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ABSTRACT 
 
The study was conducted to determine the singular and combined influence of instructional leadership and 

ethical climate as determinants of school connectedness among 334 public school teachers in Santo Tomas, 

Davao del Norte, where the research used a quantitative and descriptive correlation with three sets of 

adopted research questionnaires answered by the respondents. The research revealed that there was a strong 

association between instructional leadership and school connectedness was accepted, proving that there was 

a relationship between the two variables. There was a considerable correlation between ethical atmosphere 

and school connection, as evidenced by the fact that the relationship between the two was rejected. This 

study can aid all learners in understanding their obligations and consequences. Additionally, parents might 

feel confident if they observe how the school implements and considers each learner’s emotional wellbeing,  

which in turn might enhance their academic success. 
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INTRODUCTION 
 
Most schools aimed to become child friendly (Loureiro, Alyssa, & Hadjar, 2020) and therefore poor school 

connectedness (Pikulski, Pella, Casline, Hale, Drake, & Ginsburg, 2020) which may have more risks for 

negative psychosocial behavior to students and play a role in the depressive symptoms among youth as well 

as teachers’ support (Rubach, Dicke, Lazarides, Simpkins, & Eccles, 2020). Additionally, poor academic 

performance and disciplinary outcomes have been attributed to poor school connectedness (Joshi & Billick, 

2017). 
 

Implementing strategies that would improve students’ connection to school may help improve having 

stronger teacher-student relationship (Cook, Duong, McIntosh, Fiat, Larson, Pullmann, & McGinnis, 2018; 

Moriña, 2019), student’s satisfaction (James & Yun, 2018) and also applying appropriate interventions to 

help students in academics, influence students’ self-esteem and overall wellness (Watson, 2018; Marino, 

Santinello, Lenzi, Santoro, Bergamin, Gaboardi, & Perkins, 2020; Song, Bang, Kim, Lee, & Jeong, 2020). 
 

School connectedness also had influence in educational outcomes and social support to the students which is 

also emphasized in the teacher connectedness (Obi & Bewei, 2020). The climate of the school where the 

best practice of teaching-learning process and work ethics are highly observed (Yüner & Burgaz, 2019) is 

undoubtedly highly influential in the sense of school connectedness with the teacher-student relationship 

established (Knox, Gibson, Gönültas, & Mulvey, 2021). Leadership at schools also though may be indirect 

but contributed to the overall attainment of students’ subsequent attitudes and behavior at learning (Raad & 

Atan, 2019) which has been integrated to the engagement to the school activities (Knight, Atuhaire, Allen,  

Namy, Anton-Erxleben, Nakuti, Devries, 2020). 
 

There were limited studies utilizing instructional leadership and ethical climate having two variables. It is 

therefore noteworthy to explore the level of instructional leadership along with its dimensions and as well as 
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the school ethical climate experienced by the teachers and school connectedness as determinants, thus 

having three variables. Not only add up to existing knowledge but also may discover new knowledge that 

would help understand the status of the field of education, and in the leadership and school environment in 

general. 

 

METHOD 
 
This chapter presents and describes the method used in conducting the research which includes the research 

design, research locale, population and sample, research instruments as well as data collection and statistical 

tools applied in the study. 
 

Research Design 
 

The research used a quantitative non-experimental correlation to see if there was a link between 

instructional leadership predictors and ethical atmosphere. Because the investigation is relational in nature, 

quantitative methods were applied, and existing and validated instrumentation could be used. To collect real- 

world data and come to the results, a non-experimental design was adopted (Roberts, 2021). 
 

Instructional Leadership, Ethical Climate, and School Connectivity are the subjects of this descriptive, non- 

experimental, quantitative correlational study. Correlational research was used to find out the relationship 

between instructional leadership practiced by the school head and the work ethical climate maintained by 

the teacher, that is how the level of instructional leadership influences the level of work ethical climate 

(Reed, 2019). 
 

Research Locale 
 

The study was conducted at Santo. Tomas West District, Santo. Tomas, Davao del Norte were chosen for 

the study after much thinking and analysis. 
 

Figure 2. Map of the Philippines highlighting the Municipality of Sto. Tomas 

 

Population and Sample 
 

The respondents of this study were the 334 teachers, 55 male teachers and 279 female teachers of Santo. 
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Tomas West District in the Division of Davao del Norte. Other than Santo. Tomas, West District, the 

researcher did not include any public-school teachers in Davao del Norte within or outside the region. 

Permanent public-school teachers who were on-leave, the school in-charge and the school heads were 

excluded as participants of this study. 
 

