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Abstract: This article was aimed to investigate the insights about 

reading competences of students in public schools in Central 

Sulawesi, Indonesia. In particular, it was aimed to explain what 

and how reading competences of students looked like especially 

when they were related to their learning achievements at school. 

The article employed a library-based research design as there 

was little chance to do a case study to gain in-depth analysis 

related to the issues being investigated due to time constraint. As 

this was a library- based research, the main data collection 

technique was based on evidences derived from extensive 

literatures related to reading competences of high school 

students in this province. The analysis was mainly based on the 

content analytical point of views. The findings suggest that a 

number of factors strongly affected high school students’ reading 

competences. Despite the case, it was identified that learning and 

reading cultures of Indonesian students predominantly 

influenced the ways they approached and made use of reading 

materials at their hands which eventually led to their reading 

achievements. The results of the research suggest that as students 

now live in the era of advanced communication and information 

technologies, provisions of these technological-based learning 

devices are inevitable in high schools. Moreover, the local 

education authorities urgently need to provide adequate reading 

text books and other interesting reading materials to students. In 

addition, it is to inform teachers and other educational 

stakeholders to create learning atmospheres in which students 

were interested in reading activities from which they could 

develop their reading cultures for the future. 
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I. INTRODUCTION 

n general, reading activity is associated with an engagement 

of a reader with any written text (Enciso, 1996; Feger, 

2006; Brozo et al., 2007; Yaul, 2021). When a student works 

on his assignment, he needs to do some readings or at least 

read the instruction provided in a written form, or asking the 

teacher to understand a gist of what to do on that assignment 

(Erwin, 2004). Likewise, a postman will do some scanning to 

sort letters according to addresses in order to make him easy 

for deliveries (LeVine, 2008; Pooley, 2016). A teacher also 

has to read some guidelines he has written beforehand to 

make sure that he could perform well in front of his students 

and therefore his students will take some advantages of his 

well-prepared presentation (Duffy et al, 1986; Connor et al, 

2009). All these activities of reading aim to attain 

understanding about the written texts being read. 

There is another case, however, where people read 

not solely for understanding but also for pleasure (Clark and 

Rumbold, 2006). For example, if you read a morning or an 

afternoon newspaper, you might need to understand the news 

within the line. At the same time, you need to enjoy the 

reading while waiting for a cup of coffee before going out for 

work. This type of reading is mainly aimed at obtaining 

pleasure instead of understanding the gist of the texts being 

read.  

Another kind of reading as proposed by Wallace 

(1992: pp.3-4) is having an eye-sight test at an optician’s shop 

where you are asked to read a list of words. In this case, 

anyone was supposed to ‘identify’ the words applying 

physical ability. This has nothing to do with understanding or 

pleasure instead of solely for physical word identification. 

Similarly, an Islamic religious cleric asks a congregation to 

read the Qur’an aloud. In this way of reading, it does not 

involve ’decoding’ because for religious contexts in many 

ways texts may be learned and recited by rote. Therefore, this 

kind of reading does not require understanding. Rather, it is 

just called as a ’recitation’. 

Unlike the previous ways of readings, when a little 

girl in the classroom is shown a flash card containing the word 

‘here’ and she is required to understand the word, she needs to 

decode it. However, as she fails to respond it rightly, she 

would not be able to catch the meaning of the word. This kind 

of reading more likely represents decoding phonemic symbol 

than reading for understanding. The failure of the little girl to 

understand the word ‘here’ is not only due to her 

misunderstanding about the instruction but also the word 

being presented separately from its context. In the same way, 

when the owner of a new computer asks an experienced friend 

about the instruction in the manual, it is more likely 

interpreting rather than reading.  

For many students, reading is quite often considered 

as a tedious activity. In some cases, it was found that some 

students of high schools in Palu consider reading as an 

activity that merely requires them to answer questions 

provided in a test or a quiz. Moreover, some students tend to 

step away from activities which require them to read in any 

subject provided. Yet, doing the activities of reading in a 

subject area needs some particular skills. As Good, Simmons, 

& Smith (1998) explained, these skills are needed by students 

I 
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in order to be successful across academic disciplines, as well 

as one that affects personal and economic outcomes for 

students.  

Based on the empirical evidences, this article is 

aimed to examine several issues related to reading 

competences of students in high schools. These issues cover 

texts (scripted materials) provided to students, how students 

respond to the provided texts, and the implications of the texts 

for adult literacy and educational agendas in several high 

schools in Central Sulawesi. 

II. REVIEW OF LITERATURE 

II.1 The Nature of Reading 

Harris & Sipay (1980:8) defines reading as the 

meaningful interpretation of printed or written verbal 

symbols. Reading is a fluent process where readers combine 

information from a text and their own background knowledge 

to build meaning (Nunan, 1985). Smith (2012) elaborates the 

activity of reading as an interactive process where prior 

knowledge of readers guides them to better understand the 

message conveyed directly or indirectly by the text.  

