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Abstract: -The main purpose of this study was to propose the 

domesticating of Kolb’s Experiential Learning Model into the 

teaching of Civic Education in secondary schools in Zambia. The 

study took a qualitative approach and employed a descriptive 

research design. Purposive sampling technique was used to 

sample thirty (30) participants. Data was collected through 

interviews, Focus Group Discussions (FGDs) and classroom 

observations of lessons. Among the key findings, this study found 

that while teachers were trained to teach specific subjects, some 

were not oriented on the demands of the Zambia Education 

Curriculum Framework of 2013 and found it confusing. 

Furthermore, this study established that even after 

commissioning the curriculum in 2013, schools still lacked 

teaching resources with which they could use to implement the 

curriculum. Based on the findings, the study recommends the 

adoption of Kolb’s Experiential Learning Model into the 

teaching of Civic Education in secondary schools in Zambia. 
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I. BACKGROUND AND CONTEXT 

 The Concept of Civic Education in Schools 

 Civic Education is one of the subjects world-wide that has 

attracted significant pedagogical innovations since the second 

half of the 21
st
 Century (Carretero at al., 2016; Bergersen and 

Muleya, 2019; Cohen 2013; Magasu, Muleya and Mweemba, 

2020a). There are various reasons that could be attributed to 

this development. For instance, the United Nations 

recommends providing access to good quality formal and 

informal education that recognises Civic Education as an 

important aspect of education (UNESCO, 2011). In Zambia, 

like many other countries, the aim of Civic Education 

coincided with the crucial aim of education system which is to 

grow democracy. This is supported in the many definitions of 

Civic Education by various scholars. For instance, Ukegbu et 

al (2009) defined Civic Education as a systemized educative 

process through which a learner is oriented to governmental 

functions in a given democratic society as well as the learner‟s 

rights and correlative responsibilities, all geared at producing 

or developing, informed, participative and responsible 

citizens. In this definition, Civic Education is seen as a subject 

which is specifically designed to produce good, useful, 

informed, active and responsive. Dejaeghere (2006) defines 

Civic Education as a subject that “includes several dimensions 

that extends the dimensions of knowledge, values and 

participation.” This definition by Dejaeghere (2006) is 

supported by Halstead and Pike (2008) who noted that with 

Civic Education, critical mass of the country‟s citizens must 

possess the skills, embody the values and manifest the 

behaviours that are in accord with democracy. This means that 

through Civic Education, citizens must be seen to embrace the 

values and practices of democracy. In this sense, Branson 

(2004) observes that Civic Education is essential to sustaining 

constitutional democracy. This observation entails teaching 

Civic Education in a manner that develops critical minds for 

the benefit of an individual and community at large, which is 

a critical component of Kolb‟s Experiential Learning Model. 

This places enormous responsibility on the classroom teacher, 

who must help learners acquire good thinking skills, values 

and civic dispositions. 

 The above discussion is supported by Dumor (1998) who 

asserts that Civic Education curricula were designed to 

achieve three broad goals namely:  

a. Introducing citizens to the basic rules and 

institutional features of democratic political        

systems and to provide them with knowledge about 

democratic rights and practices;  

b. Conveying a specific set of values thought to be 

essential for democratic citizenship such     as 

political tolerance, critical thinking, trust in the 

democratic process, respect for the rule of law and 

compromise; and  

c. Encouraging responsible and informal political 

participation, defined as a cluster of    activities that 

include; voting, working in campaigns, lodging 

complaints, attending meetings, paying taxes and 

service-learning activities.  

Additionally, Osakwe (2009) gives five major goals of civic 

education as follows: 

a. To equip one with knowledge and understanding 

about how government in a given           polity works 

(principles and practices) particularly in a 

democracy; 

b. To make its beneficiaries become aware of their 

rights, duties and obligations; 
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c. To equip the learners with the cognitive skills and 

problem-solving tools that will enable them critically 

think and analyse civic life related problems, issues 

and challenges; 

d. d. To engender participatory civic skills such as 

working with others and engage       meaningfully 

in collaboration rational discussions and decision-

making; and 

e. To instil civic dispositions such as support for human 

rights, people consented government, active and 

enlightened socio-political participation and working 

to promote citizenship formation and socio-civic 

competence of the citizenry the tenets or goals of 

citizenship. 

