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Abstract: The study was conducted to determine the mediating 

effect of cognitive performance on the relationship between the 

beliefs about language learning and English language attitude 

among 400 college students at three universities in Davao del 

Norte, and two universities in Davao del Sur, all private, were 

selected where the research used a quantitative and descriptive 

correlation with three sets of research questionnaires answered 

by the respondents. The research revealed a mediating effect of 

cognitive performance on the relationship between the beliefs 

about language learning and English language attitude. 

Additionally, a relationship was revealed between the beliefs 

about language learning and cognitive performance and English 

language attitude. It implies that the students' cognitive 

performance mediates their English language learning among 

college students. Furthermore, the study hopes to contribute to 

the knowledge that students' cognitive performance mediates the 

overall learning of the English language. This research hopes to 

make new knowledge and identify the factors in attitudes 

towards learning the English language and could help educators 

in the teaching-learning process of the language more effectively 

in developing new interventions. 
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I. INTRODUCTION 

 Learning English is a necessity because it is an international 

language, and when it comes to learning a second language, 

motivation is a critical aspect (Estliden 15). Students' learning 

the language is influenced by their attitudes this can determine 

whether or not they learn English in the required manner, and 

other aspects influence learners' attitudes toward learning 

English as a second language (Addisu 1). Additionally, school 

settings, classroom atmosphere, teachers, and family 

environment significantly impact learners' learning motivation 

and attitudes toward English language learning (Liu and 

Zhang 970). Thus, language learners' attitudes significantly 

impacted the language learning process and outcomes (Tódor 

and Dégi). 

In the United Kingdom, there are several difficulties 

surrounding students' perspectives, such as reports of students 

strongly favoring native English variants. According to 

several studies, exposure to various English dialects and 

English language proficiency are linked to positive attitudes 

toward English as an International Language (Funada 533). 

Apart from this, learners' attitudes toward English as an 

international language were influenced by exposure to 

different forms of English and proficiency (536). 

In Zamboanga, Philippines, research was conducted 

to determine the attitude towards English language learning 

where elementary education students took part and responded 

to the survey. The respondents' overall attitude towards 

English learning revealed that the respondents exhibited a 

positive attitude toward the attitudinal object. Moreover, the 

respondents were very positive about studying the language to 

become fluent in it. In addition, among the three aspects of 

attitude towards the English language, the respondents' most 

favored effectively (Somblingo and Alieto 39). 

For these reasons, the researcher would like to 

examine the mediating effect of cognitive performance on the 

relationship between the beliefs about language learning and 

English language attitude. Although there have been existing 

studies about beliefs about language learning and English 

language attitude, these did not mention the association of 

cognitive performance or having the research with three 

variables. Along with this, there are no existing studies in 

Davao Region, so doing this research could add new 

knowledge and hope to identify the factors in attitudes 

towards learning the English language. Also, it could help 

educators in the teaching-learning process of the language 

more effectively in terms of developing new interventions or 

strategies, developing new methods, and crafting course 

objectives.   

II. METHOD 

In this chapter are depicted the various methods of 

the study, including research design, research locale, 

population and sample, research instruments used to measure 

constructs of interest, data collection procedures, statistical 

tools, and ethical considerations. 

Research Design 

This study used the descriptive-correlational research 

design. Descriptive research entails identifying characteristics 

of a phenomenon based on observation or investigating the 

relationship between two or more variables (Creswell as cited 
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by Davis). A fact-finding study allows the researcher to 

examine participants' characteristics, behaviors, and 

experiences (Conner and Roberts).  Additionally, correlational 

research is a quantitative non-experimental design in which 

the researcher uses correlational statistics to assess and 

characterize the degree of relationship between variables or 

sets of scores (Creswell as cited by Asenahabi 18). 

Moreover, Creswell, cited by Chih-Pei and Yan-Yi 

(pp. 206-207), added gaps in the existing literature where the 

research is supported. Data gathering where arguments on the 

validity and statistical techniques collections and all methods 

are clarified. Thus, this study determines the mediating effect 

of cognitive performance on the relationship between the 

beliefs about language learning and English language attitude.   

Research Locale 

  After careful thought and consideration, three 

institutions in Davao del Norte and two institutions in Davao 

del Sur, all private, were selected for the research. These 

private institutions in different regions were chosen because 

the study deals with the tertiary level courses, where learning 

English is still a challenge. Knowing the result would benefit 

the institutions where the research was conducted, all 

language teachers teaching in the locality where the research 

was conducted, and every institution where language is 

taught. It would greatly help the language teachers craft 

appropriate objectives and strategies in learning the language 

effectively. 