Anderson et al. (1985) defines reading as the process 

of making meaning from written texts. However, it needs the 

harmony of a lot of related sources of information. Reflecting 

on the provided definitions of reading, it is important to note 

that the activity of reading involves the process of decoding 

information. Yet, the process of receiving information from a 

text is not linier as it is strongly influenced by prior 

knowledge of readers. The stronger the prior knowledge of 

readers on a particular text the better understanding they could 

make from it. Other factors that influence the process of 

understanding a text are fluent word recognition and the 

understanding of a text structure (Anderson, 1985: 6). Here, 

Anderson (1985) argues that effective rehearses of readers in 

contrast to outmoded and less useful practices strongly 

contributed to the understanding of a text. Anderson further 

(1985: 7) elaborates that text comprehension-depends upon a 

reader's prior knowledge, experience and attitudes and 

therefore meaning is constructed as a reader links what he 

reads to what he knows.  

Unlike other researchers, Grellet (2004:7) elaborates 

that reading is a constant process of guessing, and what one 

brings to the next is often more important than what one finds 

in it. Here, Grellet (2004) emphasizes the importance of smart 

guessing when a reader is confronted with a particular text 

while he or she is not yet familiar with it. Another important 

point to consider, according to Grellet (2004) is how readers 

bring meaning into a text in order for them to read effectively.  

II.2 Reading Activities and Factors Affecting Students’ 

Reading Competences 

In the context of teaching reading, according to 

Harmer (2007: 201 - 202), there are three principles of 

reading: (1) teachers encourage students to read as often and 

as much as possible, (2) students need to be engaged with 

what they are reading, (3) teachers encourage students to 

respond to the content of a text and explore their feelings 

about it. The view of Harmer (2007) stresses the importance 

of extensive reading activities for students. However, the 

quantity of reading activities is not necessarily adequate. 

Shakil (2020) observed that many Pakistani government 

schools paid lots of attention on the quantity of reading 

activities for students but they failed to provide the quality 

ones. Hedge (2003) expresses that an extensive reading 

abilities based on learners’ motivation and school resources. 

In this case, the role of teachers and school resources are 

absolutely needed to ignite reading appetites of students. Sheu 

(2003) expounds that students with lack reading practices tend 

to find it difficult to read any text. The arguments of the 

researchers suggest that it is particularly important for 

teachers of English to provide a good atmosphere for students 

to get used with reading activities. The same way, schools 

need to provide adequate reading resources for students to 

exercise their reading interests.    

Koda (2007) expresses that there are various 

variables that impact learners’ reading comprehension. These 

cover vocabulary knowledge, prior knowledge, meta cognitive 

information and reading strategies. Likewise, Nguyen and 

Trinh (2011) observed that students with good prior 

knowledge could easily understand the text. Nergis (2013) 

argues that vocabulary, syntactic consciousness and meta 

cognitive recognition are the factors that affect reading skills 

of students. In many cases, having lack of vocabulary in 

English could affect students’ reading competences. In the 

view of Kamil et al (2008), vocabulary knowledge, including 

both oral and written vocabulary, is critically important for a 

child’s success in school. The level of understanding of 

students on vocabulary in a particular text would affect their 

understanding about the text (Ur, 1996; Rohmaztillah, 2014). 

To Ur (1996), vocabulary is one of important things to be 

taught in learning foreign language because it will be 

impossible for someone to speak up without mastering variety 

of words in a particular topic. Apart from vocabulary 

proficiency of students, it is particularly important for 

students-readers to have a syntactic consciousness over the 

text. The syntactic awareness, according to Nargis (2013) and 

Shakil (2020), is something to do with the ability to monitor 

the relationships among the words in a sentence in order to 

understand while reading or composing orally or in writing. 

This awareness is particularly important for readers to get 

well-connected to the reading texts at hand. Similarly, Shakil 

(2020) made mention that meta-cognitive recognition is 

particularly important for students and this would help them 

flourish their reading competences. Meta-cognitive 

recognition (Nergis, 2013) is something to do with the 

awareness of students regarding their strengths and 

weaknesses from which they are able to figure out what are 

needed to improve their reading and other competences. In the 

end, however, apart from proposed arguments about how to 
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improve reading competences of students, reading practices 

are the best ways to improve ones’ reading competences.  

III. RESEARCH DESIGN 

This study was designed as a library- based research. 

Bryman (2004) elaborates that research design reflect priority 

made for a research process. It means that the framework of 

research needs to provide a systematic direction for the 

researcher to map out which works come first and which 

come later. Hence, the direction of the research becomes clear 

beforehand.  