 By implication, the ultimate goal of Civic Education is to 

prepare generations for the essential principles and values of 

democracy embodied with a high sense of responsibility and 

active engagement in issues of society in their everyday life 

(Centre for Civic Education, 1994) through experience, a 

crucial aspect of Kolb‟s Experiential Learning Model. This 

argument is supported by Gutmann (1987) who observed that 

Civic Education, whenever and however undertaken, prepares 

people of a country, especially the young, to carry out their 

roles as citizens. Civic Education is, therefore, “the cultivation 

of the virtues, knowledge and skills necessary for political 

participation (Gutmann, 1987:287).” However, this can only 

be done when the learners develop critical minds through 

learning by experience as argued by Kolb (1984) in his 

experiential learning model. It is from this background that 

this study has been undertaken to propose the domestication 

of Kolb‟s Experiential Learning Model in the teaching of 

Civic Education in secondary schools in Zambia. The author 

argues that with the implementing of the revised Zambia 

Education Curriculum Framework of 2013 where teachers 

have been encouraged to as much as possible use methods 

which help learners to think, reflect and do, rather than 

reproduce from rote learning, there is no guide on how lessons 

should be conducted. This position is in line and consistent 

with the national policy on education in Zambia. For instance, 

goal number two (ii) of „Educating Our Future‟ policy 

document is to produce a learner capable of “developing an 

analytical, innovative, creative and constructive mind (MoE, 

1996: 5).” Hence, the proposal to domesticate Kolb‟s 

Experiential Learning Model in the teaching of Civic 

Education in secondary schools.  

 Kolb’s Experiential Learning Model 

Healey and Jenkins (2007) argue that Kolb‟s Experiential 

Learning Model is one of the best known educational models 

in education. Essentially, Akella (2010) contends that Kolb‟s 

Experiential Learning Model is effective in explaining the 

intricacies and complexities of classroom teaching. In this 

model, learning is conceived as a process instead of a product. 

It is a process where knowledge is created through the 

transformation of experience. In addition, Akella explains that 

the model emphasises a need for leaner involvement in all 

educational activities and, addresses the concept of how 

experience makes learning meaningful. According to Killen 

(2009), the idea of success should be measured in terms of 

things that the learners could demonstrate after a learning 

experience. This entails that learners should be engaged in the 

process of learning. The model constitutes four stages which 

are: Concrete Experience (CE), Reflective Observation (RO), 

Abstract Conceptualisation (AC) and Active Experimentation 

(AE).  A description of the stages is as briefly explained 

below: 

Figure 1: Stages of Kolb‟s Experiential Concrete Experience  

 

Source: Kolb, 1984 

(CE): Lessons are learnt and developed from the experiences 

of the  learners. Thus, from known to known. 

a. Reflective Observation (RO): Through reflection, 

learners begin to relate theory to  practice. As 

noted by Akella (2010), learners reflect, observe and 

critically  examine their  experiences from 

all perspectives. 

b. Abstract Conceptualisation (AC): This involves 

thinking. Learners use logic and ideas to 

 understand situations and problems. 

c. Active Experiment (AE): This stage involves action. 

The action is based on informed  decisions. 

II. METHODOLOGY 

The research took a qualitative approach to elicit in-depth and 

illustrative information from participants to comprehend the 

various dimensions of the problem. The research design was 

descriptive. The population of this study included all teachers 

at secondary school level and officials from the Ministry of 

General Education (MoGE). In this study, purposive sampling 

technique was utilized to sample the teachers. The researcher 

conducted interviews and FGDs with teachers in the school 

environment after seeking permission from the Provincial 

Education Officer, Central Province. Others who were 

interviewed are Ministry of General Education officials. The 

study sample was thirty (30) participants. Five (5) FGDs (each 

group had 5 members) were held in five selected secondary 

schools in Kabwe District and five (5) teachers were 

interviewed. Furthermore, ten (10) lessons were observed. 

Data was analysed using thematic analysis. 
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III. RESULTS 

. When the participants were asked to indicate the teaching 

strategies used in Civic Education lessons, this is what one 

participant who was interviewed had to say:    

 For me I use methods such as debate, lecture, 

discussion, research project in my teaching of Civic 

Education … 

However, when the pupils (in FGDs) were asked on how often 

debates and research projects were used and given 

respectively in Civic Education lessons, the pupils indicated 

that their teachers rarely involved them in debate and research 

projects. It was also discovered that in one Grade 11 class, the 

only time they had debate was once in Grade 10. Further, 

pupils indicated that when teachers involved them, they were 

able to remember information easily and this helped the 

learners to have a deeper understanding of what is being 

taught instead of memorising. 

