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Abstract: This study focused on barriers of inclusive education to 

learners with visual impairment in an inclusive setting: the 

experiences of teachers and visually impaired learners in Sefula 

in Zambia. A qualitative research method was used to collect 

data in an inclusive environment at Sefula Combined School and 

Sefula Secondary School in Mongu district. The total sample for 

the study was 12 participants comprising 6 learners with visual 

impairment, 4 subject teachers and 2 administrators. Purposive 

sampling was applied in the selection of the participants. The 

study found that school administrators, teachers and visually 

impaired learners welcomed inclusive education with both hands 

and were doing their level best to implement it. However, 

administrators, teachers and learners with visual impairment 

experienced a number of challenges’ which extended from 

infrastructure, teaching methods, less time allocated to teaching 

and learning in class, lack of teaching and learning resources and 

lack of specialized teachers to handle learners with visual 

impairment in an inclusive setting. The study also brought out a 

few strategies being employed by teachers in class in order to 

help the visually impaired learners benefit in an inclusive 

classroom. 

I. BACKGROUND 

he study investigated the barriers of inclusive education 

to learners with visual impairment and teachers in an 

inclusive setting in Sefula, Mongu. The Ministry of General 

Education in Zambia is encouraging and supporting schools to 

practice inclusive education as a way of delivering effective 

education to all the learners without leaving any learner 

behind. According to the Salamanca framework of (1996), 

regular schools with inclusive orientation are the most 

effective means of combating discriminatory attitudes, 

creating welcoming communities, building an inclusive 

society and achieving education for all; moreover, they 

provide an effective education to the majority of children and 

improve the efficiency and ultimately the cost-effectiveness of 

the entire education system. 

According to Hayhoe (2012), the National Health Service in 

England renewed its definition of visual impairment “There 

has been a change in the terminology of the registers, blind 

and partial sight which is expressed as severely sight impaired 

(blind) and sight impaired (partially sighted).  This change 

was lobbied for by service users/patients as it is more 

accurately describes their situation as people who may be 

technically blind and those who are partially sighted with 

useful residual vision. 

Some researches concerning the barriers of inclusive 

education to learners with visual impairment in an inclusive 

set up have been conducted in the USA, Ethiopia and Zambia. 

A study conducted by Jones (2017), educating students with 

visual impairments in the general setting in Rural Mississippi, 

USA unveiled that student lacked support from the teachers 

and teachers reported lack of support from administration. The 

major emphases of support that the teachers stressed were 

related to being provided sufficient training related to 

teaching, assisting, and accommodating students with visual 

impairment. The study also unveiled the lack of 

accessibility/access to areas of the curriculum and resources in 

the general education classroom setting, accommodations and 

modifications being provided based on the student’s visual 

needs, lack of teacher training related to teaching students 

with visual impairment and barriers on a physical and 

emotional level. The study further unveiled that general 

education classrooms were designed with sighted students in 

mind therefore students with visual impairment were not 

receiving the specialized attention needed in relation to their 

visual needs.  

A study by Negash (2017), in Tigray, Ethiopia. The inclusion 

of visually impaired learners in Ethiopian secondary schools. 

disclosed that communities’ culture, social norms and beliefs 

are affecting learners’ inclusion inside and outside the schools 

and this has caused the problem that some learners who come 

from rural areas and the outside school community have 

negative attitudes towards visually impaired learners. 

According to the study, environmental barriers such as the 

locations of the schools and the environments of the schools 

and their classrooms are not comfortable. The availability and 

accessibility of facilities such as toilets, water, sound, 

ventilation, power, library, computer rooms, and cafeteria are 

very limited. Classrooms are not well-decorated and 

attractive. As a result, the environmental situation of the 

schools is not inclusive. The study further disclosed that the 

T 
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curriculum was not designed with the consideration of 

learners with disabilities, such as the visually-impaired. 

Consequently, learners with visual-impairment did not have 

instructional materials prepared based on an inclusive 

curriculum. Though most of the teachers claimed that they 

adapted the curriculum, from both the schools’ teachers were 

not observed adapting the curriculum to meet the curricular 

needs of the learners. The study further added that textbooks 

have thick contents, lack of facilities and materials for 

learners, too many exercises in the textbooks, the presence of 

pictures and long passages in the textbooks, and lack of 

support for learners and teachers. 