This study uses a descriptive qualitative design 

(Licthman, 2010: 12-19 and Ruslin, 2017: 119; Ruslin et al, 

2022). With a library research approach, this study aims to 

examine and narrate data related to concepts, thoughts and 

rules regarding the issues related to reading competences of 

high school students in Central Sulawesi, Indonesia. The 

study employed library resources to collect data regarding the 

issues and practices of reading amongst high school students 

(Zed, 2004: 2-3). The data were derived from different 

resources which could be in the form of books, journals, 

proceedings, and handbooks that are relevant to the issues 

being investigated. Data collection was carried out through a 

process of conceptualizing and observing various phenomena 

in reading in Central Sulawesi. The data collected was then 

mapped out, analyzed and interactively triangulated. This 

technique was used to ensure relevance and validity of the 

data in order to properly address the questions raised up in the 

research. 

IV. FINDINGS AND DISCUSSIONS 

IV.1 Literacy in Central Sulawesi 

Based on the data released by Central Statistical 

Bureau of Indonesia (2007), it was found that those of aged 15 

years and above who read newspapers on Sunday stood at 

55,11%. Whilst 29,22 % of them read magazines, followed by 

16,72 % read short stories. Those who read school textbooks 

reached 44,28%, and the rest of the readers, that is 21,07% 

read scientific books. The Forum Taman Bacaan Masyarakat 

(FTBM) of Central Sulawesi Indonesia, a non-government 

organization which especially cares literacy in the province 

notes that reading interest of people in this province is very 

low. The national survey on social and economy held by the 

National Statistical Bureau (BPS) in 2018 shows that the 

percentage of reading interest of people in Central Sulawesi 

stood at 39.11% or ranked 31 out of 34 provinces in the 

republic.       

In the national level, the trend was even worse than 

expected. The percentage of population who watches TV is 

far higher than those who listens to the radio and reads 

newspapers.  Within two to five years’ time, i.e. 18.94% in 

2009 and 17.66 in 2012, the trend went down steadfastly. In 

2015, Central Statistical Bureau of Indonesia noted that the 

percentage of the population who read newspapers went down 

even further standing at 13.11% (Statistik Sosial Budaya - 

BPS 2015). This report has not yet covered their reading 

activities in weekends. This percentage clearly implies that 

students in general have a very low reading interest. 

 

Percentage of Population Aged 10 above Which Could Access Media 

Resources: Social Culture Statistic 2015 

Ministry of National Education of Indonesia – 

Kemendikbud RI notes that there are at least three main 

factors why students in Indonesia have remarkably low level 

of literacy. First, the access provided at schools is very 

limited. In most cases, access of students to reading resources 

such as newspapers, magazines, and fiction books are very 

limited. This especially occurs at schools that are hardly 

reached by available transportations like cars or other 

vehicles. Second, our society has a limited access to any 

reading resource which consequently impedes adequate 

reading provisions for children.  In addition, poor reading 

behaviors of children lead to the unfinished literacy problem 

of the republic (Kemendikbud, 2019). In fact, Miller and 

McKenna (2016) stress out the importance of access to 

literacy in order for people to gain reading competence 

gradually. 

Data released by Lembaga Penjaminan  Mutu 

Pendidikan – LPMP, a local education quality assurance 

institution in Central Sulawesi, reflecting on the results of the 

National Examination – Ujian Nasional in Bahasa Indonesia  

(subject being used for looking at reading competences) in 

2019 shows that reading competences of students in general is 

far from being expected. The data indicates that 6.14 % of the 

total examinees under the survey achieved a good reading 

competence.   
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Reading Competence 

 

Level of Reading Competences of Students based on a Survey of The 

Assessment of Indonesian Students Competence - Asesmen Kompetensi 

Siswa Indonesia (AKSI) 2018/2019 

Source: Strategic Plan of Quality Assurance Organization of Central Sulawesi 

(Rencana Strategis LPMP Sulawesi Tengah) 2020 - 2024 

Referring to statistical data about literacy 

competency released by the Regional Statistic Bureau in 2006 

aged 10 and above, the percentage of the people who can read 

and write only Latin written symbol stood up at 73.58; 

20.03% can read both Latin and other written symbols (for 

example, Arabic and local written symbols); while 1.76 % just 

read other symbols; and the rest, i.e. 4.63% are illiterates. 

Although these data were rough general pictures of literacy 

competences of the people in this region, the data suggest that 

there are lots to be done to improve literacy competences of 

the people especially those who are at the school ages. The 

data presented has not yet drawn the literacy conditions 

amongst the people in terms of whether or not they engage in 

reading or writing activities. Furthermore, it has also not at all 

provided clear information of classroom literacy condition, 

particularly the literacy conditions in the High schools in this 

region. However, this data is at least used as a stand point to 

presuppose about the literacy conditions which might happen 

in the classroom.  