The views of these pupils reflected what some teachers 

observed. This is what one teacher said: 

 Mostly the methodologies used in the teaching of 

Civic Education in Zambia is the banking model 

where the teacher stands in front and talks to the 

pupils… 

 This view was further supported by a participant from the 

MoGE who observed that teachers rarely engaged 

participatory methods in lesson delivery. This is what he said:    

 Lecture method dominate class activities and 

sometimes teachers even give notes to some pupils to 

write for their fellow pupils and in most cases such 

notes go unexplained by the teachers … this is 

unfortunate…  

 Another participant, a teacher, also mentioned that Civic 

Education teachers were encouraged to use active learning 

methods which put the learners at the centre of learning but 

such methods came with challenges. However, the participant 

was able to mention only two challenges. The first one being 

school administrations not being able to embrace learner 

centred strategies citing expenses. The other challenge had to 

do with over enrolments in secondary schools which hindered 

the use of learner centred strategies, such as group discussion.  

When the pupils were asked if they participated in Civic 

Education lessons, the answers from the learners indicated 

that learner centred approaches were rarely executed. It was 

evident from the participants that learner centred strategies 

required a strong collaboration among stakeholders to 

implement. In responding to whether teachers had 

competencies in using learner centred strategies in the 

teaching of Civic Education, one interviewee had this to say;   

 Lack of use of active civic learning methods was due 

to school arrangement concerning timetable of 40 

minutes. Again such methods require a lot of time 

and careful planning. There are less incentives to 

encourage us to actively engage participatory 

methods as school management every time complain 

that the school has no money but the school bus is 

seen making several trips to town...   

The above mentioned view seemed to have been supported by 

a number of teachers in separate interviews. A female teacher 

stated that school management did not give the necessary 

support to encourage teachers to use active methods, for 

example, when it was time for sports money was found but 

when you requested for a study tour, money was never there. 

She further requested for administration support if learner-

centred strategies were to be embraced in the teaching of 

Civic Education. It was also evidently clear that even pupils 

got excited to move away from the usual classroom 

arrangement because knowledge retention was high when 

pupils were exposed to experiential learning within the 

community of practice or outside school premises. 

 A participant from the MoGE noted that the impact Civic 

Education had made in Zambia was insignificant because of 

the methods teachers were using. The subject was delivered as 

a theory based subject. Pupils were not exposed to community 

based practices, and this had a negative bearing on 

participative skills in the pupils.  

 This is what the official from MoGE said: 

 Learners are not engaged in real issues affecting 

them and the society. Methods used are just confined 

to the classroom. Given a chance, I would ensure 

Civic Education has a practical where the learners 

are attached to a community project and were 

assessed from there. This is the only way they can 

find meaning in what they are learning. 

Additionally, discovery method was mentioned by one of the 

participants, a teacher, but could not elaborate further on how 

this method of teaching resonated well with Civic Education. 

However, the method suggested engaging learners in the 

process of learning with their experience. It also emerged 

from this interview that teachers of Civic Education rarely 

involved pupils in activities of group work, participation and 

community service which were key elements of Kolb‟s 

experiential learning model.  

However, one teacher mentioned in the interviews that learner 

centred strategies such as discussions, debates, problem 

solving and others were used in the teaching. The participant 

went on to add that the methods were capable of transforming 

the pupils to be responsible citizens in society.  This is what 

this teacher said: 

 Unlike these other subjects, we are so much into 

learner centred strategies. We always engage our 

pupils into group discussions, debates, field projects 

… and we also involve them in presentations. We 

believe this would help our pupils to become good 

public speakers and generate self-esteem; we also 
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give them assignments to research when they are on 

holiday. By giving them assignments, we want them 

to acquire the knowledge, skills and proper attitudes 

but also engage them in practical aspects of life.  

            However, when the researcher observed Civic Education 

lessons, the findings did not confirm that teachers were using 

learner centred strategies. It was observed from fifteen lessons 

that some (Ten out of fifteen) teachers just introduced the new 

topic without any connection to the learners‟ experience, thus 

known to unknown. Furthermore, the teachers went ahead to 

explain the concepts without engaging the learners in the 

process of learning.  