Those teachers who refused to sign the informed consent were excluded. Even after the respondents signed 

the informed consent, they have the freedom to withdraw anytime as a participant if they are no longer 

willing to answer the questionnaires. 
 

Research Instrument 
 

The researchers used three (3) sets of questionnaires as a primary tool in getting the desired information 

needed in the study. There were areas of concerns that were made subjects of inquiry in the questionnaire 

under the following: instructional leadership, the first independent variable, and ethical climate, the second 

independent variable, and school connectedness as the dependent variable. 
 

Expert validators examined the content validity and reliability of the three questionnaires to guarantee that 

the measurements were accurate. External validators with competence in social research and statistics 

validated the survey instruments. The surveys received an average rating of 4 from the validators. Minor 

adjustments were made in response to suggestions and recommendations to improve some content and 

assertions in the context of the instruments. 
 

The researcher then submitted the findings to a statistician, who confirmed the content’s reliability and 

validity. Using Cronbach Alpha, the results from the three sets of questionnaires revealed that the 

independent variables, instructional leadership, and ethical climate, scored 0.982, while the dependent 

variable, school connectedness, scored 0.925. The survey was then administered to the teachers in Santo. 

Tomas, West District, in Davao del Norte, using Google form sheets. 

 

Range of Means 
Descriptive 

Level 
Interpretation 

 
4.20 – 5.00 

 
Very High 

This means that the 

instructional leadership is 

manifested at all times. 

 

3.40 – 4.19 

 

High 

This means that the 

instructional leadership is 

manifested most of the 

time. 

 

2.60 – 3.39 

 

Moderate 

This means that the 

instructional leadership is 

manifested most of the 

time. 

 
1.80 – 2.59 

 
Low 

This means that the 

instructional leadership is 

manifested often. 

 
1.0 -1.79 

 
Very Low 

This means that the 

instructional Leadership is 

not manifested. 
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While in describing the level of ethical climate practiced by the school head, the following was used: 
 

 

Rating 
Descriptive 

Equivalent 

 

Interpretations 

4.50 – 

5.00 

 
Very High 

This means that the school’s 

ethical climate is always 

observed. 

3.50 – 

4.49 

 
High 

This means that the school’s 

ethical climate is often observed. 

2.50 – 

3.49 

 
Moderate 

This means that the school’s 

ethical climate is sometimes 

observed. 

1.50 – 

2.49 

 
Low 

This means that the school’s 

ethical climate is seldom 

observed. 

1.00 – 

1.49 

 
Very Low 

This means that the school’s 

ethical climate is not observed. 

 

In describing the level of school connectedness, the following was used: 

 

Range of Means Descriptive Level Interpretation 

 
4.20 – 5.00 

 
Very High 

This means that the item on 

school connectedness 

is always manifested. 

 
3.40 – 4.19 

 
High 

This means that the item on 

school connectedness 

is oftentimes manifested. 

 
2.60 – 3.39 

 
Moderate 

This means that the item on 

school connectedness 

is sometimes manifested. 

 
1.80 – 2.59 

 
Low 

This means that the item on 

school connectedness 

is seldom manifested. 

 
1.00 – 1.79 

 
Very Low 

This means that the item on 

school connectedness 

is never manifested. 

 

Data Collection 
 

The researchers secured permission to conduct a study from the Office of the Schools Division 

Superintendent through the Office of the School Head of Santo Tomas Central Elementary School. 

Thereafter, when permission was granted, the researchers personally administered the questionnaires to the 
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respondents. First, teachers answered the three phases of the questionnaire: Profiling, Instructional 

Leadership and Work Ethical Climate. The respondents were given enough time to accomplish the 

questionnaires. The responses were tallied and tabulated in tables for purposes of analysis and interpretation.  

And after, data was processed statistically in order to derive answers to this scientific inquiry. 
 

Statistical Tool 
 

The following statistical tools were used in processing data: 
 

Mean. This was used to identify the level of practiced instructional leadership of the school head as 

observed by the teachers and the level of work ethical climate 
 

Pearson’s r. This tool was used to test the significant relationship between level of instructional leadership 

and the level of work ethical climate. 
 

Regression analysis. This was used to determine what domains in the instructional leadership significantly 

influence the school ethical climate. 

 

RESULTS 
 
The data obtained from the respondents on the instructional leadership, ethical climate, and school 

connectedness were analyzed and interpreted in this section based on the research objectives previously 

stated. The order of discussions on the mentioned topic is as follows: level of instructional leadership; level 

of ethical climate; level of school connectedness in terms of; significant relationship between the 

instructional leadership and school connectedness; significant relationship between ethical climate and 

school connectedness; the singular and combined influence of instructional leadership and ethical climate on 

school connectedness. 
 