Kabwe (2017) conducted a study on social and academic 

experience of learners with low vision in selected inclusive 

secondary schools of Lusaka and Mbala, Zambia. The study 

revealed that the attitude of some teachers and some sighted 

learners towards learners with low vision was negative in the 

schools studied. During focus group discussions both sighted 

and learners with visual impairment indicated that learners 

with low vision were discriminated, teased and bullied in the 

mainstream environment and found it difficult to participate in 

social activities. The study also revealed that there was lack of 

specialized teachers, learning and teaching materials, 

coordination between specialized and ordinary teachers and 

no extra time was given to learners with visual impairment 

which compromised their learning. The study further revealed 

that learners with low vision had negative social and academic 

experiences in both urban and rural schools in that they were 

not fully socially and academically accommodated in schools 

practicing inclusive education. Learners with low vision in 

schools were not adequately socially and academically 

supported hence contributing to their lagging behind in their 

social and academic performance. 

1.1. Statement of the Problem  

This study focused on barriers of inclusive education to 

learners with visual impairment in an inclusive classroom 

setting: the experiences of teachers and visually impaired 

learners. In Zambia, several studies have been conducted that 

indicate the existence of barriers to learners with visual 

impairment in inclusive schools (Kabwe, 2017; Penda, 2015; 

Shanzi, 2016). While such studies indicate the existence of 

barriers in inclusive schools to learners with visual 

impairment, learners’ experiences in inclusive classrooms 

from learners with visual impairment, teacher and 

administrator’s point of view have not been explored or not 

known. This study was conducted to establish the experiences 

of learners with visual impairment, teachers and 

administrators in terms of barriers they face in an inclusive 

classroom.  

1.2 Research Objectives 

1. Establishing barriers which teachers, learners with 

visual impairment and administrators experience in 

an inclusive classroom situation  

2. Determining how teachers, learners with visual 

impairment and administrators perceive their 

experiences in an inclusive classroom 

3. Determining the nature of support being offered by 

the administration and teachers to learners with 

visual impairment in an inclusive classroom setting. 

1.3 Research Questions that guided the study were;   

1. What barriers do teachers, learners with visual 

impairment and administrators experience in an 

inclusive classroom situation? 

2. How do teachers’, learners with visual impairment 

and administrators perceive their experiences in an 

inclusive classroom environment? 

3. What is the nature of support being offered by the 

administration and teachers to learners with visual 

impairment in an inclusive classroom setting? 

II. METHODOLOGY. 

A qualitative research method was used and it allowed the 

researcher to understand the participants’ thoughts, feelings 

and viewpoints on the barriers of inclusive education on 

learners with visual impairment in an inclusive classroom 

environment at Sefula Combined School and Sefula 

Secondary School in Mongu district. In applying a qualitative 

method, the researcher had an opportunity to record and 

understand the participants’ subjective views, opinions, 

behavior and attitude (Mkandawire, 2019). A 

phenomenological design was used to study the learners’ 

experiences.  Such a design fitted in the study because it 

contributed to a deeper understanding of lived experiences by 

exposing taken-for granted assumptions (Sokolowski, 2000). 

The approach allowed a chance to probe into the unique 

perspectives learner experiences and barriers in inclusive 

education faced by learners with visual impairment in an 

inclusive classroom environment.  

2.1. Sample  

The total sample of the study was 12 participants comprising 

6 learners with visual impairment 3 pupils from each selected 

school, 4 subject teachers 2 teachers from each selected 

school and 2 administrators 1 administrator from each 

selected school. Purposive sampling was applied in the 

selection of the participants.  

2.1. Instruments  

Data were collected using semi-structured interview guides 

from teachers and, administrators and Focus Group 

Discussion guides from learners with visual impairment. 

Focus group discussion questions centered on how learners 

with visual impairment described their experience in an 

inclusive classroom and the barriers that they faced and the 

semi- structured interview schedule  described the teacher’s 

and administrator’s experience and barriers they faced in the 

inclusive classroom setting.   
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2.3. Data analysis 

Data was analyzed using thematic analysis in line with the 

research objectives and questions. The researcher used 

theming an as a method of coding. Theming data involved 

phrases and sentences to describe and capture the meaning of 

an aspect of data (Adul, 2003). Data collected in this study 

was analyzed according to themes. While putting data in 

themes, some of the responses of the participants were in 

codes. According to Braun and Clarke (2006) thematic 

analysis is a method for identifying, analyzing, organizing, 

describing and reporting themes found within a data set. 

