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Abstract:-This study attempts to examine the barriers to effective 

implementation of curriculum in Ukum Local Government Area 

of Benue State. Using survey research design, the study 

discovered factors that constitute barriers to effective 

implementation of curriculum as teacher motivations, resources 

as well as knowledge of curriculum. The attendant problems 

such as examination malpractices and poor performance in 

examinations are among the social Vices associated with barriers 

to effective implementation of curriculum were seen in the post 

primary schools in Ukum Local Government Area of Benue 

State. One hundred (100) questionnaires were administered in 

the ten (10) schools and collected. Results from the ten (10) 

schools were subjected to chi-square. Hypothesis one and two 

were accepted at 35.18 and 36.66 while hypothesis three was 

rejected at 40.62 calculated values respectively, with the critical 

value of 40.11. The study therefore recommended that teacher’s 

welfare should be made a top most priority by Government and 

private proprietor. Teachers should be trained on what to 

implement while necessary resources should be put in place if 

effective implementation of curriculum must be achieved. 

Key words: Barriers, effective, implementation, curriculum, 

Benue-State. 

I. INTRODUCTION 

he implementation of any planned programme determines 

its fruitfulness. This however is no without obstacles as 

there are always barriers to the success of any meaningful 

project in life. According to Maduewesi (2010), barriers are 

regarded as the forces that retard, hinder, prevent or control 

progress. They militate against success of any achievement. 

It is therefore necessary to view the barriers to effective 

implementation of curriculum, because of the poor academic 

performance in senior school certificate examinations 

conducted between year 2013 to 2017 (TSB, 2017). We ought 

to consider how effective curriculum implementation can best 

be achieved. It is hoped that, this would bring about sound 

upbringing of students in our post primary schools. 

There has been no consensus among scholars and curriculum 

specialists as to the precise definition of curriculum as well as 

its meaning. The term curriculum itself means different things 

to different people at different times and cultures. Some say it 

is the accumulated tradition of organized knowledge contain 

in the school subjects. Some also see it as modes of thinking 

and inquiring about the phenomena of our world. Others refer 

to curriculum in terms of subject matter content that is 

curriculum was regarded as the content of instruction without 

reference to the way and means of instruction whereas others 

view it in terms of all the activities of the school Okwuede 

(2000). 

In other development, one may be tempted to accept Ronald 

Doll’s definition especially in Nigeria situation since this 

definition includes both formal and informal aspects of 

schooling, what one learns (content) and how one learns 

(process) and products or outcomes in the forms of 

knowledge, understanding, skills, attitudes, appreciation and 

values. 

Curriculum planning involves a broad overview of what 

learners ought to learn to bring about desired changes in their 

behaviours (Aboho, 2010). The focus of curriculum planning 

is always directed at the nature of the learner, his interest and 

the culture of the society in the selections of contents and 

learning experiences and even evaluation. When planners 

have concluded their planning their decisions is put on a paper 

called curriculum document. After this has been done , what 

will follow is the actual execution of the contents of the 

curriculum  documents, which is the decisions reached during 

planning. This is the ultimate test of the planned curriculum. 

Thus, the execution of the planners decision is therefore, what 

is referred to as curriculum implementation (Ugah, 2016). 

In every school organization, adherence to the curriculum is 

essential. In modern school organization/management system, 

the aim is to achieve the curriculum objectives. This research 

work is based on barriers to effective implementation of 

curriculum in post primary school and probably how they can 

be circumvented and the research therefore, is to examine 

aspects of barriers to effective implementation such as lack of 

motivation, inadequate resources as well as lack of clarity 

about the implementation aspect of any curriculum change 

and how they can be overcome (Olaitan, 2015). 

In this chapter, insight will also be given to the statement of 

the problem leading to this research, the purpose of the study, 

the scope of the study and definition of terms. 

Statement of the problem 

Curriculum implementation may be used as one yardstick for 

measuring effective educational achievement.The research 

aims at examining the factors that impinge on or affect 

implementation of curriculum. It was discovered during 2016 
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end of session meeting of proprietor and principal of post 

primary school in Benue State with the executive secretary of 

the State Examination Board  that non implementation of 

curriculum is suspected to be the brain behind the poor 

performance of students in WAEC examinations conducted 

especially between 2013 to 2017 and the rampant cases of 

examination malpractice in Torov Community Secondary 

School Chito, Mbapuun grammar school Zaki-Biam, Ngenev 

Community Secondary School Sankera, among others all in 

the study area (Benue State Examination Board). 