Level of Instructional Leadership 
 

Shown in Table 1 is the level of instructional leadership has an overall mean of 4.56 with a descriptive level 

of Very High and is interpreted that the instructional leadership is manifested at all times. The result shows 

that curriculum implementation with the highest mean value of 4.69 with descriptive value of Very High. 

Meanwhile, professional development with a mean of 4.64; followed by maintain visible presence with 

4.60; feedback on teaching learning followed with a mean of 4.59 and is followed by instructional power 

with a mean of 4.54; this is then followed by maximize instructional time with a mean of 4.44; and the 

lowest indicator is the monitoring students’ progress with a mean of 4.41 with a descriptive level of Very 

High. All indicators got a descriptive level of Very High. Standard deviation has an overall score of 0.66 

and an overall mean of 4.55 with a descriptive level of Very High and interpreted that the instructional 

leadership is always manifested. 

 

Indicator SD Mean Descriptive Level 

Instructional power 0.62 4.54 Very High 

Maintain visible presence 0.58 4.60 Very High 

Professional development 0.56 4.64 Very High 

Maximize instructional time 0.88 4.44 Very High 

Monitoring students’ progress 0.75 4.41 Very High 

Feedback on teaching learning 0.62 4.59 Very High 
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Curriculum implementation 0.51 4.68 Very High 

Overall 0.66 4.55 Very High 
 

Level of School’s Ethical Climate 
 

Shown in Table 2 is the weighted means of each criterion were computed, in which the level of school 

ethical climate got a mean of 4.56 with a descriptive level of Very High and interpreted that the schools’ 

ethical climate is always observed. The results revealed that the teacher to student with the highest mean of 

4.80 which is described as Very High and is followed by environment to teacher/ learning environment with 

a mean value of 4.53 and described as Very High, and the Student to student with the lowest mean score of 

4.37 which is described also as Very High. All indicators got a descriptive value of Very High. It also has an 

overall Standard Deviation of 0.57 and with an overall mean of 4.56 with a descriptive level of Very High 

and is interpreted as the school’s ethical climate is always observed. 
 

Table 2. Level of School Ethical Climate 

 

Indicator SD Mean 
Descriptive 

Level 

Teacher to student 0.43 4.80 Very High 

Student to teacher/learning 

environment 
0.60 4.53 Very High 

Student to student 0.69 4.37 Very High 

Overall 0.57 4.56 Very High 

 

Level of School Connectedness 
 

Shown in Table 3 is the level of school connectedness has an overall mean of 3.97 with descriptive level of 

High and interpreted as the level of school connected is always manifested. The results revealed that 

connections with adults in school with the highest mean of 4.61 which is described as Very High and is 

followed by school involvement with a mean value of 4.39; followed by comfort in this school with a mean 

of 4.30 and with a descriptive level of Very High; emotional connections followed with a mean of 4.20 and 

with a descriptive level of Very High; Peer connections at school with a mean of 4.06 with a descriptive 

level of high; value school with a mean of 3.31 with a descriptive level of moderate and the negative 

connectedness with the lowest mean of 2.96 with a descriptive level of moderate. The result also showed the 

Standard Deviation score of 1.47 and an overall mean of 3.97 with a descriptive equivalent of High and is 

interpreted as the level of school connectedness is oftentimes manifested. 
 

Table 3. Level of School Connectedness 

 

Indicators SD Mean Descriptive Level 

Negative connectedness 1.01 2.96 Moderate 

Connections with adults in school 0.70 4.61 Very High 

Peer connections at school 1.17 4.06 High 

School involvement 0.76 4.39 Very High 

Emotional connections 0.79 4.20 Very High 

Value school 1.30 3.31 Moderate 
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Comfort in this school 0.88 4.30 Very High 

Overall 1.47 3.97 High 
 

Significance of the relationship between the Instructional Leadership and School Connectedness 
 

Shown in Table 4.1 is the result of the test of relationship between instructional leadership and school 

connectedness. Reflected in the hypothesis, the relationship was tested at 0.05, level of significance with the 

overall r-value of .453, or a p-value of <0.05 signified the rejection of the null hypothesis. It means that 

there is a significant relationship between instructional leadership and school connectedness. This shows 

that instructional leadership is correlated with school connectedness. 
 