IV. DISCUSSION 

i.  The relevance of Kolb’s Experiential Learning Model 

Education has always been seen in the context of liberating 

and empowering learners and where such a context is missing, 

it becomes difficult to elicit the relevance behind learning. 

This is despite this study established that methods which 

encouraged learners to think for themselves were rarely used 

in the teaching of Civic Education in Secondary schools in 

Zambia. However, scholars such as Magasu, Muleya and 

Mweemba (2020a); Grunshka, Hinde-McLeon and Reynolds 

(2005) argue that teaching is about learners being engaged and 

not being spoon-fed.  

 Participants who were interviewed continuously indicated that 

exposing learners to real life situation in the process of 

learning was ideal for teaching of Civic Education in 

secondary schools. It was also clear from the FGDs that the 

process of reflection does generate liberating knowledge and 

unless and until the learners are exposed to such reflective 

skills during Civic Education lessons, not much change of 

attitude and behaviour can occur in the learners. Therefore, 

this study argues that the teaching of Civic Education in 

secondary schools ought to give learners opportunities in 

which they can explore their potential and bring out their best 

as they learn. This is in line with Kolb‟s experiential learning 

model. This view is also supported by Muleya et al (2019) 

who contend that Civic Education prepares citizens with vital 

knowledge, skills and values which enable them to contribute 

effectively to society‟s welfare. This argument is only feasible 

under conditions where teaching is done through Kolb‟s 

experiential learning model. The relevance of Kolb‟s 

experiential learning model cannot be ignored in Civic 

Education and this aspect is also being emphasised in the 

revised Zambian Curriculum of 2013 (Bergersen and Muleya, 

2019). Futhermore, the study established that pockets of 

conservatism in the teaching of Civic Education were still 

prevalent which if not correctly addressed can be detrimental 

to the needs of the learners and society at large. 

In other words, the conservative approach to Civic Education 

does not give space to the individual learners to explore other 

avenues in the quest to bring about desired results as they 

learn. There is limited thinking on the part of the learners 

which as a matter of fact negates the very essence of Kolb‟s 

Experiential Learning Model.  

As such, the relevance of Kolb‟s Experiential Learning Model 

in the teaching of Civic Education remains the turnaround 

strategy in the teaching of Civic Education in schools. 

ii. The missed opportunity in teaching Civic Education in 

schools 

In this study, it was noted that in five selected schools, the 

teaching of Civic Education was not done to promote civic 

engagement and support democratic and participatory 

governance but rather teach so that learners can pass the 

examinations. In short, the study established that learner 

engagement was not one of the everyday approaches 

employed by the teachers of Civic Education. Teachers 

mentioned over-enrolments, expenses attached to the use of 

learner-centred approaches and limited time to cover the 

syllabus. However, Machila et al (2018) notes that learners 

can grasp better understanding of concepts in their subjects if 

they are exposed to the appropriate teaching approaches.  

This study argues that Kolb‟s experiential learning model 

opens up the learners to many possibilities and therefore, 

ought to be tried by teachers of Civic Education in their 

lessons from time to time. While this study appreciates that 

learners ought to pass the examinations, it is also important 

that their passing of the examinations is commensurate with 

the expectations of the community on good character and 

responsible citizenry. Muleya (2018) notes that Civic 

Education attaches meaning to the people so that citizenship is 

lived and experienced. It would be meaningless to talk about it 

if there is no link between what is learnt and what is 

eventually experienced in everyday life.   

iii. Interactivity of Kolb’s Experiential Learning Model in 

Civic Education Lessons 

One of the key components of Civic Education is to develop 

civic skills in the learners. This entails developing in the 

learners the ability to analyse evaluate, take and defend 

positions on public issues and to use their knowledge to 

participate in civic and political processes. This is only 

possible if the teachers of Civic Education are able to apply 

appropriate methods of teaching. If Kolb‟s experiential 

learning model is applied by the teachers of Civic Education 

in their lessons, the rate of engagement is likely to be 

enhanced among the learners and thereby, developing civic 

skills.   