In all the levels of educational sector, government has put in 

place some machinery for effective implementation of 

academic activities. For example Teaching Service Board 

(TSB) has supervisors, who see to the management of various 

post primary schools in the State. Each of these schools has 

principal, vice principal, administrative and academic staff 

members who are saddled with the responsibility of 

monitoring academic progress in each of the schools. 

Government also allocates money every financial year to the 

education sector. 

It is therefore needful to examine the factors militating against 

effective implementation of  curriculum with the aim of 

overcoming them as only by this that poor performance and 

other vices in our post primary school that have been 

vehemently queried by the State Examination Board can be 

checked. 

Purpose of the study 

This study is to examine the factors that affect effective 

implementation of curriculum. Especially, the study seeks to:  

1. Examine if   lack of teachers motivation affect 

curriculum implementation. 

2.  Examine if inadequate resources (men, materials and 

money) affects effective curriculum implementation. 

3. Ascertain if lack of clarity about the implementation 

aspects of curriculumaffect effective implementation 

of curriculum. 

Research questions 

For the purpose of this study to be achieved, answers to the 

following research questions were sought. 

1. Does the incentive attached to teaching job constitute 

a barrier to effective implementation of curriculum? 

2. Do resources constitute barrier too effective 

implementation of curriculum? 

3. Does knowledge of what aspect of curriculum to 

implement constitute barrier to effective curriculum 

implementation? 

Research hypothesis 

The following Null Hypothesis were formulated: 

1. Incentives given to teachers do not significantly 

constitute an impediment to effective curriculum 

implementation in post primary schools. 

2. Resources do not significantly constitute an 

impediment to effective curriculum implementation 

in post primary schools. 

3. The knowledge of curriculum does notsignificantly 

constitute an impediment to effective implementation 

of curriculum in post primary school. 

II. METHODOLOGY 

The study adopted survey research design. There were thirty 

two (32) post primary schools in the study area with five 

thousand and seventy two (572) teachers in the schools with 

examination centers (Local Government Education Authority)  

There are twenty (20) West African Examination Council 

(WAEC) accredited schools as Senior Secondary Certificate 

Examination (SSEC) Centres out of the Thirty two (32) 

Secondary Schools in the study area. These are the schools 

that will form the population of the study. The population is 

32 schools and 572 teachers. 

Questionnaire was employed in the research to obtain first-

hand information on the aspect relevant to the research work 

from the respondents in the field. The questionnaire is made 

up of twenty (20) questions. Question 1 to 4 addressed 

personal data of the respondents. Question 5 to 9 solicits 

information on teacher motivation, question 10 to 15 focused 

on resources for effective curriculum implementation. While 

question 16 to 20 addressed knowledge of curriculum 

implementation. Descriptive statistics of percentages were 

used to answer the research questions. Chi-square was used to 

test the hypothesis at 0.05 alpha levels.  

III. RESULTS 

Table 1: Analysis of schools covered. 

District 
Area of 
school 

location 

No. of 

schools 

No. of 

respondents 

Percenta
ge        

(%) 

Ngenev Zaki-biam 4 40 40.00 

Ngenev Sankera 1 10 10.00 

Ucha Afia 2 20 20.00 

Torov Chito 1 10 10.00 

Mbaterem Kyado 1 10 10.00 

Mbaterem Pevkyaa 1 10 10.00 

Total  10 100 100.00 

Source: Teaching Service Board Makurdi, 2017 

The analysis of the bio-data shows that, all the four (4) major 

districts in the study area were covered. In  Ngenev district: 

forty (40) respondents were teachers of schools located in 

Zaki-Biam and ten (10) respondent of a school in Sankera. In 

Ucha district, twenty (20) respondents were of a school in 

Chito which is Torov district. Pevkyaa and Kyadoo gave ten 

(10) respondents each from Mbaterem district. Zaki-Biam is a 

rural centre in the area and therefore has a higher 
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concentration of schools. This shows that the coverage was 

unbiased. 

Table 2: Sex of respondents 

Sex No. of respondents Percentage (%) 

Male 66 66.0 

Female 34 34.0 

Total 100 100 

The analysis of sex of respondents shows that sixty-six (66) of 

the respondents were male teachers while thirty-four (34) 

respondents were female. The population of the teachers in 

the study area is dominated by male teachers. 