Population and Sample 

  The research respondents were the 2
nd

 to 4
th

-year 

students under the Bachelor of Secondary Education major in 

English program. Respondents for the study were planned and 

considered before they were chosen. After careful 

consideration and selection, chosen respondents were selected 

in three private institutions located in Davao del Norte and 

two private institutions located in Davao del Sur. Four 

hundred respondents were used in the study coming from in 

selected private institutions in Davao del Norte and Davao del 

Sur. 

The researcher did not include public institutions in Davao del 

Norte and Davao del Sur. Additionally, Bachelor Secondary 

of Education majors in English who are in the first-year level 

were not included as respondents in the study's region. Unless 

the research has already been accepted, the respondents can 

withdraw the involvement without any penalty at any time. 

Given the situation, the participant may withdraw when he or 

she feels threatened or uncomfortable responding to the 

survey questionnaire. 

 

Figure 2. Map of the study’s locale 

Research Instrument 

  Three sets of survey questionnaires were used to 

obtain the data from the respondents. The first set of 

questionnaires measured the belief about language learning 

using the Belief about Language Inventory, the second set of 

questionnaires measured the English language attitude, and 

the third set measured the cognitive performance of the 

respondents.  

The three questionnaires were subjected to content 

validity and reliability analysis by expert validators to ensure 

the accuracy of measurements. External validators validated 

the survey instruments with expertise in social research and 

statistics. The validators' rating of the questionnaires resulted 

in a mean of 4. Minor revisions were done following the 

recommendations and suggestions to improve some contents 

and statements in contextualizing the instruments. 

After revisions, pilot testing was conducted for a 

preliminary survey with 30 respondents. Next, the researcher 

presented the result to the statistician, where the reliability and 

validity of the content were confirmed. The results from the 

three sets of questionnaires using Cronbach Alpha revealed 

that the independent variable, beliefs about language learning, 

obtained the result of 0.715, the dependent variable, 0.923, 

and the mediating variable, cognitive performance 0.776, 

respectively. The actual survey was then conducted through 
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Google form documents to the chosen private institutions in 

Davao del Norte and Davao del Sur. 

Range of Means 
Descriptive 

Level 
Interpretation 

4.20 – 5.00 Very High 

This means that students 

strongly agree with the items 

relating to English language 

attitude. 

3.40 – 4.19 High 

This means that students 

agree with the items relating 

to English language attitude. 

2.60 – 3.39 Moderate 

This means that students are 

uncertain with the items 

relating to English language 

attitude items. 

1.80 – 2.59 Low 

This means that students 

disagree with the items 

relating to English language 

attitude. 

1.00 – 1.79 Very Low 

This means that students 

strongly disagree with the 

items relating to English 

language attitude. 

  Consequently, to evaluate the level of cognitive 

performance, the following scale was used. 

Range of Means Descriptive Level Interpretation 

4.20 – 5.00 Very Extensive 

This means that the students 

strongly agree with the items 

relating to cognitive 

performance. 

3.40 – 4.19 Extensive 

This means that the students 

agree with the items relating 

to cognitive performance. 

2.60 – 3.39 
Moderately 

Extensive 

This means that the students 

are uncertain with the items 

relating to cognitive 

performance. 

1.80 – 2.59 Less Extensive 

This means that the students 

disagree with the items 

relating to cognitive 

performance. 

1.00 – 1.79 Not Extensive 

This means that the students 

strongly disagree with the 

items relating to cognitive 

performance. 

  Moreover, to analyze the beliefs about language 

learning, the means were used to interpret using the scale 

below. 

Range of Means Descriptive level Interpretation 

4.20 – 5.00 Very high 

This means that the 

students strongly agree 

with the items relating to 

the beliefs about language 

learning. 

3.40 – 4.19 High 

This means that the 

students agree with items 

relating to the beliefs about 

language learning. 

2.60 – 3.39 Moderate 

This means that the 

students are uncertain with 

the items relating to the 

beliefs about language 

learning. 

1.80 – 2.59 Low 

This means that the 

students disagree with the 

items relating to the beliefs 

about language learning. 

1.00 – 1.79 Very low 

This means that the 

students strongly disagree 

with the items relating to 

the beliefs about language 

learning. 

Data Collection 

  Before the data collection, the researcher asked 

permission to change the research title since the school where 

the previous research was supposed to be conducted refused 

due to the data privacy act. Due to this, the researcher decided 

to write a letter to change the title and was immediately 

approved.  

The next step was to undergo several processes like 

searching and downloading three appropriate standardized 

questionnaires that match the variables of the new study. After 

appropriate sets of standardized questionnaires were carefully 

selected and considered, the researcher then presented the 

questionnaires to the research adviser and was advised to 

validate the questionnaires.  