IV.2 The National Plan for the Improvement on the 

Educational Services 

Indonesian Educational Constitution No 20, 2003, 

Chapter 4 Verse 5 states that reading is considered as a key to 

knowledge while books are knowledge resources. Yet, in 

practice this statement is still overlooked and remains as a 

dissonant discourse. In a sense, this statement is apparently far 

from being applicable. It might be too ideal to implement 

unless infrastructures are sufficiently available. At schools, 

reading books need to be sufficiently provided. However, 

schools in remote areas where transportations are scarcely 

available, text books are hardly found. Discrepancy of the 

books distribution becomes a wide-ranging issue. This issue is 

hardly noticed by the local education authority and therefore 

the gaps amongst those schools in terms of text books 

distribution are increasingly wider.  

Another problem is text books provided by the 

government and distributed to schools are not interesting to 

students. Most of the books are textbooks which are too 

dreary for students to read. The experience of a researcher 

who has been teaching in three different secondary schools 

suggests that most school libraries are full of untouched 

written documents. These situations were aggravated by 

discrepant distributions of the text books to schools due to 

transportation difficulties as many schools are out of reach for 

available public transports. 

Besides, recruitment of teachers at any level of 

educations is still ill-organized. Many teachers are solely 

recruited on the basis of their formal qualifications they earn 

without considering their skills, experiences, and 

achievements required to do the job of teaching. Based on the 

empirical observations of the researchers, there were cases 

where teachers were recruited due to their personal 

approaches to policy makers they have acquainted with in the 

local educational departments. 

Although there are a number of unsolved problems 

encountered, many attempts have been done by the 

government in improving educational qualities. The 

curriculum as one of the most important issues related to the 

educational development has been revised. As far as I am 

concerned in the last ten years, the national curriculum in 

Indonesia has been undertaking three revisions. First revision 

was made in 1999 (1999 Supplement Curriculum) to supply 

the previous 1994 Curriculum which were assumed not able to 

accommodate students’ needs. This curriculum revitalized the 

extent of emphasis to assure that it can accommodate 

students’ needs. Second revision was conducted in 2000 in 

which competence development was primarily emphasized. 

This curriculum was labeled as a competence-based 

curriculum which then developed and revitalized in the 2004 

curriculum. The stressing point of this current curriculum is 

the development of students’ competence on the basis of 

prescribed criteria required for them to achieve. This 

curriculum is also technological-oriented in a sense that by 

implementing it in the teaching and learning process, students 

are required to be able to self-access information using 

information technology such as TV, personal computer, 

internet, etc. In relation to this, Kress (2000) stresses that the 

curriculum of the future must engender creativity and 

innovation and subjects must reflect global demands. 

Increasingly, educators will be forced to think in terms of 

"literacies". Literacy will move from written to visual 

mediums such as TV, Personal Computer, play station and 

Internet.  

Apart from the curriculum development, the 

government of Indonesia currently released the most 

promising program of Education Ministry, i.e. on line books 

which were set free for students to access. This program is 

apparently very helpful to both students and teachers. To 

students, with the presence of this free on line books, they can 

save their expenses for buying textbooks which could be three 

times cheaper than that of those textbooks. For teachers, they 

are advantaged of these books since most students could be 

well-prepared before coming to the classroom.   
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IV.3 Issues about Literacy and its Development in Indonesia 

Indonesia has a reading problem. Despite a reported 

95% adult literacy rate, most available evidence suggests that 

the ability of the average Indonesian adult to understand and 

make use of written information is shockingly low (Head 

Foundation, 2017). Indonesia’s reading problem matters 

because literacy is vital for navigating daily life, accessing 

jobs and services, participating in political processes, and the 

sheer pleasure and enrichment that reading can bring. 

The importance of literacy is only amplified by 

technological change. In our networked age, our reading 

‘bandwidth’ is critical. Societies of skilled readers – those 

able to read, understand, and crucially, evaluate and filter 

information – will be able to reap the benefits of online 

resources, while the less well equipped will flounder. Matraji 

(VOI, 2019) said that the literacy program must be intensified 

and must be a priority. This is because the literacy program 

has only been used as a side program so far. "Therefore, the 

impact is not optimal. Minister of Education and Culture of 

Indonesia, Makarim (VOI, 2019) did not deny the decline in 

the reading interest of Indonesian students. He also agreed 

that Indonesia is currently experiencing a literacy crisis. 

According to Makarim (VOI, 2019), the cause of Indonesia 

experiencing a literacy crisis is the lack of a reading culture 

among children. Makarim (VOI, 2019) argues that the 

involvement of parents is essential in fulfilling children's 

literacy from an early age. "The most important thing for 

literacy is from parents. The impact of parents can be greater 

than teachers," said Makarim (VOI, 2019) when releasing 

PISA 2018. 