Table 3: Age of respondents 

Age No. of respondents Percentage (%) 

20-30 14 14.0 

31-40 58 58.0 

51-60 28 28.0 

Total 100 100.0 

The analysis of age of respondents shows that fourteen (14) of 

the respondents were within the ages of 20 and 30, fifty-eight 

(58) respondents fell within the ages of 31 and 40. While 

twenty-eight (28) respondents fell within ages 51 and 60. 

Analysis shows that most of the respondents fell within ages 

31 and 40. At this age bracket it is believed that one most 

have spent some years in teaching job and as such stand better 

position to supply the information demanded in the 

questionnaire appropriately. The twenty-eight respondents 

within the ages of 51 and 60 are believed to be the principals 

and vice principals who probably might be close to retirement. 

Responses from such people would base obviously on sound 

judgment. 

Table 4: position or designation of respondents. 

Position No. of respondents Percentage (%) 

Principal 9 9.0 

Vice principal Admin 10 10.0 

Vice principal Acad. 9 9.0 

Dean of studies 10 10.0 

Subject/form teachers 62 62.0 

Total 100 100.0 

On position or designation held in the school, analysis shows 

that, most of the respondents were only subject teachers, and 

form masters. There are however 10 Sean of studies, 19 Vice 

Principals and 9 Principals. The responses from these people 

will have a true reflection of what is demanded in the 

questionnaire. 

 

Research question 1 

Does the incentive attached to teaching job constitute a barrier 

to effective implementation of curriculum? 

Table 5: Incentive to teaching and curriculum Implementation. 

Responses Number (N) Percentage (%) 

SA 54 54.0 

A 28 28.0 

D 10 10.0 

SD 8 8.0 

Total 100 100.0 

The result presented above shows that, 54 (54.0%) 

respondents strongly agreed that incentive attached to 

teaching job constitutes a barrier to effective implementation 

of curriculum. 28 (28.0%) agreed, 10 (10.0%) respondents 

disagreed while 8 (8.0%) strongly disagreed. A total number 

of 82 respondents agreed while 18 respondents disagreed. 

This implies that incentive attached to teaching is a factor 

influencing effective curriculum implementation. 

 Research question 2 

Does level of resource available constitute barrier to effective 

implementation of curriculum?  

Table 6: Level of Resources available and curriculum implementation. 

Responses Number (N) Percentage (%) 

SA 38 38.0 

A 20 20.0 

SD 22 22.0 

D 20 20.0 

Total 100 100.0 

The table above indicates that’s 38 (38.0%) respondents 

strongly agreed that level of resources available constitutes 

barrier to effective implementation of curriculum. 20 (20.0%) 

respondents agreed, 22 (22.0%) respondents disagreed while 

20 (20.0%) respondents strongly disagreed. Out of 100 

respondents, 58 agreed while 41 disagreed. This therefore, 

implies that resources such as personnel, materials as well as 

money are factors that greatly influence effective 

implementation of curriculum. 

 Research question 3 

Does knowledge of what aspect of curriculum to implement 

constitute barrier to effective curriculum implementation? 

Table 7: knowledge of curriculum content and curriculum implementation. 

Responses Number (N) Percentage (%) 

SA 50 50.0 

A 30 30.0 
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D 12 12.0 

SD 8 8.0 

Total 100 100.0 

 

The result in table 7 above shows that, 50 (50.0%) 

respondents strongly agreed that knowledge of curriculum 

content constitute barrier to effective implementation of 

curriculum. 30 (30.0%) respondents agreed, 12 (12.0%) 

respondents disagreed while 8 (8.0%) respondents strongly 

disagreed. 

A total number of 80 respondents out of 100 agreed and only 

20 respondents disagreed. This implies that, knowledge of 

curriculum content to implement is a very essential factor on 

effective curriculum implementation. 

Hypothesis 1 

Incentives given to teachers do not significantly constitute an 

implement to effective curriculum implementation. 