Subsequently, the questionnaires were then validated 

by experts who recommended some revisions to contextualize 

each item. After three sets of questionnaires were validated, 

the researcher wrote a letter to change the respondents and 

immediately approved.  

  The researcher then wrote a letter to the five 

institutions where the research was conducted. Following the 

approval, the three sets of questionnaires for Beliefs About 

Language Learning, English Language Attitude, and 

Cognitive Performance were sent through Google form to five 

selected private institutions located in Davao del Norte and 

Davao del Sur. 

  Afterward, responses from respondents were 

collected until they reached the required number of responses. 

They were compiled and tallied carefully and thoroughly to 

ensure the accuracy of the data collected from the 

respondents. After collecting the required number of 

responses, the raw data tallied were then submitted for 

statistics and data analysis. 

Statistical Tools 

The following statistical tools were utilized for a 

more comprehensive interpretation and analysis of the data.  

Mean was used to measure cognitive performance, 

beliefs about language learning, and English language 

attitude.  

Pearson Product Moment Correlation was utilized 

to determine the relationships of cognitive performance, 

beliefs about language learning, and English language 

attitude. 
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Multiple Regression Analysis was used to measure 

the influence of the beliefs about language learning and 

English language attitude. 

Medgraph using Sobel z-test was employed to 

determine the mediating effect of cognitive performance on 

the relationship between the beliefs about language learning 

and English language attitude. 

III. RESULTS 

The data obtained from the study respondents were 

presented, analyzed, and interpreted in this section based on 

the previously stated research objectives. The order of 

discussions: level of beliefs about language learning; level of 

English language attitude; level of cognitive performance; the 

relationship between beliefs on language learning and 

cognitive performance; relationship between cognitive 

performance and English language attitude; relationship of 

beliefs on language learning and English language attitude; 

and mediation analysis results. 

Level of Beliefs about Language Learning 

Shown in Table 1 is the result of the level of beliefs 

about language learning with an overall mean of 3.92 with a 

descriptive level of High and interpreted as students agree 

with the items relating to beliefs about language learning. The 

result shows motivations and expectations with the highest 

mean of 4.18 with a descriptive level of High. This is 

followed by the nature of language learning with a mean of 

4.07 with a descriptive level of High, followed by learning 

and communication strategies with a mean of 3.92 and the 

descriptive level of High, and foreign language attitude came 

next with a mean of 3.79 with a descriptive level of High. On 

the other hand, the lowest mean of all indicators is difficulty in 

language learning with a mean of 3.64 with a descriptive 

level of High. 

Table 1. Level of beliefs about language learning 

Indicators SD Mean 
Descriptive 

Equivalent 

Foreign language attitude 0.990 3.79 High 

Difficulty of language 

learning 
0.849 3.64 High 

The nature of language 

learning 
0.844 4.07 High 

Learning and 

communication strategies 
0.898 3.92 High 

Motivations and 

expectations 
0.697 4.18 High 

Overall score 0.893 3.92 High 

Level of Cognitive Performance 

Shown in Table 2 is the level of cognitive 

performance with an overall mean of 3.81 and a descriptive 

level of Extensive.  Of the indicators, flexibility had the 

highest mean of 4.02 with a descriptive level of Extensive, 

followed by self-perception with a mean of 3.96 and a 

descriptive level of Extensive, followed by attention with a 

mean of 3.75 and a descriptive level of Extensive, and 

thinking with a mean of 3.71 and a descriptive level of 

Extensive. The indicators memory had the lowest mean score 

of 3.61 with a descriptive level of Extensive. 

Level of English Language Attitude  

Shown in Table 3 is the weighted means of each 

criterion for level of English language attitude, with a grand 

mean of 3.95 and a descriptive level of High. The results 

revealed that the affective dimension with the highest mean of 

4.23 and a descriptive level of Very High. This was followed 

by the cognitive dimension and a mean of 3.87 with a 

descriptive level of High, and the conative dimension with the 

lowest mean of 3.76 with a descriptive level of High. 

Table 2.  Level of cognitive performance 

Mediating 

Variable 
SD Mean Descriptive Equivalent 

Memory 0.890 3.61 Extensive 

Attention 0.897 3.75 Extensive 

Flexibility 0.859 4.02 Extensive 

Self-perception 0.773 3.96 Extensive 

Thinking 0.918 3.71 Extensive 

Overall score 0.891 3.81 Extensive 

Significance of the Relationship between the Beliefs about 

Language Learning and English Language Attitude 

Shown in Table 4 is the result of the test on beliefs 

about language learning and English language attitude. The 

relationship was tested at the 0.05 level of significance, as 

reflected in the hypothesis. The overall r-value of .573 with a 

p-value of <0.05 signified the rejection of the null hypothesis. 