Various factors are suspected of causing the low 

literacy culture, but reading habits are considered the primary 

and fundamental factor. Even though, one of the efforts to 

improve the quality of human resources so that they can 

quickly adapt to global developments that cover various 

aspects of human life is to foster a society that likes to read. In 

fact, people still consider reading activities to pass the time, 

not to fill time intentionally. This means that reading activities 

have not become a habit but more of 'fad' activities 

(Permatasari, 2015). 

Related to the accessibility of existing facilities, low literacy 

in Indonesia was caused several factors as follows: 

1. School environment 

a. The development of reading skills is still perceived 

as part of the responsibility of language subjects only. Based 

on the curriculum perspective, it is true that reading is one of 

the competencies that must be taught in the language subject, 

so teachers of other subjects do not feel the need to participate 

in developing reading comprehension skills (Tahmidaten and 

Krismanto, 2020). 

b. The elementary school learning process still does not 

utilize the various and appropriate models, methods, 

strategies, and learning media for learning reading 

comprehension. 

In terms of learning methods and teaching materials used 

in schools, they still do not facilitate the teaching of reading 

comprehension. The learning model is still monotonous in 

reading activities and then answering questions under the 

reading or LKS so that reading learning activities become 

boring and tend to be uninteresting (Tahmidaten and 

Krismanto, 2020). 

c. Reading materials, learning activities, and 

practice/evaluation questions that exist in teaching materials 

in schools tend to still dwell on low-order thinking skills. One 

of the elements of change in the 2013 (Haniah and setiawan, 

2020; Tajudin and Chinnappan, 2020) curriculum is 

strengthening the learning process and higher-order thinking, 

but in reality, there are still many teachers who do not 

understand this. 

d. The infrastructure and services of the school library 

have not been maximized as a center for developing students' 

reading skills. Sourced from BPS (2017) data, in general, 

library availability has not reached one hundred percent or 

even less than 80%. 

2. Outside the School Environment 

a. Increased use of electronic information technology. 

In this digital era, the consumption of social media is very 

influential. Animations, videos, and audio are more 

interesting, especially with the increasing development of 

graphics, making reading that is only in the form of writing or 

lettering no longer interesting (Vlieghe et al., 2016). 

b. The development of 'thumb' technology (mobile 

phones, internet) has shifted human interest in books. 

The emergence of communication devices called hand-

phones that offer various cheap communication programs is 

one of the causes of a person's low willingness to read because 

people spend more time sending SMS and chatting via 

cellphones than spending time reading (Warnick, 2001 and 

Witanto, 2018). 

c. Many families have not instilled the tradition of 

compulsory reading. 

To form children who have the ability to love reading, 

they must start from the child's closest environment, namely 

the family. Because it is in the family that children will 

imitate what has become the habit of family members, 

especially parents. But the reality that happens is that most 

parents, especially mothers of Indonesian children, prefer to 

watch TV rather than read books to their children at (Witanto, 

2018; Shih and Reynolds, 2018). 

d. The affordability of people's purchasing power for 

books. 
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In addition to the fact that the price of books is still 

relatively expensive, the public has not been able to directly 

feel the benefits that can be obtained from reading a lot, it is 

proven that there has been no socialization that people who 

read a lot will have a better life and a lot of money. People 

consider books, not a necessity, the price of books exceeds the 

price of basic necessities and the benefits of buying books are 

not comparable to the benefits of buying groceries (Witanto, 

2018). 

V. DISCUSSION 

Based on the research findings, it was identified that 

there were a number of factors considered to have affected 

reading competences of high school students in Central 

Sulawesi. First, it is important to note that traditionally, 

students lack reading resources. In many cases, a great 

number of schools in Indonesia and Central Sulawesi in 

particular, due to poor transportation reaches, have not yet 

obtained adequate reading resources (Kemendikbud, 2019). In 

fact, Hedge (2003), Miller and McKenna (2016), and Shakil 

(2020) elaborated that the access to reading resources strongly 

contributed to the gradual improvement of people’s reading 

competences. The other factor identified to have lowered 

reading competences of students in high schools is the rapid 

change of curriculum. Kress (2000), stresses that the 

curriculum of the future must engender creativity and 

innovation and subjects must reflect global demands. 

Increasingly, educators will be forced to think in terms of 

"literacies" (see Haniah and setiawan, 2020; Tajudin and 

Chinnappan, 2020).  