This hypothesis intended to find out if any significant 

influence of incentives given to teachers on effective 

implementation of curriculum in post primary schools. Owing 

to this, the researcher gathered ten (10) responses from each 

school visited in the ten (10) sampled schools in the study area 

to test the above hypothesis; that is 10 people from each 

school and 100 people altogether from the 10 schools were 

sampled for the study. Testing was done by subjecting the 

result obtained from the ten (10) sampled schools to Chi-

square statistical technique. Table 8 below shows the analysis. 

Table 8: Chi-square analysis on teacher motivation and effective curriculum 

implementation. 

Responses Frequency % X2cal df X2crit Remarks 

SA 54 54.0 35.18 27 40.11 
Not 

significant 

A 28 28.0     

D 10 10.0     

SD 08 08.0     

X
2
=35.18, df=27,P>0.05s 

Table 8 above shows that Chi-square calculated value is less 

than chi-square critical value. Since chi-square calculated 

value is less than chi-square critical value, the hypothesis 

which say incentives given to teachers do not significantly 

constitute an implement to effective curriculum 

implementation in post primary schools is accepted. 

Hypothesis 2 

Resources do not significantly constitute an implement to 

effective curriculum implementation in post primary schools. 

This hypothesis sought to find out if any difference existed 

between resources and effective curriculum implementation. 

To test this hypothesis, result from the selected 10 schools 

were used as in hypothesis 1 above. Responses on this very 

hypothesis were gathered from 10 selected schools and 

subjected to chi-square. The analysis is presented in the table 

below. 

Table 9: Chi-square analysis on resources and effective curriculum 
implementation. 

Responses Frequency % X2cal df X2crit Remarks 

SA 38 38.0 36.66 27 40.11 
Not 

significant 

A 20 20.0     

D 22 22.0     

SD 20 20.0     

X
2
=36.66, df=27,P>0.05 

Table 9 above shows that chi-square calculated value is less 

than chi-square critical value. Since chi-square calculated is 

less than chi-square critical value, the hypothesis which says 

resources do not significantly constitute an implement to 

effective curriculum implementation in post primary schools 

is accepted. 

Hypothesis 3 

The knowledge of curriculum does not significantly constitute 

an impediment to effective implementation of curriculum in 

post primary schools. 

This hypothesis sought to find out if any significant difference 

exists between knowledge of curriculum and effective 

implementation of curriculum in post primary schools. The 

result of selected schools on hypothesis 3 was subjected to 

chi-square. Table 10 below shows the data. 

Table 10: Chi square analysis on knowledge of curriculum and effective 

implementation of curriculum. 

 Response   Frequency  %           X2cal   df      X2crit Remarks  

SA 50 50.0 40.62   27    40.11 Significant 

A 30 30.0  

D 12 12.0 

SD 08 08.0 

X
2
 = 40. 62, df = 27, P<0.05 

Table 10 above shows that chi square calculated value is 

greater than chi square critical values. Since chi square 

calculated value is greater than chi square critical value, 

hypothesis which says the knowledge of curriculum does not 

significantly constitute an impediment to effective curriculum 

implementation in post primary schools is rejected. 

IV. DISCUSSION OF FINDINGS 

 Incentives to Teaching 

Analysis of the data generated reveals that, incentives to 

teaching influence effective implementation of curriculum in 

post primary schools. The hypothesis was accepted because of 

a chi square calculation of 35.18 which is less than 40.11 

critical values. 
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The result indicates that, incentives to teaching does not 

significantly constitute barrier to effective implementation of 

curriculum in our post primary school. However, Ige (2011) 

and Kur(2017) revealed that teaching job can be tasking as a  

such, no incentive can be commensurate to the work of a 

teacher. Teachers should therefore take their duty as a noble 

service to humanity which should not be compromised for any 

form of incentive. The authors added that, teachers’ 

motivation cannot be overemphasized as long as effective 

curriculum implementation is concern. According to Ige 

(2018) there are born teachers who find joy in teaching such 

that even if they are not well paid, it does not bother them. But 

in a situation where teaching job is one’s source of lively 

hood, there must be some kind of motivation if the teacher 

must give his/her very best to the students. 

 Level of Resources Availability 

The research data analyzed showed an acceptance of the 

above hypothesis.  A chi square calculation of 36.66 was 

arrived at, which is less than 40.11 critical values. This 

indicated in accordance with Aboho (2010) and Ugah (2016) 

that, the most important factor in effective curriculum 

implementation is personnel, materials, money as well as the 

readiness of the learner. Level of resources available is 

therefore a serious influential factor to effective 

implementation of curriculum. 

