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Abstract- The study intents to find out the reasons of low 

campus selection in the various Engineering Colleges. Here, we 

the researchers have focused our study on socio-cultural 

variables and their pivot role in shaping the students 

personality, which in turn affects his professional career. It has 

been experienced & substantiated by other research studies. 

Apart from these activities, quality of teaching and medium of 

instruction are important components at various stages of 

selection process. The percentage of drop outs in the first and 

second stages (Screening test and Group Discussion) is the 

highest in the selection process. 

 

I. INTRODUCTION 

 
he Engineering education in Utter Pradesh is 

flourishing at a rapid rate with 639 Engineering 

colleges containing 2, 72,000 engineering seats in various 

disciplines. Out of these seats only 40,000 seats fall in 

Colleges run by Government of Uttar Pradesh and the 

remaining 2, 32,000 seats are owned by Government aided 

colleges and privately owned self financing colleges. But, 

the fact is that in all these college placement record comes 

to 35% only. In this paper we are focusing on various 

parameters which affect the students while appearing in 

campus placement derives and also the effect of these 
parameters on the employability of the students. 

 It is not possible to differentiate colleges on the basis of 

their placement records only rather for their ranking we 

have to take care of other parameters like Academic Record 

and history, Placement history, Lab and Library Facilities, 

Faculties, Campus culture, Management, Arts & Sports 

performances in competitions etc.  

The important factors which help a student in cracking a 

campus placement derive are: Identification of opportunity, 

Practice of GD, Practice of analytical, verbal & non-verbal 

reasoning, Technical skill test, Aptitudes test and ability to 

face the interview rounds. 
 

II. RESEARCH OBJECTIVES 

 

 To find out the impact of the extracurricular 

activities on students and its relation with campus 

placement.  

 To find out the impact of educational qualification 

of parents (family background) with respect to 

campus placement.  

 To find out various parameters of teaching that 

plays vital role in molding the students at various 

stages of selection process.  

 

 
III. HYPOTHESIS 

 

H1: There is a significant difference between Educational 

Qualification with respect to level of interest in campus 
placement.  

H2: There is a significant difference between number of 

placement drives attended and the percentage marks 

obtained by the students.  

H3: There is a significant difference between number of 

times the student cleared the aptitude test and the percentage 

marks obtained by the students.  

H4: There is a significant difference between number of 

times the student cleared the Group Discussion and the 

percentage marks obtained by the students.  

H5: There is a significant difference between mean ranks of 

various factors affecting the students to get industry offers.  

 

IV. SCOPE OF THE STUDY 
 

Prior to expansion of Higher Education sector of Uttar 

Pradesh from Government owned Colleges to self financing 
colleges, there were available only limited number of 

colleges (less than 10) and limited number of engineering 

seats (in between 1500-2000). It was a golden time where 

almost all the students got placed in their institutions 

themselves. But the opening of the sector opened a new 

window of opportunity to the student community to pursue 

engineering education but posed a big challenge to the 

system. The present pass rate is in between 40-45 percent 

and campus placement is nearly 35%. The study analyses 

the important factors affecting campus placements and put 

forward suggestions to improve it. The study having wide 
impact as it can be used as a tool by the academicians, 

corporate and students for improvement in the future. 
 

Research Design Methodology:  

T 
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The study was conducted at the leading engineering 

colleges in Utter Pradesh. The various elements of research 

design are;  

a) Database Design-The primary data was collected from 

students of engineering colleges in Utter Pradesh. The 

secondary data was collected from government records, 
other official records, journals, text books and internet 

portals.  

b) Vraiable Design- The data was collected by using 

questionnaire. Nominal, ordinal; interval and ratio scales 

were used depending upon the data collected.  

c) Sampling Design- The stratified random sampling is 

used for the study. The total sample size is 125 and the 

samples were collected from the student community of 

selected engineering colleges in Utter Pradesh. The 

structure questionnaires were distributed among the students 

of entire selected institutions. Out of these 34 questionnaires 

were found to be invalid due to incompleteness and 91 filled 
questionnaires were valid.   The period of the study was 

from January 15, 2015 to May 25, 2015.  

d) Statistical design: Appropriate mathematical modeling 

& statistical tools & techniques were used for analysis.  

 

Data Analysis Procedure: 
The data was analyzed using statistical package for social 

science (SPSS V 16.0). Descriptive statistics such as mean 

and standard deviation were generated to provide an 

overview of the data. ANOVA was used for finding 

significant difference between Educational Qualification 
with respect to level of interest in campus placement. Chi-

square test were used to find out association between 

number of placement drives attended and the percentage 

marks obtained by the students, number of times the student 

cleared the aptitude test and the percentage marks obtained 

by the students, number of times the student cleared the 

Group Discussion and the percentage marks obtained by the 

students. The Friedman test was used for finding out the 

various parameters of teaching and extracurricular activities 

on campus placements.  