It means there is a significant relationship between cognitive 

performance and English language attitude. It shows that 

cognitive performance is correlated with English language 

attitude. 

Significance of the Relationship between the Beliefs about 

Language Learning and Cognitive Performance 

Shown in Table 5 is the result of the test of the 

relationship between beliefs about language learning and 

cognitive performance. The relationship was tested at the 0.05 

level of significance, as reflected in the hypothesis. The 

overall r-value of .375 with a p-value of <0.05 signified the 

rejection of the null hypothesis, meaning, a significant 

relationship existed between beliefs about language learning 

and cognitive performance. It also showed that the beliefs 

about language learning are correlated with cognitive 

performance. 
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Table 3. Level of English language attitude 

Indicators SD Mean Descriptive Equivalent 

Cognitive 

dimension 
0.778 3.87 High 

Affective 

dimension 
0.736 4.23 Very High 

Conative 

dimension 
0.882 3.76 High 

Overall score 0.825 3.95 High 

Significance of the Relationship between Cognitive 

Performance and English Language Attitude 

Shown in Table 6 is the result of the test of the 

relationship between cognitive performance and English 

language attitude. The relationship was tested at a 0.05 level 

of significance, as reflected in the hypothesis. The overall r-

value of .384 with a p-value of <0.05 signified the rejection of 

the null hypothesis. It meant a significant relationship between 

cognitive performance and English language attitude. It also 

showed that cognitive ability is correlated with English 

language attitude. 

On the Mediating Effect of Cognitive Performance on the 

Relationship between the Beliefs about Language earning and 

English Language Attitude 

Shown in Table 7 is the regression analysis on 

cognitive performance on the relationship between the beliefs 

about language learning and English 

Table 4. Significance of the relationship between the beliefs about language 

learning and English language attitude 

Pair Variables 
Correlation 

Coefficient 
p-value Decision 

IV and 

MV 

Belief about 

language 

learning and 

English 

language 

attitude 

0.573 0.000 Reject 

language attitude. The data in this table were used as input to 

the medgraph. As evident in the study of Baron and Kenny 

(1986), as cited by Bananuka, Juma et al. (91), there are three 

steps to be met for a third variable to be acting as a mediator. 

Presented in Table 8 were categorized as Steps 1 to 3. Step 4 

is the final step. In Step 1 (Path c), belief about language 

learning as the independent variable significantly predicts 

English language attitude, the dependent variable. Then, step 

2 (Path a) beliefs about language learning significantly predict 

cognitive performance, the mediator. Consequently, in step 3, 

cognitive performance significantly predicts English language 

attitude. Following step 4, the combined effect of beliefs 

about language and cognitive performance on English 

language attitude is significant. 

 As a matter of triangulation, further mediation 

analysis through medgraph (Jose, 2003 cited by Samdani and 

Yameen 131) is warranted, involving the Sobel-z Test to 

assess the significance of mediation effect. If the effect of 

language learning on the English language attitude becomes 

non-significant at the final step in the analysis, complete 

mediation will be achieved. It means all of the effects are 

mediated by the mediating variable.  

Table 5. Significance of the relationship between the beliefs about 

language learning and cognitive performance 

     
Pair Variables 

Correlation 

coefficient 

p-

value 
Decision 

IV 

and 

MV 

Beliefs about 

language 

learning and 

cognitive 

performance 

0.384 0.000 Reject 

     
If the regression coefficient is substantially reduced 

at the final step but remains significant, only partial mediation 

is obtained. It means part of the beliefs about language 

learning is mediated by cognitive performance; however other 

parts are either direct or mediated by other variables not 

included in the model. In this particular case, the level of 

beliefs about language learning on English language attitude 

is weakened as shown in the lowered beta value after 

controlling cognitive performance, showing a still significant 

relationship that implies a partial mediation. 

Using the Sobel Z-test, the partial mediation region is 

not sufficiently large. The result revealed that the mediating 

effect of cognitive performance translates to a more 

conservative impact in terms of the English language attitude 

of the second year to fourth-year college students.  