Thematic analysis was employed because it was a useful 

method for examining the perspectives of different research 

participants, highlighting similarities and differences in the 

data provided. Thematic analysis was applied because it was 

also useful for summarizing key features of a large data set, as 

it forced the researcher to take a well-structured approach to 

handling data, helping to produce a clear and organized final 

report. Actual responses from the respondents will be taken 

into account. 

III. FINDINGS AND DISCUSSIONS 

The findings and discussion section was presented in 

subheadings derived from the research (i) How do teachers’, 

learners with visual impairment and administrators perceive 

their experiences in an inclusive classroom environment?  (ii) 

What barriers do teachers, learners with visual impairment 

and administrators experience in an inclusive classroom 

situation? (iii) What is the nature of support being offered by 

the administration and teachers to learners with visual 

impairment in an inclusive classroom setting? 

3.1 Establishing barriers teachers, learners with visual 

impairment and administrators experience in an inclusive 

classroom situation. 

When the administrators were asked about the barriers of 

inclusive education, depending on their experiences, school 

environment, availability of resources. In this concern, the two 

administrators had the following to share: 

Admin2: running an inclusive school with visually impaired 

learners is quiet expensive and challenging. As we are talking 

right now the school doesn’t have braille papers for learners 

with visual impairment to use in the inclusive classes and 

braille papers are very expensive to buy the cheapest is at 

K1000 one ream of braille paper. Most parents have not yet 

paid even last term only a few parents paid for their children’s 

school fees. It’s not just the braille paper but a lot of resources 

such books, white canes for pupils and special machines.  

Admini1: “there are a number of challenges that visually 

impaired learners face at this school. Most teachers use 

wrong methods when teaching in an inclusive class, they don’t 

include visually impaired learners when planning and 

delivering their lessons. Infrastructure is another problem; we 

are still using pit latrines as toilets for the learners which is 

bit of a challenge for our learners.”  

The administrator further added that “Parents for the visually 

impaired learners are not committed when it comes to paying 

pupils school fees and attending parents’ and teachers’ 

association meetings. The schools lack assistive technology 

and learning equipment’s such as braille frames, talking 

calculators and white canes to help in the mobility and 

learning for learners with visually impaired learners.”   

The common challenge acknowledged by both administrators 

was lack of resources, special equipment’s and support from 

parents of learners with visual impairment. This is supported 

by Simui (2018) who found that among the disablers faced by 

visually impaired learners were; negative attitudes, 

inaccessible learning materials, exclusive assessment system, 

exclusive pedagogy, absence of financial support and 

exclusive sanitary facilities.  

When the teachers were asked about the barriers of inclusive 

education, depending on their experiences, school 

environment, availability of resources. In this concern, the 

teachers had the following to share: 

Teacher B: “we lack special devices such as talking 

calculators and other equipment’s used to teach visually 

impaired leaners in an inclusive class. At the moment we 

don’t even have braille papers, am not even sure what they 

are using in the inclusive class room. Their parents don’t 

show interest in their children’s education, the visually 

impaired learners are always the last pupils to be picked by 

their parents or the last to receive money for transport when 

schools close. Apart from these challenges most teachers fail 

to teach the visually impaired learners in an inclusive setting 

because they are not trained to handle learners with special 

needs.”  

Teacher A: “time is not enough to teach the sighted and the 

visually impaired learners in the same classroom, visually 

impaired learners requires more time than the 40 minutes we 

are given per period, these learners usually go out of the class 

without understanding anything from the lesson. We lack 

teaching and learning materials which support learners with 

visually impaired so we usually skip some topics from the 

syllabus.” 

Teacher D: “I’ve discovered that when am writing notes for 

the class the visually impaired learners are always behind 

with notes in an inclusive class, they are slow in writing 

because they have to ask for spellings. I feel time allocated to 

the teaching periods is not enough because majority of the 

learners who show progress during the lesson are the sighted 

learners. I also face challenges when teaching mathematics to 

the visually impaired, it’s really hard to make them 

understand and when it comes to diagrams and graphs its 

total war.”  