The aspect of interactivity in the Civic Education lessons 

comes about because learners are aware of what they need to 

do in those lessons. This is in line with Kolb‟s experiential 

learning model. Through the process of reflection, learners 

become aware of socio-economic injustices and unequal 

power structures that restrict their freedom, choices and self-

determination through life experiences.  
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This understanding is based upon their knowledge and the 

applications of this knowledge to explain, evaluate and 

resolve a public issue depends upon the cognitive process 

skills of the learners. This is what constitutes Kolb‟s 

experiential learning model. Thus, this study is in agreement 

with Goldberg et al (2011); Walsh (2013) Dewey (1933) who 

are convinced that without an emphasis placed on a strong 

Civic Education and understanding of the best pedagogical 

practices democracy will continue deteriorating.  

The findings further suggested that Civic Education resonates 

well with the active methods such as debate, brainstorming, 

projects and group work promoted by Kolb‟s experiential 

learning model. These findings point to the fact that learner-

centred methods and strategies which put learners at the centre 

of the learning process were compatible with Civic Education 

that promotes democratic citizenship. Citizenship Education 

Foundations (2012) as cited in Muleya (2015) maintained that 

in whatever form Civic Education curriculum, must have an 

active element that places emphasis on learning by doing, 

must be interactive through utilizing discussion and debate 

and be relevant by focusing on real-life issues facing the 

society.  

iv. Motivation behind Kolb’s Experiential Learning Model 

The arguments from the findings point out that Civic 

Education lessons should be taught using approaches that are 

able to generate critical thinking among the learners. It also 

ought to be modelled on practices that put the learner at the 

centre of the teaching and learning procedures. Previous 

research by Magasu, Muleya and Mweemba (2020a) has 

shown that learning environments that emphasize old styles, 

fact based and teacher-centred pedagogy may succeed in 

imparting abstract facts and skills of the sort that can be 

tested. However, as has been established with the findings 

from Australia, teacher-centred approaches do not help young 

citizens translate that knowledge into later civic practice 

(Muleya, 2015). This view is supported by Klymenko(2014); 

Muleya (2019) who argue that active learning opportunities 

such as simulations, discussions and action civics that 

encourage learners to reflect upon their own situation and the 

circumstances and power structures they live in help to 

stimulate critical reflections that may lead to individual and 

community development. Learners need to experience these 

attributes and should be seen to be acting upon them when 

they are out of school in their communities. The findings in 

this study are consistent with the demands of the Zambia 

Education Curriculum Framework of 2013 that places 

emphasis on approaches to learning which encourages 

learners to think critically.  

Stages of the Proposed Framework Process 

Since the findings have revealed that Kolb‟s experiential 

learning model has the potential to create good motivation for 

learners to become productive members of society, this study 

proposes Kolb‟s Experiential Learning Model to the MoGE. 

This model should be adopted to properly harness and 

strengthen the teaching Civic Education. Related literature 

review and the gap informed by findings in this study 

necessitate the framing of this model that has four stages as 

earlier alluded to. 

Stage 1: Exposure to real life experience 

During lesson observation, it was observed that in some 

secondary schools, pupils were highly motivated when 

teachers linked their lessons to prior knowledge. This was 

evidenced by the high numbers of learners participating in the 

lesson. In these schools, teachers introduced their lessons by 

developing their lessons from known to unknown. On the 

contrary, most Civic Education teachers introduced their 

lessons by straight away introducing new concepts without 

linking them to what pupils already know. As a result, 

learners had challenges in understanding the new concepts. 

This was at variance with the findings of Good and Brophy 

(1992) who argue that construction of knowledge goes more 

smoothly when learners can relate new content to their 

existing background of knowledge. This argument is further 

supported by Klymenko (2014) who asserted that learners 

need authentic, practical experience and realistic learning 

environments as essential parts of active learning. This study 

confirmed the need to engage pupils in more active civic 

participation so that pupils become more relevant to the 

community where they belong. Teachers should emphasize 

cooperative learning in small groups, which requires students 

to work together to achieve a common goal.  

With the adoption of Outcome Based Education (OBE) in the 

ZECF of 2013, this proposed framework seeks to link 

education to real life experiences as it gives learners skills to 

assess, criticise, analyse and practically apply knowledge to 

address societal challenges. The authentication of OBE by the 

Ministry of General Education clearly shows that there is gap 

between theory and practice in the education system. 