Table 4.1. Significance of the relationship between Instructional leadership (IV1) and School Connectedness (DV) 

 

 
Instructional 

Leadership 

(IV1) 

School Connectedness (DV)  

 

Overall Negative 

connectedness 

Connections 

with adults 

in school 

Peer 

connections 

at school 

School 

involvement 

Emotional 

connections 

Value 

school 

Comfort 

in this 

school 

Instructional 

power 
0.010 .257** .350** .341** .357** .156** .356** .370** 

 (0.868) (0.000) (0.000) (0.000) (0.000) (0.007) (0.000) (0.000) 

Maintain 

visible 

presence 

 
.052 

 
.308** 

 
.343** 

 
.416** 

 
.398** 

 
.123* 

 
.364** 

 
.410** 

 (0.366) (0.000) (0.000) (0.000) (0.000) (0.034) (0.000) (0.000) 

Professional 

development 
.080 .272** .305** .355** .356** .112 .335** .376** 

 (0.168) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 

Maximize 

instructional 

time 

 
-.041 

 
.229** 

 
.343** 

 
.247** 

 
.334** 

 
.207** 

 
.274** 

 
.318** 

 (0.477) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 

Monitoring 

students’ 

progress 

 
-0.062 

 
.208** 

 
.323** 

 
.339** 

 
.368** 

 
.132* 

 
.316** 

 
.322** 

 (0.288) (0.000) (0.000) (0.000) (0.000) (0.022) (0.000) (0.000) 

Feedback on 

teaching 

learning 

 
0.049 

 
.379** 

 
.400** 

 
.412** 

 
.410** 

 
.183** 

 
.410** 

 
.457** 

 (0.396) (0.000) (0.000) (0.000) (0.000) (0.001) (0.000) (0.000) 

Curriculum 

implementation 
0.065 .378** .352** .398** .403** .136* .388** .261** 

 (0.265) (0.000) (0.000) (0.000) (0.000) (0.019) (0.000) (0.000) 

Overall .026 .339** .410** .422** .443** .179** .413** .453** 

 (0.656) (0.000) (0.000) (0.000) (0.000) (0.002) (0.000) (0.000) 
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Significance of the relationship between Ethical Climate and School Connectedness 

Shown in Table 4.2 is the result of the test of relationship between ethical climate and school connectedness.  

Reflected in the hypothesis, the relationship was tested at 0.05, level of significance, the overall r-value of 

.476 with a p-value of <0.05 signified the rejection of the null hypothesis. It means that there is a significant 

relationship between ethical climate and school connectedness. This shows that the ethical climate is 

correlated with school connectedness. 
 

Table 4.2. Significance of the relationship between Ethical climate (IV-2) and School connectedness (DV) 

 

 
Ethical 

Climate (IV2) 

School Connectedness (DV)  

Overall Negative 

connectedness 

Connections 

with adults 

in school 

Peer 

connections 

at school 

School 

involvement 

Emotional 

connections 

Value 

school 

Comfort 

in this 

school 

Teacher to 

student 
.140* .412** .355** .354** .361** 0.076 .321** .419** 

 -0.015 0 0 0 0 -0.187 0 0 

Student to 

teacher/learning 

environment 

 
0.058 

 
.255** 

 
.302** 

 
.371** 

 
.463** 

 
0.088 

 
.311** 

 
.381** 

 -0.321 0 0 0 0 -0.127 0 0 

Student to 

student 
0.005 .287** .402** .414** .525** .167** .353** .437** 

 -0.929 0 0 0 0 -0.004 0 0 

Overall 0.084 .372** .405** .437** .514** .124* .378** .476** 

 -0.148 0 0 0 0 -0.032 0 0 

 

 

Singular and combined influence of Instructional Leadership and Ethical Climate on School 

Connectedness 
 

Shown in Table 5 is the result from the relationship between organizational environment and workforce 

diversity. The r-value of .041 or p is less than 0.05 or significant for the correlation of internal environment 

and overall workforce diversity, with r-value of .128 or p is less than 0.05 significant for the correlation 

between professional development and overall workforce diversity, r-value of .000 or p is less than 0.05 

significant for the teamwork and overall workforce diversity, r-value of .000 or p is less than 0.05 

significant for guidance and support, .000 or p is than 0.05 significant for facilitation, .407 or p is less than 

0.05 significant for participation and coordination and significant for rewards and benefits with r-value of 

.00 p is less than 0.05 and overall workforce diversity. 
 