Teacher C: “I feel these learners are not really considered in 

an inclusive class because they are few in classes, you will 

find that; out of 55 learners in an inclusive classroom you 

only have 7 learners with visual impairment so you just go 
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with the majority, the visually impaired learners will copy 

notes from the friends. Even learning materials are a scarce, 

we don’t have most needed instruments which the visually 

impaired learners can use in class. For example, we don’t 

have enough braille paper in school so visually impaired 

learners are forced to only learn what they perceive to be 

important leaving other important things which is not right.”  

It can be noted from the findings of the study that most 

teachers where struggling to teach visually impaired learners 

in an inclusive setting, some teachers cited time not being 

enough for lessons so they could not deliver lessons 

accordingly to the learners with visual impairment in an 

inclusive classroom. This is supported by Penda et al (2015) 

who found that teachers faced challenges when teaching 

learners with visual impairment using traditional teaching 

methods. The study also stated that there were no suitable 

teaching method and pupils failing to understand what they 

were teaching.  

When pupils were asked about the barriers of inclusive 

education, depending on their experiences, classroom 

environment and availability of resources. The pupils had this 

to share: 

Fg1-pupil B: “teachers don’t put into consideration in an 

inclusive class that we are blind we can’t see what he’s doing 

on the board. For example, our mathematics teacher likes 

saying “we get this we add to this we get this” we don’t know 

the “this” he talks about. Even in mathematics tests he brings 

diagrams no matter how much we complain he doesn’t 

change. Mathematics and science are a big challenge for me 

because of the diagrams in the subjects and the way the 

teachers teach it.” 

Fg1-pupil C: “there are no books written in braille so we are 

limited when it comes to studying and researching, we are 

limited to the notes we are given in an inclusive class our 

sighted friends have a lot of options when it comes to 

gathering information. Every time we are given homework we 

depend on our sighted friends for help if they refuse to help us 

we just sit because we don’t have talking laptops to use on 

google engine.” 

Fg2-pupil B: “the dormitories are not good the windows are 

broken and the toilets are bad, we use pit latrines so in the 

rain season it becomes a challenge because most pupils just 

do their business from anyway, you know we can’t see so we 

just step anywhere it’s really bad I tell you. Our mathematics 

teacher is too fast and harsh in the inclusive classroom I don’t 

understand his lessons it’s like he doesn’t like visually 

impaired learners.”  

Fg1-pupil C: “when we write an exercise or a test we don’t 

receive our test papers or exercise books at the same time 

with the sighted learners, we are always the last learners to 

receive feedback from our teachers sometimes they don’t even 

mark our work. It’s hard to understand our science and 

mathematics teachers’ explanations maybe these subjects are 

for the sighted and not us.”  

Fg2-pupil A: “I face challenges in learning sciences, biology 

and mathematics in an inclusive class. I don’t understand 

when the teacher is teaching in class, he’s fast and he doesn’t 

consider us when he’s teaching. We only have few special 

education teachers and they all teach information subjects 

none of them teaches mathematics and sciences. Our 

mathematics teacher always says “without mathematics and 

sciences you can’t be accepted at any college or university” I 

feel like he mocks me.” 

Fg2-pupil C: “we don’t have special equipment like the 

printer which is at Sefula school for the blind which 

transcribes braille and embosses ink to braille to help 

teachers who are not trained in special education to prepare 

learning materials for us. Last term during the end of term 

tests we were given a mathematics test paper which was 

printed in ink and yet they knew we are blind even those who 

use large print complained saying the font was too small, so 

they had to prepare another paper for us which had six 

questions only.” 

The discoveries revealed that visually impaired learners faced 

challenges in terms of; poor infrastructure, poor teaching 

methods, lack of learning resources, lack of teachers trained in 

special education and negative attitudes from teachers. This is 

in line with Kiomoka (2014) who found that there were 

insufficient teaching and learning resources; shortage of 

teachers, particularly specially trained teachers and 

unfavorable physical environments. Simui et al (2019) also 

found that; negative attitudes, staff unreadiness and, 

unpreparedness, and rigid curricula are among challenges 

faced by visually impaired learners in an inclusive classroom 

setting. Korir (2015), found that most schools do not have 

specially trained teachers to handle learners with visual 

impairment. Despites integrating and making friends with the 

sighted counterparts, learners with visual impairment were 

caught up with time in class. 