 

Limitations of the study:  

 There are certain limitations of this project report 

which are listed below: 

 The major constraint of the study is that the study 

is limited to last academic year 2013-2014.  

 Some of the students did not co-operate with the 

survey.  

 Sample size for the study is low.  

 There are chances that the respondent’s may biased 

which may also reduce the effectiveness of the data 

collected.  

 The result of the study cannot be generalized.  

 

HYPOTHESIS 1:  

Null Hypothesis: There is no significant difference between 

occupation & the level of interest of student in campus 

placements  

Table 1: ANOVA for Significant difference between 

occupation of Guardian & level of interest in campus 

Placement 

Occupation of 

Guardians/ 

Parents  

Mean Std. 

deviation 

F-

value 

P-

value 

Business 37.37 1.984   

Salaries  36.14 1.002 25.531 0.000

** Professional 34.00 0.000 
SOURCE: PRIMARY DATA 

 

Note: ** Denote 5 % level of significance in Duncan 

Multiple Range Test 
 

 Since p values are less than 0.05, the Null hypothesis is 

rejected at 5 % level of significance. Hence, it is concluded 

that there is a significant difference between occupations of 

Guardian / Parent w. r. t. the level of interest of the student 

in campus placement derives.. 

 

HYPOTHESIS 2: 
Null Hypothesis: There is no association between number 

of placement drives attended and percentage marks obtained 

by the students  
 

Table 2: Chi-square test for association between number 

of placement drives attended and the percentage marks 

obtained by the students 

 
No. of 
times  

campus 
placement 

attended 

% of marks Total Chi 
square 
value 

P 
value 

60-65 66-75 

1 12(100%) 
[24 %] 

0(0%) 
[0%] 

12 
 

 
 

 
49.618 

 
 

 
0.000 

** 

2 8(38.09%) 
[16%] 

13(61.90) 
[31.70] 

21 
 

3 7(0.28) 
[0.14] 

18(0.72) 
[43.90] 

25 
 

5 9(100%) 
[21.95] 

0(0%) 
[0.0%] 

9 
 

7 5(50%) 
[10%] 

5(50%) 
[10%] 

10 
 

9 6(54.54%) 
[12] 

5(45.45%) 
[12.19%] 

11 
 

10 3(100%) 
[0.6%) 

0(0.0) 
[0.0%] 

3 
 

Total 50 41 91 
 

 

SOURCE: PRIMARY DATA 

Note: 1. the value within ( ) refers to Row Percentage  
2. The value within [ ] refers to Column Percentage  

3. ** denotes 5% level of significance   
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Since P value is less than 0.05, the null hypothesis is 

rejected at 5 percent level of significance. Hence we can 

infer that there is association between number of placement 

drives attended by student and the percentage marks 

obtained by them. The student who is securing 60 to 65% 

marks in B. Tech; have attended more number of placement 
drives as compared to a student who is securing 66 to 75% 

marks. This may be due to the fact that the student who is 

securing percentage marks between 66 to 75 will get 

absorbed in campus placements in the initial campus 

recruitment drives .So, he will not attend further recruitment 

drives and hence the number of drives attended by the 

students who is securing aggregate marks in the range 66 to 

75 % will be less as compared to those securing the marks 

in the range 60- 65%. Moreover, the majority of the 

students with aggregate marks in the range 66 to 75 will get 

offers within three recruitment drives.  

 
 

HYPOTHESIS 3: 
Null Hypothesis: There is no association between number 

of times the student had cleared the aptitude test and 

percentage marks obtained by the student. 

 

Table 3: Chi-square test for association between number 

of times the student cleared the aptitude test and the 

percentage marks obtained by the student 

 

No. of 

Times 
cleared 

Aptitud

e 

% of Marks Tota

l 

Chi 

Square 
Value 

P 

Value 

60-65 66-75 

0 10(100%) 
[20%] 

0(0%) 
[0%] 

10 
 

 

 

 

 

 

 

46.619 

 

 

 

 

 

 

0.000

** 

1 11(47.8%
) [22%] 

12(52.2%
)[29.27] 

23 
 

2 9(52.9%) 
[18%] 

8(47.06%
)[19.51] 

17 
 

3 3(25%) 
[6%] 

9(0.75%) 
[21.95] 

12 
 

4 10(58.82) 
[20%] 

7(41.18) 
[17.07] 

17 
 

6 7(63.63) 
[14%] 

5(45.45) 
[12.19%] 

11 

 

Total 50 41 91 
 

 

SOURCE: PRIMARY DATA 

Note: 1. The value within ( ) refers to Row Percentage  

2. The value within [ ] refers to Column Percentage  

3. ** denotes 5% level  at level of significance 

 

Since P value is less than 0.05, the null hypothesis is 

rejected at 1 percent level of significance.  