When the measures of organizational environment are correlated to each indicator of workforce diversity, 

results showed a computed r-value of .000 or p is less than 0.05 or significant. All sub-indicators are 

significant to each other. That means the p value is less than 0.05 level of significance. This signifies the 

null hypothesis is rejected. 
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Table 5. Domain of instructional leadership and ethical climate in their singular and combined capacities significantly 

influence school connectedness 

 

Predictors 
School Connectedness 

B B Std. error t Sig 

Constant 0.000 .801 .310 2.584 .010 

Ethical climate 0.100 .131 .138 0.949 .343 

Instructional leadership and ethical climate 0.425 .559 .139 4.019 .000 

Instructional leadership Excluded variable    

 

Multiple Regression Analysis of the 
 

Influence of Ethical Climate and Instructional Leadership 
 

Shown in Table 6, when regression is established, the researcher aims to see if there are any possible direct  

and indirect correlations. When such ethical climate and instructional leadership were regressed on the 

school connectedness of instructors, it produced an R2 of .266, as shown in Table 6. The ANOVA value of 

this regression is 53.826 significantly influences the school connectedness. The R2 .266 indicates that 26.6 

% of the variance in school connectedness is attributed to ethical climate and instructional leadership. This 

means that 73.4% other factors not explored in this study account for a significant portion of the variance in 

school connectedness. Examining further, the table reveals that ethical climate and instructional leadership 

have the biggest impact among the variables (Beta =0.559, p- value= 0.000) and the lowest is, the ethical 

climate with (Beta = .138, p-value=0.343). 
 

Table 6 Multiple Regression Analysis of the Influence of Ethical Climate and Instructional Leadership 

 

Teaching Behavior 

(Predictors) Β β Std. error t Sig. 

(Constant) 0.000 0.801 .310 2.584 0.010 

Ethical Climate 0.100 0.131 0.138 0.949 0.343 

Ethical Climate and Instructional Leadership 0.425 0.559 0.139 4.019 0.000 

Instructional Leadership Excluded variable 

 R  .516     

 R2  .266     

 F  53.826     

                 p  .000     

 

DISCUSSION 
 
This chapter presents the discussion of the data on instructional leadership, ethical climate, and school 

connectedness. 
 

Level of Instructional Leadership 
 

The first indicator, instructional power, with a descriptive equivalence of Very High as the results revealed. 
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Encouraging the teachers to use instructional materials freely came with the highest. Second to highest is 

organizing and delivering the instructional materials to teachers. Third, providing teachers sufficient access 

to instructional material. Fourth, recommends resources in areas in which teachers need. Fifth, provides 

students with sufficient access to the instructional material. Sixth, guides teachers in using instructional 

resources. The seventh and final, takes feedback on availability of the instructional resources. 
 

The second indicator, maintaining the visible presence, with a descriptive value of Very High as the results 

revealed. First came is visibly present in school for teachers and students. Second, conducts meetings to 

discuss instructional matters. This is then followed and comes third by personally attending co-curricular 

activities of the school. Fourth is discussing with teachers the matters related to the instructions. Then 

followed and came fifth is physically available for instructional issues. The sixth and final is to visit classes 

regularly to observe teaching and learning. 
 

While the third indicator, professional development, with descriptive equivalence of Very High as the 

results revealed. The first and the highest is planning faculty meetings for professional development. 

Second, it encourages teachers to improve their classroom practices. Two came on third are available for 

teachers’ professional development and arranges teachers to take steps to solve instructional issues. Fourth, 

plan professional development according to needs. Fifth, two questions on the same, develop follow up 

plans for assessing professional development and encourage teachers to take steps to solve instructional 

issues. 
 

The fourth indicator maximizes instructional time with a descriptive equivalence of Very High as the results 

revealed. The first and the highest, encourages all teachers to come to class well-prepared and on time. 

Second, it ensures that all students are present in the class during class time This is then followed and comes 

third which protects classroom instructional time from outside interruptions. Fourth, solves issues related to 

discipline to maximize instructional time. Fifth, make sure that students are not allowed to go to the office 

during class. All of which have a descriptive equivalence of Very High. The sixth and final, uses class time 

of teachers for regular meetings, the only one with a descriptive equivalence of High. 
 

Then the fifth indicator, monitoring students’ progress, with a descriptive equivalence of Very High as the 

results revealed. The first and the highest, asks the teachers to send the students’ progress reports to parents. 

Second, discuss the students’ result teachers for curricular strengths. This is then followed and comes third, 

meets teachers individually to discuss student progress issues. The fourth and final is to review students’ 

work when evaluating classroom instructions. 
 

Then the sixth indicator, feedback on teaching-learning, with a descriptive equivalence of Very High as the 

results revealed. The first and the highest, praises outstanding students on their achievement publicly. 

Second, provide public praise to those teachers who perform well. This is then followed and comes third, 

communicates students’ performance in parent-teacher meetings. Fourth, reinforces the teachers in staff 

meetings/newsletters/ memos. The fifth and final is to provide verbal and written feedback to my teachers.  
 