3.2 Determining how teachers, learners with visual 

impairment and administrators perceive their experiences in 

an inclusive classroom 

When administrators were asked what were their experiences 

heading an inclusive setting. Two of the administrators 

interviewed said it was a good experience heading a school 

which includes all learners without looking at their 

disabilities. However, the administrators also said it was a big 

challenge running an inclusive school. This was evident from 

the responses that administrators provided during the 

interviews. For instance, when asked their experiences of 

heading an inclusive school, the administrators had this to say:  

Admin1: “it’s good seeing learners with visual impairment 

learning in the same inclusive classroom environment, I think 

this gives them hope and prepares them for the future. I have 

learnt a lot of things being here and I think this is how the 
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world should be. However, we face a number of problems 

running this school because of the inclusive part.” 

Admin2: “it feels good to be part of the people providing 

inclusive education in the country and am happy to be at this 

school. Nevertheless, it has not been easy heading this school 

especially on the part of educating learners with visual 

impairment in the same classes with the sighted learners. Its 

somehow a challenge to the institution due to lack of 

training.” 

It can be established from the responses above that 

administrators supported inclusive education and this is 

supported by Peter and Nderltu (2014) who stated that Head 

teachers had positive attitudes towards implementing 

inclusive education. It was also established that 

Administrators experienced challenges in running these 

inclusive schools. Wangari (2009) stated that Head teachers 

faced a lot of challenges in implementing inclusive education 

as some Head teachers lacked trainings in special education. 

When Teachers were asked what were their experiences with 

teaching the visually impaired learners in an inclusive setting. 

Four teachers who were interviewed said “it was a challenging 

experience but they were doing their best to deliver quality 

education to the learners without leaving any learner behind.” 

This was evident from the responses that Teachers provided 

during the interviews. For instance, when asked their 

experiences when teaching visually impaired learners and the 

sighted learners in the same classroom, the teachers had this to 

say: 

Teacher A: “it’s easier said than done, it’s a big challenge 

for me and I find it hard to make the visually impaired 

learners understand. These learners are few in class and 

sometimes I even forget that they are there. I honestly think 

these learners need more time to process and understand 

information given to them in a classroom.” 

Teacher B: “it’s interesting and challenging at the same time, 

I enjoy teaching both learners with visual impairment and the 

sighted learners. It’s not easy though, I face a lot of 

challenges every day in the classroom. I can simply say my 

experience is a rough one” 

Teacher D: “teaching the visually impaired and the sighted 

under the same classroom roof is challenging, my experience 

has been a tough one I have to go an extra mile to make both 

learners understand. Sometimes I work long hours outside the 

classroom to help the visually impaired learners with 

academic work. It’s the same as teaching one class twice 

because visually impaired learners need more time to 

understand that’s why I meet them after lessons to help 

them.”  

Teacher E: “It’s a sad experience I can say, I feel like 

visually impaired learners just escort the sighted learners to 

an inclusive class. I try my level best to help the visually 

impaired learners to move at the same pace with the sighted 

learners during lessons but time is my enemy. I feel sad for the 

visually impaired learners I wish they could have their own 

classroom where they can be taught properly using special 

resources otherwise it’s not a good experience for me.” 

Its reputable from the responses above that teacher’s 

experience challenges in teaching learners with visual 

impairment in an inclusive setting. Despite the challenges 

faced, teachers were willing to go an extra mile to support 

visually impaired learners and inclusive education. Ralejoe 

(2019) stated that teachers had positive views about the 

inclusion of learners with visual impairment although resource 

challenges prompted them to think about special schools. 

When pupils were asked what were their experiences learning 

in an inclusive setting. Six pupils who were interviewed in 

two focus groups of three learners said “it was a good 

experience because they benefited a lot from the sighted 

learners. When pupils were asked about their experiences on 

learning with the sighted learners in the same classroom, the 

pupils had this to say: 

Fg1-pupil A: “it’s a good experience, I enjoy learning with 

sighted learners they really help me in different things. At my 

former school most of the pupils were blind only a few used 

large print so it was hard to copy notes from my friends when 

I miss a class due to sickness or other things. Only some 

teachers need to change their attitude towards us the visually 

impaired learners in the inclusive classroom but am happy 

here.” 