 Knowledge of Curriculum Content 

Result of analyzed data on Table 9 and shows that, knowledge 

of curriculum content has a great influence on effective 

implementation of curriculum. This is indicated by a chi 

square calculated value of 40.62 which is greater than 40.11 

table values. According to Allena (2000) "the important 

properties in competency of the content are skills, motives, 

habits, knowledge and qualificationsʺ. This agrees with the 

view of Dupe (2015) who upheld the role knowledge plays in 

content implementation. Thus, the teacher who is vested with 

the responsibility to implement curriculum content needs to 

have a good knowledge of the curriculum content to 

implement.           

V. CONCLUSION 

Based on the findings of this research, the following 

conclusions have been drawn; 

1. Incentives given to teachers do not significantly 

constitute an impediment  to effective curriculum 

implementation in post primary schools in Ukum 

LGA of Benue State. 

2. Resources do not significantly constitute an 

impediment to effective  curriculum 

implementation in post primary schools in Ukum 

LGA of Benue  State. 

3. Knowledge of curriculum does not significantly 

constitute an impediment to effective implementation 

of curriculum in post primary schools in Ukum LGA 

of Benue State. 

Recommendations  

On the basis of the findings of the study, the following 

recommendations were made 

1. Government and proprietors should make the welfare 

of teachers a top most priority since the teacher is the 

one that ensures effective implementation of 

curriculum in the schools. 

2. Teachers should be involved in the development of 

curriculum so that they can also have a sense of 

belonging prior to the time of implementation. 

During curriculum development process, teachers 

should be made to take part so as to be 

knowledgeable in the content of curriculum to 

implement. 

3. Curriculum developers should take cognizance of the 

content earmarked to be taught viz-aviz the time or 

duration available for coverage. 

4. Teachers should not be over loaded so that they can 

be effective in teaching and learning process. 

5. Teaching staff should be subjected to critical tests to 

ascertain their ability to perform their functions 

effectively in the teaching and learning processes 

before they are employed. 

6. Teachers should be allowed to go for in-service 

training, seminars and workshops to enhance their 

teaching methods; this helps them to be effective in 

implementation of curriculum. 

7. Looking at the present economic crunch, government 

and proprietors of schools cannot wholly finance 

education adequately due to huge financial 

involvement. Because of this, the researcher is 

calling on alumni of schools, Parent-Teachers 

Association, Voluntary Organization and progress 

loving individuals to contribute their quota to up-lift 

education in Nigeria. This could be through cash 

donations, building of schools libraries, laboratories 

and classrooms, donations of equipment, 

instructional materials and recreational facilities for 

curriculum implementation. 

REFERENCES 

[1]. Aboho, D. A. (2010). Curriculum innovation and change, 

Makurdi: Destiny Ventures. 
[2]. Kur (2017). A Practical Guide to Curriculum Development (3rd 

Edition) Onitsha:  West and Solomon Publishers. 

[3]. Igeh, J. (2018). Definition and models in Curriculum, in 
Educational Theory, Makurdi: Venture Press. 



International Journal of Research and Innovation in Social Science (IJRISS) |Volume II, Issue XII, December 2018|ISSN 2454-6186 

   

www.rsisinternational.org Page 283 
 

[4]. Dupe, R.C. (2015). Curriculum Imporvement: Deceision Making 

and process. Booton: Allyn and Bacon. 

[5]. Ige, J. (2011). Management of Post Primary Education in Nigeria: 
The Role of Stakeholders in Nigeria, Makudi: PY Press 

[6]. Maduewesi, B.U. (2010). Curriculum Development and 

Instruction.West and Solomon Publishing Coy. Ltd., Onitsha. 
[7]. Okwuede, I. (2000). Curriculum Development and Implmentation 

in School.Owerri: Totan Publishers Limited. 

[8]. Olaitan, A.P (2015). The making of a Curriculum: Theory, 

process, Product and Evaluation. Onitsha; Cape Publishers. 

[9]. Ugah, P. O. (2016). Fundamental of Curriculum Development for 
Beginners, Return.Publishers, Enugu Nigeria. 

[10]. Allena, B.U. (2000). Curriculum Development and Instruction. 

Best Publishing Com. Ltd., Onitsha. 

 

 

 

 

 

 

 

 