In a similar tone, Shakil (2020) reflecting on the case 

of Pakistan government schools, highlighted the importance 

of quality reading resources and deliveries provided for 

students. This suggests that although the curriculum requires 

the quantity of reading activities for students, it is important 

for school stakeholders in particular to be aware about 

qualities of reading activities provided for students. This is 

important since a comprehensive and well-designed training 

are needed not only for students but also for teachers of 

English (Shakil, 2020 and Tahmidaten and Krismanto, 2020). 

Another suggested way of improving reading competences of 

students is a type of competition in reading (Shakil, 2020). In 

the case of Pakistan government schools, the absence of 

regular competitions in reading leads to the low competences 

of reading amongst students. Moreover, as in the case of 

Pakistan government schools, the libraries in most high 

schools in Central Sulawesi have not yet been fully functional 

(Shakil, 2020).  

According to Witanto (2018), Shih and Reynolds 

(2018), and Shakil (2020), family tradition is another 

important factor for students to develop their reading 

competences. Shakil (2020) observed that even educated 

parents do not read newspapers at home. This condition is 

very much the same as parents in general in Central Sulawesi, 

Indonesia. In addition, the development of 'thumb' technology 

(mobile phones, internet) has shifted human interest in books 

(Witanto, 2018 and Warnick, 2001). The culture of mobile 

phones in modern days has shifted the ways students learn 

English. In most cases, young students (people) prefer to read 

from their mobile phones instead of going to the traditional 

libraries to read books. These evidences are prevalent in most 

high schools not only in city schools but also those schools in 

remote areas as long as the internet connections available. 

This thumb technology has diminished the role of the printed 

texts available in schools today (Witanto, 2018).   

Despite all the factors elaborated, reading, 

comprehending, and thinking with language (especially 

English) and the printed words are cultural phenomena. The 

extent of their development is affected by home and family 

circumstances, traditions, habits, and cultures and the 

encouragement of basic habits and attitudes in kindergarten 

and the early grades, opportunities and social support for the 

development of effective skills and strategies in later life 

(Anderson, 1985: 07). The argument emphasizes two 

important factors that have strong connections to the 

development of students’ reading competences. The first 

factor is the family values and traditions in relation to the 

issue of reading. The second factor is the process of instilling 

the habits of reading amongst children. These two factors 

contribute to the development of students’ reading 

competences in later life. 

VI. CONCLUSIONS 

Based on the research findings, reading competences 

of high school students in Central Sulawesi have been affected 

by a great deal of factors. These cover the lack reading 

resources at schools, the rapid change of curriculum, the 

existence of thumb technology amongst students, and the 

family tradition and culture. Nevertheless, the involvement of 

parents (family tradition and culture) is the most essential 

factor in building students’ literacy from the early age. The 

results of the research suggests that as students now live in the 

era of advanced communication and information technologies, 

provisions of these technological-based learning devices are 

inevitable in high schools. Moreover, the local education 

authorities urgently need to provide adequate reading text 

books and other interesting reading materials to students. In 

addition, it is particularly essential to inform teachers and 

other educational stakeholders to create learning atmospheres 

in which students are interested in reading activities from 

which they could develop their reading cultures for the future.  

REFERENCES 

[1] Anderson, R. C. (1985). Becoming a Nation of Readers: The 
Report of the Commission on Reading. 

[2] Bloome, D. (1985). Reading as a Social Process. Language 

Arts, 62(2), 134-142. 
[3] BPS (2018) Survei Sosial Ekonomi Nasional. Jakarta. Badan Pusat 

Statistik. 

[4] Brozo, W. G., Shiel, G., & Topping, K. (2007). Engagement in 
reading: Lessons learned from three PISA countries. Journal of 

Adolescent & Adult Literacy, 51(4), 304-315. 



International Journal of Research and Innovation in Social Science (IJRISS) |Volume VI, Issue VI, June 2022|ISSN 2454-6186 

 

www.rsisinternational.org                                                                                                                                                Page 739 
 

[5] Clark, C., & Rumbold, K. (2006). Reading for Pleasure: A 

Research Overview. National Literacy Trust. 

[6] Connor, C. M., Lara J, J., Crowe, E. C., & Meadows, J. G. (2009). 

Instruction, student engagement, and reading skill growth in 

reading first classrooms. The Elementary School Journal, 109(3), 
221-250. 

[7] Duffy, G. G., Roehler, L. R., Meloth, M. S., Vavrus, L. G., Book, 
C., Putnam, J., & Wesselman, R. (1986). The relationship between 

explicit verbal explanations during reading skill instruction and 

student awareness and achievement: A study of reading teacher 
effects. Reading Research Quarterly, 237-252. 

[8] Enciso, P. (1996). Why engagement in reading matters to 

Molly. Reading & Writing Quarterly: Overcoming Learning 
Difficulties, 12(2), 171-194. 

