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Abstract: - In Eldas sub county most of the parents are poor, 

hence they rely on feeding program given to the children while at 

school. This helps the retention of children in school. Children 

from poor and low income families highly depend on the feeding 

programme. This lead to increased enrollment in schools and in 

turn upsurge performance since there is no temporary dropouts 

from school. Feeding program helps children’s physical growth, 

intellectual and holistic development. This paper investigates, 

asses and determine the effect of feeding program on pre-school 

enrollment in Eldas sub-county. The sub-county located in 

northeastern part of Kenya has yearned for ECD development 

since the establishment of the sub-county system. The 

performance being the subject in any school, Eldas thrived when 

feeding program was heavily implemented and in thus ECD 

enrollment raised practically. The National School Feeding 

Council launched a SFP in 1966 with an objective of increasing 

enrolment and attendance rates for pre- primary and primary 

school children The paper targeted two primary schools with 

preschools Two head teachers, two pre-school teachers, hundred 

pre-school children and hundred pre-school parents were 

selected using descriptive survey design and Questionnaires. 

60% of the head teachers were male while majority (80%) of the 

pre-school teachers were female. This shows that most schools 

were headed by more male head teachers than female head 

teachers while most Pre-school teachers were female. There were 

more Male head teachers because there are more male teachers 

and most of them end up becoming head teachers. There were 

also more female pre-school teachers because most men do not 

like teaching pre-schools as it deals with small children who 

require a lot of attention which can be well provided by the 

female teachers. It established that 60% of the respondents 

indicated that availability of school feeding program influence 

enrollment. This was followed by those who indicated that it 

influences to some extent (30%). To address the problem of 

feeding in primary schools, the government of Kenya launched a 

Home-Grown School Feeding Programme, aimed at feeding 

some 550,000 schoolchildren previously fed by WFP, starting in 

the first term of 2009 (Ministry of Education, 2010). This has 

tremendously increased the enrolment of pre-school children to 

around 45%. It was confirmed that there is a significant 

association between feeding program and enrollment. 

I. INTRODUCTION 

1.1 Background Information 

In both developed and developing countries, school feeding 

programs have established ability to raise and sustain school 

enrollment rates, as well as fight malnutrition among low-

income families. In the setting of a developing country, the 

potential of a meal at school can be a powerful motivation for 

families to send their children to school, instead of keeping 

them at home to work. By increasing enrollment enticements 

in this way, developing countries set off an influential chain 

response: increased enrollment leads to increased literacy and 

education rates, which in turn primes to increased economic 

sustainability and opportunity.  

Thus therefore school feeding programs acts as a key 

development intrusion aiming the increase of school 

enrollment rates and levels of malnutrition among children. 

This also emphases on approvals for the World Food 

Programme (WFP). It has been claimed that School Feeding 

Programs increase school participation among poor and food 

insecure group of people. (Evans CEL & Harper C.E. 2009).  

This was during the industrial revolution and the 2nd World 

War of 1945. The effects of industrial revolution left the 

economy in crisis, most of the families were unable to meet 

their daily subsistence. Children formed the majority. 

Benjamin Thompson established the first known school 

feeding program in Europe in Munich Germany in 1790. His 

main intention was to feed the hungry children. Most of the 

countries adopted this idea and it later spread to other 

countries such as Britain in 1789, France (1865) Holland in 

1900, Switzerland in 1930 and Italy in 1890s). In USA, there 

was introduction of school meals during lunch for both public 

and private school. By the beginning of 1990s school meals 

was introduced by the United Nations under the world food 

program. Other international organizations felt the need of 

replicating this programme such as Save the Children, Oxfam 

Christian Relief Services and Plan International. 

One of the studies conducted by the Food and Agricultural 

Organization (FAO,2008) about 923 million people were 

below poverty line people in the world, representing an 

increase of around 75 million populaces as contained in the 

2003-2005 estimates. 3 The majority of the starving people 

were children in developing nations. It is for this reason that 

school feeding programme has been provided as a safety net 

by many countries to motivates children to attend schools 

especially girls and other vulnerable family members (Jomaa, 

2011) The idea of using school feeding programme, (SFPs) 