Fg1-pupil B: “I like it here because I don’t feel segregated, 

it’s really nice learning with the sighted learners in one class. 

I have made friends with the sighted learners and my best 

friend is sighted. The sighted learners help us to move from 

the dormitory to the classes, they also help us in other things. 

It’s only the learning part in the inclusive class where I have 

complaints.” 

Fg1-pupil C: “my experience of being in an inclusive 

classroom is good, my sighted friends dictate notes for me 

sometimes they even get food for me at the dinning. Our class 

teacher tells us that there is no university or collage for 

visually impaired students only, so I feel being in an inclusive 

classroom is one way to prepare us for the future.”  

With regards to pupils’ experiences in an inclusive setting, the 

study found that most visually impaired learners enjoyed 

learning in an inclusive setting but encountered a number of 

challenges when it came to learning in class. Some pupils had 

this to say; 

Fg2-pupil B: “it feels good but it’s challenging, when it 

comes to social interactions the sighted pupils help us a lot. 

Academically it’s not really benefiting to us who are visually 

impaired, some teachers don’t care about us only a few does 

in the inclusive class. But am happy to be at this school, I feel 

accepted by my sighted friends and some teachers am even 

proud to say am a prefect.”  



International Journal of Research and Innovation in Social Science (IJRISS) |Volume V, Issue VIII, August 2021|ISSN 2454-6186 

www.rsisinternational.org Page 772 

Fg2-pupil A: “it’s good to learn with the sighted in the same 

classroom because they help us in different ways but it’s also 

challenging when it comes to learning. Some teachers teach 

as if we are all sighted, they don’t consider us when they are 

teaching in class so most of us rely on copying notes from our 

sighted friends who dictate notes for us.” 

Fig2-pupil C: “it feels good to be in an inclusive classroom; I 

personally get along with sighted learners they are good 

friends it’s just on the academic part where I face challenges 

otherwise it’s not a bad experience being in an inclusive 

classroom.” 

It’s evident from the above findings that visually impaired 

learners have accepted inclusive education with good hopes 

but these learners are still facing challenges on the academic 

part. The study found that teaching visually impaired learners 

in an inclusive setting received positive acceptance on the part 

of socialization and not on the academic part. A study by 

Kwadwo et al (2018), found that some students without 

disabilities provided various support such as social to their 

visually impaired counterparts.   

3.3. Determining the nature of support being offered by the 

administrators and teachers to learners with visual 

impairment in an inclusive classroom setting. 

Administrators were asked about the nature of support they 

were giving to learners with visual impairment in an inclusive 

classroom setting. The two administrators had the following to 

share: 

Admin1: “I encourage my teachers to work with a good heart 

towards both the sighted learners and the visually impaired 

learners and use teaching methods that will benefit both the 

visually impaired and the sighted learners in the inclusive 

classroom. I support inclusive education that’s why am trying 

by all means to get teachers who have done special education 

from other schools through the office of the District Education 

Board Secretary.”  

Admin1: “The school has a functional computer laboratory 

with brand new computers and a very big braille printer 

which was donated by Zambia Information and 

Telecommunications Technology Authority and our learners 

are making good use of it. As a school we always buy 

electricity to support learning of subjects like computer 

studies to the visually impaired learners in an inclusive 

classroom setting.”  

Admin2: “I encourage my teachers to be role models to both 

the sighted and visually impaired learners, I advise my 

teachers to be friendly and tolerant towards the visually 

impaired learners. I personally encourage all my teachers to 

be using teaching methods which favors both the visually 

impaired and the sighted without leaving learner behind in 

the inclusive classroom.” 

The administrators supported inclusive education by 

encouraging their teachers to be employing teaching methods 

which accommodates both learners with visual impairment 

and the sighted without leaving any learner behind in an 

inclusive classroom. Furthermore, the administrators added 

that they always bought electricity to support the learning of 

practical subjects like computer studies in the inclusive 

classroom as well as lobby for specialist teachers through the 

office of the District Education Board Secretary.  

Teachers were asked about the nature of support they were 

giving to learners with visual impairment in an inclusive 

setting. The teachers had the following to share: 

Teacher A: “I support inclusive education by offering free 

extra lessons to the visually impaired learners in the resource 

room. After classes I always find time to be with the visually 

impaired learners so that I help them because these learners 

are always lagging behind in an inclusive class. I also use 

large handwriting on the board to benefit learners who 

depend on large print. 