In addition, the three paths highlighted in the model 

are supported by the principles of the Classical Multiple 

Regression Model, which revealed the level of linear 

relationship among the three variables. Applying the principle 

of Multiple Regression is appropriate because the data has 

passed the preliminary analysis  

Table 6. Significance of the relationship between cognitive performance 

and English language attitude 

     

Pair Variables 
Correlation 

coefficient 

p-

value 
Decision 

MV 

and 

DV 

Cognitive 

performance 

and English 

language 

attitude 

0.375 0.00 Reject 

     

by establishing a high level of correlation of .499. Apart from 

the assumption of normality of data, a high level of 

correlation among the variables is a requirement to do away 

with spurious models. 
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Regression Results 

Table 7. The mediating effect of cognitive performance on the relationship 

between the beliefs about language learning and English language attitude 

Step Path 
Beta 

(Unstandardized 

Standard 

Error 

Beta 

(Standardized) 

Step 

1 
C 0.715 0.051 0.573 

Step 

2 
A 0.374 0.046 0.375 

Step 

3 
B 0.246 0.054 0.197 

Step 

4 
c' 0.623 0.054 0.499 

IV. DISCUSSION 

  This chapter presents the discussion of the data on 

cognitive performance, beliefs about language learning, and 

English language attitude of the study; in addition, 

conclusions and recommendations are also presented. 

Level of Beliefs about Language Learning 

  Beliefs about language learning refer to the 

assumptions and perceptions towards learning the English 

language among second language learners that may affect 

language acquisition.  

  The first indicator, foreign language attitude has a 

descriptive equivalent of high and is interpreted as students 

agree; the items with a descriptive equivalent of very high 

starting from the highest are the following: the learner 

believes that everyone can learn to speak a foreign or second 

language, and a learner believes that Filipinos are good at 

learning a foreign or second language. Both are interpreted as 

students strongly agree.     

  Additionally, the items with a descriptive equivalent 

of high and are interpreted as the students agree are the 

following: the learner can speak English very well; the learner 

has the ability in learning foreign or second languages; the 

learner believes that it is easier for someone who already 

speaks a foreign or second language to learn another one. 

Consequently, the learner believes that people who speak 

more than one language well are knowledgeable. 

Subsequently, the learner believes that it is easier for him or 

her to learn a foreign language when he or she is a child than 

an adult.  

  To continue with, the items with a descriptive 

equivalent of moderate are the following: the learner is born 

with a unique ability that helps him or her learn a foreign 

language or a second language faster, and the learner believes 

that people who are good at Math and Science are not good at 

learning a foreign language. Both are interpreted as students 

being uncertain. 

  Moreover, the second indicator, the difficulty of 

language learning with a moderate descriptive equivalent, is 

interpreted as students are uncertain. The questions with a 

descriptive equivalent of high starting from the highest are the 

learner is trying to learn a complicated language, which was 

interpreted as the respondents agree. This was followed by the 

learner believing that they will ultimately learn to speak any 

language very well; the learner needs years to learn and use it 

fluently. Next, it is easier for the learner to read and write the 

language than to speak and understand it, and then followed 

by the learner can learn the language more effortlessly than 

others, and, it would be easier for the learner to speak and 

understand a foreign language with a descriptive equivalent of 

moderate and was interpreted as uncertain students. 

  The third indicator, the nature of language learning 

with a high descriptive equivalent, is interpreted as students 

agree. The item with a descriptive equivalent of very high and 

interpreted as students strongly agree is that the learner 

believes that the most important aspect of learning a foreign 

language is learning the vocabulary words with a descriptive 

equivalent of very high.  

  The learner also believes that it is vital to know about 

English-speaking cultures to speak English. The learner 

believes that the essential part of learning English is 

translating from the native language to English or from 

English to the native language. Furthermore, the learner 

believes that learning a foreign language is different from 

learning other academic subjects. The learner believes that he 

or she should learn English in an English-speaking. 

  While the fourth indicator, learning and 

communicating strategies has a descriptive equivalent of high 

and is interpreted as students agree. It was followed by the 

learner believes that he or she must repeat and practice a lot 

and learn to feel self-conscious speaking the foreign language 

in front of other people. With the same indicator, the items 

with a descriptive equivalent of high are: the learner believes 

if he or she is allowed to make mistakes, in the beginning, it 

will be hard to get of them later on, if the learner heard some 

people speaking in the foreign language he or she is trying to 

learn, would go up to them so that could practice speaking the 

language. 

  Next is the learner believes that is he or she needs to 

speak a foreign language with excellent pronunciation and 

accent. The learner believes that he or she must practice in the 

language laboratory. The learner should not say anything in a 

foreign language until they can say it correctly. The learner 

believes that it is all right to guess if one does not know a 

word in the foreign language with a descriptive equivalent of 

high and is interpreted as students agree.  