Globally, Early Childhood Development Education (ECDE) 

globally has been recognized as a child's holistic and 

integrated education that meets the cognitive, socio moral, 

spiritual, emotional, physical and developmental needs. The 

United Nations convention on the right of the child (UNCRC, 

1989), African charter on the right of the child and welfare of 

the child (Republic of Kenya, 1998) recognizes the right of 
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every child to physical mental, spiritual, moral and socio 

development. The Universal declaration of human rights 

adopted in 1948 also declared that everyone has right to 

education. School feeding is defined by the WFP (2013) as the 

provision of food to school children. There are as many types 

of programmes as there are countries, but they can be 

classified into two main groups based on their modalities: (1) 

in-school feeding, where children are fed in school; and (2) 

take-home rations, where families are given food if their 

children attend school. In-school feeding can, in turn, be 

divided into two common categories: (1) programmes that 

provide meals; and (2)  programmes that provide high-energy 

biscuits or snacks (WFP, 2013). In some countries, in-school 

meals are combined with take-home rations for particularly 

vulnerable students, including girls and children affected by 

HIV, to generate greater impacts on school enrolment and 

retention rates and reduce gender or social gaps. Additionally, 

school feeding programmes may cover pre-primary-, primary- 

and secondary-school children in many countries The 

National School Feeding Council launched a SFP in 1966 

with an objective of the project of increasing enrolment and 

attendance rates for pre- primary school children. Recently the 

government of Kenya launched a Home-Grown School 

Feeding Programme, aimed at feeding some 550,000 

schoolchildren previously fed by WFP, starting in the first 

term of 2009 (Ministry of Education, 2010). An initial US$6 

million was allocated by the government for the 2008/09 

fiscal year for the program. A targeting exercise identified 28 

marginal agricultural districts with access to markets for the 

new program. The cash is transferred directly to schools for 

local purchase of cereals, pulses, and oil. The idea of having 

school feeding programme was to give children the 

opportunity to be provided with a meal at school with the 

expectation that they would attend school regularly thus 

improve concentration as well as performance of many 

children in schools. The reason for advocating for education 

in an area was to remove an individual out of poverty 

syndrome according to World Food Program me (WFP, 

2009). Each year, World Food Program provides millions of 

school children with food in the world as an incentive to lure 

children to school and maintain their attendance. The 

programme targets areas where enrolment ratios are lowest 

and which can have greatest effect towards improving 

education standards of the children (WFP, 1999). In 2001, 

WFP launched a global campaign to expand access to 

education for millions of children in the world. By then, there 

were 66 million school children attending school hungry in 

the world (World Food Program, 2001). According to Ahmed 

(2004), school meals increased pupils‟ participation in school. 

Ahmed found that school feeding increased pupils‟ 

enrolment, reduced dropout rate, increased attendance and 

improved performance in participating schools as compared to 

their counterparts where no feeding programs were available 

Health and nutrition have significant impact on overall 

educational achievements of school going children 

particularly those in developing countries. Ensuring that 

children are well fed, healthy and able to learn are essential to 

the effectiveness of education systems (Republic of Kenya, 

2005). The current country programme confirmed that 

provision of lunches at school provides a strong incentive to 

make parents take children to school and much can be 

achieved through strengthening of the partnership and 

supporting the government’s efforts in achieving education 

effort (WFP, 2004). The Interim Evaluation Summary Report 

1 of Project Kenya 2502/EXP1, indicated that enrolment had 

increased in the schools with SFP by 50% (in pre-primary) 

and 22% in the primary schools (Mugiri, 1995). According to 

the MOEST (2002), the objectives of the SFP are: to increase 

enrolment; to prevent dropout rates and stabilize attendance in 

primary schools; to improve attention span, learning capacity 

of students and ultimately improve exam performance by 

relieving short term hunger; to improve health of pupils by 

providing a significant contribution to their nutrient intakes by 

providing SFP; to reduce disparities in enrolment and 

attendance rates among different regions; and to increase level 

of participation and concentration in schools (MOEST, 2002).  

School feeding supports families in securing education for 

their children, especially girls who are often differentially 

excluded from education.  

Since independent north eastern Kenya is highly dominated 

by madrassa system therefore majority of the parents see ecd 

as a threat thus low ecd enrollment. This contributed to poor 

performance in almost all the parts of north eastern Kenya. 

One among the factors that can alleviate the poor performance 

of children and retention of children in school is school 

feeding program, programme that was initiated in four 

decades ago and testated in many parts of the country but was 

not adopted fully in Wajir county more so in Eldas sub 

county. 

II. MATERIAL AND METHODS 

Various instruments, methods and materials were used in 

assessing feeding programme in Ecd enrollment in Eldas sub 

county. Descriptive survey research design which is a method 

used for gathering information about people’s attitudes, 

opinions, habits or education issues was used (Orodho, 2009).  

Thus the design was suitable for this paper because the paper 

focused on gathering current information on the influence of 

feeding programme in pre-school education on enrollment of 

pupils. The design targeted a population of 6 pre- schools with 

6 head teachers and 6 preschool teachers who were targeted in 

this paper. In addition, the paper will target 200 pupils, 200 

pre-school parents and the sub-County education officer. 

In this paper simple random sampling technique was used to 

select 30% of the population as proposed by mugenda and 

mugenda (2003), This was approximately 2 schools. From 

these two schools the paper included 2 head teachers, 2 pre-

schoolteachers, 60 pre-school children and 60 pre-school 

parents selected using the same formula. 