Teacher B: “I try by all means sometimes to pay attention to 

the learners with visual impairment because I understand 

them well, I give them more time to complete class exercises, 

class tests and notes. I give visually impaired learners support 

sometimes inside and outside the classroom. For example, 

printing notes in large print for them and encouraging the 

learners to be clean by buying soap for those who cannot 

afford.” 

Teacher D: “I emboss class exercises and class tests for the 

visually impaired learners to allow them to enjoy and 

participate in learning. When giving notes in class at times I 

dictate while writing on the board in large handwriting to 

allow both the sighted and the visually impaired learners to 

benefit in class. I also at times print out summarized notes in 

large print for learners using large print so that they can be 

able to read at their own time.” 

Teacher C: “am trying my best to help the visually impaired 

learners especially that I don’t have any training in handling 

visually impaired learners and my subject being very cardinal 

in their academic life, it’s really not easy. I try hard to be slow 

when explaining concepts to the visually impaired learners, I 

also avoid topics which has to do with diagrams because I 

find it hard to teach them.”  

From the deliberations above the study established a number 

of ways which the administrators and the teachers are using in 

order to help the visually impaired learners an in inclusive 

classroom setting. Teachers used a number of ways to help 

visually impaired learners in class such as using large print 

when giving notes to the learners, offering lessons after 

classes and using technology. These findings are in line with 

Mwakyeja (2013) who found that teachers used enlarging 

handwritings and addition of time to support learners with 

visual impairment in the inclusive classroom. Colclasure et al 

(2016) also found that the learners should be provided with 

copies of notes for information presented in the front of the 

class and enlarged notes or handouts may be a necessary 
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accommodation for students who are unable to see standard 

print size with or without corrective and technological 

devices. 

IV. CONCLUSION 

The study found that school administrators, teachers and 

visually impaired learners welcomed inclusive education with 

both hands and were doing their level best to implement it. 

However, administrators, teachers and visually impaired 

learners experienced a number of challenges’ in an inclusive 

classroom such as poor teaching methods, less time allocated 

to teaching and learning in class, lack of teaching and learning 

resources and lack of specialized teachers to handle learners 

with visual impairment and poor infrastructure especially 

toilets. The study also brought out the support learners with 

visual impairment received such as the use of large print, 

teaching extra lessons and using technology in order to help 

the visually impaired learners to benefit in an inclusive 

classroom. 

4.1. Recommendations 

1. Schools to increase the time for learning/teaching 

periods from 40minutes to 50 minutes per period in 

order to accommodate the disability of these learners 

due to lack of sight they seem to be slow during 

classroom activities. 

2. Parents to support their children with visual 

impairment by providing braille equipment to be 

used in inclusive classroom. 

3. Schools to provide teaching and learning resources 

such as computers with  software sythethizer  which 

help them do their work well,  special devices such 

as talking calculators and other equipment such as 

thermoform, braille printer,  hand-frames and stylus, 

perkins brailler, materials such as braille paper and 

braillion paper 

4. Teachers to be preparing notes in larger print for the 

learners. 

5. Teachers to be using methods which support both the 

sighted and the visually impaired in the classroom 

such as Individualized education programme method, 

task analysis, modified traditional methods with the 

use the remaining senses such as smell, touch, 

hearing and taste other than sight. For instance 

methods like question and answer, lecture method, 

inquiry method, demonstration method and group 

discussion method  

6. Government to deploy more specialized teachers in 

inclusive schools.  

7. Head teachers to encourage teachers and recommend 

them to do the training in special education such as 

the  first degree in special education and PhD in 

special education. 

8. Schools to hold orientation workshops for non-

specialists’ teachers 

9. Schools should invest in technology such as braille 

printers, special talking device such as talking 

calculator, smart phones and tablets, computers with 

screen reading software such as JAWS which 

describe images on the screen using alt text and read 

web pages with text to speech.  Braille devices such 

as braille books, refreshable braille displays on 

computer screen. Other devices such as the cane, 

audio books, video magnifier, voice regulation 

software,   

10. Specialist teachers to work hand in hand with 

ordinary teachers in order to provide quality 

education to both the visually impaired and the 

sighted learners.  

11. Use the oral teaching method because learners with 

visual impairment rely more on their hearing. 
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