers in accomplishing their Self-Learning Modules at Public Senior High 

School in Panabo City? (2) What challenges did they face when answering Self- Learning Modules? (3) 

What are their insights on answering Self- Learning Modules? 

 

METHOD 
 

This chapter explains how the researcher collected the information required for the study and how it will be 

analyzed, evaluated, and presented. Participants, equipment/materials, the design, and the method used to 

perform the analysis are all described in this section. 
 

The participants of this study comprised struggling readers from the Senior High School Department at 

Public High School in Panabo City from the scholastic year 2020-2021 who accommodated self-learning 

modules as the mode of learning delivery. These identified learners are detected as frustrated readers as 

PHIL-IRI (Reading Assessment) is conducted on them. Frustration: Readers can read but cannot 

comprehend what they are reading. The researcher used purposive sampling in selecting (10) struggling 

readers. Seven of them are males, and three are females. Purposive sampling, also called judgment 

sampling, is defined by Ilker et al. (2016) as “the deliberate choice of a participant due to the qualities the 

participant possesses. According to Creswell and Poth (2018), purposeful sampling is used in qualitative 

research. This means that the inquirer selects individuals and sites for study because they can purposefully 

inform an understanding of the research problem and central phenomenon in the study. 
 

The informants gave the researcher the data needed for the study’s reliability and relevance during the 

interview. They also discussed their feelings and experiences as readers struggling to complete self-learning 

modules. They discussed their difficulties and insights into how they found the modules difficult, as 

expected. These ten (10) informants were questioned individually to acquire information for the focus group 

discussion (FGD) and for an in-depth interview (IDI). 
 

The researcher identified the reading level of the Senior High School students using the PHIL-IRI Reading 

Assessment Tool. It assesses the level of reading proficiency of the students. The researcher obtained 

qualitative data for the study by interviewing participants who provided narratives and perceptions about 

their personal experiences. Interview questions are utilized to collect data. As the Parent Consent states, the 

interview is done face-to-face and recorded through video or audio. The questions are focused on the 

participants’ experiences, challenges faced, and possible needs for Modular Learning. 
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This study was conducted among struggling readers of a Public Senior High School in Panabo City. This 

study used qualitative and phenomenological methods to understand the participants’ real-life experiences 

(Creswell, 2009). Moreover, this study used a qualitative design that utilized the interview method. It 

involves interviews, which help get the story behind a participant’s experiences. 

 

RESULTS AND DISCUSSION 
 
This section presents the core findings of the study. The themes relating to the objective of the paper were 

raised. 
 

Research question No. 1. What are the lived experiences of struggling readers in accomplishing their 

Self-Learning Modules at Public Senior High School in Panabo City? 
 

Four (4) primary themes emerged about lived experiences after examining informants’ stories of readers 

who have trouble using their self-learning module: 1) Learning content confusion, 2) Mental exhaustion, 3) 

Restricted learning experience, and 4) Easily distracted. These are presented in Table 1 with the core ideas 

and emerging themes. 
 

Table 1 
 

The emerging themes and core ideas on the lived experiences of struggling readers on accomplishing their 

Self-Learning Modules at Public Senior High Schools in Panabo City 
 

Emerging Themes Core Ideas 

 

 

 

Learning content confusion 

 Difficulty in understanding ideas and concepts. 
 

 They struggled to answer the questions due to their inability to 

comprehend difficult concepts. 
 

 Skipping ideas that are too difficult to understand. 
 

 Concepts in the materials are vague and ambiguous. 

 

 

 

 
Mental exhaustion 

 Struggling to answer due to a lack of immediate assistance from the 

teacher. 
 

 Difficulty in concentration since modules are readily accessible at 

home. 
 

 The necessity to give explanations for specific topics. 
 

 Bombarded with so many learning tasks embedded in the modules. 

 

 

Restricted learning 

experience 

 Learning tasks are prearranged according to learning competencies. 
 

 Answering modules limits students’ learning environment. 
 