  Lastly, the fifth indicator, motivations and 

expectations with a high descriptive equivalent, are 

interpreted as students agree. The questions with a descriptive 

equivalent of very high and interpreted students strongly agree 

to start from the highest mean: the learner learns to speak the 

language very well, which will help him or her get a better 

job. The learner believes the people in the Philippines feel that 

it is essential to speak English. Then, the learner would like to 

learn English to get to know the native English speakers better 

and their cultures and is interpreted as students strongly agree. 
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  Next - the learner would like to have friends who can 

speak English very well. The learner believes that if they 

speak the language very well, they will have many 

opportunities to use it with a descriptive equivalent of high 

which is interpreted as students agree. 

  To sum up, the beliefs about language learning with 

have a descriptive equivalent of High, or respondents agree. 

The indicator that got the highest mean is motivations and 

expectations with a descriptive equivalent of high and is 

interpreted as students agree. On the other hand, the lowest 

mean indicator was the difficulty of language learning, a 

descriptive equivalent of high and interpreted as students 

agree. 

  The overall result about the beliefs about language 

learning supports the study of Alhamami, which mentioned 

that the learners have control over the learning process and 

their ability to acquire a language influences their motivation 

which improves their proficiency level; confirming that 

learners have a greater sense of control over their learning.  

The result confirms the theory of Ariani and 

Ghafourania, stating that the beliefs toward learning the 

foreign language impact their success and failure in learning. 

Also, the study of Adithepsathit and Wudthayagorn 

mentioning students who have positive attitudes about 

language learning and with high motivation are more likely to 

be successful language learners. Learners can excel to the 

furthest language learning level by cultivating and keeping 

optimistic views, positive attitudes, and motivation. 

Furthermore, the finding of Alrabai also suggests that 

students' English self-efficacy was positively connected with 

their language achievement, demonstrating that learners' 

beliefs toward language learning influence their language 

performance. 

 Level of Cognitive Performance 

  Cognitive performance refers to learning, thinking, 

reasoning, remembering, problem–solving, decision-making, 

and attention are some of the mental abilities that fall under 

this category. 

  To sum up, the cognitive performance with a 

descriptive equivalent of high is interpreted as students agree. 

On the other hand, flexibility, the indicator has a descriptive 

equivalent of high and is interpreted as students agree. For 

memory, this indicator had a descriptive equivalent of high 

and is interpreted as students agree. 

The current result backed Chalmers and Freeman, 

stating that children with low working memory capacity 

demonstrated inferior academic performance tests than their 

peers of the same age. Early diagnosis of working memory 

issues is thus a critical first step in decreasing the impact of a 

working memory deficiency on academic skill development.  

On the other note, it supports Shuja et al., where flexibility 

promotes successful self-study, which enables learners to seek 

knowledge at their own pace, and aids in the retention of 

information for extended periods. This process limits their 

potential to use adaptive learning flexibility and improve their 

learning results and convenience in learning. 

 It is noteworthy and justifiable to use strategies that 

influence lifestyle, academic, and cognitive performance that 

Mualem et al. stated in their study. Then, these teaching and 

learning methodologies could enhance cognitive performance 

and learner engagement. It is a set of teaching and learning 

approaches designed to increase student cognitive 

performance and motivate them to study more, become more 

self-assured, and foster satisfaction (Costa et al. 1). 

Level of English Language Attitude 

  English language attitude refers to a combination of 

feelings, thoughts, and actions directed at a specific object, 

person, thing, or event. Attitudes are frequently formed due to 

personal experience or upbringing, and they can have a 

significant impact on behavior.  

  For first indicator, cognitive dimension, had a high 

descriptive equivalent, and interpreted as students agree – all 

questions with the descriptive equivalent of high are 

interpreted as students agree. The learner believes that 

learning in English makes it easier to grasp the ideas taught in 

class. Learning English will make lessons more interesting; 

the learner believes that it is possible to learn all primary 

subjects in English. Next, the learner believes that being good 

in English helps him or her study other subjects, and the 

learner believes that English is an expressive and descriptive 

language. 

  With the same indicator, learning in English will 

enable the learner to understand easily, and learning in 

English will enable the learner to express himself or herself 

clearly in class. After which, the learner could learn all the 

subjects entirely in English. The learner believes that all 

technical terms and expressions in subject areas can be easily 

translated into English. Next, the learner believes that giving a 

command in English is more effective than in any other 

language. The learner uses English in class, which enables 

him or her to express himself or herself confidently; finally, 

whether education in English will enable the learners' parents 

to participate in the education had a descriptive equivalent of 

high and is interpreted as students agree.   