Then the seventh and final indicator, curriculum implementation, with a descriptive equivalence of Very 

High as the results revealed. The first and the highest, ensures that teachers teach the required curriculum. 

Second, came two on the same spot: encouraging a lesson plan for making curriculum effective and 

encouraging my teachers to engage their students in activities. Followed and came, meeting teachers to get 

reports about curriculum implementation. The fourth and final, students’ marks provide curriculum 

implementation. 
 

This backs up Hassan’s (2019) claim that what the teacher does in the classroom with the curriculum has an 

impact on whether the specified goals are accomplished, and that the teacher is the major curriculum 

implementer. As a result, how well the curriculum is executed is influenced by the instructor’s knowledge, 
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professional training, competence, initiative, enthusiasm, and motivation. Moreover, Madondo (2021), the 

teachers’ ideas on effective classroom instruction were implicit in their comments of how the program was 

implemented. Such viewpoints provide a lot of light on the difficulties rural schools face when 

implementing their curricula. The study’s findings, which were supported by a theoretical framework based 

on teacher agency, showed that schools lack the human, financial, and material resources necessary for 

effective curriculum implementation and that teachers need assistance regarding adequate infrastructural 

facilities. 
 

On the other note, monitoring students progress, according to Tereza Aidonopoulou?Read 

(2021), several assessment issues in this setting relate to consistency and transferability, the absence of 

official acknowledgement of non-academic development, familiarity with the learners, observation skills 

and training, workload and time, and the subjectivity of professional judgment.Additionally, Jenlyn, & 

Loftus-Rattan (2022) added that when implementing Individualized Education Programs for students with 

learning difficulties and more generally in a multi-tiered system of supports framework, academic progress 

monitoring is crucial. While progress monitoring is a common practice in schools today, many of these 

pupils are not actively participating in it. According to research, actively involving students in tracking their 

progress through goal-setting and performance evaluation can boost their academic performance and 

motivation. In addition to the standard academic progress-monitoring procedures, this column offers a 

performance feedback and goal-setting method for progress monitoring. 
 

Level of Ethical Climate 
 

Teacher to student, its first indicator, with a descriptive equivalence of Very High as the results revealed. 

The first and the highest, praising students for excellent work and treating all students with respect came in 

the same spot. Second, making students feel safe. Followed and came third, respecting the differences of all 

students. Fourth, grade assignments fairly. Fifth, available to help students. Sixth, allow students to express 

their ideas. 
 

Under the same indicator, the same seventh in the same place, with positive role models for students and 

gives students the chance to practice what they learn. Eighth, help students improve their student habits. 

Then followed and came ninth, encouraging cooperation among students. Tenth, encourages students to ask 

appropriate questions. Came eleventh, helping students with special needs. Then followed by twelfth on the 

same spot: well prepared and provides adequate assistance for the students. Thirteenth came with two 

questions as well which asks the students who have questions about assignment to feel free and help 

students when they have a problem Fourteenth, sets high expectations for good behavior. The final and the 

lowest, returns assignments in a reasonable amount of time. 
 

The second indicator is students to teacher or learning environment, with a descriptive equivalence of Very 

High as the results revealed. The first and the highest, enjoy learning from their teachers. Second, treat their 

teachers fairly. Third came, respectful to teachers. Fourth, perform their personal best in their schoolwork. 

Fifth, cooperate with their teachers. Followed by actively participating in class activities in sixth. Seventh, 

trusted by their teachers. Eighth, respect things that belong to their classmates. Ninth, follow directions.  

Tenth, pay attention during class, and last and with the lowest, learn from their mistakes. 
 

The third and final indicator is student to student with a descriptive equivalence of Very High as the results 

revealed. The first and the highest, are accepted by their classmates. Second, treat their classmates with 

respect. Third came, when working in a group with their classmates, to do their fair share. Fourth, encourage 

their classmates to do their best. Fifth, will get help if they see others in a fight. Followed by helping their
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classmates even if it means more work for themselves in sixth. Seventh, came two questions in the samespot 

which are also the last, stick up for classmates who are being picked on by others, and feel free to standup 

for what they believe even if it is not popular. 
 

The result supports Carbonneau (2020) that teachers’ perspectives on student-teacher conflict were 

examined to see if they influenced their assessments of students’ mathematical reasoning. Teachers’ 

assessments of students’ mathematical reasoning were found to be a major predictor of their standardized 

scores. According to the data, teachers’ views of student-teacher conflict bring accord out of action as an 

intermediary in the relationship. There is a stronger correlation when there is a discrepancy between 

teachers’ judgments and pupils’ standardized test scores. 
 