 Learning is solely a one-way experience 
 

 No interaction between the teacher and classmates. 
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Easily distracted 

 Learners are prone to distractions. 
 

 Lack of focus and not able to finish the learning tasks on time. 
 

 Cannot concentrate on the difficult tasks. 
 

 Attention is diverted due to the availability of gadgets. 

 

The following are the experiences encountered by the students in answering Self-learning Modules. 
 

Learning content confusion. The first theme that emerged in the informants’ experiences was the learning 

content confusion they had using self-learning modules. They need help understanding ideas and concepts, 

especially in disciplines needing technical expertise. The learners were also perplexed because they were 

alone and had no one to explain things to them. Although some students got assistance, many students 

needed clarification on the topics’ intricacies. Additionally, individuals needed help responding to the 

questions and complex ideas, which was frustrating and exhausting. That means that concepts in the 

materials need to be more transparent and clear. In order to complete the module and turn it in on time, there 

are other options than bypassing ideas that could be easier to understand. More than having assistance from 

a family member or someone available is needed to complete the module. Though not all, most learners 

struggled to complete the tasks. 
 

Learning academic vocabulary is essential for understanding content. Students must use academic 

vocabulary when they read, talk, and write about the academic material, such as names of significant people,  

places, and events, as well as scientific and mathematical terminology and concepts. As students participate 

in many language-based learning activities, academic vocabulary is essential to interactions in the classroom. 
 

Mental exhaustion. The second theme that emerged from the informants’ experiences was mental 

exhaustion as they struggled to respond without instant aid from the teacher and the requirement to explain 

specific issues, particularly in technical areas like math. Another issue is the difficulty in maintaining focus 

because modules are easily accessible at home, and household noises, tasks, and responsibilities distract 

students. Additionally, the numerous learning tasks that were included in the modules were overwhelming 

to the students. This simply means that the learners are exhausted physically and mentally exhausted. 
 

Restricted learning experience. The core of the learning process in a competency-based learning 

environment is the student’s presentation of desired learning outcomes. Specifically, it is focused on a 

student’s ability to advance through the curriculum at their own pace and depth. Students continue to 

advance as their competencies are demonstrated. Answering the modules provided by the teachers in each 

subject restricts the learning environment because there is no interaction between the teacher and the 

students, so learning is only a one-way process, as students prefer face-to-face. 
 

Easily Distracted. Students are more likely to get distracted because they are at home and can do the tasks 

whenever convenient. The convenience of using a smartphone is one prevalent distraction, but it is not the 

only one. As a result of their enjoyment of scrolling, messaging, and internet surfing on their phone, they 

need more focus and can complete the learning assignments on time because technologies are available; 

thus, attention is diverted, and they easily get distracted. 
 

Research Question No. 2. What challenges did they face when answering Self- Learning Modules? 
 

Examining the accounts of readers who struggled to use their self-learning module revealed four (4) primary 

themes about their challenges: 1) Cannot ask for clarifications, 2) Lack of guidance, 3) Unstructured content 

, and 4) Unfamiliar with language usage. These are presented in Table 2 with their core ideas and emerging 
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themes. 
 

Table 2 
 

The emerging themes and core ideas on the challenges they faced in answering Self-Learning Modules 
 

Emerging Themes Core Ideas 

 

 

 

 

Cannot ask for clarifications 

 If confronted with complex concepts, learners cannot directly ask 

for clarification from the teacher. 
 

 Learners were unable to raise questions to the teachers, 

particularly those vague concepts. 
 

 Cannot inquire for clarifications from the teachers. 
 

 Tend to skip tasks that they do not understand since no 

clarifications from the teacher. 

 

 

 

Lack of guidance 

 No immediate supervision from the teacher. 
 

 Sibs are not always available to assist in answering the learning 

tasks. 
 

 Learners are not well guided in answering the modules. 
 

 Instructions are not properly explained to the learners. 

 

 

 

 
Unstructured contents 

 Learning contents are not properly sequence and difficult to 

understand. 
 

 Some visuals are too little and not readable. 
 

 Difficult to follow the logical arrangement of learning contents. 
 