  This is followed by the second indicator, the 

affective dimension, with a descriptive equivalent of very high 

and interpreted as students strongly agree. The questions with 

a descriptive equivalent of very high and interpreted as 

students strongly agree are the following starting from the 

highest mean are the learner wants to learn English more 

fluently and is interpreted as students strongly agree. It is 

followed by the learner feeling satisfied when the learner 

learns new vocabulary words in English, and the next is that 

the learner likes learning English. Next, the learner is 

interested in learning to speak fluently in English. The learner 

appreciates listening to songs in English; the learner then 
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follows this feels proud when the learner he or she studies or 

learns about English; the learner finds studying English 

enjoyable. The learner is looking forward to the time the 

learner learns English subject in class.   

  With the same indicator, the questions with a 

descriptive equivalent of high are the learner likes when 

people talk to him or her in English, then the learner likes to 

get news in English. The learner loves studying other 

languages, followed by feeling more confident whenever the 

learner speaks in English with a descriptive equivalent of high 

and is interpreted as students agree. 

  Moreover, the last indicator, conative dimension, 

with a descriptive equivalent of High and was interpreted as 

respondents agree. The question with a descriptive value of 

very high and is interpreted as students strongly agree is that 

the learner study more about English to speak fluently.  

  With the same indicator, the questions with a 

descriptive equivalent of high and are interpreted as students 

agree the following starting from the highest mean: the learner 

responds in English when a person speaks to him or her in 

English, followed by the learner writes in English whenever 

making personal notes. The learner communicates in English 

whenever the learner sends messages thru email or text 

messages, the learner thinks in English, followed by the 

learner greeting people in English. Next, the learner prefers to 

use English when consoling a friend, followed by the learner 

giving commands or requests in English.  

  Further, this is followed by the learner preferring to 

write to friends and family in English. The questions with a 

descriptive equivalent of moderate and are interpreted as 

students are uncertain are the learner to speak in English to 

friends. The learner chose to speak to family members and 

relatives in English was the question and is interpreted as 

students are uncertain. 

  To sum this up, the English language attitude got a 

descriptive equivalent of High and was interpreted as 

respondents agree. On the same note, affective dimension is 

the indicator with the highest overall mean, which has a 

descriptive equivalent of very high and was interpreted as 

respondents strongly agree. At the same time, the conative 

dimension was the indicator with the lowest overall mean, 

which has a descriptive equivalent of High and was 

interpreted as respondents agree.  

The current result is aligned with the study of Wang 

and Wu that affective factors such as learning motivation, 

attitude, anxiety, empathy, inhibition, and personality all play 

a role in stimulating, regulating, maintaining, and directing 

learners' cognitive activities, affecting the speed and 

effectiveness of foreign learning as well as the learners' 

overall development and long-term development of second 

language acquisition. 

Moreover, the result confirms the study of Getie and 

Popescu, stating that attitudes toward English learning for 

beginners are thought to influence behavior and has evidence 

of a link between attitudes and success or achievement. Thus, 

the reason for this is that one's attitude impacts one's 

demeanor, inner mood, and learners' learning. 

Significance of the Relationship between the Beliefs about 

Language Learning and English Language Attitude 

  The test of the relationship between beliefs about 

language learning and English language attitude revealed a 

significant relationship between beliefs about language 

learning and English language attitude. It implies that the 

students' beliefs about language learning are correlated with 

English language attitudes. In other words, the belief about 

language learning of the students would also likely be affected 

by the English language attitude of primary English students. 

The result conforms with Mbato et al., who found out 

in their study that the belief about language learning had a 

strong relationship with students’ English language attitude 

and awareness of the benefits of the English language for their 

future careers. Additionally, Adithepsathit and Wudthayagorn 

(2018) proved that learners with reasonable beliefs about 

language learning and high drive are more likely to be 

effective language learners. Similarly, learners may be driven 

to their full language learning potential by cultivating and 

sustaining positive ideas, excellent attitudes, and motivation in 

learning the language. 

Significance of the Relationship between the Beliefs about 

Language Learning and Cognitive Performance 

  The test of the relationship between beliefs about 

language learning and cognitive performance revealed a 

positive and significant relationship between sustainable 

production indicators. It implies that the increase in cognitive 

performance would also likely significantly increase English 

students' beliefs about language learning. 

  The present result conforms to the study of Belkhir 

(2020), in which researchers in the fields of cognitive 

linguistics and language teaching and learning have been 

attracted by the link between cognition and language learning. 

These include perception, memory, visualization, language, 

problem-solving, reasoning, storage, transformation, and use 

of knowledge and decision-making are all examples of 

cognitive processes that concern language acquisition. Thus, 

the cognitive revolution shifted focus back to human mind 

processes, reasoning skills, and reasoning abilities that are 

now difficult to argue that cognition plays a significant role in 

language acquisition. 