[9] Erwin, J. C. (2004). The classroom of choice: Giving students 

what they need and getting what you want. ASCD. 
[10] Feger, M. V. (2006). " I Want to Read": how culturally relevant 

texts increase student engagement in reading. Multicultural 

Education, 13(3), 18-18. 
[11] Good III, R. H., Simmons, D. C., & Smith, S. B. (1998). Effective 

academic interventions in the United States: Evaluating and 

enhancing the acquisition of early reading skills. School 
psychology review, 27(1), 45-56.  

[12] Grellet, F. 2004. Developing Easy Skill. Cambridge University 

Press. 
[13] Guthrie, J. T., & Cox, K. E. (2001). Classroom conditions for 

motivation and engagement in reading. Educational psychology 

review, 13(3), 283-302. 
[14] Haniah, A. R., & Setiawan, R. (2020). Integration of 

Strengthening of Character Education and Higher Order Thinking 

Skills in History Learning. Journal of Education and Learning 
(EduLearn), 14(2), 183-190. 

[15] Harmer, J. (2007). The practice of English language teaching. 

Pearson longman. 
[16] Harris, A. J., & Sipay, E. R. (1971). Effective teaching of reading. 

D. McKay Company. 

[17] Harris, A. J., & Jacobson, M. D. (1980). A comparison of the Fry, 
Spache, and Harris-Jacobson readability formulas for primary 

grades. The Reading Teacher, 33(8), 920-924. 

[18] Harris, A. J., & Sipay, E. R. (1972). Readings on Reading 
Instruction. ERIC. 

[19] Head Foundation (2017) Education in Indonesia Literacy is the 

Key to Learning. https://headfoundation.org/2017/07/05/ Accessed 
on 19 May 2022 

[20] Hedge, T. (2001). Teaching and learning in the language 

classroom (Vol. 106). Oxford, UK: Oxford university press. 
[21] Kamil, M. L., Borman, G. D., Dole, J., Kral, C. C., Salinger, T., & 

Torgesen, J. (2008). Improving Adolescent Literacy: Effective 

Classroom and Intervention Practices. IES Practice Guide. NCEE 
2008-4027. National Center for Education Evaluation and 

Regional Assistance. 

[22] Kemendikbud (2019) Indeks Aktivitas Literasi Membaca 34 
Provinsi. Puslitjak Kemendikbud RI, Jakarta. 

http://repositori.kemdikbud.go.id. Accessed on 23 May 2022  

[23] Koda, K. (2007). Reading and language learning: Crosslinguistic 
constraints on second language reading development. Language 

learning. 

[24] Kress, G. (2000). New theories of meaning. Multiliteracies: 

Literacy learning and the design of social futures, 153. 

[25] Langer, J. A. (1990). The process of understanding: Reading for 
literary and informative purposes. Research in the Teaching of 

English, 229-260. 

[26] LeVine, J. E. (2008). Please Mr Postman. Practically 
Primary, 13(1), 8-9. 

[27] Licthman, M. (2010). Qualitatif Research in Education: A User’s 

Guide. USA: Sage Publication. Inc 
[28] LPMP (2021) Rencana strategis Lembaga Penjaminan Mutu 

Sulawesi Tengah. https://lpmpsulteng.kemdikbud.go.id/wp-

content/uploads/2022/01/Renstra-LPMP-Provinsi-Sulawesi-
Tengah-2020-2024_Reviu_2021_compressed-copy-copy.pdf. 

Accessed on 23 May 2022 

[29] Miller, John W. dan Micahel M. McKenna. 2016. World Literacy: 

How Countries Rank and Why It Matters. New York: Routledge. 

[30] Moleong, J. L. (2002). Metodologi Penelitian Kualitatif. Bandung: 

PT. Remaja Rosdakarya. 

[31] Nergis, A. (2013). Exploring the factors that affect reading 
comprehension of EAP learners. Journal of English for Academic 

Purposes, 12(1), 1-9. 
[32] Nguyen, T. M., & Trinh, L. Q. (2011). Learners' Metacognitive 

Strategy Use and Reading Comprehension: Insights from a 

Vietnamese Context. Journal on English Language Teaching, 1(1), 
9-19. 

[33] Nunan, D. (1985). Content familiarity and the perception of 

textual relationships in second language reading. RELC 
journal, 16(1), 43-51. 

[34] Permatasari, A. (2015). BUILDING THE QUALITY OF THE 

NATION WITH A LITERATURE CULTURE. Proceedings of 
the 2015 UNIB Language Month National Seminar, 146–156. 

http://repository.unib.ac.id/11120/1/15-Ane Permatasari.pdf 

Accessed on 18 May 2022 
[35] Pooley, W. G. (2016). The Singing Postman: The Mobility of 

Traditional Culture in Nineteenth-Century France. Cultural and 

Social History, 13(1), 43-62. 
[36] Rohmatillah, R. (2014). A STUDY ON 

STUDENTS’DIFFICULTIES IN LEARNING 

VOCABULARY. English Education: jurnal tadris bahasa 
Inggris, 6(1), 75-93. 