 The module is presented in a complex manner, making it more 

challenging for learners to follow. 

 

 

 

Unfamiliar with language 

usage 

 Learners need help comprehending terminologies in the module. 
 

 Not all learners are acquainted with the terms used in the module. 
 

 Students are not that familiar with the concepts and terms in the 

module. 
 

 It is challenging on the part of students, especially for needing to be 

more familiar with terminologies. 

 

The following are the challenges encountered by the students in answering Self-learning Modules: 
 

Cannot ask for clarifications. The first challenge students face is that they cannot ask for clarifications if 

they have questions about the tasks they need to complete. Being separated and confined at home is a 
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challenge for students who are alone and have no one to ask for clarification. 
 

Lack of guidance. The second emerging theme is the need for more guidance among students with Self- 

Learning Modules. The words “direct,” “point out,” and “show the path” all imply “to direct.” As a method 

of systematic assistance, guidance assists students in making a successful adjustment to school and life by 

assisting them in understanding and making good use of the educational, occupational, and personal 

opportunities they have or can create. With this, the following informants need more guidance when 

answering their modules. As a result, learning can be challenging for learners. A few students would look 

for someone to assist them in their module, even ones who need to gain knowledge or expertise about the 

subject, to finish the module and submit it on time. 
 

Unstructured content. The third theme is the unstructured content. This can be defined as learning moving 

away from the typical classroom setting (heavily guided classes, rigid procedures, and others) and toward a 

dynamic, ever-evolving, and entirely student-led approach to learning. Unstructured learning can be used in 

a class as a whole or in a 
 

Unfamiliar with language usage. The fourth theme needs to be clarified with the language usage. This is 

particularly apparent in the English, Maths, and Science subjects, where technical terms are used according 

to their discipline. This is because words are tools, and they must be chosen appropriately. Thoughts can be 

complicated and nuanced, but they should be expressed simply in writing and giving instructions. Written 

messages also demonstrate respect and concern for the audience or readers to understand, which aids in 

developing stronger relationships and better comprehension that lead to completing the tasks. Simple, 

straightforward language allows learners to read, comprehend, and apply the information provided in the 

module. Thus, choose a simple term or phrase over a complex one wherever possible. 
 

Research question No. 3. What are their insights on answering Self- Learning Modules? 
 

After examining the stories of readers who struggled to use their self-learning module, five (5) primary 

themes were revealed concerning their insights: 1) Practice active reading, 2) Continuous teacher 

monitoring, 3) Efficient time management, 4) Use multiple resources, and 5) Review module with fewer tasks 

. Emerging themes and core ideas are presented in Table 3. 
 

Table 3 
 

Emerging themes and core ideas on the insights of students in answering self-learning modules 
 

Emerging Themes Core Ideas 

 

 

 

 

Practice active reading 

 Learners must engage in active reading techniques. 
 

 Reading comprehension may be enhanced if learners are 

involved in active reading. 
 

 There is a need to employ reading techniques, such as taking 

notes, to strengthen reading skills. 
 

 There is a need to be persistent in developing reading skills to 

understand the concept. 
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Continuous teacher monitoring 

 Teachers should continuously monitor the progress of the learners 

in answering the module. 
 

 Learners may be able to complete the learning tasks in the 

module if they are monitored. 
 

 Students’ progress must be checked at all times. 
 

 Checking the learner’s engagement in the learning process 

ensures understanding. 

 

 

 

 
Efficient time management 

 To finish the entire module, learners need to spend time. 
 

 Avoid distractions and concentrate on answering the module. 
 

 Learners tend to be successful in the assigned learning tasks if 

they are more diligent. 
 

 Focus on finishing the module to meet the deadline set by 

the teacher. 

 

 

 

 
Use Multiple Resources 

 Supplement module with varied resources. 
 

 Interactive tutorials may help learners understand the 

concepts presented. 
 

 Reinforcing the learner’s learning needs through different 

resources. 
 

 Teachers may give additional explanations on complex tasks. 