Significance of the Relationship between Cognitive 

Performance and English Language Attitude  

  The relationship between cognitive performance and 

English language attitude shows a positive and significant 

relationship between cognitive performance and English 

language attitude. It suggests that the increase in an English 
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language attitude would also likely increase the cognitive 

performance of major in English students. 

  The result of the current study is in line with the 

study of Zuo et al. that during language learning, the cognitive 

process of attitude responds to learners' beliefs about their 

knowledge and comprehension of the language. In many 

circumstances, a sound or negative attitude toward the target 

language is influenced by various factors, including social and 

psychological characteristics, educational background, 

positive feelings, and job objectives. It was also found that 

emotional, behavioral, and cognitive aspects directly and 

indirectly impacted attitudes toward English language 

learning.  

On the Mediating Effect of Cognitive Performance on the 

Relationship between the Beliefs about Language Learning 

and English Language Attitude 

  According to the mediation study, cognitive 

performance partially mediates the connection between views 

about language acquisition and English language attitude. The 

partial mediation could not ultimately assert that cognitive 

performance is why ideas about language acquisition can 

impact English significant students' attitudes about the 

language. It suggests that cognitive performance can help 

explain how ideas about language learning influence attitudes 

toward English language acquisition.  , 

V. CONCLUSION 

  Conclusions are formed in this part, as seen from the 

study's findings. The outcomes of this study support the 

hypothesis that cognitive performance mediates the 

connection between beliefs about language learning and 

English language attitudes. Although there is only partial 

mediation for cognitive performance, the mediator cannot 

account for the effects on English language attitude.  

  The following are the conclusions based on the 

results. The level of beliefs about language learning is High 

with a descriptive value of High and interpreted as most 

respondents agree. The indicator with the highest mean is the 

motivation and expectations with a descriptive value of high, 

and the indicator that got the lowest mean is the difficulty of 

language learning which has a descriptive value of high. 

  While the level of English language attitude got a 

descriptive value of High, which is interpreted as most 

respondents agree, the indicator that got the highest mean is 

the affective domain which has a descriptive value of Very 

High. On the other hand, the indicator with the lowest mean is 

the conative domain with a high descriptive value. 

  On the other hand, the level of cognitive performance 

got the descriptive value of High and interpreted as most 

students agree. The indicator that got the highest mean is 

flexibility which has a descriptive value of high. On the other 

note, the indicator that got the lowest mean is memory. 

  Furthermore, the beliefs about language learning and 

English language attitude were rejected, which means there 

was a significant relationship between the belief about 

language learning and English language attitude. 

  On the beliefs about language learning and cognitive 

performance, which were rejected, there was a significant 

relationship between the beliefs about language learning and 

cognitive performance.  While with cognitive performance 

and English language attitude, which was rejected, there was a 

significant relationship between cognitive performance and 

English language attitude. 

  On another note, the mediating effect of cognitive 

performance on the relationship between the beliefs about 

language learning was rejected. There was a mediating effect 

of cognitive performance on the relationship between the 

beliefs about language learning and English language attitude.  

  The overall recent findings of the study conform with 

the study of Horwitz that the belief about language learning is 

crucial because it allows teachers to understand better 

learners' approaches to language learning and their use of 

learning strategies, allowing them to design language 

instruction to adequately help the learners who have their 

preconceived belief about language learning. 

  Also, the finding supports the theory of Bruner, 

stating that the outcome of behavior or the performance is first 

conceived in the mind that allows one to predict the possible 

outcome, whether success or failure, since this is the capacity 

to “invent” to oneself the possible result. 

VI. RECOMMENDATIONS 

The following recommendations are made based on 

the findings and conclusions: 

Administrators may design programs that will 

enhance students' skills in English language attitude.  

Moreover, the difficulty of learning language, conative 

dimension, and memory are also recommended to be given 

attention in crafting programs that would enhance students' 

skills since the following got the lowest scores.  

Teachers are also encouraged to help students engage 

in activities that promote development memory, conative 

dimension, and language learning difficulty. With appropriate 

strategies in learning the language and motivation, learners 

could perform better in every classroom activity. Examples 

are extemporaneous, impromptu, and public and prepared 

speaking that would require individuals to speak and 

gradually develop their confidence in using the English 

language. Role-play and simulation can be fun and learning, 

which would again help students gain confidence using the 

target language. 

Supplementary research of the study may be 

conducted to explore other factors that significantly mediate 

the relationship between the beliefs about language learning 

and the English language attitude of students. Moreover, 
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duplication of this study is encouraged to test and validate 

results in other contexts.  
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