International Journal of Research and Innovation in Social Science (IJRISS) |Volume II, Issue VII, July 2018|ISSN 2454-6186 

 

www.rsisinternational.org Page 128 
 

III. RESULTS AND DISCUSSION 

Questionnaires return rate According to Mugenda & 

Mugenda, (2003), questionnaire return rate refers to the 

number of respondents who returned usable instruments for 

the paper out of the total number contacted for paper. The 

questionnaires for this paper were administered on head 

teachers and pre-school teachers and children. The results of 

questionnaire return rate were as shown in Table 1.  

Table 1 Questionnaires return rate 

Respondents Returned Not Returned Total 

Head teachers 2(100%) 0(0.0%) 2 (100%) 

Pre-schoolteachers 2(95%) 0(0.0%) 2(100%) 

 

From table 1, all the head teachers and Pre-school teachers 

returned their questionnaires. The return rate became possible 

because the researcher personally took the questionnaires to 

the sampled respondents. This was sufficient according to 

Mugenda and Mugenda (2003) who observed that a response 

rate of 70 percent and over is very good. Since the response 

rate was more than 70 percent, it was considered very good. 

This would provide the required information for purposes of 

data analysis. The respondents who included; head teachers 

and Pre-school teachers were requested in the questionnaires 

to indicate their demographic characteristics which included; 

gender, age, highest academic qualifications and their working 

experience. The information on gender distribution helped the 

researcher to ascertain the real representation in the study in 

terms of the gender. The results on gender for head teachers 

and pre-school teachers were shown in Table2 

Table 2:  Gender distribution of respondents 

 Head teachers Pre-school Teachers 

 Frequency Percent Frequency Percent 

Male 1 60 1 20 

Female 1 40 1 80 

Total 2 100.0 2 100.0 

  

Table 2 shows that majority 60% of the head teachers were 

male while majority (80%) of the pre-school teachers were 

female. This shows that most schools were headed by more 

male head teachers than female head teachers while most Pre-

school teachers were female. There were more Male head 

teachers because there are more male teachers and most of 

them end up becoming head teachers. There were also more 

female pre-school teachers because most men do not like 

teaching pre-schools as it deals with small children who 

require a lot of attention which can be well provided by the 

female teachers. This finding concur with Onderi and Makori 

(2013), Timira (2017) who noted that women are greatly 

under-represented in management positions. The finding is 

also supported by Wango, Musomi, and Akinyi (2012) who 

observed that lack of adequate female role models hinders 

girls’ and women’s empowerment through education 

especially in the rural areas. However, the finding contradicts 

Article 232 (i) of the Kenya Constitution which accords equal 

opportunities for appointment, training and advancement of 

men and women at all levels of the public sector (Republic of 

Kenya, 2010). This implies that there is need for the Teachers 

Service Commission (TSC) to increase the appointment of 

female school head teachers. On the other hand, more female 

seems to be interested in teaching pre-schools. This agrees 

with Kasina(2016) who argued that majority of pre-school 

teachers were female. According to Bosire, Sang, Kiumi and 

Mugnai (2009), female teachers are more likely to manage 

children better than the male teachers. This explains why there 

are more female than the male pre-school teachers. 

Distribution of respondents by age The age characteristic is 

likely to show the physical maturity rate of a head teacher or 

class teacher. The respondents requested to indicate their age 

and the results are shown in table 3 

Table 3:  Age distribution of head teachers and class teachers 

 Head teachers Pre-school Teachers 

Age in 

years 
Frequency Percent Frequency Percent 

Below 30 0 0.0 1 20.0 

30 – 40 1 20.0 1 20.0 

41-50 3 60.0 3 60.0 

51-60 1 20.0 0 0.0 

Total 5 100.0  100.0 

 

Table 3 shows that, majority (60%) of head teachers and pre-

school teachers were both aged 41– 50 years.  It was also 

observed that, the head teachers below 30 years and pre-

school teachers who were 51 – 60 years were 0.0%. This 

shows that as head teachers advanced in age they are given 

leadership positions owing to experience gained as they 

advance in age. However, the pre school teachers seemed to 

reduce as they advance in age as youngest teachers seems to 

be preschool teachers.  

The findings are consistent with the TSC Code of Regulations 

Sections 68 (1) and 74 (a) (b) which states that in promoting a 

teacher the Commission considers merit and ability as 

reflected in the teacher’s work, performance and results. 