Level of School Connectedness 
 

The negative connectedness, as first indicator, with a descriptive equivalence of Moderate as the results 

revealed. The first and the highest, feel that teachers focus more on punishing students instead of helping 

them. Second, they do not want to cheer for their school. Third, wishing to transfer to another school. 

Fourth, keep on having arguments with their teachers and feel that their classmates are dumb came of the 

same spot. Fifth, bullying is prevalent and the people they cherish say discouraging words about our school 

also came at the same spot. 
 

Under the same indicator, negative connectedness, feel that teachers are illogical in sixth. Seventh, don’t see 

the value of things they learned from school. Eighth, feeling that teachers do not treat them fairly. Ninth, 

they usually lose their interest in class. Tenth, do not want to engage themselves with their classmates. This 

is then followed by sometimes refusing to attend their class in the eleventh. Then twelfth, feeling that the 

only reason why they go to school is because ‘they have to’. Thirteenth, commit some mistakes to get their 

teacher’s attention. All of which have a descriptive equivalence of Moderate. The last, prefer to isolate 

themselves from everyone, even from their teacher, with a descriptive equivalence of Low. 
 

The second indicator, connections with adults in school, with a descriptive value of Very High as the results 

revealed. The first and the highest, care for their students. Second, assist students whenever they need help. 

Third, students are happy. Fourth, treat students warmly. Fifth, they can be trusted at school, whenever they 

have a problem. This is then followed by consulting students as to how they are doing and cherishing their 

students. The last, immerse themselves in the students’ performance. 
 

The third indicator, peer connections at school, with a descriptive value of High as the results revealed. The 

first and the highest, enjoy spending time with their classmates. Second, they feel like they belong with their 

classmates and peers. Third came, thinking that their classmates would accept them. Fourth, are comfortable 

with other students’ company, and like interacting with other students. 
 

Under the same indicator, peer connections at school, the fifth, have someone whom they eat lunch with. All 

of which have a descriptive equivalence of Very High. The sixth, feel like they can rely on most of their  

classmates whenever they are struggling. This is then followed by feeling their classmates disregard their 

presence, in seventh, and with a descriptive equivalence of Moderate. The eighth and lowest, feel alone.  
 

The fourth indicator, school involvement, with a descriptive value of Very High as the results revealed. The 

first and the highest, are doing everything in order to support our school. Second, like attending school 

events, like sports events and dances. Third came, encouraging their peers to participate in our school’s 

activities. The fourth, participate in activities within our school, such as clubs or teams. 
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The fifth indicator, Emotional connections, with a descriptive value of Very High as the results revealed. 

First, try doing things that can make their teachers happy. Second, share how they are feeling with their  

friends at school, both, with a descriptive equivalence of Very High. Third came, asking their friends at 

school for help whenever they have a problem. This is then followed by offering help to their friends at 

school when they are having some problem, fourth. Lastly, care about how their classmates think of me. 
 

The fifth indicator, emotional connections, with a descriptive value of Very High as the results revealed. 

The first and the highest, try doing things that can make their teachers happy. Second, share how they are 

feeling with their friends at school, both, with a descriptive equivalence of Very High. Third came, asking 

their friends at school for help whenever they have a problem. This is then followed by offering help to their  

friends at school when they are having some problem, fourth. Lastly, care about how their classmates think 

of me. 
 

The sixth indicator, value school, with a descriptive value of Moderate as the results revealed. First, thinking 

that going to school is essential. Second, care about how their teachers’ perception about them, both, with a 

descriptive equivalence of High. Third came, getting into a fight with their classmates with a descriptive 

equivalence of Moderate. The last, sometimes talk back to their teachers, with a descriptive equivalence of 

Low. 
 

The seventh and final indicator, comfort in this school, with a descriptive value of Very High as the results 

revealed. The first and the highest, feel safe in our school. Second, feel like school is where they truly 

belong. Third came, always trying to give their utmost best at school – all of which have a descriptive 

equivalence of Very High. Lastly, do not feel good whenever people criticize our school, with a descriptive 

equivalence of High. 
 

The result supports Wyman, Pickering, Pisani, Rulison, SchmeelkCone, Hartley, and Valente (2019), the 

connection with adults in school, as well as network interventions addressing these processes, such as 

increasing the influence of adolescents with healthy coping skills and boosting youth–adult interactions 

across the school, could lead to more protective schools (Wyman, Pickering, Pisani, Rulison, 

SchmeelkCone, Hartley, Valente, Bal and Perzigian (2013), cited by Cedeo (2021), proposed that school 

social workers become aware of the needs of unaccompanied minors and develop interventions to address 

their specific difficulties because schools are often the first social and institutional venues where immigrant 

adolescents engage in cultural adaptation. 
 