Hence we can infer that there is association between number 

of times the candidate have cleared the aptitude test and the 

percentage marks obtained by the student .We can infer that 
the majority of students who secure an aggregate mark 

between 66 to 75% will clear at least one aptitude test. This 

may be due to the fact that the intelligence quotient level of 

students who secure 66 to 75% marks are more than that of 

those students who got 60 to 65% marks in the examination  

HYPOTHESIS 4: 
Null Hypothesis: There is no association between number 
of times the student had cleared the group discussion and 

percentage marks obtained by the student  

Table 4: Chi-square test for association between number 

of times the student cleared the Group Discussion and 

the percentage marks obtained by the students 

 

No. of 

Times 

cleared 

Group 

Discussio

n 

% of Marks Tota

l 

Chi 

Squar

e 

Value 

P 

Value 

60-65 66-75 

0 5(100%) 

[10%] 

0(0%) 

[0%] 

5 

 
 

 
 

 

 

 

31.21

3 

 

 
 

 

 

 

0.000*

* 

1 12(50%) 

[24%] 

12(50%) 

[29.3%] 

24 

 

2 15(62.5

%) 

[30%] 

9(37.5%) 

[21.95%] 

24 

 

4 8(38.1%) 

[16%] 

13(28.6%) 

[61.9%] 

21 

 

6 10(58.8

%) 

[20%] 

 

7(41.2%) 

[17.1%] 

17 

 

Total 50 41 91 

 

 

SOURCE: PRIMARY DATA 

Note: 1. The value within ( ) refers to Row Percentage  

2. The value within [ ] refers to Column Percentage  

3. ** denotes significant at 5% level  
 

Since P value is less than 0.05, the null hypothesis is 

rejected at 1 percent level of significance.  

Hence we can infer that there is association between the 

number of times the candidate have cleared the group 

discussion and the percentage mark obtained by the 

candidate. We can infer that the majority of students who 

secure an aggregate mark between 66 to 75% will clear at 

least one group discussion. This may be due to the fact that 

the students with good academic track record have a 

tendency to dedicate more time in equipping itself for 
clearing group discussion. 

 

HYPOTHESIS 5: 
Null Hypothesis: There is no significant difference between 

mean ranks towards various factors affecting the students to 

convert campus placement derives in to industry offers  

 

Table 6 Friedman test for significant difference between 

mean ranks of various factors affecting the students to 

convert campus placement derives in to industry offers 
Factors affecting students to 

convert campus placements to 

Mean 

Rank  

Chi-

square  

P value  
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industry offers  Value  

The quality of teaching is an 

important component at 
various stages of selection  
 

 

 

 

6.13 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

251.725 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

0.000** 

Medium of instruction by 
teachers has an impact on the 
ability of students in 
expressing their ideas when it 

comes to soft skill 
development  

 

 

 

5.12 

The consistent academic 
track record has an impact in 
the overall employability of 
the students  

 

 

4.12 

The fundamental skills that 
are acquired by the students 
at the school level has an 

overall impact in shaping the 
career of students in the later 
stages  
 

 

 

 

 

6.19 

 

Spoon feeding by parents 
adversely affect the ability of 
the student to act on his own  
which in turn affects the 

employability in the later 
stages  
 
 

 

 

 

 

4.22 

The percentage of drop outs 
in the first and second 
stage(Screening test and 

Group Discussion) is the 
highest in the selection 
process  
 

5.61 

The one of the outcome of 

nuclear family is over 

attachment by parents 

towards children and vice 

versa adversely affect the 

career prospect of the 

student.  
 

 

 

 

3.13 

The extracurricular 

activities such as technical 

events, arts ,sports and 

games, has an impact on 

the overall personality 
development and hence 

increases the 

employability of the 

students  
 

 

 

 

 

5.72 

 
SOURCE: PRIMARY DATA 

Since P value is less than 0.05, the null hypothesis is rejected 

at 5 percent level of significance. Based on relative 

importance the various factors that plays pivotal role for 

students in converting campus placements to industry offers 

includes the fundamental skills that are acquired by the 

students at the school level has an overall impact in shaping 
the career of students in the later stages, the extracurricular 

activities such as technical events, arts ,sports and games, has 

an impact on the overall personality development and hence 

increases the employability of the students, the quality of 

teaching is an important component at various stages of 

selection, the percentage of drop outs in the first and second 

round(Screening test and Group Discussion) is the highest in 

the selection process and medium of instruction by teachers 

has an impact on the ability of students in expressing their 

ideas when it comes to soft skill development 

 

V. CONCLUSION 
 

It is certainly possible that one’s personality and emotional 

temperament would influence one’s academic abilities, and, 

regardless of the variations in language and classification, 
there is some evidence of an association between affective 

characteristics and academic performance.  

There is certainly a need for more research on the 

effectiveness of using multiple variables for academic 

placement, as well as guidance on the potential uses of the 

non cognitive assessments. 
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