 

 

 

 
Review Module with fewer 

Tasks 

 Pre-arranged activities must be limited. 
 

 Modules may provide fewer learning tasks for the students to finish 

the entire module. 
 

 Assess the module containing a reduced number of assignments 

and tasks. 
 

 To ensure student comprehension, educators might offer a limited 

number of activities. 

 

Practice active learning. The first theme is the practice of active learning. Active learning encourages 

students to read, discuss, and write to engage in higher-order thinking. Self-learning modules can be 

difficult to complete during the pandemic because students must use active reading strategies. Active 

reading can improve students’ reading comprehension. Reading strategies like taking notes must also be 

used to improve reading abilities. In order to comprehend the concept, it is also necessary to persist in 

improving reading abilities. 
 

Additionally, these emphasize skill development more than information transmission and frequently 
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emphasize having learners explore their attitudes and ideals. Furthermore, being active in completing the 

task activates the brain, not the person. Learning is about the information and the active learning strategy 

process. Students’ independence and capacity for learning are developed through active learning. Students 

who practice active learning have more ownership and influence over their education. 
 

Continuous teacher monitoring. Continuous teacher monitoring is the second theme in answering the Self- 

learning Module. To be effective in teaching and for the students to accomplish the tasks, careful and 

ongoing monitoring because it enables teachers to choose the best methods for teaching reading and writing 

and because it enables them to address students’ learning issues before they have a significant impact on 

student’s academic performance if they are being monitored. The outcomes of their monitoring operations 

enable teachers to assess the worth of the tasks, or to put it another way, to gauge their efficacy and to make 

the required adjustments. Additionally, continuous monitoring verifies the student’s participation in the 

learning process and helps to ensure understanding. 
 

Efficient time management. The third theme is efficient time management. Though learners have the 

freedom to work on their tasks, they still need to manage their time efficiently by spending time working on 

their modules. To do this, they must remove distractions that prevent them from completing the tasks and 

return the modules on time. Making and adhering to a daily schedule is the best approach for students to 

manage their time. Students will benefit from this because they will clearly understand the many tasks that 

must be completed each day and can mark the tasks as completed once they are finished. Thus, learners 

need to be diligent to finish their tasks successfully. 
 

Use multiple resources. The fourth theme that emerges is the use of multiple resources. Modules with 

varied resources can significantly help students who struggle to understand the context of the subject. 

Additionally, assistance from subject teachers whenever students have clarification, is an excellent way to 

help students. On the other hand, students must have devices to contact their teachers. When learners can 

contact their teachers through Messenger, text, or chat, the teacher can provide a detailed explanation of 

complex content. 
 

In programs that strongly focus on critical thinking, communication skills, lifelong learning, and the 

development of personal values, employing a variety of materials is highly crucial. The ability to locate and 

use resources, however, will become increasingly important in today’s “information society,” regardless of 

the specific goals of a class. 
 

Review module with fewer tasks. The fifth and last theme that emerges in the students’ insights is the 

review module with fewer tasks. Pre-planned activities should be kept to a minimum and may give students 

fewer learning assignments to complete the module. Additionally, the teacher may examine the module with 

fewer assignments and responsibilities to ensure that understanding of the material is assured. 

 

IMPLICATION AND CONCLUDING REMARK 
 
This section emphasizes the significance of student participation for academic performance and enjoyment, 

offers helpful advice for educators and learners, and identifies opportunities for further research. 
 

Implication for Practice 
 

Globally, the COVID-19 epidemic brought about many changes. One of these is in education, where 

students and teachers communicate online. A few have also turned to modular learning, where students 

drive their learning. Moreover, the study aims to describe the struggles of readers using self-learning 

modules in their experiences, challenges, and insights. Based on the result, three (3) themes were revealed in 

every objective. First, the experiences faced by the participants during the pandemic were learning content 

https://www.rsisinternational.org/journals/ijriss
https://www.rsisinternational.org/journals/ijriss
http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS |Volume VII Issue XII December 2023 

Page 1629 

www.rsisinternational.org 

 

 

 

 

confusion, mental exhaustion, restricted learning experience, and being easily distracted. Second, the 

challenges of the participants during the pandemic were revealed: learners cannot ask for clarifications, lack 

of guidance, unstructured content, and are unfamiliar with the language use —Lastly, the participants’ 

insights, the practice of active reading, continuous teacher monitoring, efficient time management, use 

multiple resources and review modules with fewer tasks were the emerging themes based on result of the 

interview among respondents. 
 