[37] Ruslin. (2017). The Learning Experience of Automotive Students 

at Vocational School in Indonesia. Brighton, East Sussex: 
Unpublished Dissertation at the University of Sussex, United 

Kingdom. 

[38] Ruslin, R., Mashuri, S., Rasak, M. S. A., Alhabsyi, F., & Syam, H. 
(2022). Semi-structured Interview: A Methodological Reflection 

on the Development of a Qualitative Research Instrument in 

Educational Studies. IOSR Journal of Research & Method in 
Education (IOSR-JRME), 12(1), 22-29. Accessed on 27 May 

2022. 

[39] Salmerón, L., García, A., & Vidal-Abarca, E. (2018). The 
development of adolescents' comprehension-based Internet reading 

activities. Learning and Individual Differences, 61, 31-39. 

[40] Shakil, M. (2020). Factors affecting students‟ low competence in 
reading English at primary level in Pakistan. International Journal 

of Education (IJE), 8(3), 19-26. 

[41] Sheu, S. P. (2003). Extensive reading with EFL learners at 
beginning level. TESL Reporter, 36, 19-19. 

[42] Shih, Y. C., & Reynolds, B. L. (2018). The effects of integrating 

goal setting and reading strategy instruction on English reading 
proficiency and learning motivation: A quasi-experimental study. 

Applied Linguistics Review, 9(1), 35-62.  

[43] Siska, Y. (2014). Improving Students’ Reading Ability by Using 
Task Based Learning (TBL) for the Seventh Grade Students of 

SMPN 1 Boyolangu. 

[44] Smith, F. (2012). Understanding reading: A psycholinguistic 
analysis of reading and learning to read. Routledge. 

[45] Smith, S. B., Simmons, D. C., & Kameenui, E. J. (1998). 

Phonological awareness: Research bases. What reading research 
tells us about children with diverse learning needs: Bases and 

basics, 61-127. 

[46] Statistik, B. P. (2017). Badan pusat statistik. Jakarta: Badan Pusat 

Statistik. 

[47] Tahmidaten, L., & Krismanto, W. (2020). Problems with Reading 
Culture in Indonesia (Library Studies About Problems & 

Solutions). Journal of Education and Culture, 10(1), 22–23. 

https://ejournal.uksw.edu/scholaria/article/view/2656/1370 
Accessed on 18 May 2022. 

[48] Tajudin, N. A. M., & Chinnappan, M. (2016). The Link between 

Higher Order Thinking Skills, Representation and Concepts in 
Enhancing TIMSS Tasks. International Journal of Instruction, 

9(2), 199-214. 

[49] Vlieghe, J., Vandermeersche, G., & Soetaert, R. (2016). Social 
media in literacy education: Exploring social reading with pre-

service teachers. new media & society, 18(5), 800-816. 

http://repositori.kemdikbud.go.id/13033/
http://repositori.kemdikbud.go.id/13033/


International Journal of Research and Innovation in Social Science (IJRISS) |Volume VI, Issue VI, June 2022|ISSN 2454-6186 

 

www.rsisinternational.org                                                                                                                                                Page 740 
 

[50] VOI (2019) Literacy Emergency among Indonesian. 

https://voi.id/en/news/592/ 

students#:~:text=According%20to%20Nadiem%2C%20the%20ca

use,for%20literac %20is%20from%20parents. Accessed on 19 

May 2022 
[51] Wallace, C. (1992). Critical literacy awareness in the EFL 

classroom. Critical language awareness, 59-92. 
[52] Warnick, B. (2001). Critical literacy in a digital era: Technology, 

rhetoric, and the public interest. Routledge. 

[53] Witanto, J. (2018). Low Reading Interest (pp. 1–14). SATYA 
WACANA SALATIGA CHRISTIAN UNIVERSITY. 

https://www.researchgate.net/profile/JananWitanto/publication/32

4182095_Lendahnya_Minat_Baca/links/5ac44346aca27218eabc1
840/Low-Minat-Baca.pdf  Accessed on 19 May 2022 

[54] Yarosz, D. J., & Barnett, W. S. (2001). Who reads to young 

children?: Identifying predictors of family reading 
activities. Reading Psychology, 22(1), 67-81. 

[55] Yaul, Z. H. (2021). Engagement Analysis on Indonesian 

Evaluative Text on Facebook Social Media. ELT-Lectura, 8(2), 
121-131. 

[56] Zed, M. (2004). Metode Penelitian Kepustakaan. Jakarta: Yayasan 

Obor Nasional. 

 

 

 