According to Kaumba, Kabombwe and Mwanza (2020), a 

learner learning by experience is the highest order in 

achieving civic competencies and meeting the goals of an 

OBE curriculum. The findings of this study fit very well the 

seven principles of Vision Zambia 2030, namely; Sustainable 

Development, Upholding Democratic Principles, Respect for 

Human Rights, Fostering Family Values, a positive attitude to 

work, peaceful co-existence, and upholding good traditional 

values. In short, the first step is to acknowledge the conditions 

that prompt reflection by identifying an experience upon 

which to reflect and then describing it. 

Stage 2: Evaluation 

In the second stage of learning process, learners should 

observe and reflect on the learning experience. However, in 

the observation of Civic Education lessons, it was clear that 

some teachers did not ask thought provoking questions to 

steer thinking in the process of learning. The learners were 

merely asked to define concepts instead of explaining the 

concepts. Hughes (2005) notes that skilfully designed 

questions of a more open ended nature are more than just an 
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assessment tool and when executed well can challenge 

thinking and contribute to learning in their own right.   

Further observation reviewed that Civic Education lessons 

were mainly dominated by teacher expositions. In certain 

instances, teachers allowed pupils to work in group 

discussions up to the end of the lesson and did not capitalise 

on the opportunity to wrap-up the lesson with a summary to 

get feedback. This observation is in line Magasu, Muleya and 

Mweemba (2020b) who argued that it is a helpful activity 

when closing a lesson to engage learners in a quick discussion 

about what exactly they learnt and what it meant to them.     

Stage 3: Analysis 

At this stage, learners should begin to ask themselves whether 

they can make sense out of the learning experience. However, 

in the observation of the lessons and that of the participants, 

teachers did not give chance to learners to express themselves. 

This was at variance with a study by Onuachu and Nwanknobi 

(2009) who argued that teachers should structure classroom 

activities in such a way that learners are allowed freedom to 

participate in a lesson by using a variety of methods that are 

interactive. There is need for adequate opportunities for pupils 

to ask questions to enhance pupils‟ understanding. This would 

enhance a deeper understanding of issues. The ability to 

analyse enables one to distinguish between fact and opinion or 

between means and ends. It also helps the citizen to clarify 

responsibilities such as those between personal and public 

responsibilities or those between elected or appointed officials 

and citizens. 

Stage 4: Coming up with Alternatives 

Suggestions from interviews and FGDs indicated that learners 

need know how to identify and inform themselves about 

issues, explore and evaluate possible solutions before action is 

taken. This should be based on informed decisions. Learners 

should come up with alternatives available and weigh the 

consequences of each choice based on informed decision. This 

can be done when learners develop reflective minds. Dewey 

(1916) emphasised the role of schools in developing citizens 

that have the proper democratic disposition and participatory 

skills necessary to act for the common good. 

Stage 5: Action 

It was clear from the interviews that the aim of Civic 

Education in secondary schools coincided with the crucial aim 

of education system in Zambia which is to grow democracy. 

Therefore, there was need to have learners who were active, 

responsive and informed. Participation at this stage is cardinal 

to consolidate democracy. This helps learners to develop their 

self-knowledge, self-esteem and self-confidence. Thus, giving 

opportunities to participate in various debates, criticising, 

making reasonable decisions and finding alternative models 

on certain issues within the structure and process of 

democracy (Kochoska, 2015). Essentially, the process is not 

linear but also, provides for feedback at each stage. 

V. CONCLUSION 

Secondary schools in Zambia were ill-prepared to implement 

the revised curriculum because of among other reasons, lack 

of a model to guide how lessons should be conducted. Kolb‟s 

Experiential Learning Model was outcome based and in line 

with the focus of the Zambia Education Curriculum 

Framework of 2013 and the national policy on education. 

Civic Education was perceived as just an ordinary subject like 

others in the school curriculum. The emancipating power of 

the subject was ignored. It was further established that most 

teachers still used the old traditional methods. For instance, 

the use of lecture method to teach Civic Education was 

highlighted as a major challenge from a pedagogical 

perspective. Therefore, one can conclude that lack of use of an 

appropriate model was due to lack of pre-training. Kolb‟s 

Experiential Learning Model should be the core business in 

Civic Education lessons.  

VI. RECOMMENDATIONS 

On the basis of the findings of this study, recommendations 

are hereby made; 

 Since Civic Education lessons should be developed 

from the learners‟ experience, there is need to adopt 

and try Kolb‟s Experiential Learning Model in the 

teaching of the subject. 

 Teachers should at all times use methods that engage 

the learners in the process of learning. 
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