This implies that teachers can adjust to the needs of the students by knowing the situation such as time, 

distance, and the ability of the learners to finish the module, the situation’s demands for the students’ benefit  

to learn the concept more effectively by giving the learners appropriate and realistic goals in completing 

their modules, as there is a scarcity or limitation of communication between teachers and learners. 

Moreover, the study highlights the importance of teachers in the learning process by providing the support 

and guidance the learners need. Furthermore, the study underscores the importance of learners’ participation 

by asking and reaching out to their teachers whenever possible. After all, learning is a two-way process to 

achieve its maximum effect. 
 

The study also revealed that learning content confusion emerged as the most significant part of their 

experience having a self-learning module as there was no one to explain the content to them, especially in 

math and science subjects. As a result of having no one readily available to assist them with their question, 

learners experienced mental exhaustion. 
 

In addition, the most challenging part that emerged was the need for more guidance in answering the 

module. As a result, learners tend to skip complex topics or topics that they find challenging, as they need 

help assisting them, which would result in them copying the answer keys provided in the module. 

Conversely, though their parents, siblings, or anyone available to help them guide and understand the 

content, learners feel that there is no substitute for teachers to guide them to understand the concept better. 
 

Furthermore, continuous teacher monitoring is the most significant insight the learners gain in the self- 

learning module. The learners can efficiently complete the tasks if the teachers monitor them and ask them 

about their progress. On the other hand, when teachers monitor them by asking about their progress and 

engagement, learners can ask questions for clarification that would make them understand and complete the 

task. 
 

Thus, the study implies that with the aid of the teachers, students’ difficulties with self-learning modules 

might be reduced or even eliminated. School administration can solve these issues by introducing support 

systems for the teachers, such as training efforts and resource provision, especially for those creating self- 

learning modules. Additionally, rules can offer recommendations to aid educators in adequately addressing 

and considering the different requirements of learners, such as their socioeconomic status and understanding 

levels. 
 

The study’s conclusion emphasizes the significance of teachers supporting their students’ learning and the 

value of their contributions to the self-learning modules. The field of education can develop a practical 

module that would cater to varied learners and ultimately increase overall academic satisfaction by 

considering these implications in practice, standards, and policy. 
 

Implication for Future Research 
 

Comparative research can be conducted to evaluate the efficiency of self-learning modules in other topics 

and pinpoint the precise tasks and activities that help learners succeed academically. Additionally, the 

experiences, difficulties, coping mechanisms, and insights of readers who have trouble using self-learning 

modules can be studied using a combination of quantitative and qualitative methodologies. The teachers can 
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create new knowledge methods and strategies for their modules by considering how self-learning modules 

affect the learners. 
 

Concluding Remark 
 

The study’s conclusions may influence future modular learning for students who have dealt with or gone 

through it. The findings demonstrate the significant difficulties faced by participants of self-learning 

modules during the COVID-19 epidemic. As a result, the researcher discovered the following, which would 

benefit teachers and students the most. 
 

Teachers play an essential role in students’ academic achievement in understanding the tasks stipulated in 

the module. The teacher needs to spend time monitoring and checking the learners’ progress. In addition, 

this will be when learners can ask for clarifications or questions about content that confuses them. As a 

result, this gives learners time to comprehend fully and complete the tasks on time. 
 

Learners play a critical part in understanding, finishing, and submitting the task on time. Focusing on the 

tasks at hand gives them an edge to complete on time. It was also found that time management is crucial as 

they are easily distracted by external factors such as household chores, noises from their neighbors, and, 

most significantly, they are tempted to sleep or use their smartphones. 
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