Moreover, Bandolpho (2020) added that teachers who are strong role models and listeners are essential for 

students. Students require teachers who are coaches and facilitators who create lessons that excite and 

include students in the practice that leads to learning. These teachers should plan lessons from intended 

objectives for both learning and classroom culture. Relationship development and valuable, challenging 

academic experiences are not incompatible. Instead, they can be intentionally incorporated into the 

classroom culture and lesson design to foster both strong relationships and a sense of belonging.Encourage 

pupils to stick with challenging coursework. 
 

Significance of the relationship between the Instructional Leadership and School Connectedness 
 

The test of relationship between instructional leadership and school connectedness revealed a 

positive and significant relationship between the indicators of instructional leadership to school 

connectedness which means that instructional leadership influenced school connectedness. Feedback on 

teaching and learning came the highest. Second, maintain a visible presence. Third, professional 
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development; Fourth, instructional power; Fifth, monitoring students’ progress; Sixth, maximizing 

instructional time, and curriculum implementation. 
 

Significance of the relationship between the Ethical Climate and School Connectedness 
 

The test of relationship between ethical climate and school connectedness revealed a positive and significant 

relationship between the indicators of ethical climate to school connectedness which means that ethical 

climate influence school connectedness. Student to student came the highest. Second, teacher to student. 

Third, student to teacher/learning environment. 
 

On singular and combined influence of Instructional Leadership and Ethical Climate on School 

Connectedness 
 

One of the important purposes of this study is the multiple regression analysis determining which indicators 

of school connectedness best predicts the instructional leadership and ethical climate. The study states that 

there are no domains or there is no domain of instructional leadership and ethical climate significantly 

influenced school connectedness. However, it was found that their ethical climate and school connectedness 

revealed a positive and significant relationship between the indicators of ethical climate to school 

connectedness. Additionally, school connectedness is a reversible predictor of academic achievement 

(Lemkin et al., 2018) connections between schools (supportive interactions with adults at school and 

participation in school groups). 

 

CONCLUSION 
 
Conclusions are formed in this part, as may be seen from the study’s findings. The following are the 

conclusions based on the results. 
 

The level of instructional leadership is very High with a descriptive level of Very High. The indicator that 

got the highest mean is the curriculum implementation with a descriptive level of Very High. On the other 

note, the indicator that got the lowest is monitoring students’ progress with a descriptive level of Very High.  

While the level of school ethical climate with a descriptive level of Very High. The indicator that got the 

highest is the teacher to student and descriptive level of Very High. On the other hand, the indicator that got 

the lowest is the student to student with a descriptive level of Very High. 
 

On the other hand, the level of school connectedness with a descriptive level of high. The indicator that got 

the highest is connections with adults at school with a descriptive level of Very High. On the other note, the 

indicator that got the lowest is the negative connectedness with a descriptive level of Moderate. 
 

Furthermore, on the relationship between instructional leadership and school connectedness, which was 

rejected which means there was a significant relationship between instructional leadership and school 

connectedness. While on the relationship between ethical climate and school connectedness, which was 

rejected which means there was a significant relationship between ethical climate and school connectedness.  
 

Recommendation 
 

Based on the foregoing findings and conclusions, a number of recommendations are offered. 
 

The overall level of instructional leadership, monitoring students’ progress should be given attention as it  

appears that this indicator had the lowest mean score. Regular monitoring of the students’ progress can be of 

great help. Regular means every activity, to monitor each students’ strengths and even weaknesses. On the 

ethical climate, student to student got the lowest mean among indicators. As a facilitator, it can be improved 
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by encouraging and building stronger relationships in class through activities in building camaraderie. While 

on the school connectedness, negative connectedness has the lowest mean which means that learners feel 

moderate. This can be eradicated by helping learners feel comfortable outside and inside the classroom 

where there is no animosity. 
 

In this context, the school administrators craft policies that would protect the well-being of every learner 

inside and even outside the campus. One of these is the existing anti-bullying. This can help every learner be 

aware of the responsibilities and effects of such. Also, parents could also feel secure seeing the school 

implements and take into considerations the emotional well-being of each learner, which in return could 

improve their academic performance. 
 

Additional research into other elements that affect the individual and combined influence of instructional 

leadership and ethical atmosphere on school connectedness may be done as part of the study. Furthermore, 

replication of this work is encouraged to test and validate results in different settings. 
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