Based on their performance and experience, they are invited 

for an interview as set out in the scheme of service and 

appointed as school administrators through a competitive 

process in accordance with the TSC Deployment Policy in 

place at the time(Republic of Kenya, 2006 b, Revised 

2014).This explains why teachers are given positions of 

leadership when they have advanced in age since it is 

expected that they have gained enough experience to 

effectively manage school issues. 
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IV. AVAILABILITY OF SCHOOL FEEDING 

PROGRAMME AND ENROLMENT OF PRE-SCHOOL 

CHILDREN 

The paper was to determine the influence of availability of 

school feeding program on enrollment of pre-school children 

in Eldas sub county, Wajir county. To achieve this the 

respondents were required to indicate the extent to which 

availability of school feeding program influences enrollment 

of pre-school children. The results were presented in Table 4 

Table 4: Extent to which feeding programme influence enrolment 

Responses Frequency Percent 

Great extent 6 60.0 

Some extent 3 30.0 

No extent 1 10.0 

Total 10 100.0 

 

Table 4 shows that majority (60%) of the respondents 

indicated that availability of school feeding program 

influences enrollment of pre-school children influences to a 

great extent. This was followed by those who indicated that it 

influences to some extent (30%). This is because when 

children are assured of food, they are likely to go to school 

early and not drop out. These results agree with WFP (1999) 

report which indicated that the WFP programme targets areas 

where enrolment ratios are lowest and which can have greatest 

effect towards improving education standards of the children. 

The National School Feeding Council launched a SFP in 1966 

with an objective of increasing enrolment and attendance rates 

for pre- primary and primary school children. To address the 

problem of feeding in primary schools, the government of 

Kenya launched a Home-Grown School Feeding Programme, 

aimed at feeding some 550,000 schoolchildren previously fed 

by WFP, starting in the first term of 2009 (Ministry of 

Education, 2010). This has tremendously increased the 

enrolment of pre-school children to around 45%. 

Table 5: School feeding programme and enrolment of Pre-schoolchildren 

 
5 
            

4 3 2 1 Total 

 f % f % f % f % f % f % 

SFP motivate children to go  to school                                                                                                                  4 40.0 4 40.0 0 0.0 1 10.0 1 10.0 10 100 

Parents take their children to  schools with SFP early                                                                                                  6 60.0 2 20.0 0 0.0 0 0.0 2 20.0 10 100 

SFP influences enrolment              5 50.0 3 30.0 1 10.0 1 10.0 0 0.0 10 100 

SFP reduces drop out                     3 30.0 2 20.0 0 0.0 3 30.0 2 20.0 10 100 

 

Table 5 shows that majority (60%) of the respondents strongly 

agreed with the statement that, Parents take their children to 

schools with SFP early.  This was followed by 50 % who 

strongly agreed that SFP influences enrolment. This agrees 

with Ahmed (2004) who argued that school meals increased 

pupils‟ participation in school. Ahmed found that school 

feeding increased pupils’ enrolment, reduced dropout rate, 

increased attendance and improved performance in 

participating schools as compared to their counterparts where 

no feeding programs were available. This is because if parents 

know their children will be given food in school, they will be 

motivated to taken their children to school early. The study 

also used Pearson’s’ correlation coefficient to ascertain the 

strength of a relationship between availability of school 

feeding program and enrolment. 

Table 6: Correlation between school feeding programme and enrolment of 

Preschool 

 Feeding programme 
Enrolment of Pre-

schoolchildren 

Pearson Correlation 1 .715** 

Sig. (2-tailed)  
.000 

 

N 10 10 

Pearson Correlation .715** 1 

Enrolment of 

Preschool       Children 
  

Sig. (2-tailed) .000  

N .0 1 

**. Correlation is significant at the 0.01 level (2-tailed). 

Results in Table 6 shows that, there is a strong positive 

correlation (r=0.715, P <0.05) between school feeding 

programme and enrolment of Pre-schoolchildren. This means 

that the school feeding programme increased enrolment of 

pre-school children. The meaning of r=0.715 is that if school 

feeding was increased by one unit, then the school enrolment 

would increase by 71.5% and vice versa. This means that that 

the school feeding programme was a strategy of increasing 

enrolment. These results were supported by the interview 

report which indicated that, the schools with feeding 

programmes always motivated parents to take their children to 

preschool early leading to high enrollment. 

V. CONCLUSION 

Assessment of feeding program in preschool enrollment in 

Eldas sub county, Wajir county Kenya shows that majority 

(60%) of the respondents indicated that availability of school 

feeding program influences enrollment of pre-school children 

influences to a great extent. Also majority (60%) of the 

respondents strongly agreed with the statement that, parents 

take their children to schools with SFP early and that SFP 
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influences enrolment. It was also established that, there is a 

strong positive correlation (r=0.715, P <0.05) between school 

feeding programme and enrolment of Pre-schoolchildren. 

School feeding supports families in securing education for 

their children, especially girls who are often differentially 

excluded from education. This promotes human capital 

development in the long run and helps break intergenerational 

cycles of poverty and hunger. School feeding contributes to a 

child’s readiness to learn and ability to participate in his or her 

own educational process, and the benefits are particularly 

strong for girls. 
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